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Communicative Strategies in Teaching ESP in Higher
Education

ABSTRACT
In the modern digital world, English has firmly established itself as the

primary medium of international communication across academic,
professional, and institutional domains. The increasing mobility of
students and professionals, together with the expansion of international
cooperation, has intensified the demand for specialized language
competencies tailored to specific disciplinary contexts. In the context of
increasing globalization and the growing demand for discipline-specific
language competence, ESP originated a crucial approach to language
instruction. In the context of increasing globalization and the growing
demand for discipline-specific language competence, ESP has emerged as a
crucial approach to language instruction. The topicality of the present
study is conditioned by the theoretical foundations and pedagogical
applications of English for Specific Purposes (ESP) in higher education
The present study addresses the theoretical foundations and pedagogical
applications of English for Specific Purposes (ESP) in higher education,

with particular emphasis on communicative strategies applied in the
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process of teaching students of International Relations and Psychology.
The methodological framework encompasses key ESP principles,
including needs analysis, learner-centered instruction, task-based
learning, and the integration of authentic materials. A mixed-methods
approach was adopted, incorporating theoretical analysis, comparative
methodology and classroom observation.

The paper concludes by offering pedagogical recommendations aimed
at improving ESP teaching in higher education, particularly for disciplines
requiring advanced communicative competence in English.

Key words: Communicative strategy, Language competence, Mix

method, Learner-centered instruction, English for Specific Purposes

uvoenenkUu
Zunnppulguljui pwqUujupnipnitikpp npytu wpymtu]tn
Uninbkgnmudubtp pnithnid dwubwghnwlwb wigpkt quuuduinbkihu

dudwhwlulhg pyuyhtt wohwphnid wugkpkup hwunwngl) |
npybu  dhpwqquyhtt  hwnnppuljgmpjui hpdtwlwul  Uhong
wlunbdhuljul, dwutiwghunwljut [ htunnhwinighntwy
ninputkpnud: Niuwunnubtph &1 dwutimglnutinh wdnn
owipdniumipinitp, hiyybu twb dhpwqquyhtt hwdwgnpswlgnipjul
punguyunudp upwuty Eu dwutiwghunwljut Equiut
hdnnipmittiph  ywwhwbep, npntp hwpdwpkgyus tu Ynuypbtn

dhoghunwljupquyht dhowquypbnphi: Zudpunhwtpugdu
(qnpwihqughugh)  puguypdwb b nppuughtt kquljwb
Jupnnnipniuubph wénn wuhwlgh wuydwibpnid

dwuttmghinwlut wbqbkpkup (wbqkpkup hwnntl) twuwwnwlubkph
hwdwp/Uzuz/ ESP-1) duwynpdt) k npuytu (kqh ntunigdw Yuplnp
Ununkgnu:
Unyt niunidbwuhpnipjut wpnhwljwinipniup
wuydwbwynpqws b pwpdpugnyi Yppnipjut dky UZLZ-h (ESP)
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nkuwlwi hhdpkpn] b dwiljuw]upduljwy  Jhpwnnipmniubbpngd
dwubwnpuybiu obipmnunphny hwnnpyuljguljuis
nuquuyupnipjniiibpp, npnbp  fhpundnd i dhowqquyht
hwpwpkpmipiniiubph i1 hngbpuinipjut nnpuikpnud
dwubwghiniwugnn nuwbnniubph nwunigdw  gnpspupwgnid:  Uju
wnbkuwulniihg dbpnyupuwtuut uqpnipubipp tbpuenud bu UzUz-
h (ESP-h) hhdbtwluwb pununphsitpp Yuphpibph Jbpmnisnipnit,
niuwbnnuikinpnt ntunmigmd, wpwownpwbpwhb niumignid
hpuut ynmiptph htnkgpnid: Yhpunyt) E jpwnp dbpnn, dnnkgnid,
npp  bbkpwpmid o wbuwlwt  JEpnisnipini, hwdbdwwnwlub
Ubkpnnpupwinipnt b juwpwbught hinwuplnid:

