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Summary

This article reflects on the fluid nature of insiders and outsiders in discourse communities, with
particular relevance to teaching reading. A discourse community is characterized by its use of specific
communicative rules to achieve common goals. Students who are not familiar with these rules often find it
hard to understand the conversation, whereas students in the community know how to speak and what
patterns of speech apply within this particular group. This study explores the way in which learners move
from being an outsider to insider by understanding a community’s purpose, values and language. It also
addresses the misconception that difficulty in understanding academic discourse stems from a lack of
intelligence, rather than unfamiliarity with the community's conventions.

The novelty of the article is that it applies the insider-outsider discussion to the teaching of reading and
emphasizes the importance of understanding a community's language, values and practices to improve
comprehension. The research highlights the pedagogical implications of these dynamics and provides new
insights by comparing discursive practices in non-academic versus academic discourse communities. It
claims that difficulties in comprehension of specialized discourse are not an indication of a lack of
intelligence but rather ignorance towards how accepted conventions have been set in place among this
community. It emphasizes the importance of a structured approach to teaching reading, which includes
providing context, scaffolding learning, encouraging active participation and dispelling misguided beliefs
about the nature of academic discourse. Findings from the research showed that recognizing the process of
becoming an insider and supporting learners through this transition can significantly improve students'
reading comprehension and engagement. This approach not only helps learners handle complex texts but also
challenges the misconception that difficulty in understanding academic discourse reflects a personal failing,
instead framing it as a natural part of the learning process.

Keywords: insiders and outsiders; discourse communities; reading comprehension; communicative
norm; teaching reading.

Introduction. In any discourse communities, understanding and communication are dictated
by particular rules and concepts. A discourse community is a group of individuals with shared
goals who employ specific communication strategies to reach those goals. The distinctions
between those within the group and those outside can be seen in how individuals participate in and
interpret the community's discussions. Insiders are individuals who have a deep understanding of
the language and customs of a particular community enabling them to effectively participate in its
communication standards. Meanwhile, those who are not part of the community may struggle to
understand the discourse due to their lack of familiarity with it. For instance, "Dude did a sick
disaster off that tranny and onto the coping." To an insider, likely a skateboarder, this sentence
holds deep meaning and embodies specific customs and beliefs within the skateboarding
community. For an outsider, the phrase may appear perplexing or senseless, underscoring the
obstacle formed by being unfamiliar with the specialized language of the discourse community.
This occurrence is not limited to general communities; it also applies to academic environments,
where discourse complexity can be especially challenging. Lots of students outside academic
circles may perceive their inability to comprehend academic texts as a personal failing, rather than
recognizing it as a result of not yet being an insider to the academic discourse community. Just as
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learning to interpret skateboarding jargon involves understanding the community’s values and
practices, so too does engaging with academic writing require familiarity with its conventions and
underlying concepts.

Purpose. The article aims to investigate how insiders and outsiders engage in discourse
communities and to analyze the consequences for teaching reading and comprehension. Its goal is
to clarify how individuals shift from being outsiders to insiders through acquiring the community's
distinct language, values and goals. Moreover, the article seeks to dispel the mistaken belief that
struggles in comprehending academic discourse stem from low intelligence, emphasizing instead
the impact of being unfamiliar with the community's norms.

Novelty. The novelty of the study is in its examination of the insider-outsider division in
discourse communities and how it affects reading comprehension and education. While past
research may have focused on the difficulties of comprehending specialized terminology in certain
groups, this article stands out by highlighting the educational consequences and the transformation
from being an outsider to becoming an insider. Drawing comparisons between non-academic and
academic discourse communities offers new perspectives on how mastering the communication
practices of a community can improve understanding and lessen the perceived complexity of
academic texts.

Problem. The research focuses on the problem that outsiders have in understanding the
language and customs of certain communities. This issue is especially noticeable in academic
environments, where intricate discussions can be overwhelming for students and non-academic
individuals. The article disputes the idea that such difficulties are a result of a lack of intelligence
arguing instead that they stem from not yet being familiar with the specific practices and values of
the academic discourse community. It also aims to offer strategies to help with this transition and
enhance students' reading comprehension.

