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This article examines the relationship between academic engagement, social engagement, and
student well-being. Participants were asked to complete a survey regarding student
engagement, well-being, and provide some background information. The study found that both
academic and social engagement were positively associated with student well-being, indicating
that students who are more involved in their academic and social lives tend to have higher
levels of well-being. These findings suggest that universities should focus not only on academic
achievements but also on promoting academic and social engagement as a means of improving
overall student psychological well-being. The study also shows that studying in a fee-based
educational system that involves financial obligations like tuition fees and educational
expenses can exert a substantial influence on students’ well-being.
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Introduction

The issue of student well-being in higher education is currently receiving significant
attention. Full-time higher education typically involves students aged between 18 and 25
years, which is also a critical age range for the emergence of psychological problems'.
Additionally, the pressure to manage the demands of coursework, extracurricular
activities, and personal responsibilities can take a toll on students' mental health. One
study found that a considerable number of college students in the study displayed
indications of depression, anxiety, and stress, and it is recommended that initiatives be
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established to enhance the mental well-being of college students®. Recognizing the
importance of student well-being, many higher education institutions are implementing
support services and resources to address these challenges?.

Taking into consideration the challenges in higher education for students, it is
important to widen the perspectives of understanding students’ mental health and well-
being issues. The article aims to discuss the role of student engagement in well-being,
focusing not solely on mental health but also on the socio-psychological perspective,
particularly the interaction between person and situation. From a socio-psychological
perspective student engagement can be seen as the relevant concept for studying mental
health and well-being of students.

Students' engagement and well-being

Student engagement encompasses various aspects, such as their actions, thoughts,
and feelings, all of which provide valuable information about their overall learning
experience*. While achieving the minimum level of learning is important, true student
engagement involves a deeper level of involvement and commitment to learning.
Engaged students demonstrate a genuine curiosity, intrinsic motivation, and a passion
for acquiring knowledge and skills beyond what is expected. Engaged students seek out
additional resources, engage in independent research, and pursue opportunities for
intellectual growth outside of formal academic settings. By recognizing the multifaceted
nature of engagement and the range of behaviors it encompasses, educators can design
learning environments and instructional strategies that foster active participation,
focused attention, and persistent effort’.

The level of student engagement can have a considerable impact on various aspects
of a student's education, including their learning experience and subjective well-being.
Active involvement in learning cultivates cognitive and emotional patterns that enhance
an individual's capacity for continuous personal growth. When students are engaged,
they tend to continue their studies, earn better grades, and acquire various skills and
attitudes that equip them for post-college life. In other words, engagement promotes the
development of habits that expand students' potential for ongoing learning and personal
growth, leading to long-term well-being®.

The connection between student engagement and well-being is crucial for several
reasons. Firstly, when students are actively engaged in their learning, they are more
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likely to experience a sense of purpose and fulfillment’. Engaged students tend to be
more motivated, focused, and enthusiastic about their education. This positive mindset
can contribute to their overall well-being and mental health. Secondly, student
engagement has been linked to personal growth®. When students are engaged, they are
more likely to participate in class, ask questions, and seek help when needed. This active
involvement in the learning process enhances their understanding, retention of
information, and academic performance. Promoting personal growth can positively
impact students' self-esteem and overall well-being. Moreover, student engagement
fosters a sense of connection and belonging within the educational community. Engaged
students often feel more connected with their peers, teachers, and the school
environment. This social connection is vital for students' emotional well-being, as it
provides a support network and a sense of belonging’.

Research objectives and methods

Two research objectives were defined: to investigate the relationships between
academic and social engagement and subjective well-being, and to deepen the
understanding of the role of student engagement in well-being by proposing a predictive
model that incorporates academic and social engagement, along with relevant social-
demographic factors.

Academic engagement refers to the extent to which students actively participate in
educational activities, such as attending classes, completing assignments, and engaging
in learning!®. Understanding whether academic engagement predicts student well-being
is essential for educational institutions to develop effective strategies that promote
student success and overall well-being. Social engagement encompasses participation in
social activities, relationships with peers, and involvement in extracurricular activities''.
By exploring the influence of social engagement on student well-being, we can gain
insights into the importance of social interactions in contributing to positive mental
health and overall student well-being.

