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ABSTRACT

The paper includes intensive and critical reading types as well as is
known in the world of increasing information and technological advances
reading comprehension and critical thinking skills are of key importance.

The article presents some of reading comprehension methods elaborated
on the basis of neurocognitive research, and is aimed at developing and
fortifying students’ reading comprehension abilities.

Methods introduced in the article will make the teaching process and
the teacher-student collaboration more productive.
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PE3IOME
O PA3BUTHH HABBIKOB YTEHHWSA ITPY OBYYEHWUU
AHTJIUMCKOMY SA3BIKY

Kak wm3BecTHO, B Mupe pacTymux HHGOPMALUMOHHBIX U
TEXHOJIOTUYECKUX JOCTIDKEHUI 00yyeHre HaBbIKaM YTEHUI U IOHUMaHU,
KPUTHYECKOTO MBIIIIEHUA IIPUOGPeTaeT 0COOYIO BXKHOCTb.

B craTse mpescTaBIeHBI HEKOTOPBIE METOBI YTeHU, pa3paboTaHHbIe Ha
OCHOBe HEHPOKOTHUTHBHOTO MCCJIeJJOBAaHNUA U HalleJleHHbIe Ha Pa3sBUTHE U
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COBEPLIEHCTBOBAaHME HABBIKOB UTEHUA M HUX IIOHMMaHWe. B cTraThe Takxke
PacCMOTPEHBI MHTEHCUBHBIM M KPUTUYECKUH TUIIBI YTeHUA.

Mertonpl, IIpenioKeHHBIE B CTaThe, IIPEJII0JNAraloT CAeaaTh IIPoliecc
o6yueHus >hdeKTUBHEe, a COTPYAHUIECTBO MEXAY IIpeIojaBaTeleM U
CTy/IeHTOM 60JIee IIPOSyKTHBHBIM.

Kirrovepsre croBa: HEHAPOKOTHHTHBHOE HCCAEAOBAHHE, KPHTHYECKHH
THIT YTEHHd, HHTEHCHBHBIH THI YTEeHHA, YCBAHBATh, KPEATHBHOE

MBIIIIIEHHE.

uuonNenNkU
CuLEEM3BLNR B4 CLYULBLAR ZUSNRESNRLLE D
QU.LAUSNRUL ULALEMEULh YU UUI UL UL HNMOCLEUSNRU

uuonNenNkU

bPusywtu hwjnth L, wnbkntjunjujut wdh b wkjuninghuljut
wnwoplipugh  wopiwphnid  pupbpguinipjutt b puljupdwul,
plttwnuunuwluwt  dnwbnnnipjutt  hdwnnipmituiph niunignidp
suthwqulg Juplnp k:

znyJuénid ukpjuyugud ki puptpguiunipijut b pudwi npny
Ukpnnubp, nnnip Uowljyud kl yuwpyuhngbpwbwlw
htunwgnunipyub wpynitpnid b tyuwwnwly niukt qupqugubnt b
wdpwgubnt ntuwtnnutiph pupbpgtnt b pujuy kot hdnniemniutbpn:
Luliuplynid Eu bt pinkiuhy b pibwpuunulju pupkpguimpiut
whwhn:

znpjudnid - wnwewplyus  dbpnnubtpp wdbh  wpynibwdbn
Ynuwpdubt  puuuduiundwt  ypnghup b guwuwjunu-niuwbng
hwdwgnpswljgnipniin:

197



Fubhugh pupkp' upnpudwiusnpulul phpbpgubniyendd,
phlununulul  phpbpguinyenil, hhwnkiupy phpbpguiniemnl,
phluy by, unknSwpwp dnwénnnipinil:

Reading furnishes the mind only with materials of knowledge; it is
thinking that makes what we read ours.
John Locke.

Reading is one of the most important skills that non-English speaking
students need. Reading is the basis of students’ advancing in other aspects
of foreign language competence, such as writing, listening and speaking.
Reading is an indispensable part of learning process.

Effective reading presupposes complete comprehension of the material.