Theoretical Background. A discourse community is defined by its shared goals, specialized
communicative practices and distinct language [6]. Insiders within these communities are adept at
navigating these practices and understanding the community's jargon and norms. Mastery of a
discourse community thus involves more than simply learning its language; it requires a deep
grasp of the community's underlying purposes and values. Building on this foundation, Jean Lave
and Etienne Wenger's concept of "Communities of Practice”" (CoP) offers a nuanced perspective
on the learning process within such communities [2, page 98]. According to CoP theory, learning
occurs through "legitimate peripheral participation,” where newcomers gradually move toward full
membership by engaging with more experienced members and participating in shared practices.
Wenger further elaborates that communities of practice are dynamic and evolve over time as
members negotiate and adapt their practices [2, page 99]. This ongoing process underscores that
becoming an insider involves continuous social engagement and learning. The theory of Threshold
Concepts offers further understanding of the cognitive aspects involved in learning intricate
concepts within a specific group of individuals [4]. Threshold concepts bring about significant
changes in understanding and perception due to their transformative, troublesome and integrative
nature. Mastering these concepts is crucial for progression within a discourse community and
requires overcoming cognitive barriers to achieve a deep comprehension of core ideas. Lea and
Street extend this discussion by highlighting that understanding academic discourse involves more
than technical writing skills [3]. Their model of academic literacy frames writing and reading as
socially situated practices connected to disciplinary conventions and values. They argue that
difficulties in academic writing often stem from unfamiliarity with these disciplinary norms rather
than a lack of intelligence, emphasizing the importance of grasping disciplinary discourses for
effective communication.

The concept of the Zone of Proximal Development (ZPD) provides a further framework for
understanding how social interaction facilitates learning [7, page 82]. Vygotsky posits that
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cognitive development is most effective within the ZPD, where learners can perform tasks with
guidance but not yet independently [7, page 85]. Scaffolding or support from more knowledgeable
members, plays a crucial role in helping learners achieve tasks beyond their current capabilities
reinforcing the idea that becoming an insider involves both individual effort and collaborative
support. John Searle’s speech act theory complements these frameworks by analyzing how
language functions as a form of social action [5]. This theory examines how speech acts are
employed to carry out different tasks in a discourse community, such as making requests, issuing
commands or conveying information. Understanding these communicative functions necessitates
being familiar with the norms and expectations of the community revealing how language is used
by insiders to accomplish certain goals and how outsiders may face challenges without this
contextual knowledge. Together, these theoretical perspectives provide a thorough understanding
of how individuals engage with and become part of discourse communities. They shed light on the
intricate process of becoming a member and offer insights for educators and students to enhance
communication and participation in specialized and academic communities.

The Role of Insiders and Outsiders in Discourse Communities. In any discourse
community, the distinction between insiders and outsiders is critical in determining the nature of
communication and its interpretation. Discourse communities are characterized by their unique
communicative norms, values and specialized language, which influence how members interact
and exchange information [1]. Insiders are individuals who have a strong understanding of the
community's norms, slang and fundamental objectives. Due to their knowledge and skills, they are
able to effortlessly maneuver through conversations effectively utilizing and understanding
specialized language, cultural allusions and the intricate norms that oversee communication within
the group. In a scientific research community, insiders are individuals who have a good
understanding of scientific terms, research methods and the requirements for presenting research
results. They are able to effortlessly participate in intricate conversations, analyze technical articles
and join discussions by grasping the community's goals and anticipations. This ease of
communication among insiders facilitates collaboration, knowledge sharing and collective
problem-solving within the community. On the other hand, individuals who are new to the
community's customs and dialect may struggle with comprehending and engaging in the
conversation. A newcomer to the academic world, for instance, might struggle with academic
jargon, theoretical concepts and the formal style of scholarly writing that insiders are accustomed
to. The unfamiliarity may hinder outsiders from understanding texts, participating in discussions,
or contributing well to academic conversations. The transformation from being an outsider to
becoming an insider is a complicated journey that includes various levels of learning and
adjustment. At first, those from outside the community may feel inundated by the community's
specialized language and customs. This phase is defined by confusion and frustration as they try to
decipher unfamiliar terms and grasp the community's ways of communicating. In order to help
with this transition, it is crucial to have a methodical way of teaching reading in discourse
communities. This method frequently includes hands-on involvement, directed teaching and step-
by-step integration. New students can be offered specific instruction that introduces the language,
values and norms of the community. This could involve training sessions on particular terms,
lectures on the customs of the community and practical drills that simulate real-world discourse
scenarios. Moreover, being actively involved is essential for acquiring knowledge. Encouraging
new members to participate in community discussions, read relevant texts and seek feedback from
existing members can assist them in feeling more at ease with the discourse. Over time, students
internalize the rules and conventions of the discourse by actively participating and consistently
engaging with the community's language and practices. Gradually, this procedure results in
increased comfort in navigating and comprehending the community's conversations. Newcomers
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transition from being outsiders to becoming insiders, equipped with the knowledge and skills
needed to engage effectively and contribute meaningfully to the community’s activities.

