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DO REGULATORY FOCUS AND MINDSET AFFECT YOUNG
ADULTS’ WELL-BEING? THE STUDY OF INDIVIDUAL DIFFER-
ENCES ON PSYCHOLOGICAL WELL-BEING
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Yerevan State University

This study examined the relationship between regulatory focus, mindset, and well-being in
young adults. Specifically, it aimed to explore whether promotion focus, prevention focus, and
growth mindset were linked to higher levels of well-being. The study also investigated how
psychological well-being, the pursuit of success, avoidance of failure, and a development-ori-
ented mindset are interconnected. The sample included 332 young adults aged 18-25, who
completed questionnaires assessing regulatory focus, mindset, and well-being. The results re-
vealed that promotion focus and growth mindset were positively associated with well-being,
while prevention focus was negatively related to it. These findings suggest that individuals who
pursue positive outcomes and approach goals tend to experience higher well-being, whereas
those focused on avoiding failure might experience lower well-being. Overall, this study high-
lights the importance of considering individual differences in regulatory focus and mindset
when understanding factors that influence young adults’ well-being. This information can help
tailor interventions to improve mental health.
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Introduction
College students face numerous challenges that can impact their well-being. Among
the various — psychological and contextual - factors influencing well-being! for students
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and their academic performance such factors that relate to individual differences in pro-
active and goal-oriented behavior might have a significant role. Research revealed that
proactive behavior and approach-oriented goals are significant factors for psychological
or subjective well-being?. Such behavior based on motivation; particularly goal-directed
behavior is explained by approach-avoidance motivation. Since cognitive theories de-
veloped, many motivational theories explain motivation with linkage to cognition and/or
mindset. Recently, the theory of growth mindset became very influential in explaining
the success® . A growth mindset, characterized by the belief in the malleability of abilities
and intelligence, has been associated with better mental health outcomes, which means
that having a growth mindset enables students to perceive challenges as a chance to en-
hance their skills, associated with a positive attitude towards learning and enhances stu-
dents' motivation in academic settings*. Similarly, promotion focus, which emphasizes
pursuing positive outcomes and aspirations, and prevention focus, which centers on
avoiding negative outcomes and fulfilling responsibilities, are also linked to well-being?.
This study aims to explore how promotion-prevention focus and growth mindset re-
late to well-being among college students aged 18-25 in universities in Yerevan, Arme-
nia. Particularly, it seeks to explore whether individuals with a promotion focus, charac-
terized by a desire for growth and achievement, experience higher levels of well-being
compared to those with a prevention focus, characterized by a focus on avoiding negative
outcomes and maintaining security. It seeks to explore also whether individuals with a
growth mindset, characterized by the belief in personal growth and development through
effort and learning, exhibit higher levels of well-being compared to those with a fixed
mindset, characterized by the belief in stable traits and limited potential for change.

Promotion-prevention focus, growth-fixed mindset and well-being

Regulatory Focus Theory (RFT) builds upon the fundamental concept that individu-
als are driven to seek pleasure and avoid pain, by providing a new perspective on what
motivates people. RFT distinguishes between two self-regulation systems: promotion
and prevention. A person with a promotion-oriented mindset is primarily focused on
achieving success in an achievement situation and is more concerned with winning than
losing. They are highly committed to their goals and strive to satisfy their own ideals,
hopes, and wishes. They also prioritize growth and self-actualization needs. On the other
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hand, a person with a prevention-oriented mindset is more concerned with avoiding fail-
ure and mistakes in achievement situations. They are careful and precise in their ap-
proach and prioritize fulfilling obligations and meeting others' expectations®.

Regulatory foci affect student well-being: research has shown that individuals with a
promotion focus during goal pursuit reported higher subjective well-being (SWB) com-
pared to those with a prevention focus, and that possessing higher levels of self-control
does not necessarily lead to greater SWB’. Examining regulatory focus in relation to
well-being can shed light on the impact of goal pursuit and decision-making processes
on young adults' subjective well-being. By exploring whether young adults with a pro-
motion focus experience higher levels of well-being compared to those with a prevention
focus, this study can contribute to a deeper understanding of how different motivational
orientations influence well-being outcomes?®. Furthermore, investigating the relationship
between regulatory focus and well-being can inform interventions and strategies aimed
at promoting positive mental health and well-being among young adults.