Neurocognitive research shows that effective reading and
comprehension of the text is provided by such brain activities as thinking,
working memory, metacognition.

Thinking constructs meaning during reading, producing understanding
that stimulates additional thought, promotes deeper understanding. Roe
Smith and Burns define reading comprehension as understanding and
identify four different types of comprehension: literal (acquiring directly
stated information), interpretive (deriving implied ideas in the text), critical
(comparing ideas from the text with known standards) and creative (going
beyond he text to develop new ideas). Three of these types — interpretive,
critical and creative are considered “high-order comprehension” and
require analysis, interpretation and synthesis. Reading beyond the literal
level requires cognition. (Roe, Smith and Burns, 2005)

Mursell states, there is one key idea which contains in itself the very
essence of effective reading and on which the improvement of reading
depends: “Reading is reasoning, when you read properly, you are not

merely assimilating. You are automatically transferring into your head
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what your eyes pick up on the page. What you see on the page sets your
mind at work, collating, criticizing, interpreting, questioning,
comprehending comparing. When this process goes on well, you read well.
when it goes ill, you read badly”. (Mursell, 1951)

Working memoryreceives and processes data linking them with already
known or understood concepts, creating a meaning. In connection with
this, analogies provide working memory’s content and functioning. They
activate working memory processes. Ruef points out the benefit of
including analogies in the learning process. An analogy relates something
new with something known, mirroring working memory processes. Using
analogies engages students’ working memory processes establishing
foundation of understood concepts upon which new concept understanding
may be constructed. The analogy habit networks the mind. (Ruef, 1998).

Metacognition a neurocognitive process, directs attention to
understanding and evaluating one’s own thinking. Costa and Kallik define
metacognition as knowing one’s knowing. Metacognition involves revising
and editing one’s own ideas to change direction, to improve performance
or to gain confidence in previously drawn conclusions. (Costa and Kallick,
2000).

Halpern thinks that through metacognition students recognize relevant
and irrelevant information and can direct attention accordingly. (Halpern,
2003).

Many researchers argue that reading in a foreign language is similar to
reading in the first language.

Goodman points out that reading processes are universal for all the
languages since making meaning from written texts happens in all of them
(Goodman, 1998).

Zuniga admits that reading in a first language and in a foreign language
are processes that share many things as well as involve significant
differences. Reading in a foreign language implies certain linguistic aspects

such as the difference between writing systems and sounds or the lack of
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knowledge and competence in the foreign language. In fact, problems in
handling the code (vocabulary and grammar) can be obstacles in the
comprehension process. Moreover, the construction of meaning is
hampered due to the absence of a cultural context, from which the reader
can build the message. (Zuniga, 2001).

Goodman defines reading as a receptive language process. He states that
reading is a psycholinguistic process, which starts with a linguistic surface
representation encoded by a writer and ends with meaning constructed by
the reader. He argues that the writer encodes thought as language and the
reader decodes language to thought. (Goodman, 1998).

The above-mentioned aspects point out that developing reading
comprehension activity is a very complex process and implementing
comprehension strategies in the classroom is challenging and very
responsible work.

We shall dwell upon some instructional methods which activate reading
comprehension activity and makes educational process more effective.

Explicit instruction.

According to this method a task is partitioned into manageable steps, the
systematic practice takes place and a teacher feedback is provided at each
step. Explicit instruction presupposes systematic presentation of a
comprehension through thinking skill, such as identifying a sequence of
events, recognizing cause and effect, drawing conclusions. Students are
systematically directed by the teacher by asking a series of questions
prompting and guiding them.

Students are given a reading comprehension assignment, then they are
asked to speak about cause and effect relations and answer the questions:
why did it happen? How did it happen? and so on.

Explicit instruction enables students to identify relationships within the
text, answer correctly comprehension questions, discuss and retell the text
successfully.

Student practice.
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It is important that students should practice reading aloud activity.

