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Introduction. The main problem in the research area is the fundamental need for
fundamentalization, the continuity of education, the use of experience accumulated by the
education system, and the maximum expansion and implementation in educational
processes of information technology education and computer technology, both at the
educational level and at the level of management of them.

Purpose. Nowadays in conditions of development and functioning of the educational
system, the necessity of qualitative improvement of informational and analytical support
in the educational system institutions, including educational processes at all levels, is
objectively overdue. The effectiveness of informational and analytical systems, in turn,
objectively determines the level of awareness of specific subjects of management in
educational institutions.

Methods. The main directions in his work are the following ones:

— informational and analytical direction — provision in educational establishments
of conditions for the introduction of pedagogical technologies, organization of teacher's
innovative activity, the conditions under which a deep analysis of their own activities
becomes a conscious necessity;

— consulting and informational direction — studying documents on education,
school development. Providing assistance to teachers in material planning, developing
lessons, streamlining the learning process, modular training, drawing up technological
maps with prediction of desired results, teaching a teacher to conduct diagnostics;

— diagnostic and analytical direction — monitoring is the basis of the foundation in
the management of the educational process.

Results. The article substantiates the concept of «informational and analytical
competence of primary school teachers», defines its content and structure, principles and
methods of management.

Originality. Nowadays, a new system point of view is needed for the organization
and management of educational and educational processes within the education system,
which should consist of interconnected subsystems, which are united by the general
purpose of functioning.

Conclusion. The solution of this problem is focused on the use of information and
analytical support systems that meet the modern requirements in the educational sphere.

219



Keywords: informational and analytical competence, informational and analytical
skills of the teacher, elementary school teacher, monitoring; analysis; method.

The system of informational and analytical support in the field of education must
fulfill a number of complex tasks aimed at developing the education system in accordance
with the target orientations and the current work of educational institutions. The need to
solve the problem of informational and analytical competence of primary school teachers
is conditioned by an increase in the role of information in society, which is informational
in nature. Accordingly, the following problem arises: the need for informational and
analytical support for all lessons and activities in the elementary school.

The main subject of informational and analytical work is the teacher, who has to
process a large volume and diverse information, analyze it, systematize it, and generalize
it; make it suitable for practical application by all subjects of the educational process. At
the same time, in the management activity of primary school teachers, it is necessary to
constantly take into account the need for updating scientific knowledge, various
educational and official information, and so on.

Consequently, the relevance of the article is determined by the following factors:

— increasing the role of information in the informational society;

— informational saturation of the system,;

— the need for informational and analytical support of all activities in primary
classes: managerial, educational, industrial, methodical, etc.;

— implementation of informational and communicative technologies in the process
of preparing future schoolchildren for high school;

— information is «raw materialy» for the adoption of main decisions of teachers.

Particularly valuable is the teacher of primary classes, who is capable and ready to
constantly work with information, sohe is competent in the informational and analytical
sense. Such competence provides its informational and analytical work, the main
directions of which are:

— constant reliance on scientific knowledge;

— creation of conditions for the design and research activity of teachers and
students;

— creation of conditions for the development of positive motivation in different
categories of students;

— continuation of work on the development of modern innovative educational
technologies to create conditions for the qualitative preparation of pupils to study in the
secondary school.

— studying and generalizing the experience of effective use of pedagogical
technologies;

— updating and reorganizing the educational process using informational and
communicative technologies;
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— creating comfortable conditions for pupils, analyzing their interests and abilities
through the use of methods that are safe for the psychological health of junior pupils.

The purpose of the article is to substantiate the concept of «informational and
analytical competence of primary school teachers» and determine its content, structure
and management methods.

Nowadays the problem of competence in relation to the informational and analytical
sphere of the teacher's professional activity, in comparison with other spheres of
competence, practically is not investigated. At the same time, their professional activity
of managerial direction is multifunctional and integral; a reliable precondition for its
success is the systematic and timely implementation of informational and analytical work,
which involves the availability of advanced informational and analytical knowledge,
skills, abilities, creative potential, and the need for constant self-development and self-
improvement as subjects of the informational and analytical activities.

