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Introduction. The formation of civic education in modern Armenia is the most im-
portant and new civiliarchic factor for the democratic integration of the Armenian com-
munity into the global educational space, which is reinforced by the need of Armenian
researchers for scientific understanding of the progressive experience of civic culture of
the younger and older generations. The Constitution and laws of Armenia, public educa-
tional standards set strategic directions for state and local government bodies to humanize
education, socialize schoolchildren and students, their self-identification through mean-
ingful and democratic activities, the development of civil dialogue and partnership. Mod-
ernization, democratization and European integration presuppose the creation in schools,
universities and other educational institutions of Armenia of conditions for the develop-
ment of an individual with a high level of civic culture, the ability to independently make
constructive decisions in a situation of choice, readiness for active participation in the life
of civil society and government. In this context, there is a need for a theoretical substanti-
ation of effective approaches of social science researchers to the formation of knowledge
and skills of civic culture among schoolchildren, since it is at school age that the qualities
of a conscious and responsible citizen develop. The promising areas for further research
on this issue may be the following in modern Armenia: 1) new innovative technologies of
cooperation between schools, universities, and civil society organizations (CSOs) in civic
education; 2) anthropocentric models of civiliarchic partnership and dialogue of interna-
tional organizations for the development of knowledge-based civic education; 3) the main
directions of civic education in higher education, 4) civic education of young people in
public institutions and political parties; 5) the development of new textbooks and teaching
materials, the training of teachers to solve the problems of civic education.

Problem statement. The relevance of this article is determined by a number of po-
litical, economic, social and cultural factors of democratization and European integration
of Armenia. The results of the analysis and critical understanding of the theoretical and
applied aspects of the formation of the fundamentals of civic culture among Armenian
schoolchildren can be useful in developing civic education strategies. The study of the
political pedagogical theory and practice of the implementation of civic education in Ar-
menia shows that there are many problems in the process of establishing democratic citi-
zenship [3, 115-121]; [13]; [2, 25-44]. At this stage of the development of a knowledge
society, the civiliarchic interaction of CSOs, government and business in the field of civic
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education, gradually improving the mechanisms of civic education of schoolchildren and
teachers, has a civilized meaning.

Civic education is a publicly and socially oriented system of lifelong learning and
education, aimed at building civic competence, democratic culture, meeting the needs for
civiliarchic socialization in the interests of the individual, civil society, the country and
international organizations. The main goal of civic education in modern Armenia is the
formation of civic qualities based on new knowledge, skills and values that contribute to
solving problems, adapting to changing social, economic and political conditions, as well
as representing and protecting their rights and interests, respecting interests and rights of
other members of the community. Progressive experience in the field of civic education
has been accumulated by Armenian educators and activists of civil society, but civic edu-
cation strategies are not yet defined in legislation. After the independence of Armenia,
civic education at school is a kind of “experimental laboratory” for the community, where
new approaches to the formation of social citizenship were tested. In the 21* century, the
Armenian community is actively seeking effective ways of civic education, raising the
level of civic engagement of schoolchildren in order to successfully integrate into a trans-
formational society.

Analysis of current researches and publications related to the problem. The the-
oretical significance of this article is that civic education in Armenia is considered as a
multidimensional process of ascent of the theory and practice of preparing students for
life and social activities from the elite to the democratic model of civic education [1,, 41-
597, [4, 81-99]; [6]; [10, 29-43]; [15, 237-269]: a) the theoretical principles are re-
vealed that relies on Armenian teachers to successfully solve the problems of civic educa-
tion at school; b) based on the analysis of the concepts of political pedagogy, the follow-
ing are justified: components of civic competence at the cognitive, behavioral, emotional
and value levels; c¢) the need to harmonize traditional and innovative forms and methods
of civic education in school and extracurricular activities; d) the importance of the inter-
action of public and political organizations in the implementation of civic education strat-
egies.