The Process of Becoming an Insider. Becoming a member of a discourse community
involves more than simply learning the language. It is essential to understanding the purpose,
values, social norms and communicative norms of the community. Theories, such as Communities
of Practice and Threshold Concepts help explain how students make a transition from being
inexperienced to knowledgeable members within a group. According to Lave and Wenger, novices
start as marginal participants and progress towards complete membership by engaging in
legitimate peripheral participation [2]. This implies that they participate in activities at the
outskirts of the community's central customs, enabling them to witness and understand the
community's norms and values without complete integration. As they become more experienced
and confident, they start to assume more important roles in the community. This change requires
participating in more important tasks, getting advice from experienced members and playing a role
in the community's customs. By participating in legitimate peripheral activities, newcomers
gradually learn and adopt the community's norms, eventually leading to full membership.
Threshold Concepts provides further understanding of becoming an insider within the
Communities of Practice framework [3]. Meyer and Land define threshold concepts as essential
concepts necessary for grasping a discourse community's communication [3]. A strong
understanding of these fundamental principles is crucial for meaningful involvement. In academic
discussions, it is crucial to grasp the concept of critical analysis when interacting with scholarly
texts. Meyer and Land suggest that it is crucial to address the initial difficulties of threshold
concepts in order to achieve a deeper understanding and become more integrated into the
community's discussions [3]. By integrating these theoretical frameworks, teachers can more
effectively assist students as they move from being outsiders to insiders. Establishing learning
settings that encourage incremental involvement, offer helpful criticism, and highlight the
comprehension of basic principles can aid in this progression. This method assists students in
understanding the intricacies of specialized communication and in fully becoming a part of it.

Implications for Teaching and Learning. Understanding the roles of insiders and outsiders
within discourse communities has significant impacts on education. Teachers can use various
methods to help students shift from being external to internal members of academic or specialized
discourse groups. Initially, it is important to provide contextualizing learning. Educators must
give students thorough context and background on the discourse community, including its
objectives, principles and behaviors. This method aids learners in understanding the function of the
language and rules they are utilizing, closing the distance between their existing knowledge and
the new ideas they are encountering. Next, providing scaffolding learning is crucial in assisting
students as they maneuver through intricate ideas and specific terminology. Scaffolding
techniques, such as guided practice, constructive feedback and collaborative learning help learners
develop their skills and confidence over time. Educators help learners navigate the cognitive
challenges of learning new ways of communication through providing organized support. On top
of that, teachers must promote active involvement in community activities. By engaging students
in conversations, assignments or tasks that mirror the customs of the community, teachers offer
hands-on learning opportunities and encourage self-assurance. Getting students involved in these
tasks helps them to rehearse and absorb the community's customs and behaviors, assisting in their
transition to being accepted members. Finally, it is crucial to address misconceptions about
academic or specialized discourse. Frequently, students see challenges in comprehending these
discourses as a sign of a lack of intelligence. Educators need to debunk this misconception by
presenting these challenges as a normal aspect of the learning journey. Educators can assist
learners in overcoming these challenges and gaining a more profound grasp of the discourse
community through focused support and reassurance. By applying these strategies, learners can
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greatly improve their capacity to shift from outsiders to insiders, ultimately boosting their
participation and efficiency in academic and specialized discussion groups.

Conclusion. The distinction between insiders and outsiders within discourse communities is
a key element in comprehending the way specialized information and communication are
exchanged and acquired. Becoming an insider requires understanding not just the language, but
also the core values and customs of the community. The concepts of Discourse Community
Theory, Communities of Practice and Threshold Concepts offer helpful frameworks for
investigating this phenomenon. Educators can gain useful knowledge on how to assist learners in
becoming part of discourse communities by acknowledging the roles of insiders and outsiders. By
placing learning in a context, providing support in instruction, promoting active engagement, and
correcting misunderstandings, educators can assist students in understanding specialized language
and becoming valuable members of their communities. Ultimately, it is important to comprehend
and support this shift in order to enhance communication and involvement in different discourse
communities. Educators can improve the learning experience and help learners gain a deeper
understanding of academic and specialized subjects by using theoretical insights and practical
strategies.
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AHHOTALUA

B nacrosmeit cratbe paccMaTpuBaeTcs THOKas U IIEpeMEHYUBAs IPUPOJA SIBICHUS «CBOUX U UYKHX» B
IUCKYPCUBHBIX COOOIIECTBaX, YTO OCOOEHHO aKTyaJlbHO NPH BAPHATHBHOM METOAWKE OOYYEHHS YTCHHIO.
JuckypcuBHOE COOOIIECTBO XapaKTEPH3YeTCs HMCIONBb30BAaHHEM U JOCTIXKEHHS OOIUX Iieiel 0coOBIX
KOMMYHUKATHBHBIX TPABHJI OOMICHUSA. Y YalMCsl, KOTOPBIC HE 3HAKOMBI C 3TUMH MPaBUJIaMH, YacTO ObIBACT
TPYIHO MOHATH COOCCENHIKA, B TO BPEMsI KaK yJaluecs, OXBaThIBAEMbIC COOOMIECTBOM, 3HAKOT, KAK UMCHHO
CJICyeT TOBOPUTH M KaKUe 000POTHI M MaHEPhI PEYH MPUMEHUMBI B TAHHOW KOHKPETHOM TpYIIIE.