The analysis of the research shows that the problem of methods of managing
informational and analytical competence of teachers was not the subject of scientific
research of Ukrainian scientists. There are only individual publications and studies that
relate to, for example, the information culture as a factor in the successful professional
activities and social security of a person in the information society (N. Dincharadze, R.
Kalyuzhny, O. Matvienko, N. Novitskaya, G. Pavlenko, E. Sablin , S. Slyvka, M. Shvets,
V. Tsimbalyuk, Y. Yatsishin and others); the problem of creating information
management systems in the field of education was the subject of research by V. Bykova,
N. Velichko, L. Mayboroda, I. Savchenko. At the same time, the structure and content of
informational and analytical competence of teachers in pedagogical researches, in
practice, is not presented, except for publications by T. Volkova [1-2]. The professional
activity of the teacher involves the implementation of many functions, including
informational and analytical. For example, for the elementary school teacher, its contents
are: analysis and generalization of documents; expert evaluation of information;
processing information from different sources and bringing it to the subjects of the
pedagogical process; information provision for various activities in the school [3, p. 12].

The research of scientific sources shows that there is a study of certain aspects of
informational and analytical activity of specialists (Y. Brannovsky, N. Gendina, Yu.
Zubov, V. Minkin, N. Slyadneva, etc.), formation of informational and analytical
teachers’ skills (B. Zagviazinsky, T. Klimova, E. Karpenko, L. Kustova, O. Nain, etc.),
although there is an understanding of the relevance of this problem among scholars, since
they emphasize the presence of analytics in all areas of professional management, and
emphasize that it is a prerequisite for the adoption of rational improvements
administrative decisions. For example, most researchers in the structure of professional
competence of a teacher, as a rule, point out an analytical component. Yu. Dementieva
[4], M. Kovardakova [5], N. Toskina [6], V. Chaika [7] investigate various aspects of
pedagogical analysis and pedagogical analytics.

221



Informational and analytical activity of primary school teachers is an integral part of
their management activity, which is characterized by a systematic search, collection,
expert evaluation, analysis and processing of various information related to the life and
functioning of the school. Accordingly, one can speak about analytical thinking and
analytical competence of teachers. In the process of analytical activity, the teacher solves
a set of applied research tasks:

activation of pupils’ cognitive activity with the help of modern electronic
educational materials intended for use at primary school lessons;

— development of motivation to study;

— development of informational thinking of schoolchildren, formation of
informational and communicative competences;

development of self-education and self-control skills among junior pupils;
— improvement of the comfort traininglevel;

reduction of didactic difficulties of pupils;

increasing activity and initiative in the classroom and in extracurricular activities.

Consequently, the analytical competence of the teacher is a prerequisite for his
successful analytical activity; it should be understood as the ability and willingness to
solve various analytical tasks of scientific, research, management, pedagogical, economic
and other directions, which ensure the effective design and programming of the practical
solution of managerial problems in the classroom.

Modern educational standards impose new requirements and the process of
formation of pedagogical skills. This requires the organization of the educational process
so that the pupil does not perceive a single source of information as given, and learned to
use all the information available to him, choose the necessary for solving practical
problems, check and evaluate it in order to make his own decision.

This determines the urgency of the problem of forming the informational and
analytical skills of future teachers (IAS), under which we understand the ability to find
the necessary information, its comprehensive processing and application in its own
professional activities. The object of research in the article is the process of formation of
informational and analytical skills of primary school teachers in the system of vocational
training. It is also necessary to consider the principles of formation of informational and
analytical skills of teachers in the system of vocational training. The use of forms and
methods of work aimed at developing skills for effective work with information
recommended by the National Doctrine of the Development of Ukraine in the 21st
Century, the Bologna Declaration, the Council of Europe Recommendations. The basis of
the teacher’s professional education is the informational competence that the Council of
Europe has identified as the main characteristic of a specialist of the XXI century.

Among the skills that include this competence, the most important from a
professional point of view for teachers is the ability to analyze information gathered from
different sources in terms of its reliability, accuracy, usefulness for solving professional
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tasks; to identify conflicting data, judgments, arguments, and use only reliable and
verified data in their professional activity [1; 8; 9]. The problem of the formation of skills
for the search, processing and use of information is given more and more attention in the
scientific literature.

