DOI:10.46991/FLSP.2026.26.218
Uwptuhl] Uwpnjui’
Cpliwbh wknwlwh huduyuwpui

A METHODOLOGICAL PERSPECTIVE ON ADULT
LEARNING DESIGN: ANDRAGOGY AND CAREER
REINVENTION

ABSTRACT
Within the context of technological advancement and great shifts in
labour market demands, career reinvention has gained a defining
significance among various professions. career reinvention has become a
defining concern across a wide range of professions. These changes shape a
ground for radical transformations as contemporary workers increasingly
face the necessity of continuous learning in the globalizing world. These
changes are creating conditions for radical professional transformation, as
contemporary workers increasingly face the imperative of continuous
learning in a globalizing world. This imperative has in turn driven the
expansion of continuous adult education and professional development.
This article examines adult learning design from a methodological
perspective, focusing on the relationship between andragogy and career
reinvention. Guided by the theoretical framework of foundational theories
of adult learning, transformative learning, experiential education, and
contemporary workforce development, it explores how educational
methodologies can effectively support adults transitioning across
professions. Drawing on foundational theories of adult learning —
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including andragogy, transformative learning, and experiential education
— as well as contemporary workforce development research, the article
explores how educational methodologies can effectively support adults
transitioning across professions. The study argues that effective adult
learning methods should integrate learner autonomy, experiential
knowledge, reflective practice, and flexible educational structures. The
article further proposes an integrated methodological framework for
designing adult education systems oriented toward career reinvention. The
findings of this paper contribute to broader debates concerning lifelong
learning, workforce resilience and professional adaptation in the rapidly
changing world.

Key Words: adult education, career reinvention, lifelong learning,
facilitator, self-directed learning, experiential learning, transformative
learning
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Sthuininghwljut wpweptipugh wpwugptpwg qupqugnidp b
wohiwnwonitjuyh  junmguspuyhtt  thnthnjunipniutpp  Ykpoht
nwphubphtt  hwhgkgpk] & Guphbpugh  Jkputhnjudwh npubu
dwubwghnwlut qupqugdui  hhdbwlwt ngnnipmoi: Uju
huwdwwnbpunnid wuppbkp npnpunttph dwubugbnbpp wybjh hwdwju
L pwfuynid dwutiwghunulju JEpulnnuunpnodwi
wihpudbonnmpyubp’ yuydwtwynpdus qnpwhqugyud
nunbumpjut wuydwbtbipmd swupnibwlwlwt ntumgdwt b unp
hdunmpnituitph dtnpphipdwt wwhwueny: Uppyniupmd, Juphbpuygh
Jbputhnjunudp juetnid £ ny dhuyt whwnwljub qupqugdwi
htwpwynpnipniy, wylk  wohiwwnwonijuyhtt hwpdwpybne b
gnpdwnith  wwhwbptbphtt hwdwywunwupwikint wpwugpuyhte
iy uydwi:

Unyt hnpuwdnid nuunmdtwuppynud B dESwhwuwlutph
nmumgdwb spugpuihll twhwgsdwi dkpnpupubwlwi hhupkpp
Jtunpnuwbwny winpugnghugh b Yuphtpugh  JEputhndwt
thnpjuyulgduénipyun Jpu: ZEudbkny  dESwhwuwlubph
niunigdwll, hnpwlbpyuljut ntunigdwl, thnpdwnwlju ntunigdw
b duwlwbwlulhg wolmwwnnidh  qupqugdui  hhdbwlwb
nhkumpmutkph Jpu’ hbnwgnunipiniip Jepnusnud | wyh nighibpp,
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npnug dhyngny Yppwlwt dbpnpupwtmpnitbpp Jupnn G
wpnnibwybnnpbit wowlgl]  dkdwhwuwlubph dwubwghunwlub
wignidubkphtt tnwppbp npnpunbbpnud:

Munidbwuhpnipmiip hwunnd £, np dbSwhwuwlutph
ntumiguult wppynitwdbn dbpnpubpp whwp b hhdudws (hukb
unynpnnh huptwdupnipjutl ppwidwl, thnpdunwljub ghnbihph
hunbkgpuuil, putbunuuului b nEdkpupy  dunwsnnnipju
qupqugduit, htsywhu twh gynit Yppuut  jupmguspubph
Jhpundwt Jpu: FPwgh wyy, wnwowplynd Lt hunbqpdus
Ubkpnyupwbwjut opowtiwly, npp Yupnng L dwnwyt)] npytu nintgnyg
Yuphtpuyh JEpwthnjudwtt ninnwsé dkdwhwuwlubph Yppufui
Spugntinh twhiwgsdwt hwdwp:

Znnywsh  wpgnipubpp  tyuunnd Bu pwpmitwljuljub
niunigiult qunuthwpwnunipjut npugdwp, wouwnnidh' unp
hpwyhdwljubpnid wpwq hwpdwpgbnt  Jupnpnipnibtph
qupqugduiip U wpwg thnthnjuyny  unghwj-nbnbuwlut
wuydwbpnud fwubwghnwut juynit wgh Jepupkpyuy ghnnuljut
puttupynidubinh plyuytdwin:

Pubuh punbp’  dbdwhwuwlubph  Yppmipmnit, Juphbpugh
Jbpuwthnpunud,  owpnmibwluwlwb  Yppnipmil,  bwuhjhnwnnp,
huptwdup ntunignid, thnpdwnwlut ntunignid, honpwlbpyuljut
niunignid

PE3IOME

B XOHTeKCTe TeXHOJIOTMYECKOTO IIporpecca Y 3HAYUTEIBHBIX
U3MeHeHU# B TpeGOBAaHHUAX pPHIHKA TpPyZa IIepeOCMbBICIEHHE Kapbepbl
IpuoGpeso OmpefeseHHOe 3HAaueHHMe [JIA Pa3IUYHBIX HpodeccHii.
IIepeoCMBICIIeHHe Kapbephl IpPHOOpeNo KIYeBOe 3HAYeHue It
IIpeZiCTaBUTEIeHl CaMBIX PasHBIX HpodeccHil. DTH U3MEHEHHUA CO3IAI0T
IOYBY IS PaAUKAJIbHBIX IIPeoOpa3soBaHUM, IIOCKOJBKY COBPEeMEHHEIE
PabOTHUKK BCe WYallle CTAJIKMBAIOTCA C HEOOXOLMMOCTHIO HEIPEepPBIBHOTO
06y4eHNs B II06aIU3UPYIONeMCS MUpe. DTH U3MEHEHH CO3/Ial0T YCIOBUA
IJIS KapAWHAIBHBIX IIPOdeCCHOHANTBHBIX IIPe0OPa30OBaHU: COBpeMeHHBIE
PabGOTHUKK BCE Yallle CTAJIKMBAIOTCA C HEOOXOLMMOCTHIO HEIPEpPBIBHOTO
obydeHHs B YCIOBUAX TIiobanusupyomerocs Mmupa. HeobxommmocTs
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IIEPeOCMBICJIEHU Kapbephl 3aJ0XKIJIA OCHOBY I HEIPepPBIBHOTO
06pa3oBaHMA B3POCJIBIX U TPO(eCCHOHATBHOTO POCTA.