The practical significance of the results of this article is that the positive resource of
the theory and practice of civic education in the modern Armenian school identified in it
can be used when updating public policy strategies, as well as developing national and
regional concepts of preparing young people for activities in civil society. Characterized
ways of solving the problems of civic education in the 21* century Armenian school can
be used by heads of educational institutions and teachers in developing educational pro-
grams and textbooks, in organizing school and extracurricular activities, and in formal
and informal ways of teaching.

Keywords: political pedagogy, politicizing pedagogy, civic education, civic culture,
civiliarchic factor, democratic integration, Armenia.
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Political pedagogy in the dimensions of civic culture: Democratic transformations
in the economic, social, political and cultural spheres of the life of the Armenian commu-
nity inevitably affect all aspects of human life, largely defining the scope of innovation
processes that encompass civic education. A characteristic feature of modern civic educa-
tion in Armenia is new requirements for the training of future teachers, focused on mas-
tering political knowledge and skills, social and political values and norms, allowing
them to comparatively analyze national, regional and global reality. Along with the main
groups of civic education can distinguish students, public and municipal employees, mili-
tary personnel and staff of other agencies, members of political parties, NGOs and trade
unions, activists of the media, social movement and networks, as well as retirees; prison-
ers and other social groups. In this context, the components of civic education are: /) Ty-
pology of the political system and regime, political processes and decision-making stag-
es; 2) Mechanisms of political leadership and participation; 3) Training in human politi-
cal rights and freedoms: 4) Teaching a culture of peace and tolerance; 5) Development of
civiliarchic dialogue and partnership; 6) Education of democratic citizenship and hu-
manism.

Political pedagogy is an interdisciplinary branch of political science and pedagogical
knowledge. According to modern concepts, political pedagogy is a branch of pedagogy
that considers the political and civic education of all age and social groups in publicly
recognized organizations specially created for this purpose, as well as in CSOs /3], [9];
[15]. In this context, political pedagogy considers the process of civic upbringing, the
political socialization of the individual in theoretical and applied aspects. It considers de-
viations or correspondences of a person’s political behavior under the influence of the
environment [11]; [14]. As can be seen from Figure 1, political pedagogy combines
modern political and pedagogical sciences, thereby conducting interdisciplinary and ap-
plied research in the field of civic education.

Figure 1. The general sphere between political and pedagogical sciences
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From the point of view of modern political pedagogy, the following areas of research
are important for the Armenian transit society:

e a comparative analysis of the genesis of the process of civic education in Armenia,
during which various models of the formation of civic personality traits were formed:
citizen-leader, good citizen, citizen-humanist, active citizen, citizen-fighter for their polit-
ical and social rights, citizen-reformer, citizen democratic country;

e interdisciplinary research the tools of civic education in schools and civil society,
ensuring the integrity of civic education through comprehensive educational programs at
the conceptual, targeted, informative and technological levels;

e identified mechanisms of interrelation of educational and extracurricular activities
in the formation of schoolchildren and students of civic competence: the definition of a
common goal in all areas of civic education; coordination of tasks within the moral, legal,
patriotic, multicultural, socially significant components, the creation of a common educa-
tional, valuable and cultural space for the development of students’ qualities of democrat-
ic citizenship;

e generalized progressive experience of teachers and experts, which is relevant to the
conditions of the Armenian school, formal and non-formal educational spheres in such
aspects as: 1) providing a legal basis for the formation of students’ readiness for life and
active work in a democratic citizenship; 2) the relationship of educational and extracur-
ricular activities in the formation of students’ civic competence as part of a comprehen-
sive educational program, in which teachers, politicians, scientists, public and religious
figures take part; 3) the use of interactive forms and methods of civic education in the
educational process for students to construct their own knowledge and enrich personal
experience; 4) active participation of political parties, CSOs, the Armenian Apostolic
Church, parents and other interested social actors in determining the priorities of civic
education;

e Identify the shortcomings that make it difficult to solve the problems of civic edu-
cation in the Armenian school, which implies the following: 1) the prevalence in the con-
tent of educational programs and textbooks of the ideas of liberal democracy, which leads
to a reassessment of personal and decent social and cultural experience in shaping the
civic competence of students; 2) the underestimation of the role of systematic knowledge
and the leading function of the teacher in the training, education and development of the
personality of students; 3) poor provision of the educational process in schools with actu-
al textbooks and methodological materials on civic education, as well as incompatibility
of the level of qualifications of some teachers with the requirements of educational stand-
ards.