The works of T. Oleynik, A. TyagloTax, T. Voropaj, A. Korzhueva, E. de Bono, J.
McPack, M. Lipman, C. Meredith, D. Halpern, E. Polat, Ch. Templa are very important
for the disclosure of the foundations of the formation of these skills. In particular, they
developed the general principles and peculiarities of the formation and application of
information and analytical skills in various fields of activity, the composition and
characteristics of the ability to work effectively with information (Joule McPeck, E. de
Bono, D. Halpern). Some pedagogical and methodological aspects of the issues studied,
namely the requirements and strategies for the formation and development of information
and analytical skills in the system of higher education, are covered in the works of T.
Oleynik, Jouli Stila, C. Temple and others.

However, the issue of principles and pedagogical conditions for the formation of IAS
teachers in the process of vocational training remains insufficiently researched. Among
the most important principles of the formation of the IAS, we distinguish the general
didactic principles (the system of teaching, scientific, consciousness and activity,
visibility, accessibility, and the provision of learning outcomes), as well as the specific
principles related to the specificity of the research (the principle of relying on specialized
disciplines, the principle of congruence, the principle of educational reflection, the
principle of dialogue). Let’s expound the essence of specific principles. The principle of
relying on profile disciplines involves the formation of an IAS based on the use of
knowledge and experience in the field of humanities and professional disciplines being
studied. The use of interdisciplinary connections enables not only to «unite» into a single
system all the knowledge gained in different occupations, as well as to obtain new ones as
a result of the implementation of these links. Therefore, interdisciplinary connections are
one of the sources of constructing the content of the training of modern specialists,
especially the linguistic profile, since the linguistic information included in the content of
the training is largely marked by interpersonal relations, that is, the information from
different spheres of life, science, culture, art. This is explained by the fact that
interpersonal relations stimulate cognitive activity of pupils, interest in the subject,
encourage an independent search, use of various sources of information, form scientific
concepts, practical skills.

The principle of congruence. Speaking about congruence in the educational process,
it should be noted that the educational activity is a regular educational interaction
between the teacher and the pupils. They interact in a certain way within the framework
of various organizational forms, in particular at seminars Yu. Karyakin defines three
types of congruence in the framework of educational interaction on the following
parameters: objectivity, orientation and intensity. Both the activity of the teacher and the
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activity of the pupils in the educational process have one subject — the subject of the
discipline — a scientific representation of reality, about that part of the world, which is
seen by the researcher, specialist of the corresponding profile. This allows us to determine
the first sign of the congruence of the educational process — the substantive congruence,
which testifies to the correspondence of two activities within the subject. However, the
presence in the educational process of conformity on the subject is not a guarantee of the
full conformity of the two activities of the teacher and the activities of pupils, since these
two activities may not be suitable for direction. The activities of pupils and teachers are
multidirectional, if the teacher takes part in the educational process as a «translator» of
knowledge for schoolchildren. In this case, the teacher is closed to the knowledge of the
subject of science. He knows and transmits his own knowledge, but the pupils, by
contrast, do not know, but «learn» from the teacher. The problem of matching in the
direction is solved if you overcome the traditional approach to the organization of the
educational process. It does not arise when the teacher acts before the students not as the
person who knows and teaches everything, but as the researcher. The subject of science
for him, as well as for students, is fundamentally unknown. All known scientific
representations of reality appear before the teacher and pupils not in the status of truth,
but as instruments of knowledge. These tools are continually refined by the researchers,
and the truth is always unattainable. In addition to these cases, the activities of the teacher
and pupils may vary in intensity. The principle of educational reflection is that the
educational process is accompanied by its awareness of the reflection by the subjects of
education. Reflection is not simply a recollection of the basic material of occupation or
the formulation of statements, it is primarily awareness of the ways of activity, the
identification of its semantic features, educational achievements of students and teachers.
At the same time, pupils are not just aware of what they are doing, they are also aware of
how it was done, there are ways of doing things. Different forms of educational reflection
are possible — written questioning, oral discussion, graphic representation of the events,
for example, a schedule of changes in their interest (state of health, level of cognition,
personal activity, self-realization, etc.) during the occupation or for a certain time.