JlaHHasT CTaThsi OCBEUIACT METOIMKY, C IOMOIIBIO KOTOPO#l ydamuecs TPaHCHOPMHUPYIOTCS H3
ayTcalZiepoB B HMHCAWIEPOB, U3 «UYXKHX» B «CBOUX» — TOHUMAas IMPH 3TOM IENH, IEHHOCTH U SI3BIK
coobmectBa. B Hell Takke paccMaTpHBaeTCs OUIMOOYHOCTh MPEACTABICHHS O TOM, YTO TPYJHOCTH B
TIOHUMAHUH aKaJIEMHYECKOTO JHMCKypca BO3HUKAIOT M3-3a HEAOCTATKa MHTEIUIEKTa, a HE M3-32 HE3HAHUS
TpaJuLuii ¥ IpaBHI COOOIIECTRA.

VHHOBAIIMOHHOCTH JJAHHOW CTAThH 3aKJIFOYACTCS B TOM, YTO OHA MPUMEHSET (opMaT TUCKYCCHU «CBOU-
qyXO0il» K OOYYCHHIO YTCHHIO M TMOMYCPKHBACT BAKHOCTh MOHUMAHHUS A3bIKA, IEHHOCTEH W MPAKTHUKH
co00IIIeCTBa B IIETISIX PA3BUTHS BOCIPUATHA. B cTaThe OCBENMIAIOTCS MEAarorHyeckKue acheKThl BO3ACHCTBUSA
STOW JWHAMHUKH, W JaeTCs HOBOE TMOHMMAHHE HAa OCHOBE COMOCTABJICHUS TUCKYPCHUBHBIX MPAKTHK B
HeaKaJIeMHYECKAX U aKaJIeMHUYECKIX ITUCKYPCHUBHBIX cooOimecTBaX. CTaThsl aklEHTUPYET BHUMAHHUE HA TOM
00CTOSITENBCTBE, YTO TPYIHOCTH B TIOHMMAHHWH CHENUANU3UPOBAHHOTO IHCKypCa SBISIOTCS IPH3HAKOM HE
HEIOCTaTKa HHTEJIIEKTa, a CKOpee He3HaHUsI TOT0, KaK IMEHHO OOLICTIPHHSATHIE HOPMBI TIOBEICHNS BHEPEHBI
U JIEHCTBYIOT B JaHHOM coolmiecTBe. B craThe Takke MOAYEPKUBACTCS aKTyaIbHOCTh CTPYKTYPHPOBaHHOTO
moaxona K OOyYeHHIO YTCHWIO, KOTOPBIA BKIIOYAeT B Ce0s MoJady KOHTEKCTa, MMOCTPOCHHE CHCTEMBI
00yJeHus, TOOINIPEHHE AaKTUBHOTO YYacTHUs W pa3BEHMBAHUE ONIMOOYHBIX MPEICTABICHHA O TMPHUPOJIE
aKaJeMHYECKOT0 JTUCKypca.

Pe3ynbTaThl HCCICAOBaHHN CBHICTEIBCTBYIOT O TOM, YTO OCO3HaHHME Ipollecca aganTalud |
TpaHchopMalMy B HHCaiiiepa W MOJJIEPKKA YdalIUXcs B MpoLecce Takoil TpaHchopMamuu MOTYT
3HAYHUTENFHO YAYYIINTh BOCIIPHATHE MPOYUTAHHOTO U MTOBBICUTH CTETICHb BOBJICUCHHOCTH yJalIuXcs. Takoi
MMOJIXOA HE TOJBKO IMOMOTAET YYaIlUMCS CIPABISATHCS CO CIOKHBIMH TEKCTaMH, HO M OIPOBEpPraeT
ommnbOYHOE TPENCTaBICHUE O TOM, YTO TPYIHOCTH B TMOHHMAHHU aKaJIEMHUYECKOTO IHCKypca OTPa)KaroT
JMYHBIE HEJIOCTATKH — BMECTO J3TOTO IO3UIIMOHUPYS TIIOCICTHHE KaK ECTeCTBEHHYIO YacTh IIpolecca
o0y4eHusl.

Knrouesvie cnosa: «ceouy» u «uyocuer (uncaiicoepovl u aymcaiioepnl); OUCKYPCUBHbBIE COODUeCmBa;
socnpusimue npu YMeHuu; Hopmvl 0OWeHUs:;, 0byueHue YMeHUIo.
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