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It is of utmost importance for English teachers to help students to enhance speaking
abilities. Humour has always been seen as enhancement to classroom teaching and
learning. Over time, the problem of humour caught the attention of many thinkers. In
language teaching, a teacher can easily see that the learners are often motivated greatly
when humour is used in classroom. Teachers' effective use of humor is generally viewed
as a positive factor in the classroom and it is often identified as a teaching technique for
developing a positive learning environment. In the present article the role of humour is
shown in promoting speaking through some elements of humour.
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Increasing globalization as never before has created a great need for people who can
communicate in foreign languages. Now when the countries enter the worldwide
community, the role of a foreign language is undoubtedly enormous becoming a must for
every person. More and more attention is paid to acquiring a foreign language.

Ellis in her book of Second Language Acquisition (1997) states that a foreign
language promotes the level of general cultural rise, develops creative-educational
thinking and has a positive effect on emotional sphere, memory and imagination. And
according to Krashen (The Natural Approach: Language Acquisition in the Classroom,
1983) if we use humour in the classroom, we shall be able to facilitate the learners'
motivation in developing speaking skills, lower the students’ affective filter, making the
lessons more active and effective as well.

The aim of the article is to show the effectiveness of humour as a means of
developing speaking skills in the classroom.

The topicality of the article is predetermined by the fact that humour is not only a
means of developing speaking skills, but also is an important way of developing their
language thinking thus having an important role in foreign language teaching.

One of the best ways to help learners to speak is to put them in "safe” situations in
class where they are inspired and encouraged to try using language from their "store".
These would mainly be activities that teach “new’’’ language, rather they would allow
leaners to try out language than they already understand and have "learned", but not yet
made part of their active personal repertoire.
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Generally speaking, teachers are likely to want to create activities in which learners
feel less worried about speaking, less under pressure, less nervous about trying thing out
(Baker and Westrup, 2003).

Students need to be involved in lessons which use a variety of activities. Teachers
should encourage and support their students, and if possible, the texts and materials used
for teaching should be relevant to students' needs and to their daily lives.

As a matter of a fact it is important for English teachers to find effective pedagogical
techniques to help enhance students’ speaking abilities. Furthermore, realizing that
speaking is very important for language learners, it is essential for English teachers to
encourage the students to speak.

Humor has been seen as enhancement to classroom teaching and learning. In
language teaching, a teacher can easily see that the students are often motivated
differently, largely as a result of the different thinking and reasons for learning a
language. While someone may learn a foreign language, because he/she may like the
culture of the country where the language is spoken or just for the like of the language,
others may learn a language because they want to acquire an additional language to make
them bilingual and more competitive on the job market. In general, there are many
reasons why people learn languages though majority accept the fact that languages are
leant mainly for communication purposes.

Current methodologies in foreign language teaching are not only based on
communication alone, but also on the culture of the people where that particular language
is spoken. Culture in this context is defined differently by researchers (Csajbok-
Twerefou, 2010). We understand culture in this context as a summary of geographical
location, language(s), political and social life, etiquette, traditions etc. of a nation.

Jokes, anecdotes and funny stories often describing traditions, habits or norms of
inhabitants of a particular country are national in nature. Also, many countries have their
funny characters, such as Moricka in Hungary or Vovka in Russia around which jokes are
created. In many situations, national humour often underlines the weakness of the state;
humour of subcultures makes jokes on the weakness of the subculture etc.

Jokes and anecdotes of a culture or nation may be used in language teaching classes
because they are humorous and describe the everyday life of the native speakers of the
studied language very well. Ginman and Ungern-Sternberg (2003:73) observed that
“humour can be used to lighten up the class and to provide variety” and therefore
advisable to use them in all levels of language teaching.

Used in literature, medicine and psychology, also in leadership, humor has a special
role in the classroom being considered as an effective and appreciated tool for teaching.
Studies on this issue (Herbert. P., Cornett, C. etc.) indicate the importance of using humor
in the process of capturing and maintaining students’ attention, in creating a positive
relationship between teachers and students, in reducing stress and tension in the
classroom, facilitating learning and supporting a good retention, developing creativity and
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streamlining teaching in general. Therefore, when students observe that the class is
organized in a humorous way, that is students and teachers laugh together, those who are
often shy to talk will relax and laugh as well. Students in a “lightened” atmosphere will
forget about their problem of being afraid to talk in class. Whiles laughing, they have
already “contributed”, they have done the first step, stop thinking about their worries and
will be able to speak without any fears.

No longer, the teacher can control the students by following behavioristic approach
and it is high time that we look for other humanistic approaches, where the classrooms
are more lively, interactive, enjoyable and interesting. Most effective teachers are those
who engage their students in creative and interesting ways. One way to engage students is
to incorporate humor in teaching and hence teachers should consider incorporating little
laughter into their lecturers.