Such pupil’s reflection records are valuable material for the analysis and correction
of the teacher of the educational process. However, it is also important for the teacher
himself to enter the position of reflection more often, demonstrating the culture of self-
examination, making the content and form of presentation of the educational material
problematic, since the activity of the teacher’s reflection is one of the conditions for the
formation of this quality in the students. The principle of dialogue implies a multifaceted
«interactivity» of the process of formation of IAS teachers, both in the process of
communication, and in the process of working with sources of information.

Teachers’ sphere of activity requires the ability to express their thoughts, persuade,
argue, build proofs, analyze, express judgments, transmit rational and emotional
information, coordinate their actions with colleagues’ actions, establish interpersonal
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connections, choose the optimal style of communication in different situations, organize
and maintain a dialogue. All these activities are based on dialogue interaction. In a
pedagogical activity, dialogue is necessary in the performance of common responsibilities
and achievement of the result. According to views V. Serikova, the dialogue is not
synonymous with verbal communication or conversation, although it implies it, is a
definite communicative environment that includes the mechanism of becoming a person.
The development of personality in this case is a kind of interpretation of the dialogue
[10].

The stated principles of the organization of training will contribute to the formation
of knowledge systems in the pupils of information laws and laws that objectively act in
the educational process and information worldview, which will promote the acquisition of
optimal standards of behavior in conditions incomplete, unreliable, constantly changing
information and needs for self-improvement.

Each pedagogical technology, each group of methods has its own capabilities for
forming pupils the skills of self-organization, autonomy and creativity. Well-chosen
educational technologies provide the pupil with the freedom to choose ways to study the
content. In the teaching activity, the use of elements of various technologies takes a place:

— informational, software learning, test and gaming technology, technology
projects, technology group learning methods; technologies that develop self-esteem of
schoolchildren;

— organization of educational process in various forms: traditional lesson, lesson-
training, lesson-workshop, game lesson, etc.;

— application in digital educational resources, interactive testing;

— involvement of pupils in different types of intellectual and creative activity.

It is possible to teach pupils how to combine teaching of elementary school
disciplines with all the diversity of knowledge, so that students can enjoy this pleasure.
The application of problem learning elements and technology projects contributes to this
process.

Technology of project training (project method, project training) is the development
of ideas of problem learning, when it is based on the development and creation of pupils
under the control of the teacher of new products (goods or services), possessing a
subjective or objective novelty, have practical significance.

The method of projects — one of the few methods that deduce the pedagogical
process from the school in the world around. This method promotes updating of
knowledge, skills and abilities of the child, their practical application in interaction with
the surrounding. Realizes the principle of cooperation between children and adults, allows
to combine collective and individual in the pedagogical process. Is a technology that
ensures the growth of the child’s personality, allows you to record this growth, to lead the
child in steps of growth — from project to project.
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The method of projects allows students to develop cognitive activity, creative
thinking, ability to independently construct their knowledge, navigate the information
space. The main difference between the project method is that, as a result of joint group
activities, pupils not only receive new knowledge, but also create a learning product, the
material result of collaborative work.

Problem learning and project creation requires information literacy from a teacher
and pupils. «Portfolio» Technology is a way of capturing, accumulating and evaluating
the individual educational achievements of a pupil during a certain period of his training.
Portfolio is a little more than just a folder of pupil’s work; it is a pre-planned and
specially organized individual collection of materials and documents that demonstrates
the efforts, dynamics and achievement of the student in various fields. Therefore, the
ultimate goal of a primary school pupil portfolio can be seen in the progress of
educational activities.

«Portfolio» technology is the integration of quantitative and qualitative estimates;
self-evaluation dominance in relation to external evaluation. This technology helps to
solve the following pedagogical tasks:

— to support high motivation of schoolchildren;

— to encourage their activity and independence, to expand the possibilities of
education and self-education;

— to develop skills of reflexive and appraisal activity of pupils, to form an adequate
self-esteem;

— to promote personalization of education, to determine quantitative and qualitative
individual achievements.

In the mutual activity of a teacher with pupils and parents, starting with the first
class, you can use combined portfolio options. The sections of each pupil can be their
own, individual. Portfolio is a modern effective form of assessment, complemented by
traditional control tools. Each pupil of the class can have his own portfolio for grades 1—
4, where he selects his works, drawings, works, photographs, letters. Portfolio technology
is also used to capture results, accumulate pedagogical materials and evaluate the
activities of the teacher.