Data collection took place from January to February 2023. The participants were
university students aged between 18 and 25 from various regions of Armenia (N=94).
The study relied on voluntary participation and did not provide any rewards or
incentives. Those who chose to participate were asked to fill out a consent form and a
survey. The Warwick-Edinburgh Mental Well-being Scale (WEMWBS) is the scale used
to measure participants’ well-being. The WEMWRBS is a tool designed to evaluate the
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mental wellbeing of a group of people, consisting of 14 items that are worded in a
positive manner. This measure assesses an individual's subjective well-being by
evaluating both eudemonic (related to personal growth and purpose) and hedonic (related
to pleasure and enjoyment) aspects of well-being'?. The Higher Education Student
Engagement Scale (HESES) consisted of 28 items used to measure student engagement.
The initial version of the scale differentiates five facets of student engagement: (1)
Academic Engagement, (2) Cognitive Engagement, (3) Social Engagement with Peers,
(4) Social Engagement with Teachers, and (5) Affective Engagement!’. The
psychometric evaluation of the scale conducted by the “Personality and Social Context”
research laboratory further adjusted the factor structure of this measurement, proposing
two main factors: academic and social engagement. These two factors were used in our
analysis.

The survey collected demographic and some background information about the
participants, such as age, gender, educational level, employment status, and whether they
received paid or free education.

Data analysis and discussion

The data analysis utilized Pearson correlation and multiple regression methods.

The goal of the correlation analysis was to examine the relationship between three
key variables: academic engagement, social engagement, and student well-being. The
analysis aimed to uncover whether higher levels of academic or social engagement were
associated with better student well-being or if any significant patterns emerged. This
statistical approach provided quantitative evidence to support or refute potential
relationships, enabling a more comprehensive assessment of the variables under
investigation.

The results of correlation analysis are presented in Table 1.

Table 1. Well-being, academic and social engagement: results from correlational analysis

(N=94)
Academic Engagement Social Engagement Well-being
Academic Engagement 1 633" 329"
Social Engagement 633" 1 327"
Well-Being 329" 327 |

**_Correlation is significant at the 0.01 level (2-tailed).

The results revealed significant positive correlations between academic engagement
and student well-being (r = 0.329, p < 0.01) as well as between social engagement and
student well-being (r = 0.327, p < 0.01). These findings suggest that higher levels of
academic engagement and social engagement are associated with higher levels of student
well-being.

The findings of correlational analysis align with previous research that has

12 Marmara, J., Zarate, D., Vassallo, J., Patten, R., & Stavropoulos, V. (2022). Warwick Edinburgh Mental
Well-Being Scale (WEMWBS): measurement invariance across genders and item response theory
examination. BMC psychology, 10(1), 31. https://doi.org/10.1186/s40359-022-00720-z

13 Zhoc, K. C. H., Webster, B. J., King, R. B. et al. (2019). Higher Education Student Engagement Scale (HESES):
Development and Psychometric Evidence. Res High Educ 60, 219-244. https:/doi.org/10.1007/s11162-018-9510-6
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demonstrated the importance of both academic and social engagement in promoting
student well-being!®. The positive correlations indicate that students who actively
participate in academic activities and engage in social interactions experience higher
levels of well-being. The positive associations between academic engagement, social
engagement, and student well-being suggest that interventions aimed at enhancing
student well-being should consider strategies to promote and facilitate both academic
and social engagement.

Table 2 presents the results of a regression analysis examining the relationship
between several predictor variables and the dependent variable of well-being. The aim
of this analysis was to determine the extent to which the predictor variables contribute
to the prediction of well-being. The predictive model incorporated social and academic
engagement, along with several social-demographic factors, including age, sex,
educational level, employment status, and whether the participants studied in a fee-based
or free-based educational system.