Lhpujugdws i dwijuwjupdului b niunignnquljut
wnwownynipniuikp, npnup vhnws ki pwpdpuqnyi Yppnipju
Ukp UZUZ-h pupbjuduwip hwnljuwybu wbqbpkth qupgugus
hwnnppuljgulju hudwnnipniuukp wuwhwlgnn
dwulwghinmpniiutpny ntuwbnnutiph hwdwnp:

Puthuyh punkp Zumnpyuljgulut nwquujupnipil, (hqlului
hdnmpnih, howupp  dbpnn, ntuwbnpuibkbinpntt  niunignid,
wtq Epkup hwnntly tyuwwnwlutph hwdwp

PE3IOME
OddekxTHBHEIE KOMMYHMKATHBHBIE CTPaTeTMM IIPH IIPeNOJaBaHUU

aHTIMHCKOTO (A3BIKA) AJIA CIeNuaNbHEIX eneit (ESP) B Byse

B COBpPEMEHHOM nudpoBoM Mupe B aKaJeMHYeCKOi,
mpodeCCHOHATBPHON M HHCTHUTYIMOHAJBHOH cdepax aHIIMHCKUN SI3BIK
YIBepAUICA KaK OCHOBHOE CPEACTBO MEXIYHAapOAHON KOMMYHHUKAI[UU.
Hapsgy ¢ pacmimpeHMeM — MeXIYHapOZHOTO  COTPYAHUYECTBa,
BO3pacTalolas MOGUIBHOCT CTYEHTOB U CIIELIHAIICTOB, CTUMY/IHpPOBaIa
ITOTPe6GHOCTh B CIeNNaIu3uPOBAHHBIX SIBBIKOBBIX HaBBIKaX,
afalTUPOBAHHBIX K KOHKPETHBIM [JUCIUIIMHADHBIM KOHTEKCTaM.

Pacmmpenme  MeXZyHapomHOTO  COTPYZHHMYECTBA U BO3pOCIIAs
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MOGHJIBHOCTh CTYZEHTOB U CIIEI[MAJIKNCTOB OOYCIOBMJIM IIOTPEGHOCTH B
CIIeI[MaMTU3UPOBAHHBIX  fA3BIKOBBIX HABBIKAX, OPUEHTHPOBAHHBIX Ha
KOHKpETHbIE JUCLHUIIIMHAPHbIE KOHTEKCTHL. B yCIoBuax yriy6siomeiics
rao6anusaliy U PaACTYIIETO CIIPOca Ha IIPeAMEeTHO-OPHUEHTHPOBAHHYIO
S3BIKOBYIO IIOJTOTOBKY aHIIMMCKHE A1 cremuanpHsix neneit (ACIL /
ESP) chopmupoBaics Kak caMOCTOSATEThHOE ¥ 3HAYMMOE HAIpaBlIeHMe B
OOGy4YeHUH A3BIKY.