Political and civic education is a multidimensional, civilizational and cultural phe-
nomenon. The methods of political pedagogy are aimed at building a citizen, influencing
his formation through civil self-improvement, self-education, self-organization, and self-
affirmation in the social environment /13]; [7]; [8]. It is the concern of the government
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and CSOs about the generation of the future citizen of the country, the support of a mem-
ber of the community and the future actor of the political elite, the teaching staff, another
person, helping people to assimilate and accept the moral relations that have developed
both family and community, making legal, economic, civil and domestic relations /2/.
The desire to become a leader or an active member of a social group helps the future citi-
zen to learn how to find a new path in their life, to be able to dynamically adapt in a new
life situation. Political pedagogy as a science has passed a difficult path of development
from the awareness of scientists of the need to study the political aspects of the education
and upbringing of children, adults and other members of social groups to the pedagogy of
social work as the theoretical foundation of pedagogically specialized areas of political
practice.

The fact that in Armenian society there is no opportunity to rely on the historical tra-
ditions of civic education that have developed in our country, in this case other factors of
civic education are certain. First, it is a family in which children receive the first lessons
of political knowledge and stereotypes of behavior, gain a feeling of love for their home-
land. However, in modern conditions, it is possible to state the phenomenon of intergen-
erational cultural gap, when parents and children in the same family are included in com-
pletely different cultural and value strata, which leads them to misunderstand each other.
Secondly, an important factor in the civil socialization of a child is the peer groups, chil-
dren's, school councils and youth public organizations, which were formed during the
period of independence of our country. Under these conditions, the school may turn out to
be the most sustainable institution of civic socialization and civic education, blocking
negative tendencies in the minds and behavior of students, using its inherent means to
establish civic culture in a transit society /5], [6], [12].

Who are the main actors in the development of Armenian civic education? First of
all, these are, of course, the teachers of secondary and higher schools themselves, as well
as pedagogical universities and institutions for improving the qualifications of teachers
who make civiliarchic socialization effective, thereby ensuring civic education of school-
children and teachers. The second actor of this process is the leaders and members of po-
litical parties, civil society activists, the media, social networks and movements that de-
velop interactive, innovative civic education methods that work with most of the above-
mentioned focus groups. The third, significantly less active participant is the education
authorities at both the republican and regional levels, which still provide some support to
the process of civic education, but again, focused almost exclusively on schoolchildren.
The fourth actor, who is ever more actively involved in the development of civic educa-
tion, focused on most of his focus groups, is the Human Rights Defender of the RA. The
fifth actor is the academic community, academics, and university professors, including
teachers in public service academies and other advanced training systems. The focus
groups in this case are university students and specialists in social and humanitarian sci-
ences, as well as certain profiles. The sixth actor of the process in a number of districts of
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cities and regions may be election commissions interested in increasing the legal culture
of voters and having certain financial resources for this.

Conclusions. Based on the trends and methodological provisions of modern civic
education, I can formulate the following essential elements of constructing the content of
training courses and textbooks on civic education:

e The basic curriculum, starting from kindergarten and elementary school, included
various civil and legal training courses adequate to the age characteristics of students. A
vertical of civil and legal knowledge has been built, aimed at ensuring the formation of a
stable legal conscience and civic position in students. The effectiveness of these courses
largely depends on the modern methodology of the educational process, due to the new
social and political pedagogy, based on the civilized traditions of modern citizenship and
civic nation.

e Civiliarchic importance is the creation of the necessary conditions for the activities
of any person and citizen, that is, the content of civic education should include
knowledge, ways of doing things, value orientations, without which it is impossible to
fulfill typical social roles in global, regional and national communities.

