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AHAJIN3 CTAHIAPTU3VPOBAHHBIX U HECTAHZAPTU3VIPOBAHHBIX TECTOB

I'puropsn I'esopr
Karzgmzpar ¢pur. Hayx
AHHMagHOHHFIH IpogeccHoHaTsHEIH Koutepk 3arcu Temrxoy, Kurark

Annortamua

CTaH,E[apTHBIe TE€CThbI SABJIAIOTCS OAHI/IM U3 HOBefIHlHX nu HaI/I6OJIee y;LO6HLIX MeTOJIOB HpOBepKI/I n OI.(eHKI/I 3HaHHﬁ
yqamnxc;[. OHI/I 06ECHE‘II/IBaIOT 60]‘[66 H.II/IPOKI/Iﬁ OXBaT U 6onee BBICOKYIO O6’I:EKTI/IBHOCTI>, IIO3BOJIAIOT 06Hapy)KI/ITI> TUIIUYHbIEC
OI.HI/I6KI/I nu pr,ILHOCTI/I CTy,Z[eHTOB, ;LaIOT BO3MOXXHOCTH AJIA CaMOO6Y‘{eHI/IH n CaMOOLLeHKI/I, B TO Xe BPEMH IIO3BOJIASA
COBepHIeHCTBOBaTI: CTyILEH‘{ECKI/Ie HpOI‘PaMMLI U MEeTObI O6y‘IEHI/IH. TECTI/IPOBaHI/Ie SABJISIETCA OILHOP'I U3 CaMbIX HEHpaBI/LTIBHO
IIOHUMaeMBbIX O6HaCTeﬁ npeno;;aBaHnﬂ nu I/IBY‘IeHI/ISI SI3BIKOB. CTyILeHTBI u npeno;;aBaTeJm O,ILI/IHaKOBO «IIOé)KI/IBaIOTCH», KOI‘/Ia
CJIBIIIIAT CJIOBO «TeCTI/IPOBaHI/Ie». anmneca BUIOAT B TecTax yI‘pOBy CBoefI KOMIIETeHTHOCTH, HOTOMy 9To 60$ITC5I, YTO He
CHPaBHTCH C HUMU. Y‘JI/ITEJI}I 9acCToO He JIIO6$IT COCTaBJIATH TeCThI U HEe COBCEM yZLOBJIETBOPEHI:I CBOUMHU pESYJII:TaTaMI/I, Korga OHH
aT0 genator. OHM TakXKe C IIOJO3pPEHHEM OTHOCATCI K CTaHIAPTU3MPOBAHHBIM, IIPO(ECCHOHANTBHO pa3pabOTaHHBIM TeCTaM,
HOTOMY YTO HE ITOHHUMAIOT, YTO 3TU TECThI HA CAMOM /JieJji€ IIbITAIOTCA I/ISMEPI/ITL.

B IIocjiefHHE HECKOJIBKO JIeT Ha6JIIO,ILHETC}I paCTy’H.[I/Iﬁ I/IHTepec K yJ'Iy‘I].LIeHI/IIO CI/ITy’aIJ;I/II/I. BO)‘[Ha HHTepeca K

KOMMYHUKAaTUBHOMY OOYYeHHIO SI3bIKYy, HampuMep, CTHMYJIHpPOBaja Mapa/jielbHbIM MHTepec K (ojee MHHOBAIIHOHHBIM U
YyBCTBUTEIBHBIM U3MEPEHUAM PasTOBOPHOM CIIOCOOHOCTH.

JlaHHag cTaThA MOCBALIEHA U3yYEHHIO HEKOTOPBIX KJIIOUEBBIX BOIIPOCOB IIOCTPOEHHUSA TECTOB. UTOOHI IIPAaBUIBHO IIOCTPOUTD
WM OLIEHUTH TeCT, II0JIE3HO HMeTh 4YeTKOe IIpeJCTaBIeHHe O TOM, C KaKo# Ienbio mpoBogurcs TecT. OfuH U3 cocoGoB
00603HAYEeHUs TECTOB — «IIPOTHO3» — 3TO Te, KOTOpBIE KACAIOTCA INPOTHO3MPOBAHUSA YCIIEBA€MOCTH YYAIeToCsd, M «OLieHKa
JIOCTIDKEHUM» — 3TO Te, KOTOPbIe OIleHUBAIOT TeKYUIUil YPOBEHb JOCTHKEHUH.

Kiriogessie ciroBa: CTaHZAPTHBIH U HECTAHJAPTHBIN TECT, OIleHKa, TECT CKOPOCTH, TPYIIIIOBOH TeCT, MHAMBULYaIbHBII TECT,

TE€CTOBBIE 3aJaHUA.
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Standard tests are one of the newest and most suitable methods for checking and evaluating learner’s
knowledge. They provide broader scope and higher objectivity, they allow the typical mistakes and difficulties of
the students to be discovered, they present the opportunity for self-study and self-evaluation, at the same time
enabling student programs and methods of teaching to be improved.