AXTyanpHOCTB IAHHOTO HCCJIeJOBAHUS o6ycIoBIeHa
TEOPETUYEeCKUMM OCHOBAMM ¥  I€/JaTOTMYECKUMH IIPUMEHEeHISIMU
AHIJIMACKOTO A3bIKa i crenwanbHbix uenedt (ACI) B Beicmem
06pa3oBaHUM C OCOOBIM AaKIEHTOM HAa KOMMYHHUKATHBHBIE CTPAaTETHH,
IIpUMeHseMbIe B IIpolecce OO0y UeHIs CTyA€HTOB, CIIEINATU3UPYIOMIUXCS B
061acTy MeXAYyHAapOAHBIX OTHOLIEHWH M IICUXOJIOTHUH. AKTyaJabHOCTb
HACTOSIIET0 MCCIeLOBAHUS ONpeeieTcsi HeOOXOQMOCThIO OCMbICTIEHIUS
TEOPETUYEeCKUX OCHOB U memarormueckux mpuioxeruit ACI B cucreme
BBICIIETO OOpa3OBAHUS — C OCOOBIM aKI[EHTOM Ha KOMMYHWKATHBHBIE
CTpaTeruy, WCIOAb3yeMble B  IIpolecce OOydYeHHWs  CTYZ,eHTOB,
CHENUANUBUPYIOWUXC B O0JACTH MEXAYHAapOZHBIX OTHOIIEHWH U
ncuxomorur. C 9TOM TOYKM 3peHMs METOJOJIOTHYECKHe IIPUHIIUIIBL
oxsareiBatoT ACL] Bxmiowas aHamu3 noTpebHOCTeH, OOydYeHUe,
OpPHEHTHPOBaHHOE Ha 00y4aeMoro, obydeHre Ha OCHOBE 33/la4, a TAKXKe
MHTETPAI[UIO ayTEeHTUYHBIX MaTepHUaygoB. MeTomoIOrnuecKyio OCHOBY
HCCIeIOBaHUsA COCTaBiAioT KiutodeBble mnpuHuummer ACI: ananus
oTpeOHOCTE!, JTUYHOCTHO OPHEHTHPOBAaHHOe oOydeHHe, OOydeHHe Ha
OCHOBe 33JaHM{, a TaKXKe HHTETpAlUs ayTeHTUYHbIX MarepHaioB. B
paboTe IPUMEHSETCS CMEUIaHHBIA MeTOJ, COYeTAalOUIMil TeopeTHYeCcKHi
aHaIN3, CPABHUTEIBHYIO METOLOJIOTHIO U aYAUTOPHOE HAOIONeHNE.

IlpepnoxkeHsl  memaroruveckue ¥ ydeOHBIE — PEKOMEHJIALH,
HampaBleHHble Ha yiayuwenwe npemogasanus ACI B Beicmem
o0pa3oBaHMM, OCOOEHHO [MJs CTYZEHTOB B OOJNacTH [JUCLMIUIVH,

TpeOYyIOIUX Pa3BUTON KOMMYHUKATUBHONH KOMIIETEHIINY aHTJIUHCKOTO.
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Krogepsre  cmopa: KoMMyHMKaTHBHAas  CTpaTeTus,  A3BIKOBAs
KOMITETEHIIU, CMeIIaHHBIN MeTOJ, obyueHu, NNYHOCTHO
OPUEHTUPOBAHHOE OOYYEHWEe, aHTAMHACKMI S3BIK JJIA CIIeIHaabHBIX

Iesei.moTpe6HOCTEH,

Introduction

The rapid expansion of globalization has significantly transformed
the role of English in higher education, positioning it as the dominant
language of academic and professional communication. As a result,
universities increasingly emphasize the development of specialized
language skills tailored to students ’future careers.

English for Specific Purposes (ESP) has emerged as a response to these
demands, focusing on the acquisition of language competencies directly
relevant to particular disciplines. Unlike traditional language teaching
approaches, ESP prioritizes functional language use, contextual relevance
and learner needs.

Students of International Relations and Psychology represent two distinct
academic groups with specific communicative requirements. International
Relations students require advanced communicative competence for
diplomatic negotiations, policy discussions, and participation in
international forums. In contrast, Psychology students must engage with
complex academic texts, conduct empirical research, and communicate
findings within scholarly and professional communities.

The primary objective of this study is to analyze the effectiveness
of communicative teaching strategies within ESP and to evaluate their
impact on students ’professional language development. Unlike general
English instruction, ESP is characterized by its focus on the development
of language skills that are directly relevant to particular fields of study or
professional practice.

The present study seeks to examine how communicative teaching

methodologies within ESP can effectively address various needs.
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Specifically, it aims to analyze the role of communicative activities in
fostering professional language competence and to identify pedagogical
strategies that enhance learning outcomes in ESP classrooms.

According to Hutchinson and Waters ESP is an approach in which all
decisions regarding content and methodology are based on learners ’
specific reasons for learning (Hutchinson & Waters, 1987). This definition
underscores the centrality of learner needs and places ESP within a
broader pedagogical paradigm that prioritizes relevance, functionality, and
contextualization.