Humor can play an important role in today’s classrooms as it has a humanizing
effect on the image of the teacher. It has physiological, psychological, social and
cognitive (educational) benefits. Some of these physiological benefits include muscle
relaxation, stimulated circulation, improved respiration, and exercise of lung and chest
muscles, increased production of body’s natural pain killers called endorphins, as well as
lowered pulse rate and blood pressure (Berk, 1998).

Humor is a major psychological tool that can help students cope with fear and stress,
enhance their sense of well-being, boost self-image, self-esteem, self-confidence, as well
as alleviate anxiety and depression.

Humor may be injected in various phases of the teaching process. It can be used as
an ‘ice breaker’ or to reduce stress and facilitate creativity. Humorous examples, test
items or test instructions can reduce anxiety on intellectually demanding tasks. Starting
each lesson with humor helps students relax and creates a positive atmosphere. Humorous
breaks during a lesson promote learning by allowing the brain a ‘breather’ to process and
integrate lesson material. Short, simple jokes are most appropriate for the introduction
and transitions while longer pieces are best at the end of the lesson. Ideas for using humor
may be taken from a variety of sources. Studies show that humor becomes most effective
when it is appropriate to the situation, especially when the jokes or anecdotes used
directly related to the class at hand. Humor in the classroom can take many forms like
jokes, puzzles, puns, funny stories, humorous comments and other humorous items like
magical tricks (Duffy & Jones, 1995).

The idea for the need to pay greater attention to training of teachers in the spirit of
ethics of appeal to humanizing strategies of teaching in general, using artfully humor in
teaching is one of the most representatives.

Studies conducted on the topic under discussion (Duffy & Jones, 1995) indicate
other benefits of using humor in the classroom, such as:

e retrieving information from previous lessons,

e retaining information more easily,
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e humor being a smart way to stimulate children for knowledge,

e as a catalyst between students and teacher

e as an energizer of the intellect.

Usually, the teacher calls to jokes, funny analogies, puns, allusions, comic or irony,
and also teasing, even sarcasm or ridicule. Unusual or unconventional associations, role-
plays, gender stereotypes, appeal to fantasy / imagination etc. are also ways of building
humor in the classroom. Funny questions addressed even in the oral examinations or tests
may be used by the teacher to relax and alleviate the atmosphere.

It is important for the humor not to have humiliating, derogatory, caustic shades, not
to affect in any way those involved.

Humor can create pleasant experiences to students if the teacher knows to use a
quality humor.

The school and its teachers must prepare the students to face real life (Nagy, 2013).
In our opinion, the appeal to the sense of humor, in many situations, can be an effective
way to meet the challenges of life. In this context, the intervention must be done in two
ways:

» on the one hand the training of teachers should pay attention to the subject of
initiation in using humor in teaching, of course respecting the rules and rigors of ethics of
education,

» on the other hand, to encourage the pupils / students’ sense of humor, to cultivate
quality, intelligent and meaningful humor.

In our opinion, the formation and use of humor practicing skills in working with
students, can be used in the training, sessions for creating humorous situations; they can
focus on building humorous analogies in the contents to teach, to create explanations that
call to humorous metaphors, thinking of emphasis and associations that shock, and amuse
at the same time, finding puns or building anecdotal stories etc. All of them have a strong
emotional charge and a much more force to transmit than in classical teaching methods.
Equally suitable would be the initiation in some acting techniques- that focus on training
gestural expressiveness, bodily expressiveness, in the end, the expressiveness of all types
of communication.

Of course, the teacher must adapt humor to the students’ age, the educational context
and the content to study. To train students for humor means forming the free spirit,
making them think outside the patterns, encourage them to try with more courageous new
things, perceived from different points of view, not to standardize them but to develop
their creativity.

Humor has the fundamental effect of humanizing; on one hand, humanization of
teaching and, through it, on the other hand, humanizing the educational actors who
respond with admiration to this fruitful challenge.

It is worth mentioning that humour should be used in foreign language classes as
teaching material, especially at the intermediate and advanced levels and should be one of

94



the goals of the teaching and learning processes. This is due largely to the motivational
role that it plays in the teaching process. The type of humour to be used in the teaching
process depends on the level, age, culture of the learners as well as the pedagogical goals.