However, testing is one of the most misunderstood areas of language teaching and language learning. Students
and teachers alike the cringe when they hear the word "testing". Students see tests as threat to their competence,
because they are afraid that they will not perform well on them. Teachers often do not like to construct test and are
not altogether satisfied with their results when they do. They are also suspicious of the standardized, professionally
designed tests because they do not understand what these tests are really trying to measure.

Fortunately, in the past few years there has been a growing interest in improving the situation. The wave of interest
in communicative language teaching, for example, has stimulated a parallel interest in more innovative and sensitive
measures of speaking ability.

The following article is devoted to the study of some key issues in test construction. In order to properly construct
or assess a test it is helpful to have some explicit notion of what the test is testing and how it might be labeled. One way
of referring to tests is according to those that deal with prediction of student's performance "prognosis”, and those that
assess the current level of accomplishments, "evaluation of attainment".

Keywords: standard and non-standard test, assessment, power and speed test, group test, individual test, test
1tems

Introduction. It is widely known that a test or an examination is mainly targeted to assess and measure a test-
taker's knowledge, mental ability, language skills, aptitude and so forth. D. Adom, J.A. Mensah and D. A. Dake in
their "Test, measurement, and evaluation: Understanding and use of the concepts in education" article mention:
"One of the most commonly used assessment tools in education is to conduct tests. Beyond being considered as an
instrument, tests can also be seen as standard procedures used to systematically measure a sample of behaviour by
posing a set of questions [Int. J. Eval. & Res. Educ. Vol. 9, No. 1, p.110, 2020].

The novelty of this article is the determination of specific peculiarities of standard and non-standard tests.

The topicality of this research article is to evaluate the essential role of standard and non-standard tests and
ascertain their significant place in the educational system.

The goal of the research is to reveal common and contrastive features of standard and non-standard tests in the
education system in order is to find out which works best and which will satisfy both students and teachers.

In order to achieve the above-mentioned goal, the following tasks have been set forth:

e To discuss and specify the characteristic features of standard and non-standard tests.

o To study different types of categorization of tests inherent to modern education.

e To analyze the possible transformative tendencies that will be a better match for test-takers.

The practical significance of the paper is deeply supported by the applicability of its content in education.
The findings thereof can be used for lectures and seminars, as well as may serve as a theoretical basis for other
research projects relevant to education.

The methods of component analysis, inquiry, comparative analysis, observation, etc., have been applied to
the research to fulfill the tasks of the paper.

Tests are designed to measure the quality, ability, skill or knowledge of a sample against a given standard,
which usually could be deemed as acceptable or not [Int. J. Eval. & Res. Educ. Vol. 9, No. 1, p.109-11, 2020].
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The way a test is administered can vary: it can be paper-based, computer-based, oral or in a confined area that
requires a test-taker to physically perform some set of skills. Undoubtedly tests vary in in different aspects: style,
requirements, time restriction, rigor, etc.

Every year numerous tests are used in different educational institutions, which can be classified into different
types or categories. One way to classify tests is by the construct the test purports to measure. Using the above-
mentioned method, tests can be organized into achievement tests, aptitude or intelligence tests, personality
inventories, projective techniques, interest inventories, attitude measures and so on. In refer to this, it is worth
mentioning that each of these types of tests may be further divided into subcategories. Lots of tests are classified as
group or individual.

Group Tests Individual Tests

For example, individual tests are designed for administration in one-on-one situation. Group tests are designed
for a group administration. Individual tests are typically used for clinical purposes, such as making a diagnosis of a
disability or disorder or determining strengths and weaknesses in a specific area of functioning (e.g. intelligence,
achievement). These tests are administered to one student at a time. The test-user should have considerable training
in test administration, scoring and interpretation. Group tests, on the other hand, are designed substantially as
instruments for mass testing. These kinds of tests are largely pencil-paper measures suitable for administration to
large or small groups of students at the same time. The majority of tests used in educational institutions are group
tests.

To a great extent group tests are fairly facile to administer and score, and their use does not require much
special training on the part of the examiners. Some group tests may also be computer administered and scored.

Tests may also be grouped into speed tests and power tests.

Speed Tests Power Tests

E. Estrada in his "Speeded Tests" article mentions: "In the context of educational measurement, the
term speeded test (or speed test) refers to a measuring tool composed of a list of relatively easy items, intended to be
answered in a very limited time [*https://methods.sagepub.com/reference/the-sage-encyclopedia-of-
educational-research-mea sur ement-and-evaluation/i19548.xml].