Within this framework, English for Specific Purposes (ESP) has gained
prominence as an approach that aligns language instruction with learners ’
academic and professional objectives.

The findings indicate that communicative ESP instruction
significantly enhances learners ’motivation, engagement, and ability to
perform professionally relevant communicative tasks. Furthermore, the
study reveals a strong student preference for interactive and practice-
oriented activities such as role-plays, simulations, debates, and case study

analysis.

Communicative Language Teaching in ESP Contexts

ESP is not merely a category or subcategory of language teaching,
but a comprehensive approach well-supported by the combination of
linguistic, cognitive, and disciplinary knowledge. Dudley-Evans and St John
define ESP according to its absolute and variable characteristics, focusing
primarily on specific learner needs, its use of discipline-specific
methodologies, and its emphasis on relevant language features (Dudley-
Evans & St John, 1998).
Highland further elaborates that ESP involves not only the acquisition of
specialized vocabulary but also the mastery of discourse conventions,
rhetorical structures, and communicative practices specific to academic and
professional communities. Thus, ESP instruction must move beyond surface-
level language teaching and engage with the deeper epistemological
frameworks of the disciplines it serves (Highland , 2006).
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Communicative Language Teaching (CLT) constitutes the
methodological backbone of contemporary ESP instruction. Rooted in the
functional view of language, CLT posits that language is primarily a tool
for communication rather than a system of rules to be memorized.

Berns conceptualizes language as social interaction, highlighting
the importance of context, purpose, and participant roles in shaping
communicative behavior. From this perspective, language learning is most
effective when learners are actively engaged in meaningful interaction
that reflects real-world communicative demands (Berns, 1990).

It is generally accepted that communicative activities are great

opportunities for learning. But what goes in to making a communicative
activity a success? The truth is, the success of communicative pair and
group work activities is almost always determined by the work the teacher
does before the students begin the activity itself. This includes both what
is done by the teacher before the class starts and what is done in class to
set up the task.
Before looking at the role of the teacher, it might be worth clarifying
what is meant by "communicative activities". These are fluency-based
activities. While such activities may involve students practicing a
particular grammatical form, they are likely to do more than this. The key
element is that the activity is based around a realistic situation. This could
be anything from an encounter in a department store, to a group of friends
discussing holiday plans. Within this kind of context, the students should
be required to negotiate for meaning. This is likely to require multiple
turn taking.

Communicative activities often throw up language needs for
which the class work has not prepared the students. Writing out a sample
dialogue can often highlight these needs. It can also enable the teacher to
get a sense of potential demands/pitfalls in the activity. This kind of

planning allows the teacher to identify potentially useful conversational
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gambits, and to consider what is needed to ensure a reasonably natural
flow to the conversation.

CLT emphasizes the development of communicative competence, a
multidimensional construct encompassing grammatical, sociolinguistic,
discourse, and strategic competences. In ESP settings, this competence
must be contextualized within the specific communicative practices of the
target discipline.

Communicative activities occupy a central role in ESP pedagogy, as they
provide learners with opportunities to use language in meaningful and
contextually relevant ways. These activities are designed to simulate real-
life situations, thereby bridging the gap between classroom learning and
professional practice.

The effectiveness of communicative activities lies in their ability
to create a genuine need for communication. Unlike traditional exercises
that focus on form, communicative tasks prioritize meaning and
interaction, encouraging learners to negotiate meaning, express opinions,
and collaborate with peers. So, communicative activities serve as a core
component of ESP. A wide range of communicative activities can be
employed in ESP classrooms, which can be highly effective in teaching
International Relations and Psychology students. For this purpose
information-gap activities are very effective in international relations’
group as they require learners to exchange information in order to
complete a task, thereby promoting interaction and negotiation of
meaning.

