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Summary

Introduction: In recent years, language learning has been viewed from a very different angle
concentrating on meaningful and purposeful interactions, collaborations between speakers. This
has accordingly brought a shift from more traditional grammar-based language teachings based on
repetitions and drills to communicative language teachings (CLT) based on pair work activities,
role plays, group activities and project works. Thus, in the classroom teachers aim to design the
curriculum in such a way that they can explore the opportunities of developing communicative
competences. The urgency of communicative language teaching is reviewed in a number of
corresponding studies such as the Common European Framework of References for Languages
(CEFR), The Future of Education and Skills 2030 project by OECD and the Cambridge Life
Competencies Framework. While this undoubtedly asserts the necessity of language teaching for
communication we also need to understand how it aligns with the cognitive framework of the
student in case of formal education. What theory can not only prove the necessity of
communication but also pave the way for its development. Considering this, we believe that
sociocultural theory of learning by L. Vygotsky can bring more academic understanding to
communicative language teaching. This brings us to the goal of our article, which is to analyze
communicative language teaching (CLT) in the framework of sociocultural theory of learning. For
deeper understanding we also search through sociocultural theory of cognitive development.

As our case is within the Armenian educational environment, we refer to the established New
standards of foreign language teaching of the RA (2020). It states that the goal the goal of foreign
language teaching is to develop an individual who is capable of communicating and realizing
oneself in the modern multilingual and multicultural world. [9, p.4] Considering the Armenian
context and the international research we justify the relevance of the article.

The novelty of the article revolves around its unique theoretical approach to
communicative language teaching. By researching sociocultural theory, we provide deeper
cognitive and sociocultural reasons to the theoretical foundation of communicative language
teaching especially in the demand of Armenian educational context. For more practical reasoning
we will also provide examples of practical implementation of social context in the foreign
language classroom.

Keywords: communicative teaching, zone of proximal development, scaffolding,
sociocultural theory, method

The main contents: The notion of communicative competence was developed
within the discipline of linguistics (or more accurately, the sub-discipline of
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sociolinguistics) in 1960s. Communicative language teaching is logically promoting
communicative competence. It is a complex methodological term but we can explain it
with the following aspects of language knowledge:

e knowing how to use language for a range of different purposes and functions,

e knowing how to vary our use of language according to the setting and the
participants (e.g., knowing when to use formal and informal speech or when to use
language appropriately for written as opposed to spoken communication),

o knowing how to produce and understand different types of texts (e.g., narratives,
reports, interviews, conversations),

e knowing how to maintain communication despite having limitations in one’s
language knowledge (e.g., through using different kinds of communication strategies) [6,
p. 5-8]

Communications between multiple subjects is not just about exchanging verbal
clues. One of the most characteristic features of communicative language teaching is that
it pays systematic attention to functional as well as structural aspects of language. For
this, students need to attain a high degree of skills in manipulating the linguistic system to
spontaneously and flexibly express a message. They need to distinguish between the
forms which they master as a part of linguistic competence, and the communicative
functions that they perform. Linguistic system must also be understood as a part of
communicative system. Students need to develop a strategy to use language to
communicate meanings in concrete situations to use feedback, remedy failure etc.
Communication also depends on a number of factors such as the knowledge that we
assume the hearer possesses. Another factor is the interpretation of the social situation.
Language carries not only functional meaning; it also carries social meaning. To achieve
this, we can even use controlled practice so that the student relates to the language.
Teachers can place students in situations where students have to use language as an
instrument to achieve their goal of communication. This can happen through simulated
social interactions, for example through role-playing activities, dialogues, debates etc. [5,
p. 1-6]

The classroom is often called an artificial environment for learning and using a
foreign language which becomes the teaching medium. We can suggest the following to
promote social network as a context:

e Conversation or discussion sessions,

Basing dialogue and role-plays on school experience,
Simulations and role playing,

Debates and discussions,
Improvisations [5, p.47-63]

Case studies,

Hypothetical problems,

Opinion polls,

Open-ended stimulus,

Each one teach one,

jigsaw

Student presentations etc. [4, p.40-57]

Now we clearly understand that through methodological literature that
communicative language teaching at least for now is the primary goal of language
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teaching. At the same time, we have the clear understanding of the importance and the
necessity of interactions in developing a student with communicative competence that can
be realized in the society. This said, we wanted to delve in the connections among
society, interaction and language. To this end, we bring L. Vygotsky’s sociocultural
theory of cognitive development as a backup for communicative language teaching. Here,
we view the societal presence not only as the measurement of how successful the
language teaching was, but also we believe that “imitation” of the society in particular
setting in the classroom is also a means to teach the language. We look for the ways we
can recreate societal reality in the classroom to teach the foreign language to keep the
foreign language acquisition as authentic as possible.