Duke and Pearson are of the opinion that students regularly involved in
thinking aloud activity provide greater reading comprehension ability due
to three instructional benefits:

1. Thinking aloud helps control impulsiveness, preventing students
from drawing unsupportable conclusions while reading.

2. Thinking aloud provides an opportunity for feedback as the teacher
can prompt or redirect students during the thinking process.

3.  Thinking aloud promotes self-monitoring of comprehension.
(Duke and Pearson, 2002)

Instructive feedback.

Thinking aloud creates opportunities for instructive feedback.
Instructive feedback involves teachers and students in discussing current
proficiency levels and projecting the ways of enhancing achievement.
Teachers evaluate the situation, control reading comprehension, elaborate
further steps to raise proficiency level.

It is noteworthy mentioning that students work in small groups,
exchanging ideas, points of view, positions after covering texts in the
classroom. Small group interactions foster the cognitive activity and
improve reading comprehension. According to Reznitskaya and Anderson,
“through collaborative reasoning” students increase mental activity,
promoting mastery of comprehension thought processes. (Reznitskaya and
Anderson, 2002)

The next and a very essential point is the literature, the textbooks and
additional materials, which are to be used by teachers.

Literature must represent appropriate levels of text complexity and
motivate students.

Peterson states that literature characterized by readability levels lower
than current student capacities, fails to promote development in several
comprehension-related abilities, such as vocabulary and fluency. Literature

beyond the students readability level prevents the application of
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comprehension skills. Literature should fall into a students’ zone of
proximal development challenging but not frustrating the student.
(Peterson, 2001)

Motivation occurs if two factors are present — if there is a reasonable
chance of success and if the result is valued. This goal can be reached if a
teacher assesses students’ level of knowledge, their interests, collaborates
with students, utilizes necessary ways and techniques to raise their reading
comprehension abilities. Teachers should be flexible. “Humans are
motivated when they are successful and when they value a task, reading
instruction should emphasize activities that are low in frustration and high
in value. (Rocher L. and Duffy, 1982)

In our rapidly developing age students are obliged to elaborate a big bulk
of professional literature to select necessary information in a short period
of time. It is important that students should acquire intensive as well as
critical reading skills. To master the techniques of intensive and critical
reading students should have high order comprehension levels:
interpretive, critical, creative.

Intensive reading.

The top-down model aims at activating reading process and stimulating
readers comprehension of the text. The method is based on psycholinguistic
theory and named “a psycholinguistic guessing game”. The reader is
supposed to select minimal language cues to make hypotheses referring to
the text.

The hypotheses are corroborated, rejected, or altered as the work over
the text proceeds. The main idea is excluding word-by-word identification
and making reading process more effective.

Critical reading.

1.  Differentiating between fact and opinion.

2. Identifying the characters and their behavioral peculiarities.

3. Determining cause and effect relation.
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Students are required to read extensively on academic courses. They
should carry selective work thinking about the purpose for reading at every
stage of the research, identifying the parts of the text that possess necessary
specific information. They need to relate the information in the text to
information they already know. It is concerned with the abstract
knowledge structures the reader possesses based on his/her prior
experiences and which may be activated in the mind of the reader and
utilized as she or he tries to interpret the text. The critical approach to
reading is an active skill and helps students interact with the text. This, in
turn, aids their understanding of the text and making important decisions
about the text they are reading. Full comprehension of a text is an
interactive process between the readers’ background knowledge and the
text.

The most important advantage of intensive and critical reading is to
make students flexible readers. The teacher should play a pivotal role
showing and directing students: what to read, how to read, provide
necessary materials for reading, to raise students’ comprehension abilities.

According to Dubin F. and Bycina D., “It’s up to the teacher to impart a
positive attitude about the activity of reading. Many students need to be
introduced to the idea that through reading there lies an entire world of
new ideas, fantasy and wonderment”. (Dubin and Bycina, 1990)

Reading comprehension instruction helps students meet global
challenges, draw meaningful inferences from the overwhelming quantity
of information. Acquiring reading comprehension skills students learn
more efficiently, research more productively and present logical, informed

arguments.
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