e Political pedagogical approach to the construction of courses on civic education,
involving the consideration of each actor and the process of social reality at the same time
from the point of view of various sciences, but in the context of pedagogical complexity.
The education system should provide students with scientific knowledge in the interrelat-
edness of the social and human sciences on the basis of pedagogical expediency.

e It is advisable to focus on anthropocentrism (humanism) and civilicentrism (civi-
lism) when studying issues of civic education. In the conditions of the growing environ-
mental crisis, the tasks related to human survival come to the fore, which require that the
individual be aware of himself as part of society, part of nature, and understand the re-
sponsibility for their development. Therefore, in the process of learning, it is necessary to
form an understanding of Aumanism and civilism in students.

e The personal experience of pupils is an effective means of civic education, which
involves turning to real political, economic, social reality, its tendencies and contradic-
tions. Individual experience of students, including common sense, delusions, myths, re-
quires scientific reflection, since only scientific knowledge allows us to understand the
underlying mechanisms of development, the true meaning of the events taking place in
the world. Proceeding from this, it is necessary to carry out a synthesis of personal expe-
rience and scientific information, which will contribute to the formation not only of
knowledge demanded by the citizen, but also of relationships, value orientations, taken by
the individual of specific images of citizenship.

e The activity component of the educational process, focused on systematic model-
ing and analysis of life situations that require students to use knowledge and skills, as
well as playing techniques, plays a leading role in the design of civic education courses.
Citizen education involves the development of skills and relationships necessary for di-
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rect participation in political affairs, but no less important is the system of civic values
that lie behind political institutions and processes, as well as the desire of teachers to in-
tensify cognitive activity of students and develop their civiliarchic values.

e Civic education is effective if based on dialogue and partnership, as well as on val-
ue-semantic equality between the teacher and the student. In order to achieve the goals of
civic education, educational activities should be complemented with a transformation of
the social and pedagogical environment of the educational institution. It is about students
gaining a specific experience of tolerance, partnership, solidarity, and consensus.

TPAXKJTAHCKOE OBPA3OBAHUE KAK ®EHOMEH PENTPE3EHTATUBHOMN
IIUBUJIMAPXUHN B PECITYBJIMUKE APMEHUS

AJlekcaHsIH AIIOT
Epesanckuil eocyoapcmeennbiii ynugepcumem,
Apmenus

AHHOTALUA

B nanHO# craThe paccMmaTpuBaeTcs mpodiema rpakJaHCKoro oOpa3oBaHus B Pec-
nyonmke Apmenus. ['paknaHckoe o0pazoBaHue B ApMEHHUH I0JIpa3yMEBaeT OCMBICIICHHE
HOHATUH MOJIMTHYECKOM NEJaroruKU: «0eMOKpAMmu4eckas 2padicOaHCmEeHHOCMbY,
«EPANCOAHCKAs KYIbMYpay», «2paniCoOaHCKoe 00Wecmeoy, «2paxicOaHCKas UOeHmuUuY-
HOCMbY, «2PANCOAHCKAS HAYUAY, «2PAANCOAHOYEHMPUYHOCMbY, «AHMPONOYEHMPUY-
HOCMbY, «2PAdtCOAHCKULL NAMPUOMUSMY, «2PAACOAHCKULL 002y, «2PaAdiCOAHCKOe M-
ocecmseoy U T.4. ['paxknanckoe 0Opa3oBaHUE KaK IeJarornieckoe yCciIoBHE yCTOWYNBOTO
PasBUTHSL BBINOJTHIET BAXKHYIO LHBWIMAPXHUYECKYI0O MHUCCHIO ISl JIEMOKpaTH3alluH
apMSHCKOTO O0IIECTBa, a TAKXKe I KyJIbTYPHOTO M IIEHHOCTHOTO TIOHUMAaHUs, OLICHKH U
OCMBICJICHUS TIOJIUTHYECKOTO TPOIIECCca, ypPeryJlUpOoBaHUs KOH(MIMKTHBIX CHUTYallUd U
NPUHATHS aHTPOTIOLEHTPUIECKUX PEIICHUH.