Russian psychologist Lev Vygotsky, believed that the skills needed to reason,
understand, and remember all stem from a child’s experiences with parents, teachers, and
peers. Vygotsky saw human development as taking place on three levels—cultural,
interpersonal, and individual. He focused on the cultural and interpersonal levels,
believing that our most formative experiences are social. He believed that teachers should
play an instructive role, constantly guiding and nurturing their students in order to
improve their attention span, concentration, and learning skills, and so build up their
competence. This idea had a marked effect on education, stimulating a shift from student-
centered teaching to curriculum-centered teaching, and collaborative learning. [2, p. 270].
Basically, Vygotsky's theory suggests that development depends on interaction with
people and the tools that the culture provides to help form their own view of the world.
There are three ways a cultural tool can be passed from one individual to another:
imitative learning, instructed learning, collaborative learning. In this context, language is
the tool to do so. Vygotsky believed that language makes thought possible and is thus the
basis of consciousness. Language was also seen as the tool of culture which enables
social interaction, and thus the direction of behavior and attitudes, and indeed the
propagation and development of culture itself. Vygotsky’s ideas suggest that student-
teacher and student-peer relationships are of prime importance in generating and
facilitating new ideas, perspectives, and cognitive strategies. Furthermore, the student
apprentice can be seen to be active within their learning environments, attempting to
construct understanding where possible, and possibly contributing to or affirming the
adopted culture. In turn, this aspect of human development inevitably has influence on the
environment itself, and thus a dialectic process in which learning and development is
affected by the social world, and the social world changed through learning and
development. A second important implication of Vygotsky’s views is that rather than
deriving explanations of a student’s psychological activity (e.g., intelligence and
motivation) from the student’s characteristics, attention should be given to student
behavior and performance when engaged in a social situation. Vygotsky in specific
postulated the notion of a zone of proximal development (ZPD) which defines the
difference between the child’s independent learning accomplishments, and
accomplishments under the guidance of a person who is more competent at the specific
task at hand. The notion of the ZPD gives importance to the student-centered basis of
education, and suggests that the individual progression towards an overall learning
outcome will be dictated by the guided and subjective accomplishments of intermediate
(proximal) outcomes. The ZPD describes what a student can accomplish with the help of
competent support, therefore it describes the actual task that can be effectively supported
by the teacher. Students should be given frequent opportunities to express understanding,
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and learning tasks fine-tuned by the teacher to address individual capabilities. Such
teacher support, which is graduated and task-apportioned based on student needs, has
been commonly referred to as scaffolding, which symbolizes strong initial teacher
support which is gradually reduced as the student approaches the desired learning
outcome. Specifically, scaffolding may range from very detailed and explicit tuition, such
as the explanation of procedures and demonstrations, to the facilitation or organization of
activities for student self-tuition. Scaffolding has also been interpreted as a mechanism by
which sequential ZPD’s are used to achieve a learning outcome beyond a child’s
immediate (starting) potential, and thus the specific learning activities change as the
student’s competence towards the ultimate task grows. The notion of ZPD also suggests
that effective teaching should not only be within the proximate potential of the individual,
but should perhaps be at the upper level of the ZPD so as to maintain the student’s
interest in the activity. [8, p. 32-38] Vygotskian theory stipulates the importance of the
mediator (teacher) as extremely important for formal education as a sociocultural activity.
Concepts such as scaffolding or apprenticeship appeared as a result of direct assimilation
of Vygotskian ideas; others such as Feuerstein’s mediated learning experience have been
developed independently and only later acquired new meaning in the context of
sociocultural theory. [1, p.16] Mediation of meaning is an essential moment in the
acquisition of psychological tools, because symbolic tools derive their meaning only from
the cultural conventions that engendered them. For example, a foreign language is
sometimes taught as a coding system that simply maps the correspondence between
foreign words and the words in the native language of the learner. As a result, the student
becomes severely handicapped in both comprehension and expression in the foreign
language. If, on the contrary, the purpose of foreign language study is mediated as an
ability to comprehend and formulate meaningful propositions, students become capable
of grasping the instrumental role of the foreign sign system. [1, 24-26] The term zone of
proximal development is probably one of the most widely recognized and well-known
ideas associated with Vygotsky’s scientific production currently associated with second-
language learning. Relatedly, if asked how the child arrives at the conscious
understanding of literacy, the answer is that the child “discovers” it: “The key to whole
teaching and learning is the active involvement and enjoyment of children as they play
with, manipulate and construct language through exposure to fun, enjoyable, rich, and
meaningful literature”. [1, p.86]