Efficient forms of methodological work include a system of informational and
analytical support (monitoring), through which school principals can receive information
on the state and development of those processes in the subsystems for which they are
responsible and which are called to perform administrative action. Where the analytical
penetration of the teacher begins in the learning process, the basis for a scientific
approach to the management of the class is laid. Scientific understanding of the
educational process is always a reflection of the hidden dependencies that constitute the
internal mechanism of the school’s activity. To penetrate into this «mechanismy, to make
it work clearly, rhythmically possible only with the help of pedagogical analysis. The
teacher of elementary school in the new conditions becomes a researcher, diagnostician,
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and analyst who knows not only the problems of pedagogy, but also psychology,
philosophy, statistics, computer science.

The criterion properties of the model of school that serves as our benchmark include
the real continuity of the educational process, the growing desire of pupils to study and
continuous monitoring of the state of the educational process. Monitoring we see in the
form of the following scheme:

— selection of monitoring components (quality of school students’ education);

— the choice of aggregate of indicators of evaluation of each component;

— selection of technologies for the performance of each indicator — definition of
objects, place and time of information removal,

— definition of the person whose functional duties include the removal and
processing of information;

— drawing up an exemplary plan for the analysis of information;

— the adoption of management decisions.

Monitoring of pupils’ education on subjects is the main, basic in a number of objects
subject to analysis. Monitoring is carried out by means of zero, intermediate and final
sections and analysis of their results.

Zero (inbound diagnostics) is carried out in the beginning of the school year by
teachers — subjects in written form on the tasks of compiled teachers and coordinated at
the meetings of the pedagogical team of the school. Intermediate diagnostics is carried
out with the aim of assessing the success of the promotion of pupils in the subject area
and enable the teacher to evaluate the success of the choice of teaching methods. Final
diagnostics — the final tests are carried out two weeks before the end of the school year
and the final certification of graduates. The results of the diagnosis are recorded in the
diagnostic cards, drawn up in the form of charts, tables of data. Information is
summarized at the meetings of the teaching staff, communicated to pupils and parents, the
teacher adjusts the work program, an individual adjustment strategy for the pupil is made.
At the administration level, a managerial decision is made. This may include making
changes to the curriculum, introducing new courses, introducing a number of subjects for
the final week, etc.

If you track the results of the start-up tests in mathematics and other subjects in 4
classes and find that the qualitative indicators are lower than the output from the 3rd
grade, we must put the control over the issue of teaching these subjects in the elementary
classes.

The assessment of the quality of knowledge is carried out in the following positions:

1) level of compulsory knowledge and skills; the application of knowledge in
standard situations, the ability to apply knowledge in new non-standard situations — and
tested in various ways;

2) on the intermediate grade of 3 classes, which is conducted in the form of tests and
credits, the criteria for evaluating the answer are developed in advance, the formulation of
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questions promotes that the pupil not only reproduces the knowledge, but also analyzed
the material, gave an assessment, showed the ability to work with sources of information;

3) during the attestation at the end of the school year.

Thus, the technology of monitoring allows to obtain an objective picture of the
quality of teaching pupils, which allows the administration to plan its activities for the
management of quality education and to model the educational process of the school.
Monitoring as a form of analytical activity is also successfully used when studying work
with gifted children at the Olympiads. One can find out that the last 5 years of good
results in district Olympiads reach pupils of the humanitarian direction. With the help of
charts, the stability and decline of prize places by years in each Olympiad, the
effectiveness of the preparation of each teacher can be traced, the reasons for the
inconsistency of the planned and actual result are revealed.

The reasons may be:

— low level of teaching;

— School Olympiad held at a low level;

— lack of in-depth study of subjects;

— unwillingness of the pupils;

— mismatch of the content of the task of the study time of the material;

— teacher overload, illness change of staff.