Table 2. Regression Analysis

Model Unstandardized Standardized 't Sig.
Coefficients Coefficients
B Std. Error  Beta
Educational level -.863 2.770 -.035 =312 756
Sex -1.992 2.394 -.107 -.832 408
Age -.180 423 -.049 -425 672
Employment status 3.105 1.850 0.177 1.678  0.097
Studying in a fee-based 5.158 2.369 238 2.177 .032
Academic engagement 3.815 1.563 .346 2.441 .017
Social engagement 2.247 1.224 236 1.836 .070

A significant regression was found for the relationship between academic
engagement and well-being (F=3.432, p=0.003) with an adjusted R? 0of 0.155. It indicates
that higher levels of academic engagement are associated with increased well-being
(B=3.815, p=0.017). Additionally, studying in a fee-based system also affects well-
being, with students in the fee-based system having higher levels of well-being than
those in the free system (B=5.158, p=0.032).

The results of the regression analysis indicate that academic engagement and
studying in a fee-based system are significant predictors of well-being. Participants who
reported higher levels of academic engagement and studied in a fee-based system tended
to have higher levels of well-being. However, educational level, job, age, and sex did not
demonstrate significant relationships with well-being in this analysis.

Based on the results of regression analysis, we can conclude that engagement in the
learning process is a predictive factor for students' well-being even though the learning
process can be difficult and challenging. Learning is accompanied by interest, the
acquisition of new knowledge, and it brings inspiration, joy, and a sense of achievement

1484, M. J. (2023). Student Academic and Social Engagement in the Life of the Academy—A Lever for Retention
and Persistence in Higher Education. Educ.Sci.2023,13,269. https:// doi.org/10.3390/educscil3030269
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and development. That is why academic engagement can be seen as a contributing factor
to well-being. Another interesting factor is that payment for learning also has an input to
the well-being alongside academic engagement.

Conclusion

Based on our findings we can conclude that academic engagement and social
engagement can have effects on student well-being, depending on how it is experienced
and managed. Academic engagement can provide students with a sense of purpose and
achievement, which can contribute to positive mental health outcomes. Social
engagement can provide students with a sense of belonging, connectedness, and support,
which can contribute to positive mental health outcomes. These findings are supported
by other studies as well. Engaged students may experience greater self-esteem, less
stress, and fewer symptoms of depression and anxiety. Engaged students may also
experience greater social support and connection with peers and faculty members, which
can also have a positive impact on mental health'>. Research suggests that fostering high
learning engagement can contribute to a positive cycle where academic engagement
supports healthy habits, and in turn, healthy habits promote academic success and overall
well-being!®. Actively engaged students in learning have opportunities for personal
growth and development, such as developing new skills and discovering new interests,
which can contribute to a sense of fulfillment and well-being. Student engagement is
important as it fosters interaction and community, and one way to increase students'
motivation to participate in their coursework and campus activities is through academic
and social engagement. The pursuit of education can facilitate personal growth, self-
discovery, and the development of valuable skills such as critical thinking, problem-
solving, and communication. These experiences can enhance self-confidence, self-
esteem, and a sense of self-efficacy, all of which are important components of well-
being. Furthermore, paid education, or education that requires financial investment such
as tuition fees or educational expenses, can have a significant impact on well-being.
Engaging in paid education requires a commitment of time, effort, and resources.

The result of the study emphasizes the need for educational institutions to prioritize
interventions that enhance both academic and social engagement to improve student
well-being outcomes. Educational institutions can focus on creating environments that
foster active student participation in academic activities and provide opportunities for
social interactions among students.

Limitation and future research suggestions

It is important to note that this analysis has several limitations. Further research is
recommended to utilize larger and more diverse samples. While the results indicate a
positive relationship between academic engagement, social engagement, and student

15 Vargas-Madriz, L. F., & Konishi, C. (2021). The Relationship Between Social Support and Student
Academic Involvement: The Mediating Role of School Belonging. Canadian journal of school psychology,
36(4), 290-303. https://doi.org/10.1177/08295735211034713

16 Yin, X., Huang, Y., Zhang, X., Chen, Y., Wang, M., & Qian, H. (2022). Influencing Factors and
Improvement Path of Academic Engagement among College Students in the Context of Epidemic Prevention
and Control. International journal of environmental research and public health, 19(19), 12939.
https://doi.org/10.3390/ijerph191912939
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well-being, further research is needed to establish the directionality and underlying
mechanisms of these relationships. Longitudinal studies or experimental designs could
provide a more robust understanding of the causal nature of these associations.