This brings us to the understanding of the role of the language. Language, in general,
is of key importance in Vygotsky’s ideas. As we have already understood as Vygotsky
put culture in the center of knowledge acquisition and construction, the language here
plays the role of communication.

Vygotsky’s theory suggests that social interactions can also influence how we learn
foreign languages. He aimed to explain the role of dialogue in structuring recognition.
Language, in some sort, is the tool of initial instructions given to the child and later on
stages of life to the student. Language helps to transfer the information from the teacher
to the student. If we reflect this in foreign language education, we can assume that the
dynamic interaction between the student and the teacher is the milestone for developing
communication: learning happens as a result of the interaction. Learning happens during
interaction. At first, children finish a task with the help of another person, learn it and
then are able to do the same task alone. In this way, the social interaction is a support to
intermediate learning. Sociocultural theory supports the idea that successful interactions
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are those during which students are helped to finish new tasks. Here, we can find
interesting correlation with task based-learning. [7, p. 172-173]

It can be argued that although the students actively shape their own foreign language
use and learning experiences, they can construct such experience only to the extent that
their sociocultural contexts allow them to do so, and that the construction of this
experience is pertinent to that of the learners’ identities. Sociocultural theory and
language socialization commonly regard foreign language learning as socially constructed
in and through interaction in situated activities. L. Vygotsky points out that language as a
symbolic tool helps to communicate, direct and organize mental activity, including
thinking and learning, thus, language learning in general can occur in 2 ways:
interpsychological (with somebody else) and intrapsychological (within oneself).
Through social interaction, interactive processes that were initially social become a
resource for the student, in other words, social processes enable language to become a
cognitive tool for student. This enabling process is called internalization. More
specifically, internalization is considered the process by which the foreign language
changes from being primarily external or unfamiliar for students as they gradually make
steps toward utilizing the foreign language as an interactive and cognitive resource for
themselves. The more students have internalized the foreign language, the more
independently they can participate in interactive settings. The notion of internalization
involves an increasing level of control, or the ability to regulate interaction in the foreign
language, and a developing ability to use the foreign language itself as a tool of thought.
Linguist van Lier develops an ecological approach to language learning and teaching
grounded in the work of Vygotsky. This approach views language learning processes as
part of the dynamic interrelationship between students and their environment. He further
claims that if language students are active and engaged, they will perceive linguistic
affordances and use them for linguistic action. This is about mastering the language
through collaborative interaction. [3, p. 6-12]

As we try to set by this is that foreign language classroom needs to present the social
context to stay relevant to the students’ needs.

Based on the theoretical part we want to propose some activities to promote CLT
with social context emphasis. For the central topic we choose “Challenges of XXI”, a text
speaking of air pollutions, deforestation, consumptions, the international trade of
endangered species, sweatshops from the 12" grade “English-nimhwimip b paghww-
dwptidiumhljuljub hnuptip” textbook by S. Baghdasaryan, S. Gurjayants.

Opinion Polls

Students answer poll questions regarding social and environmental topics with
agree or disagree.

Students work in pairs and justify their responses with sentence stems:

| agree/disagree because...

In my opinion... etc.

e “Countries need more factories for development. It is more important.”

e “We need to cut down forests for apartments.”

e “Plastic should be banned.”