Pedagogical analysis is often conducted in our school in the form of a council. The
analysis of each area of work is carried out in comparison with the indicators of the last
three years, which allows us to trace the dynamics of pupils’ development, the growth of
the professional qualifications of teachers, the success of the main tasks of the school,
that is, the effectiveness or deficiencies of management. Each member of the teaching
staff knows how he has improved teaching and educational activities, what is different
from the work of previous years. This is very important for motivating self-education, for
a critical self-esteem. The results of their work are structural units of the methodical
service in creative reports. Pedagogical products of teachers are given: visual aids,
handouts, lessons development, extracurricular activities, creative work of pupils, charts
of the quantitative characteristics of trained schoolchildren on subjects, and as a result
determines the quality of work of the teacher, his promotion, professional competence.
Analytical became at school and methodical weeks. Their goal is to deeply and
comprehensively examine a particular problem of education and training both in theory
and in practice, to compare how things have gone in the recent past that has changed.
These materials will then be helpful in attestation. Given that the lesson reflects the
teacher’s relation to the renewed education, within the framework of the week, open
lessons are conducted, each of which has its own intended purpose.

As a result of establishing a reliable picture of knowledge, the level of education of
pupils, their overall development, the objective assessment of the quality of teaching, the
organization of the process of teaching there is an opportunity to identify the main
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directions of training, a system of organizational measures for further improvement of the
educational process. An absolute majority of modern schools tend to use the most
informational and analytical network (diagnostics, monitoring). Teachers should deeply,
comprehensively know the object being taught. That is why diagnostic laboratories,
informational and analytical centers are needed, and preparation of diagnostic
technologists is required.

The transition from the conceptual and hypothetical thinking of school principals and
teachers to diagnostic and technological is inevitable. Only he will allow to study the laws
and on this basis make effective management decisions.

Monitoring the quality of education is a systematic and regular procedure for
gathering information on leading indicators. In betweentesting period, we must track the
quality of educational achievements of pupils and creative activity through: materials of
control works, including multilevel; to form a form of tasks for holding competitions on
subjects.

You can do:

— technological records of success;

— monitoring of the formation of mathematical skills, spelling skills and the way
and pace of reading;

— evaluation letters of implementation of complex works;

— monitoring intellectual and creative activity of pupils (participation in
competitions, contests, creative events, research and project activities).

On the basis of monitoring data, diagnostics of the quality of education, levels of
cognitive activity, and traineeship are conducted. The analysis of the received information
about adaptation of pupils of 1 classes, adaptation and success of studying in elementary
school, allows to edit the software and methodical material and effectively to build
correcting work with pupils.

Conclusion. In the field of education, the system of information and analytical
support is used, first of all, to improve the organization of educational processes in
educational institutions, which is achieved through the use of analytical processing and
control of educational procedures. Application of systems of informational and analytical
support in the field of education is based on program management and implementation of
specific tasks, determined by the specifics of educational activities of a specific institution
of education. The interconnection and the hierarchy of individual subsystems within the
framework of a single information-analytical system is determined by the principles of
information and analytical support.
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METOAbI YITIPABJIEHUS UHOOPMAIIMOHHO-AHAJIMTUYECKUMHU
KOMIIETEHIHUSAMU YUUTEJISI HAYAJIBHBIX KJIACCOB
JepeBsinko Jlenuc
Yepracckuii Hayuonanouwiii ynugepcumem
umenu bozoana Xmenvuuyroeo, Yxpauna
AHHOTAIIUSA

IIpo6aema. OcHoBHOIT npoGiieMoil B 00JacTH MCCIIEAOBaHUI sBIIsSETCS (yHIAMEHTaJIbHAs
NOTPEOHOCTh B (DyHIAMEHTAJIM3AlMH, HEIPEepPbIBHOCTH 00pa30BaHMs, HCIOJIB30BAHUHM OIbBITA
HaKOIUIEHHOTO CHUCTEMOM 00pa3oBaHMs, U MaKCUMaJbHOM PACUIMPEHUH U BHEIPEHHH B 00pa3o-
BaTeJbHbIE MpoLecchl MH(GOPMAIOHHBIE U KOMIBIOTEPHBIE TEXHOJOTMH OOy4eHus Ha oOpa-
30BaTEbHOM YPOBHE.