B maHHOI cTaThe pacCMaTpPUBAEeTCA pa3paboTKa IPOrpaMM 00y YeHUs
B3POCJIBIX C METO/I0JIOTHIeCKOM TOYKY 3peHHs, C aKIIeHTOM Ha B3aHMOCBA3b
MEXIy aHZparorueii M IlepeoCMBICIIeHHEM Kapbeprl. PyKOBOZCTBY:ACH
TeOpeTUYeCKOH OCHOBOM (pyH[aMeHTaJIbHBIX TEOPUM 00y4YeHUA B3POCIBIX,
TPaHC(HOPMAIIMOHHOTO O0Yy4YeHUs, SKCIEPUMEHTAJIBHOTO 00pasoBaHUA U
COBPEMEHHOI'O PasBUTHA TPYAOBBIX PeCypCcoOB, B Hell HCCIemyeTcs, Kak
o6pasoBaTeIbHbIe METOAUKY MOTYT 3 (PEeKTUBHO MOIA€P>KUBATH B3POCIIBIX,
IepexoidluX W3 OFHOH mpodeccunm B gpyryio. Omwmpasce Ha
dyHIaMeHTaIbHBIE TeOpUM OOydYeHHsA B3pPOCABIX — aHAPATOTHKY,
TpPaHC(POPMAIIIOHHOE U OIBITHOE O0ydueHHe, — a TaKXKe Ha COBpeMeHHBIe
HCCIefIOBAaHUA B OOJNACTH PasBUTUA TPYAOBEIX PECYpCOB, CTaThd
aHaIu3UpyeT, KaKuUM o00Opa3soM oOpasoBaTeJbHble METOZMKHA MOTYT
5bGdeKTUBHO NOJJEpPXXUBATh B3POCIBIX, MeHABOWMX Ipodeccuio. B
HCCIEJOBAaHUK YTBEPXKAAETCA, 4TO dhdeKTUBHbIE METOABI OOYYeHUS
B3POCTBIX  MJO/DKHBI ~ MHTETPHUPOBAaTh  ABTOHOMMIO  OOYYaIOIIEToCH,
OMIUpUYECKHe 3HAHUA, pe(dIeKCUBHYIO IPaKTUKy ©  TubKue
obpasoBaTe/JbHbIEe  CTPYKTypbl. B  craTbe TakxKe  IpeAJaraeTcs
MHTEIPUPOBAHHAA METOJOJOTMYeCKas OCHOBA [JII Pa3pabOTKH CHCTEM
06pa3soBaHUA B3POCIIBIX, OPUEHTHPOBAaHHBIX Ha II€PEOCMBIC/IEHHE KaphePHlL.
PesynpTaTel ZaHHOI paboOTHI BHOCAT BKJIAJ B OoJjlee IIMPOKHE JUCKYCCHUH,
Kacalonfuecs OOydYeHMs Ha IPOTSDKEHHM BCeH JKU3HU, YCTOMHYHMBOCTH
TPYZOBBIX PeCypcoB U IpodeCcCHOHATBHOM ajamTanmuu B OBICTPO
MeHSIOLeMCS MUpe.

KmoueBsie coBa: 06pasoBaHue B3POCIBIX, IIEPEOCMBICIEHE KaphepHl,
HeIIpephIBHOe OOydeHMe, (acHIUTATOp, CaMOHAIpaBIeHHOe OOyYeHUe,
oOydueHUe Ha OCHOBE OIIbITa, TPAaHC(HOPMAIIMOHHOE O0yUeHe

Introduction
The contemporary labour market is characterized by continuous
transformations. Technological advancement has necessitated radical

changes in approaches to work configuration. Technological advancement

has necessitated fundamental changes in the organization of work.
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Automation, artificial intelligence, and digitalization have altered
employment models (WEF, 2023) and workforce development trends
(UNESCO, 2021). This has led to a shift in professional expectations across
all fields. Consequently, the notion of lifelong career has acquired a new
significance taking the form of continuous adaptation and reinvention
(OECD, 2021). Consequently, the notion of a lifelong career has acquired
new significance, increasingly taking the form of continuous adaptation and
reinvention (OECD, 2021). Previously, education was commonly perceived
as a phase preceding permanent employment and individuals were confined
to formal qualifications acquired in early adulthood, with which they
would proceed in professional pathways during their lifetime. However,
contemporary economic realities have fundamentally changed this
relationship between education and work. Adults are currently expected to
continually update professional skills, acquire new competences and
transition across occupational sectors (OECD, 2021). Thus, career
reinvention has become a defining feature of modern professional existence
and development. Reinvention extends beyond traditional professional
development because it involves changes in different aspects. Adults
navigating these transitions often encounter technological barriers,
psychological uncertainty, and institutional limitations. Therefore,
educational methodologies designed for younger learners often fail to
function in adult transformations. Adult education has emerged as a central
mechanism for addressing these challenges and providing a valuable

advancement in the professional field. Effective adult learning requires
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methodological approaches fundamentally different from traditional
pedagogical systems, as adult learners possess diverse experiences,
professional histories, and motivations (Brookfield, 1986) that shape how
they engage with education. Learning design for adults must therefore
prioritize flexibility, relevance, and learner autonomy.