Jigsaw (15 Minutes)
Make small groups to study one topic (air pollution, deforestation, etc.)
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o Each group reads a short adapted text (A2+ level) about their topic making notes
for presentation

o When the groups are ready they start to teach each other about their own topic.

o Follow-up: Students write down a suggestion for how they think they can solve
the problem

Role-Play (15 Mins) - A Conference Simulation

o Students act as officials from human rights organizations.

e Situation: One organization is trying to find a way to deal with sweatshops.

e Students have role-cards (for example, “You are a factory owner in China. You
think sweatshops are necessary.”)

e Students can prepare key phrases to present their opinions and negotiate
solutions.

Hypothetical Problems (10 minutes) — Environmental Dilemmas
Students work in pairs and discuss: "What would you do if..." situations:
Encourage conditional sentence use: If I were the mayor, I would...

¢ What would you do if the air in your city got of bad quality one day?
o What would you do if your favorite brand used sweatshops?
Students can encourage further ideas on their own interests.

Debate (10 minutes) — Should We Ban Plastic?

e Half of the class supports the idea (why we don’t need plastic); the other half
opposes it (why we need).

o Teams prepare two arguments and present them.

e Teacher encourages rebuttals and structured responses setting rules on how to
behave during the debate.

Wrap-Up (5 minutes) — Student Presentations (Each One Teach One)

e Each student gives a one-minute speech on one problem and a possible solution.

o Peers provide constructive feedback.

These activities display the social context in CLT by encouraging the students to get
involved in discussions about real-world issues that affect their lives. We try to come up
with activities that are real-life scenarios. Discussions, debate are an essential part of the
further social life of students as they generate real-life conversations. Role plays, on one
hand, teach students of various cases that they can find themselves. They mirror real-life
discussions based on different perspectives when opposite interests clash. Polls are
socially relevant and controversial; they are also very practical and common events that
students one way or another will come across. Jigsaw is based on collaboration and the
ability to teach and explain to each other things that maybe others don’t know - a
situation that in the future students may be in. Students collaborate to construct
knowledge on serious issues to foster a sense of responsibility and critical thinking.
Hypothetical problems help to showcase the need for decision-making, civic-minded
thinking and engagement with societal issues. In general, we can say that chosen
activities encourage civic engagement, democratic values, policy discussions, decision-
making, collaborative skills by having students propose real-world actions using the
foreign language as a social tool of communication.
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Conclusion: The current wave of foreign language teaching favors communicative
language teaching (CLT). This correlates to communicative competence which itself is
the goal of language teaching. CLT is accordingly realized in social context to suffice its
needs. However, communication is not a simple act and requires complex input from
participating sides. Communication is to happen in an authentic context and its best
comprehension is societal. Society in its specific culture is not just the endgame of
communication but also its justification. The strong influence of society and
communication as one unit, is best described by L. Vygotsky’s sociocultural theory of
learning. It sets the cultural society as the environment where the learning happens. The
role of the cultural is central. VVygotsky states the zone of proximity (ZPD) where students
perform tasks with assistance which is very much task-based. This goes to scaffolding
which is teachers’ support in order to complete a task. The support is gradually reduced
so that the student can take full responsibility. The theory highlights the role of the
mediator who in our case is the teacher while the language is the symbolic tool of
communication. We believe that with the support of this theoretical background we can
conclude that the best way to ensure communicative education of a foreign language is to
view the classroom as an example of society. We think that the curriculum can be
processed to behold the role of the society. This does not necessarily need to be in the
form of challenging tasks or projects but even occasional exercises would do. To this
conclusion, the article points out a couple of examples.
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AHHOTALMA