Mindset refers to our overall attitude and perspective towards ourselves, others, and
the world around us’. Mindset theory emphasizes the beliefs and attitudes individuals
hold about their personal abilities and potential for growth'?. Two primary mindsets have
been identified: the growth mindset, characterized by the belief in personal growth and
development through effort and learning, and the fixed mindset, characterized by the
belief in stable traits and limited potential for change. Examining the influence of mind-
set on young adults' well-being provides insights into how their beliefs about themselves
and their potential impact their overall well-being!!. In educational settings, research has
shown that individuals who had a growth mindset (as opposed to a fixed mindset)
demonstrated higher levels of well-being and performed better academically, and that
well-being played a mediating role in the link between growth mindset and performance,
and that the positive impact of growth mindset on academic grades was more pronounced
among younger students'?. This study aims to explore whether young adults with a
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growth mindset exhibit higher levels of well-being compared to those with a fixed mind-
set, thereby contributing to the understanding of how mindset can shape well-being out-
comes in this population. Understanding individuals' motivational orientations and
mindsets would ultimately help promote well-being among young adults more effec-
tively'3.

Current research

First, we will investigate the relation between regulatory focus and well-being. Based
on a literature review, our first hypothesis is that prevention focus will positively asso-
ciate with psychological well-being, whereas prevention focus will negatively associate
with psychological well-being. Then, we investigated the relation between mindset and
psychological well-being. The participants consisted of 332 college students aged 18-25
recruited from universities in Yerevan, Armenia. The distribution of participants by gen-
der consists of 30% males and 70% females. The data was collected from March to June
2021. Participants completed measures assessing their mindset, promotion focus, pre-
vention focus, and well-being, including two self-report measures: (1) the Mindset
Scale'¥, which assesses individuals’ beliefs about the malleability of their abilities and
potential; (2) the Promotion-Prevention Focus Inventor'>, which assesses individuals’
motivational orientation towards achieving positive outcomes (promotion focus) or
avoiding negative outcomes (prevention focus). Participants completed the measures and
submitted them to the researcher. Correlation analysis for the variables is presented in
Table 1.

Table 1. Correlation Analysis between Variables

Mindset Promotion Prevention Wellbeing
Mindset 1 152 -.135" 267
Promotion 152" 1 301" 384"
Prevention 1 -.066
Wellbeing 1
P*<0.01, P"<0.05

The data analysis revealed the following correlations:

1. Mindset and Well-being: The correlation analysis revealed a positive correlation
between mindset and well-being (r =.267, p <.01). This finding indicates that individu-
als with a growth mindset tend to experience higher levels of well-being. This association
suggests that individuals who believe in personal growth, development, and the potential
for change are more likely to have better overall well-being.

2. Promotion Focus and Well-being: The analysis showed a positive correlation
between promotion focus and well-being (r = .384, p < .01). This finding suggests that
individuals who are oriented towards pursuing goals related to growth, accomplishments,
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and gains are more likely to experience higher levels of well-being.

3. Prevention Focus and Well-being: The analysis did not reveal a significant cor-
relation between prevention focus and well-being. There is a negative relationship be-
tween prevention focus and well-being. This suggests that individuals' focus on avoiding
negative outcomes and maintaining security may not have a strong direct influence on
their well-being.

4. Mindset and Prevention/Promotion focus: The analysis shows a positive corre-
lation between mindset and promotion focus, and a negative correlation between mindset
and prevention focus.

Overall, these findings provide insights into the relationships between mindset, reg-
ulatory focus, and well-being among the participants. The positive correlation between
mindset and promotion focus suggests that individuals with a growth mindset tend to be
more motivated to pursue growth-oriented goals. Additionally, the positive correlation
between mindset and well-being highlights the importance of believing in personal
growth and development for experiencing higher levels of well-being. On the other hand,
the negative correlation between mindset and prevention focus suggests that individuals
with a growth mindset are less inclined to focus on avoiding negative outcomes and
maintaining security. Furthermore, the positive correlation between promotion foci and
well-being indicates that actively pursuing growth and accomplishments is associated
with higher levels of well-being.

It is important to note that these findings are based on the statistical analysis of the
available data. Further research using larger and more diverse samples is needed to es-
tablish the generalizability of these relationships. Additionally, the cross-sectional nature
of the data limits the ability to establish causality. Future studies could employ longitu-
dinal designs to examine how these variables unfold over time and their impact on well-
being outcomes.

Discussion and conclusion

The results of this study suggest that mindset and promotion focus are significant
predictors of well-being among college students aged 18-25 in Armenia. The results sug-
gest that mindset is related to well-being among college students aged 18-25. Individuals
with a stronger promotion focus reported higher levels of well-being. This finding is
consistent with previous research indicating that individuals motivated by positive out-
comes tend to experience higher levels of well-being!®, and the impact of promotion
focus on well-being was found to be significant, whereas the impact of prevention focus
on well-being was not significant!’. Additionally, the results suggest that individuals
with a growth mindset are more likely to be motivated by positive outcomes (i.e., pro-
motion focus) and to strive to avoid negative outcomes (i.e., prevention focus). These
findings contribute to our understanding of the complex relationships between mindset,
motivation, and well-being among college students.
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The study provides insights into the complex relationships between mindset, motiva-
tion, and well-being among college students. The findings may have implications for
interventions aimed at promoting well-being among college students, such as encourag-
ing a growth mindset and promoting positive outcomes. The study also highlights the
importance of considering different motivational orientations when examining the rela-
tionship between mindset and well-being'® [8,10]. Limitations of this study include the
use of self-report measures, which may be subject to response biases, and the cross-
sectional design, which precludes causal inferences. Future research could address these
limitations by using objective measures and longitudinal designs, and by examining
other potential predictors of well-being among college students.