This article examines adult learning design through the lens of
andragogy and career reinvention. It discusses theoretical foundations of
adult learning, contemporary economic drivers of professional
transformation, methodological principles for effective adult education,
persistent challenges within learning systems and an integrated framework
for supporting sustainable career reinvention. The article further argues
that adaptive, learner-oriented methodologies are essential for preparing

adults to manage transitions in the changing labour markets.

Theoretical Background

Adult education is studied within the field of Andragogy introduced
and developed by Malcolm Knowles (Knowles, 1975). Andragogy describes
how adults learn differently from children, relying on self-direction, prior
experience, and goal-oriented learning.

The theoretical foundations of andragogy provide a conceptual
framework for understanding what methods should be applied to motivate
adult learners and how educational programs should be designed to

facilitate adult learning. Unlike traditional pedagogical models, andragogy
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recognizes adults as autonomous individuals having certain experience,
social responsibility, and professionalism. These assumptions are
particularly significant, because adults not only acquire new knowledge;
they redefine their own roles within the new changing technological
environments.

The emergence of andragogy reflected broader shifts in educational
philosophy during the twentieth century. However, adult education
scholars increasingly recognized, that mature learners possess distinct
cognitive, emotional, and motivational characteristics. Adult education
scholars have increasingly recognized that mature learners possess distinct
cognitive, emotional, and motivational characteristics. Adult learners
typically choose to pursue education voluntarily (Brookfield, 1986), driven
by specific goals related to employment, personal development, or career
advancement. Career reinvention involves knowledge acquisition through
adaptation to new social structures, digital cultures, and professional
identities (Freire, 2000). Thus, andragogy must be understood as a socio-
educational framework capable of responding to contemporary labour

market transformations.

Methodological Implications for Career Reinvention

This article employs a methodological analysis based on comparative
examination of major adult learning theories and their application to

contemporary workforce transformation.
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This article focuses on three core approaches central to andragogy: self-
directed learning, experiential learning, and transformative learning. These
are the key pillars of andragogy which can be applied for helping adults in
reshaping careers.

One of the defining characteristics of adult education is self-directed
learning. This concept was put forward by Knowles (Knowles, 1975;
Knowles et al., 2015). This concept was developed by Knowles (1975;
Knowles et al., 2015). Adult learners usually assume responsibility for
identifying their learning goals, selecting appropriate strategies, and
applying knowledge in certain practical contexts. This autonomy is relevant
in career reinvention, where learners tend to adapt to new professional
realities. The emergence of digital tools applied in almost all spheres has
given fresh impetus to adult learning, as people seek to meet the demands
of the current reality. Self-directed systems support flexible progression and
encourage continuous lifelong learning. Knowles defined self-directed
learning as a process in which individuals take the initiative to define their
own needs, set goals and evaluate outcomes. In this case the instructor role
is shifted from teacher to facilitator. Unlike teachers, facilitators deliver
specific content and remain neutral, guiding learners and focusing on how
they think and work, rather than focusing on curricular results.
Experiential learning: This approach was suggested by David Kolb (Kolb,
2015). It emphasizes the role of lived experience and posits that knowledge

is acquired through the transformation of experience. Unlike young
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learners, adult learners enter educational settings with accumulated
professional, inter-personal and socio-cultural experiences.

Transformative learning: This theory was proposed by Jack Mezirow
(Mezirow, 1991) to describe a deep, structural shift in the way people
perceive, understand, and make meaning of their world. Unlike standard
learning which implies adding new facts to what you already know,
transformative learning involves questioning and changing background
knowledge, beliefs, assumptions by reconstructing meaning based on new
information. Unlike conventional learning — which involves the
accumulation of new information within existing frameworks —
transformative learning entails critically questioning and revising
foundational assumptions, beliefs, and interpretive schemes. It highlights
the idea that adult learning is about changing perspectives.

Strategic and technological changes occurring regularly at the
workplace motivate adult learners, giving them new impetus for training,
enhancing knowledge, skills, and self-confidence. Adult teaching design
should incorporate structured methodologies to address the actual
challenges of shifting careers, gaining new skills and lifelong learning.