Role-plays and simulations are particularly valuable in both International
relations and Psychology groups, as they allow students to enact
professional scenarios such as diplomatic negotiations or psychological
consultations. These activities foster not only linguistic competence but

also pragmatic and interpersonal skills.
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Case studies are especially relevant for Psychology students,
enabling them to analyze real or hypothetical situations and apply
theoretical knowledge in a communicative framework.

Debates and discussions are highly effective for International Relations
students, as they develop critical thinking, argumentation skills, and the
ability to articulate complex ideas.

The shift toward communicative methodologies necessitates a redefinition
of the teacher’s role. Rather than serving as the primary source of
knowledge, the teacher functions as a facilitator, organizer, and guide.

The teacher is responsible for designing meaningful tasks, providing
appropriate scaffolding, and creating an environment conducive to
interaction. Additionally, the teacher must balance the need for fluency
development with the provision of corrective feedback, ensuring that
learners achieve both accuracy and communicative effectiveness.

Other important components of ESP instruction are activities that develop
listening and speaking skills. The latter is a fundamental component of
communicative competence, particularly in professional contexts where
accurate comprehension is essential. Contemporary research views listening
as an active, interpretive process that involves both bottom-up and top-down
mechanisms.

Bottom-up processing involves decoding linguistic input, while top-down
processing relies on background knowledge and contextual cues. Effective
ESP instruction must integrate both processes, enabling learners to
develop comprehensive listening skills.

Speaking in ESP contexts encompasses a range of communicative functions,
including interaction, transaction, and performance. Interaction talk involves
social communication and relationship building; talk as transaction focuses
on the exchange of information; and talk as performance refers to structured
presentations and public speaking.

For students of International Relations and Psychology, ESP courses provide
practical language skills that support academic research and professional
interaction. For students of International Relations, communicative
competence is essential for engaging in diplomatic discourse, negotiating
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agreements, and participating in international forums. ESP instruction should
therefore emphasize activities that simulate real-world political and
diplomatic contexts. On the other hand psychology students require
proficiency in academic reading, writing, and professional communication,
where ESP courses should focus on developing skills related to research
analysis, case study discussion, and academic presentation. According to
Swales and Feak successful participation in academic communities requires
mastery of rhetorical conventions and organizational patterns characteristic of
academic discourse (Swales and Feak, 2012) The following methodological
approaches are central to ESP instruction. The methodology focuses on
teaching English that is directly connected to the professional needs of
learners and is based on several important principles such as needs analysis,
learner-centered instruction, authentic materials, and task-based learning.
Researchers such as T. Dudley-Evans and M. St. John emphasize that ESP
courses should be designed to meet the specific academic and professional
needs of learners (Dudley-Evans & St. John, 1998).

Needs analysis is considered to help teachers identify the specific language
requirements of learners and design appropriate teaching materials. As for
instance for International Relations students, English is required for
diplomatic negotiations, international conferences, policy analysis and
political discussions.

For Psychology students, English is required for reading psychological
research articles, writing academic papers, presenting research results,
discussing case studies.

ESP teaching emphasizes alearner-centered approach, where students
actively participate in discussions, presentations, and professional
simulations. This approach encourages students to use language in
meaningful contexts and supports the development of communicative
competence. According to Jack C. Richards, learner-centered teaching
helps students become more independent and motivated language learners
(Richards, 2001).

The use of authentic materials is an important element of ESP

methodology because they expose learners to real academic and
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professional contexts. For International Relations students such materials
may include diplomatic speeches, international agreements, policy reports
and political analyses. For Psychology students, authentic resources may
consist of scholarly journal articles, case study reports, and research summaries.
Through the use of these materials learners become familiar with
discipline-specific discourse and vocabulary (Hyland, 2006).

Task-Based Learning is widely used in ESP courses because it allows
students to practice language through realistic professional tasks.
According to David Nunan, task-based learning focuses on the completion
of meaningful tasks that reflect real-world language use (Nunan, 2004).
For International Relations students these are diplomatic negotiations,
debates on global political issues, writing policy reports and
for Psychology students- presenting research findings, analyzing case
studies or discussing ethical issues in psychology.