On the whole, a speed test is designed to measure and evaluate the speed or rate of performance, rather than
the acquisition or mastery of knowledge.

Normally, speed tests encompass very easy items so every test-taker knows the answers. This way, only speed

of response is measured by the test. On the other hand, a power test is designed to measure the knowledge of the
test-taker, regardless of his or her speed of performance.

In contrast to speed tests, power tests contain assignment-items with varying degrees of difficulty, at the same
time power tests provide enough time for test-takers to attempt all items.

E. Estrada in his "Power Tests'" article mentions: a power test usually refers to a measurement tool composed
of several items and applied without a relevant time limit. The respondents have a very long time, or even
unlimited time, to solve each of the items, so they can wusually attempt all of them
[®https://methods.sagepub.com/reference/the-sage-encyclopedia-of-educational-research-measurement-and-

evaluation/i16318.xm].

Performance is based on how well a student can answer the items, instead of how fast he or she can perform.
However, it should be stressed that most tests used in various educational institutions evaluate both knowledge and
speed as factors on test performance. Specifically, these tests are designed to measure students' knowledge in a
domain of content and a time limit is set for the students to complete the test. In other words, a student's score is
influenced by both accuracy and speed of his or her answers. On such tests, although a student may have the
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necessary knowledge required to answer the test items correctly, the student may not receive a high score if he or
she works in a slow speed and is unable to complete many items within the time limit.
Tests are also divided into standard and non-standard types.

Standard Test Non-Standard Test

A standardized test is a test that is administered and scored in a consistent, or “standard”,

manner. Standardized tests are designed in such a way that the questions, conditions for administering, scoring
procedures, and interpretations are consistent and are administered and scored in a predetermined, standard
manner [*https://www.academia.edu/38027992
/StandardizedandNonStandardized TestsSSTANDARDIZEDANDNONSTANDARDIZEDTESTSNonStandardizedTests

1

Any test in which the same test is given in the same manner to all test-takers is considered to be a
standardized test. Standardized tests need not be high-stakes tests, time-limited tests, or multiple-choice tests.

Standardized tests are perceived as being fairer than non-standardized tests. The consistency also permits more
reliable comparison of outcomes across all test takers [Stewart, p.32, 1998:32].

Standardized tests, in contrast to non-standardized tests, are widely conducted in terms of scope, the level of
difficulty, as well as format. It should be mentioned that generally standardized tests are carried on fixed dates,
which are determined by the test developer companies, educational institutions, governing body or local
authorities, which may or may not be administered by the instructor, held within the classroom, or constrained by

the classroom period.

Standard way of assessment is very practical. Standardized tests are less time consuming, they are easy to
administer and there is less time that is needed to administer the test rather than the other complicated assessments
that require more personal time with students. There are explicit directions, so administering these tests are far
easier. Machines do the grading for these tests and computers track the progress of achievement for different groups
of students in different subjects. Tests are scored objectively, there is no need for teachers to have their bias or
emotions to influence the score of the students. It is easy to identify problems and instigate change or reform. These
problems can be easily identified on student, class, school and district level. Also, with the ease of identifying
problems, there is an accountability factor for students, teachers and everyone involved in the educational system.
Finally, students, regardless of socioeconomic status, linguistic or racial background or disability, should be
expected to meet common standards that challenge them to acquire content and skills that are more than just
minimum require.

Standardized testing affects the curriculum being taught in schools, it affects how teachers teach their
students, and usually affects how much meaningful learning takes place in a classroom.

Opinions about standardized tests influence on teaching and learning process are conflicting. Smith et al.
(1989) found that pressure to improve students' test scores caused some teachers to "neglect material that the
external test does not include reading real books, writing in authentic context, solving higher-order problems,
creative and divergent thinking projects, longer-term integrative unit projects, [and]computer education..." (p.
268). She and her colleagues also found that teachers were using worksheets with the same question format as the

mandated test [Phttps://www.academia.edu/71353844/EffectsofStandardized TestingonTeache
rsandl.earningAnotherLook].

Teachers begin to start "teaching of tests" making the classroom a narrower educational experience and thus
limiting the subject matter discussed in class. Since most of these tests are multiple choice limits teaching and
learning to knowledge, at the expense of skills and abilities, such as critical thinking, creative thinking, and
problem solving. One very large qualm about standardized tests it that they do not take in diversity enough.
Gender, socioeconomic classes, culture, language difference might be a barrier for a student to succeed on a test.

Besides, they show the final answer, omitting the mind process of the students that led to this solution, the
personal abilities and attitudes of every student cannot become evident from the test alone since the test stresses
only on certain characteristics. From the short overview of the advantages and disadvantages of the popular test
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method in the recent years, we can conclude that this process is suitable for checking and evaluating of the
knowledge and the skills of the students on every level of competency only if combined with other methods of
evaluation [Stewart p.33, 1998].