Additionally, other potential predictors not included in this analysis should be
considered to provide a more comprehensive understanding of the factors influencing
well-being. Particularly, it’s important to emphasize the need for further research and
practice that takes into account the multidimensional and context-dependent nature of
engagement. It is therefore important to continue conducting research and implementing
practices that recognize the complexity of engagement and take into account the diverse
needs and experiences of students. By doing so, we can better understand how to promote
positive outcomes and support the well-being of students in multiple domains. This could
include developing interventions that target specific aspects of engagement, such as
motivation or social support, or creating learning environments that are inclusive and
culturally responsive. Ultimately, by recognizing the multidimensional and context-
dependent nature of engagement, we can better support students in achieving their
academic and personal goals.
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K310 COHI, AHU T'PUT'OPSIH, HAPUHE XAUYATPSAH" — Hccnedosanue énusanus
606/1CUEHHOCIU CMYOCHMO08 HA CYObeKmugHoe 0nazonoayyue 6 KOHMeEKCme GblCuiezo
00pazoeanus 6 apmeHuu: pe3ynLMAmvl NONEPeYH020 ucciedosanus. — B crarbe
paccMaTpUBAIOTCS B3aUMOCBS3H MEXIy aKaJeMHYeCKOH BOBJICYEHHOCTHIO, COIMATBHON
BOBJICYCHHOCTBIO U OJIaronojy4ueM CTYACHTOB. B paMkax ompoca y4acTHHKH MPEIOCTaBHIH
uHpOpMaIMI0 00 ONpEENCHHBIX COLMAIBHO-AeMOrpaduuecKux (GakTopax U 3aroHHIN
OMPOCHUKH, H3MEPSIOIIUE BOBJICYCHHOCTh CTYACHTOB M HUX CYOBEKTHBHOE OJaromoiydue.
HccnenoBanue moOKa3ajo, 4YTO KakK aKaJeMHUYecKas, TaK W COLMalbHas BOBJICYEHHOCTHb
MOJIOXKUTENBHO CBSI3aHBI C OJArornoJlydreM CTYICHTOB, YTO YKa3blBaeT HA TO, YTO CTYJCHTHI,
0osiee BOBIICUCHHBIC B CBOIO aKaJIEMHUYCCKYIO U COLMAIBHYIO XH3Hb, OOBIYHO MMEKT Oolee
BBICOKHU ypOBeHb Os1aromony4us. Ha 0CHOBE MOJTy4EeHHBIX Pe3yIbTATOB MOXKHO YTBEPIKAATh, YTO
YHHUBEPCUTETCKasl cpela JOJDKHa IPHHUMAaTh BO BHHMAaHHE HE TOJBKO aKaJeMHUYECKHE
JOCTHKEHHS, HO M COJICHCTBOBATh aKaJIEeMHYCCKOW U COLMAIbHOW BOBICYCHHOCTH CTYICHTOB,
TEM CaMbIM CIOCOOCTBYS NMOBBIMICHHIO MX IICHUXOJOTHYECKOTO Onaromonyuus. MccnemoBanue
TaKke IMOKa3blBaeT, 4YTO OOyYeHHEe B IUIATHOW cHUCTeMe O0O0pa3oBaHus, Npe.roararonei
(uHAHCOBBIC 0053aTEIILCTBA, TAKUE KAK IUIATa 32 00YYEHHE U pacXo/ibl Ha 00pa30BaHUE, MOKET
0Ka3aTh CYIIECTBEHHOE BIUSHUE HA COCTOSIHUE OJArOONyY s CTYICHTOB.
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