Conclusion

Overall, addressing the limitations and implementing these suggestions can contrib-
ute to a more comprehensive understanding of mindset and regulatory focus among
young adults in Armenia, while also informing interventions and policies that promote
their well-being and success. By examining the relationship between regulatory focus
and well-being, this study can contribute to a deeper understanding of how motivational
orientations shape young adults' subjective well-being. By investigating the relationship
between mindset and well-being, this study can provide insights into the role of beliefs
about personal abilities and potential in shaping young adults' overall well-being. The
findings from the correlation analysis can help understand the interrelationships between
these variables, provide insights into the mindset and motivational tendencies of young
adults in Armenia, and potentially contribute to the existing literature on mindset and
motivation.
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K310 COHI', ACTXUK CEPOBSAH — Bausatiom nu ¢poxyc camopezynayuu u opuenmupo-
6AHHOE HA POCH MUN MbIWMJICHUA HA 071a20n0tyuue monodexcu? Hzyuenue unousuoyanbHuix
Paznuuuil NCUX0102UYEeCK020 dnazononyyus. — 1{enpio JaHHOTO MCCIEeNOBAHUS SBISIETCS H3Y-
YEeHHE WHIMBHAYAIbHBIX PA3IUUUi ICHXOJIOTHYECKOTO OIAronoinydus CTYACHTOB, 00YCIOBIICH-
HBIX 3aKOHOMEPHOCTSIMH CaMOPETYJISIUY MOBEIECHHS U Pa3BUTHS MBIIUICHHS. B yactHOCTH, HC-
CJIeIOBaHKE HAMpPABJICHO HA TO, YTOOBI BBISBUTH, KAK B3aUMOCBSI3aHbI TICUXOJIOTUYECKOe OJaro-
MOJIyYHe W CTPEMJICHHE K yCIeXy U n3deraHue Heyaad, ¢ OJHOIN CTOPOHBI, M IICUXOIOTHYECKOE
6yaronoyy4yre u yCTaHOBKa Ha POCT, ¢ APyroi croponsl. Hama Beibopka coctosiia u3 353 Modo-
IIBIX JIFOJICH B Bo3pacte oT 18 o 25 net, KOTopbIe 3aroJIHUIN OTIPOCHHUKH, U3Mepsitonme Goxyc
CaMOpEeTyJISINY, MBIIUICHUE, HAMPABICHHOE HA POCT, U ICUXOJOrHYecKoe Onaromonyuue. Pe-
3yJIbTATHI MMOKA3aJM, YTO CTPEMJICHHE K yCIeXy U YCTaHOBKA Ha POCT MOJOKUTEIBHO CBS3aHBI C
MICHXOJIOTHYECKUM OJIaroroyIyqreM, B TO BpeMsl Kak n30eraniue Heynad He MMEeT CYLIeCTBEHHOM
KOppeIsIMM € TCHXOJIOTHYeCKUM OmaromonydneM. TakuMm 00pa3oM, MOJIOAEkKb, KOTOpas
CKJIOHHA CTPEMUTHCS K TIOJIOKUTEIBHBIM PE3yJIbTaTaM U LeNsIM Pa3BUTHS, ¢ OOJIbIIEi BEpOSITHO-
CThIO OyJeT UMETh OoJiee BBICOKHI YPOBEHB IICUXOJIOTHYECKOTO Oyaromnonyuus. B Oyaymmx uc-
CJICIOBAaHHSAX MBI CYATAEM BAKHBIM PACIIHPHUTH BEIOOPKY 3a CUET MPOBEICHUS CPABHEHHI 1O CO-
OUanbHO-IeMorpadudeckuM (axTopaMm M I0OABICHHS APYTHX COLHMATLHO-TICHXOJIOTHYECKHX
(axkTopOB, BaXKHBIX IS IICUXOJIOTHYECKOTO OJIaronomyyus.

KiroueBble ciioBa: goxyc camopezyiayuu, cmpemienue K ycnexy u usbezanue neyoadu, ycma-
HOBKA Ha pocm, NCuxono2uyeckoe 61a2ononyyue, MoaoooCns