Standardized tests can't measure initiative, creativity, imagination, conceptual thinking, curiosity, effort,
irony, judgment, commitment, nuance, good will, ethical reflection, or a host of other valuable dispositions and
attributes. What they can measure and count are isolated skills, specific facts and function, content knowledge, the
least interesting and least significant aspects of learning [®https://newlearningonline.com/new-learning/chapter-
9/kohn-on-standardised-tests].

To a great extent a non-standardized test is marked with its flexibility in terms of scope and format, variable in
difficulty and significance. Non-standard tests, in comparison to standard tests are usually developed by individual
instructors, the format and difficulty of these tests may not be widely adopted or used by other instructors or
institutions. The usage and purposes of non-standard test may vary as well. A non-standardized test may be used to
determine the proficiency level of students, to motivate students to study, and to provide feedback to students. In
some instances, a teacher may develop non-standardized tests that resemble standardized tests in scope, format, and
difficulty for the purpose of preparing their students for an upcoming standardized test. Finally, the frequency and

setting by which a non-standardized tests are administered are highly variable and are usually constrained by the
duration of the class period ["https://www.academia.edu/29689342].

Both standardized and non-standardized tests usually consist of a series of items. An item is a specific task to
perform and can test one or more points or objectives. For example, an item can test one point such as the meaning
of the given vocabulary word or several points such as an item, which tests the ability to obtain facts from a passage
and then make inferences based on these facts. Likewise, a given objective may be tested by a series of items. For

example, there could be five items all testing one grammatical point: tag questions [Cohen p.381, 2000].

Items can be more discrete or more integrative in nature just as they can be more objective or subjective. A
completely discrete point item would test simply one point or objective at a time. Sometimes an integrative item is
really more a procedure than an item, as in the case of free composition which could test a number of objectives.

The objectivity of an item refers to the way it is scored. A multiple choice item is objective in that there is only
one right answer [Cohen p.382, 2000]. A free composition may be more subjective in nature if the scorer is not
looking for any one right answer, but rather a series of factors including say creativity style cohesion and coherence
grammar and mechanics.

Below we provide the advantages and disadvantages of both types of tests.

Analysis

Standardized tests have the following advantages:

1)They are perceived to be more fair and more reliable in comparison to non-standardized tests, there is no
need for teachers to have their bias or emotions to influence the score of the students.

2)Tests are scored objectively, machines do the grading for these tests and computer track the progress of
achievement for different groups of students in different subjects.

3)These tests provide the opportunity for self-study and self -evaluation.

4)One of the most important advantages of testing is the feedback and evaluation of academic progress. The
data gathered from assessment results enables governing bodies to determine areas of proficiency and gaps in
student learning and instigate change or reform.

5) There is also an accountability factor for students, teachers and everyone involved in the educational
system.

The shortcoming of standardized tests are as follows:

1) Standardized testing affects the curriculum being taught in schools. Teachers begin to start "teaching of
tests" making the classroom a narrower educational experience and thus limiting the subject matter discussed in
class.

2)Non-standardized tests can't measure initiative, creativity, imagination, conceptual thinking, curiosity,
effort, judgment, commitment, nuance, good will or a host of other valuable dispositions and attributes.

3)They can measure and count separated skills, specific facts and function, content knowledge, the least
interesting and least significant aspects of learning.

4) And commonly standardized-tests contain bias.
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5) Communicative skills are suppressed.

Non-standardized tests have the following advantages:

1) A non-standardized test is usually flexible in scope and format, variable in difficulty and significance.

2) Standardized tests measure initiative, creativity, imagination, conceptual thinking, curiosity, effort,
judgment, commitment, nuance, good will and a host of other valuable dispositions and attributes.

3) Non-standardized tests require more time.

4) They allow the typical mistakes and difficulties of students to be discovered.

5) These tests affect the curriculum being taught in schools.

The lack are as follows:

1)These tests are not scored objectively, sometimes teachers have their own bias or emotions to influence the
score of the students.

2) These tests do not provide the opportunity for self-study and self-evaluation.

3) The communicative and speaking skills are suppressed.

Conclusion

Thus, we can conclude that both standardized and non-standardized tests are used to assess student's academic
progress, diagnose an analysis of student weaknesses and strengths, measure student's ability to acquire knowledge
and place students in appropriate instructional programs. These tests can also be used to provide information for
program evaluation and improvement. Teachers play a central role in tests and testing assessments. They are
integral in test selection, student preparation, test administration, and interpreting and communicating results to
students and their caregivers.
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