CoBpeMeHHBIC METOIbI TIOJIMTHIECKON MEeJarornky MO3BOJISIOT BEISIBUTH, KAKUM 00-
Pa3oM KadyecTBO y4eOHUKOB I'pakJaHCKOTO 00pa3oBaHUs U MPOQPECCHOHAIBHBIX 3HAHUH
IperolaBaTeliel BIMSAEeT Ha YPOBEHb I'PayKIaHCKOW KOMIETEHTHOCTH W IUBHIHAPXHUEC-
KOTO y4YacTHsl YYallWXCs, a TaK)Ke WX OTHOIIEHWE K MOJUTHYECKOW Ku3HU. [laHHOE
UCCIIEZIOBAaHUE TTOKA3bIBAET, YTO (opMmaibHOE W HehopMaibHOE TpakIaHCKOe 00pa3o-
BaHMWE MOXXET 3HAUUTENIBHO ITTOBBICUTH IOJUTHYECKHE 3HAHUS YUAIIUXCS U TEM CaMBIM
cTath (pakTopamu QOPMUPOBAHUS NEMOKPATHUECKOTO IpaxknaHcTBa B ApmeHuu. EBpo-
nelickasi MHTerpanys apMsSHCKOW 00pa3oBaTeNbHON CHCTEMBI TpeOyeT MOJEepHU3AINU
TPaXIaHCKOTO 00pa3oBaHUs /sl pa3BUTHSI MHOTOTPAaHHON TPayKAaHCKOW KOMIIETEHTHO-
CTH, BKJIIOYAIOIIEH IPpakJaHCKHE 3HAHHS U HAaBBIKH, TPAXKIAHCKYIO KYJIBTYpY, TPAAULHY,
S3BIK, PEJIUTHUIO U T.1. JJaHHOE HCcclleIoBaHNe HAIIPABICHO HA PACCMOTPEHUE TPUMEHECHUS
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METOAUKU TIOJTUTHUECKON TETAarOTHKU B TPaXIAHCKOM 00pa30BaHWH, BKIIOYAIOIICH Me-
XaHU3M TPUMEHEHHs [MBUIHAPXUYECKON B3aMMOCBSI3U WHMBUIYaIbHOTO OIBITA, JHA-
JIoTa, TTAPTHEPCTBA M CAMOPETYIISAIINY, Ha TPaKIaHCKYI0 KOMIIETEHTHOCTh (hOPMaIbHOTO
U HeGOpMATBHOTO YPOBHs. [ pakaaHCKue 0Opa3oBaTelbHBIC MPOTPAaMMbl OpPTraHU3AIMI
rPaXIAaHCKOTo 00IecTBa GOPMHUPYIOT aKTHBHOE MOJIUTHYECKOE MOBEICHUE W CTHMYJIH-
PYIOT JIEMOKPAaTHYECKOE Yy4acTHEe BO BCEX BHMIAX WHAMBUIAYAIbHOW WM TPYIIIOBOM
JEeSITENIbHOCTH.

[MonyueHHbIE Pe3ybTaThl CBUICTEILCTBYIOT O TOM, YTO TPaXKIAHCKOE 00pa3oBaHKe
U JpyrHe MPOIECChl MOJUTHYECKON MOOMIM3AIMU TPYIIIT SIBJISIOTCS BEChbMa B3aHMOJIO-
HOJTHSIOIMMH B apMSIHCKOM OOIIIECTBE.

Kniouesvle cnoea: nonumuyeckas neoacoeuxa, ROIUMUSUPYIOUAS Nedac02uKd,
2PAJICOAHCKOE BOCNUMAHUE, 2PANCOAHCKASL KYAbMYPA, 2PAANCOAHCKUL hakxmop, 0eMOKp-
amuueckas unmezpayust, Apmenus.
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