When designing a course for adult learners, educators and trainers
should conduct a comprehensive needs assessment of the learner to identify
existing competences, career goals, skill gaps and motivational factors.
Thus, adult education methodology is not confined to teaching technique.
It encompasses the broader architecture of learning experiences (including

curriculum organization, assessment models, social interaction, etc.).
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Effective adult teaching methodologies recognize that adult learning is
multidimensional and involve cognitive, professional, social, and emotional
transformation (Schén, 1983). Instructional design for adults increasingly
operates within rapidly evolving technological and economic contexts.
Educational programs should therefore remain adaptive and responsive to
meet the needs of the current reality.

Diversity is another consideration connected with adult learners, as they
differ significantly in educational and cultural backgrounds, socio-
economic status, cultural context, personal motivation, and professional
experience. Diversity is a further key consideration in adult learning design,
as adult learners differ substantially in educational background, socio-
economic status, cultural context, personal motivation, and professional
experience. To avoid undermining effectiveness, curricula for adult learners
should be devoid of standardization. Individual approach, personalized and
flexible structures are essential for motivation, active participation, and
meaningful outcomes. It goes without saying, that effective adult teaching
methodology should integrate theoretical principles and practical
mechanisms that support professional transition. Effective adult teaching
methodology must integrate both theoretical principles and practical
mechanisms that support professional transition.

Methodological principles of adult learning design comprise three main
strategies that facilitate the learning process of adults. One of the most
important strategies in adult learning design is the learner-centered

method. This approach concentrates on the special needs of individuals, as
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the latter are generally motivated by concrete professional objectives rather
than merely academic achievements. Consequently, programs designed for
adult education are tailored in a flexible and relevant manner to be
applicable to specific situations, enabling learners to connect the newly
acquired knowledge to their personal goals and career demands.

The second approach involves competency-based learning, evaluating
what the learner can perform rather than assessing attendance or
memorized materials. As adult learners often possess certain skills from
previous learning or job experience, this approach proves to be effective in
career reinvention.

For instance, adults who have administrative professions and face the
challenge of shifting to jobs involving digital or data-focused roles may
already possess transferable competencies, as well as communication,
project coordination and analytical thinking. Competency-based
assessment enables educational institutions to recognize these existing skills
and to focus on digital and technical specialization.

The third method is experiential learning, which plays an important role in
adult education design. It is observed that adults are motivated when
educational activities are closer to real-world situations and require
practical application. Encouraging active participation by organizing
educational games, case studies, project-based learning and workplace-
oriented assignments greatly motivate adult learners. Active engagement in
such activities removes psychological barriers and boosts learner

confidence, facilitating the adaptation process to unfamiliar professional
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environments. Besides, project-based learning and technology-oriented
trainings enable adult learners to solve authentic workplace problems

through collaborative assignments, simulations, and portfolio development.

Conclusion

Adult learning design occupies a pivotal role in contemporary workforce
transformation. Career reinvention is increasingly becoming common
across societies, as economic and technological changes continue to reshape
professional life by changing employment requirements. Career
reinvention is becoming increasingly common across societies as economic
and technological change continues to reshape professional life and
employment requirements. This article contributes to adult education
research by putting forward an integrated methodological framework
combining andragogical principles with current-day technological
development and career reinvention processes. Adult educational programs
should therefore adopt adaptive, learner-centered, and transformational
methodologies to meet the demands of the new realities. The current study
has demonstrated that effective adult learning systems need to integrate
self-directed learning, experiential knowledge, competency-based
assessment, and flexible institutional structures. Career reinvention is thus
not merely a technical process of reskilling, but a psychological and social
transformation involving continuous adaptation, identity reconstruction,

and the cultivation of professional resilience.
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The integrated methodological framework proposed in this paper highlights
the importance of combining cognitive, experiential, transformative and
structural dimensions within adult education design. These approaches
could expand employment opportunities, foster resilience, inclusion, and
lifelong adaptability in rapidly evolving labour markets.

Further research should explore the long-term impact of reinvention-
oriented learning systems across different cultural and economic contexts.
Comparative studies examining digital transformation, educational equity
and workforce resilience may contribute to more inclusive and sustainable
adult learning models.
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