Thus, in language learning environments, the use of humour can not only serve as a
means of amusement but it is a matter of rehearsal which entails not necessarily fun but a
means of developing linguistic skills. We support the idea that humour used in the
classroom makes learning more interactive and helps students develop speaking skills
easily that cannot be taught in a traditional lesson format. It is a tool to be used in the
classroom. When used correctly it increases students' enjoyment and strengthens their
understanding of concepts.
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POJIb FOMOPA B OBYUEHUM YCTHOM PEYH
ApyTionsiH Mapuam
Hlupaxckuii I'ocyoapcmeennviii Yuusepcumem, Apmenus
MuxkaejasinH Apakcst
Tomputickuii Azvixogotl [lom, Apmenus
AHHOTAIUSA

IOmop Bcerya paccmarpuBalicsl Kak yiydlIeHHe mpernojaBaHust u oOydeHust B knacce. Co
BpeMeHeM IpoliieMa 1oMopa IpUBJIeKIa BHUIMaHUE MHOTUX MbIcauTeneil. B npenogaBanum si3pika
YUUTENb MOXKET JIETKO YBUJETh, YTO YUYEHUKU 4aCTO MOTHBHPOBAHBI, KOTAa FOMOP UCIOIb3YETCs B
kiacce. OQdeKkTHBHOE HCIONb30BaHUE IOMOpPA YUYHUTENSIMH OOBIYHO paccMaTpHUBAeTCs Kak
MOJIOXKUTEIBHBIA (pakToOp B KJlacce, M 4acTO ONpeNesieTcsi Kak MeTo] OOy4YeHHs Uil Pa3BUTHS
MO3UTHUBHOW y4eOHO# cpenbl. B mamHO#l paboTe moka3aHa pojib OMOpa B MPOABIDKCHHH PEUYH
4epes 3IEMEHTBI IOMOpa.

CoBpeMeHHbIE METOIUKH OOYYEHUs WHOCTPAHHBIM SI3bIKAM OCHOBAaHBI HE TOJIBKO Ha
00IIeHNH, HO M Ha KyJbType JIOJEH, TOBOPAIINX HAa 3TOM KOHKPETHOM si3blke. KynbpTypa B 3TOM
KOHTEKCTE OIpPENeNIeTCs HMCCIeN0BATENAMA MO-PasHOMY. MBI IIOHMMaeM KyJNbTypy B 3TOM
KOHTEKCTE€ KaK COBOKYITHOCTb TeOrpapMyecKoro MOJO0KEHHs, S3BIKOB, IMOJUTHYECKOW M 00-
IIECTBEHHOM KWM3HU, ITHKETa, TPAJUIHUNA. AHEKIOTHI, YaCTO ONMHCHIBAIONINE TPAJUINH, IPUBBIYKH
WM HOPMBI JKUTEJICH TOW WJIM UHOW CTPaHbl, HOCAT HAalMOHAJIbHBINA Xapakrep. Takxke BO MHOIMX
CTpaHax ecThb CBOM 3a0aBHbBIC NEPCOHaXKH, Takue kak Mopuka B Benrpun mnu Boska B Poccun,
BOKPYT KOTOPBIX POXKJAIOTCA aHEKAOTBHI.

CTouT OTMETHUTBh, YTO IOMOp CIEAYET HCIOIb30BATh HAa YpOKaX HHOCTPAHHOIO S3bIKa B
Ka4ecTBEe y4eOHOro MaTeprayia, OCOOEHHO Ha CpPEeIHEM W MPOJIBHUHYTOM YPOBHSAX, M OH JIOJDKCH
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ObITh OJHOM W3 Ienel mpolecca NpernojgaBaHus M oOyuyeHHs. Bo MHOTOM 3TO CBsI3aHO C
MOTHBAIIMOHHON POIBIO, KOTOPYIO OH HTPaeT B ydeOHOM mporecce. THIl FoMOpa, KOTOPBI OyneT
UCTIONB30BaThCSl B NPOIECCe OOYYEHMs, 3aBHCHT OT YPOBHS, BO3PAcTa, KyJIbTYphl ydalIuxcs, a
TaKKe OT [IeIarOTMYECKHX LEIeH.

BaxHO, 4TOOBI I0OMOp HE MMEN YHH3UTENbHBIX OTTEHKOB, HUKOMM OOpa3oM HE BIHSI Ha
yuamuxcs. FOMOp MOXET NOCTaBUTh ydalluMCsl NPUATHBIE BIECYATICHHUSA, €CIM YUUTEIb yMEET
UCTIONIb30BaTh KAYE€CTBEHHBIH FOMOD.

Takum o0pa3zoM, B cpene H3ydeHMs sI3bIKa HCIOJIb30BAHHE OMOpa MOXKET CIY)XKUTh He
TOJIBKO CPpE€ACTBOM pa3BJICUCHUS, HO U CPEACTBOM PA3BUTUA SA3bIKOBBIX HABBIKOB.

KaioueBbie ciioBa: 1oMop, 00ydeHHE HHOCTPAHHOMY SI3bIKY, 3a0aBHbIE UCTOPHH U IIYTKH,
AHEKTO/IbI TIOBBIIICHHE MOTHUBALINH, SKCIIEPUMEHT, CIIOCO0 00y4eHHs, 3a0aBHbIE IEPCOHAXKH.
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