Mixed-methods approach such as theoretical analysis, comparative
analysis, classroom observation and student survey is also studied among
IR and Psychology undergraduates and shown very effective in
communicative ESP instruction. Each of these functions should be
systematically integrated into ESP curricula under specific pedagogical
approach.

The findings reveal that communicative ESP instruction has a positive
impact on student motivation and language proficiency. Students reported
increased confidence in using English for professional purposes and
expressed a strong preference for interactive learning activities.

Notably, International Relations students favored debates and simulations,
while Psychology students showed greater interest in case studies and
research-oriented tasks. These differences highlight the importance of
tailoring ESP instruction to disciplinary needs such as incorporate
communicative and task-based approaches, utilize authentic materials,
address discipline-specific communication needs, promote learner

autonomy and interaction. According to Diane Belcher, ESP programs
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help bridge the gap between language learning and professional practice
(Belcher, 2009).

The findings of this study provide strong evidence for the
effectiveness of communicative ESP methodologies in higher education.
The high percentage of students favoring interactive activities confirms
the central assumption of communicative language teaching: that language
is best acquired through meaningful use.

The data also highlight the importance of discipline-specific adaptation.
While both groups benefit from communicative approaches, their
preferences differ according to academic needs. This supports Hyland’s
assertion that ESP must be tailored to specific discourse communities
(Hyland, 2006).

Furthermore, the improvement in students ’confidence and fluency
suggests that communicative activities not only enhance linguistic
competence but also contribute to psychological factors such as
motivation and self-efficacy.

The relatively low preference for traditional exercises indicates a shift
away from teacher-centered instruction toward more dynamic and
learner-centered approaches.

In sum, ESP courses help students develop these skills through activities such
as research presentations, report writing, and critical discussion of
professional texts. It has become increasingly important in higher education

because it prepares students for professional communication in international
environments.

Conclusion
In conclusion we can state that the study investigated the role of
English for Specific Purposes (ESP) in higher education This study
investigated the role of English for Specific Purposes (ESP) in higher
education, with particular emphasis on communicative teaching strategies
applied to students of International Relations and Psychology. The study
examined key ESP principles, including needs analysis, learner-centered
instruction, task-based learning, and the use of authentic materials.
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Furthermore, this study employs a mixed-methods approach, combining
theoretical analysis with empirical data collected through surveys and
classroom observations. A mixed-methods research design, allows for a
comprehensive analysis of ESP teaching practices and their effectiveness in
real classroom settings. A mixed-methods research design was employed,
combining theoretical analysis with empirical data collected through surveys
and classroom observations, allowing for a comprehensive analysis of ESP
teaching practices and their effectiveness in real classroom settings. The
findings demonstrate that communicative ESP instruction significantly
enhances students’ motivation, engagement, and professional communication
skills. Classroom observations indicated that students generally prefer
interactive learning formats and report increased confidence in professional
communication, though individual responses vary according to language
level and personality.
The paper concludes with pedagogical recommendations aimed at
improving ESP curriculum design and highlights the importance of
communicative competence in preparing students for global professional
environments.
Based on the findings, several important implications can be drawn:

e ESP courses should prioritize interactive and task-based learning

e Teachers should incorporate discipline-specific communicative

tasks
e Authentic materials should be systematically integrated
e (lassroom environments should promote active participation and
collaboration

e Assessment should include performance-based tasks

This study also demonstrates that communicative ESP teaching

methodologies play a crucial role in developing professional language
competence among university students. By aligning instruction with
learners ’academic and professional needs, ESP enhances both motivation
and practical communication skills.

The results confirm that students benefit significantly from interactive,
context-based learning environments. For disciplines such as International

Relations and Psychology, where communication is central to professional
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success, ESP provides essential tools for effective participation in global
contexts. ESP represents a dynamic and highly relevant approach to
language teaching in higher education. By aligning instructional practices
with learners ’professional needs and emphasizing communicative
competence, ESP contributes significantly to students ’academic and

professional success.
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