Hean. B Hacrosiiee Bpems B YCIOBHSAX Pa3BUTHS U (YHKIIMOHHPOBAHUSI CUCTEMBI 00pa-
30BaHUs, HEOOXOAUMOCTh KAY€CTBEHHOI'O COBEPIICHCTBOBAHUS HH(POPMAIIMOHHO-aHATTUTHYECKOTO
obecricucHHUs B YYPESKICHUSIX CHCTEMBI 00pa3oBaHWsA, B TOM 4YHCJIEC B 0Opa30BaTENBHBIX MPO-
I[eccax Ha BceX YPOBHIX. DPPEKTUBHOCTh HHPOPMAIIMOHHO-aHAIUTHYECKUX CUCTEM, B CBOIO OUe-
pelb, 0OBEKTUBHO ONPEIENsIeT yPOBEHb OCBEJOMIIEHHOCTH O KOHKPETHBIX CYyOBEKTaX yIpaBiIeHUs
B 00pa3oBaTeJIbHBIX YUPEKICHUSIX.

MeToapl. OCHOBHBIMH METOJJAMHU B Pa0OTE SIBIISIOTCS CIIEAYOLIHE:
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- MHQOPMAIMOHHO-aHAINTHYECKOE HalpaBlIeHHe - obecredyeHne B 00pa30BaTEIbHBIX
YUPEXKICHUSAX YCIOBUM 17151 BHEIPEHUS ENarOrM4eCKUX TEXHOJIOTUHA, OpraHUu3alid HHHOBALMOH-
HOW NIESITENBHOCTH YUYHTENs], YCIOBHUM, IPH KOTOPBIX TIIyOOKHH aHAJIM3 COOCTBEHHOH NesTelIbHO-
CTH CTaHOBUTCSI OCO3HAHHOW HEO0OXOIMMOCTBIO;

- KOHCYJIbTAllMOHHOE ¥ MH(OPMAIIOHHOE HAIlpaBJIeHUE - U3yuYeHUE JOKYMEHTOB IO 00pa-
30BaHMIO, PA3BUTHIO IIKOJbI. OKa3aHHE MOMOINM YUYHUTENSIM B IJIAHUPOBAHWM MaTEpHalOB, pas-
paboTKe ypOKOB, ONITUMM3ALMK YyIEOHOro mpolecca, MOIYJIbHON MOATOTOBKE, COCTABICHUM TEX-
HOJIOTHYECKHX KapT ¢ NMPOTHO3MPOBAHHMEM JKEJIAEMBIX PE3YNbTaToB, OOYUEHHH y4YHTEJNs IpOBe-
JIEHUIO JUATHOCTHKH;

- TMarHOCTUYECKOE W aHAINTHYECKOE HANPABJICHUE - MOHUTOPHHT SIBIISIETCSI OCHOBOH (DyHIa-
MEHTa B yIIPaBJIEHHH 00pa30BaTEIbHBIM IIPOLIECCOM.

PesyabtaTnl. B cratee 000CHOBaHO MOHSTHE «WH(YOPMANMOHHO-aHATUTHYECKAsT KOMIIE-
TEHTHOCTb y4HTeJlell HayaJIbHBIX KJIacCOBY», ONPEENICHBI €€ COAEPKaHNe U CTPYKTYpa, MPHUHIUITBI
U METOJIbl yIIpaBJIECHUS.

OpurunaiabHocTh. B Hacrosmiee BpeMsi He0OXOIMMa HOBasi CHCTEMHAasi TOYKa 3PEHHs IS
OpraHHU3aly U YHpaBleHUs 00pa30BaTEIbHBIMU MPOLECCAMH B CHCTEME 00pa30BaHMs, KOTOPbIE
JIOJDKHBI COCTOSITh M3 B3aMMOCBSA3AaHHBIX IOJCHUCTEM, KOTOPble OOBEAMHEHBI OOLIEH IIEIbIO
(YHKINOHAPOBAHMS.

3ak/oueHue. PemieHue naHHOW NPoOJIEMBI OPHEHTHPOBAHO HA HCIIOJIB30BAHHE CHUCTEM
MH()OPMAMOHHO-AHATUTHYECKOTO O0ECTIeYeHNs, OTBEYAIOIINX COBPEMEHHBIM TpPEOOBaHHUAM B
ctepe oOpazoBaHHs.

Knrouesvle cnosa: ungopmayuonHo-anarnumu4eckas KOMnemeHm1ocmy, UH@OPMayuoHHO-
amanumuyeckue CnocooHocmu ydumens, y4umeib HAYANbHbIX KIACCOB, MOHUMOPUHZ, AHANU3,
Memoo.
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