B cratee paccMaTpuBaeTcs COLMOKYIbTYpHAsI TEOpUsl BBITOTCKOro B KOHTEKCTE KOMMYHH-
KaTHBHOI0 00y4eHHS] MHOCTPaHHBIM si3bIkaM. KoMMyHHKaTHBHOE 00y4eHHE HalpaBieHo Ha ¢op-
MHUpPOBAaHHE W Pa3BUTHE Y YYAIIUXCS KOMIUIEKCHBIX KOMMYHHKATHBHBIX HaBBIKOB. COIHOKYIIb-
TypHasi TEOpHs AAeT aKaJeMHIECKOe OOBSICHEHHE METOMONOTMYECKOr0 MpUMEHEHUs 3¢ ¢eKTHB-
HOTO WM3YYeHHsS WHOCTPAHHBIX S3BIKOB. Teopust BBITOTCKOro sICHO OOBACHSET /ABE KITIOYEBBHIC
KOHIICTIIIUH, Ba)KHBIC U (POPMATBFHOTO O0yUYCHHS: 30HY ONIDKANIIEro pa3BUTHA U CKa(QOIIIHT.
OTH 1Be UAeH Takxke 0003HAYAIOT POSb yUIWUTENs B Iponecce 00ydeHHs MHOCTPAHHBIM SI3BIKaM.
30Ha ONIDKAWMIIEro pasBUTHS CO3/A€T YCIOBHS, B KOTOPBHIX YYCHHK OCBaMBaeT MAaTEepHaN, B TO
BpeMs Kak cka)(OITMHT MPEAOCTaBIISIET BPEMEHHYIO TOMOIIb CO CTOPOHBI YIHUTENS, CIIOCOOCTBYS

Oymy1ieit caMOCTOSITEIFHOCTH yIEHHKA.
Msbl paccMaTtpuBaeM 3TH KOHLENIMM B KOHTEKCTE IPENOJaBaHUSl WHOCTPAHHBIX S3BIKOB,
TIOCKOJIbKY, TIPEX/IE BCETO, UIT OCBOSHHSI KOMMYHUKATHBHBIX HaBBIKOB Ba>KHBI COOTBETCTBYIOIIAS
cpesa M IMoJIep KKa MperoaBaTens. Y YuTelb BHICTYIAECT B POJIM MOCPEIHNKA, a SI3BIK — B POJIH
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HHCTpyMeHTa 0OmIeHus. ['0BOps O COLMOKYJIBTYPHOU TEOPHH, HEOOXOIMMO MOIYEPKHYTH BaK-
HOCTh KYIbTYphl. KymbTypa — KpaeyroibHBIH KameHb JI000ro oOydeHus, oHa (opMHpYeT
KOTHUTHBHOE pa3BUTHE ydYallerocs. ECIM CONMOKYIbTYpHAs TEOPUS CUYHUTAET KYJIbTYPY
LEHTPAILHON, TO HEOOXOMUMO O0ECHEeUnTh MpENoJaBaHHe ee IIEMEHTOB B kiacce. KymbTypa
MPOSIBJISIETCST B OOIIECTBE, MOITOMY MPENOJaBaHue JODKHO OTPAXKaTh €€ 3JEMEHThL. DTO MOXKET
MOATOTOBUTD CTY/IEHTA K CAMOCTOSTENILHBIM IIIaraM B OOIIECTBEHHOM KU3HH.

B craThe mOOMIPSIFOTCS METObI, UMUTHPYIOIINAE BEPOSTHBIE, JKU3HEHHO BaYKHbIE COIMATbHBIE
CHTyallud. DTO HE TONBKO OOECIEYHT aKTYyalbHOCTh OOydYeHHs, HO M OyaeT crmocoOCTBOBATH
Pa3BUTHIO CTPATETMYECKUX HABBIKOB, HEOOXOAUMBIX Il KOMMYHUKAIMKA. KOMMYHUKAIHS MHOTO-
rpaHHa W TpeOyeT OIHOBPEMEHHOrO HCIOIB30BAHUS PA3IMYHBIX KOMIIOHEHTOB. IIprMepamu
TAKUX 3aHATHIA MOTYT OBITH POJIEBBIE TP, 1€0ATHI, TUCKYCCHH U aHAIU3 KEHCOB.

B 3axmiodyeHre MblI TpejiaraéM HECKOJIBKO MPHMEPOB YIPAXKHEHUH, COOTBETCTBYIOUIMX
COBPEMEHHBIM CTaHIapTaMITPEOIaBaHNUs HHOCTPAHHBIX S3bIKOB.

Knroueesvte cnosa: xommynukamusHoe obyuenue, 30Ha baudcatiumezo pazgumus, ckaggoi-
OUHe, COYUOKYILINYPHASL MEOPUsl, MEemOoo.
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