L2494 UAYVNARO3NML

Astghik CHUBARYAN
Nare HAKOBYAN
Yerevan State University

PHATIC FUNCTION
IN ACADEMIC DISCOURSE

The paper puts forward the hypothesis that in ag@dediscourse the phatic
function not only provides the discourse contindityt also possesses a discourse-
organizing feature. It helps lectures be continueed structured with the help of
certain lecture specific tokens, which we haveechphatic tokens. This assumption is
substantiated with the example of questions irutestas a genre recurrent element,
which, together with other tokens, not only prosider the continuity but also
structures lectures at the discourse level.
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There have been a number of studies on the phatitibn of language that
have mainly considered phaticity as a means &avihg communication in
marginal phasedLaver, 1975: 218/. Its basic role has been atter&zed as that of
making the speech sobund polite, avoiding silence, diffusing hostjlity
acknowledging the presence of another person ajuyielg each other’'s preserice
/Malinowski, 1923: 314-315/. But what we argue hisréhat this interpretation of
the phatic function is narrow and incomplete beeatiss more than just a simple
means to be socially active /Malinowski, 1923; Yaan, 1960/ and ‘semantically
‘empty’ /Coupland, Coupland, Robinsoh992: 210/. In our understanding, the
realization of the phatic function is wider tharatthThe former studies on the
function seem to have analyzed it only at the lenfethe subsidiary discourse
/Montgomery, 1977/. Yet, as the analysis of ouranat has shown, here as well
the phatic function is broader in its applicatibiart simply a function that has no
semantic markedness. Moreover, phaticity has nen loevestigated at the level of
the main discourse where its role is to structhe discourse through the tokens
that provide the continuity of the subsidiary diss®. The present paper focuses
on the use of questions in lectures. It is shovat ieing defined as phatic tokens,
that is genre specific and recurrent elements, toqunssprovide the continuity of
lectures at the level of the subsidiary discourse structure the discourse at the
level of the main discourse.
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As for the model of discourse structure of lectumes proceed from the one
proposed by Montgomery /1977/. Montgomery diffelsies between two planes
of discourse, and each of them has its constitalemhents. The first plane is the
subsidiary one that is dependent on the main ptanexpanding, evaluating or
commenting on it /Montgomery, 1977/. It has twodtions out of which we will
focus on glossing which is incorporated in restgtiqualifying, and commenting
/ibid.: 100/.

The second is the main plane whetee'lecturer says what he’s going to talk
about, says it, and then sums up what he's’ shibntgomery, 1977: 111/. It
consists of speech acts which are called epistdehivewo members: focusing
members that open and end the episode, and infgrmmambers that occur
between the beginning and end of the episode. Basade results we obtained it
should be noted that the role and function of pitgtihas not been properly
observed on the main plane of discourse. The aisatf our factual material has
revealed that it is phaticity that helps to stroetand organize the main discourse.

A question arises: 'Why do we need to study lestatethe discourse level in
terms of structure?' The answer is that becauseoulise structure impacts
discourse perceptiofCamiciottoli, 2007;Brown & Manogue 2001/. By this we
indicate that as soon there is ‘structure on th#@eastd covered’ /Westwood,996:
68/ the information perception becomes easier /2013/. As Michael Faradey
has stated in ‘Advice to a lecturer’:

.... a lecturer should endeavor... to obtain... tvey of clothing his thoughts

and ideas in language smooth and harmonious &ahd aame time simple and

easy. His periods should be complete and expressoreveying clearly the

whole of the idea. /Murray, 1999, quoted in Malask016: 70/

But, in our view, the notion of structure at theatiurse level is not something
that exists itself and has to be taken for grameidis acquired due to the phatic
function. Therefore, we have proposed the idea ithigt the phatic function that
adheres structure to the discourse through thecptaktens which are the genre
specific and recurrent elements /Malinowski, 1938nft, 2009; Jakobson, 1960;
Laver, 1974/. Moreover, we do not share the vieat they are only functional
units but think that they are functionally more iaetbut never ‘semantically
empty’ /Coupland, Coupland and Robinson, 1992: 2lt0b6ur view, the meaning
of the token becomes secondary because of the mbowally patterned nature of
the genre /Bhati®004 Paltridge, 2006/ but it is never absent as, ifetevso, there
would be no difference which token is used and when

Interrogative sentences or questions, as lecturgnent elements, are a key to
understand how discourse structure is acquiredugfirophatic tokens. For the
purposes of the present study, questions have aéealyzed in the corpus of 6
lectures on Natural Sciences that have been uploasla part of OpenCourseWare
policy run by world-known universities /MIT, Oxfardrale, etc/. All the lectures
have been delivered by 6 different lecturers. s thanner we have attempted to
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avoid the issue related to the stylistic prefereat¢he language use so that the
speech style of the lecturer does not impact te fiesults. The lecturers are native
speakers of English.

For the start the analysis has been conducted emsuhsidiary plane. As a
lecture recurrent and genre specific element oa fiéne questions have been
researched by many scholars who have come up wéilious functional
interpretations of interrogative sentences /Schl&€f09; Camiciottoli, 2007;
Dafouz-Milne & Garcia, 2013, et al./. We not onlgree with the most of the
functional interpretations presented but also havealed several more. Moreover,
we have also noticed that questions have the feafunultifunctioning in the same
context which has been discussed by Chang onlyhiefcommonquestion typés
/Chang, 2012: 110, quoted in DafeMiine, Garcia, 2013: 136/. It has also been
shown that these functions, which operate simutiasky, are of equal status: none
of them is Inferior’ or ‘superiof over the others /Jacobson, 1960/ as a phatic
token. For example,

) ...... 72:24 There may be no contribution for a largenber of momenta,

72:27 or maybe insignificantly small. 72:29 Butistindeed doing precisely

that 72:31 It is associating an amplitude and as@Har every plane 72:34

wave, with every different value of momentum. 7228Yd you can compute,

before panicking, 72:44 precisely what that amggitand phase 72:45 is by
using the inverse Fourier transforRight?+++'_72:49 So there's no magic
here. 72:50 You just calculate. 72:51 You can us& galculator, literally-- |

hate that word 72:57 /Adams, 2013/.

The analysis of the functional realization Right? as a phatic token in this
particular context indicates that it has multiplendtions. The first function
(relatively ordered) of this question is to verifiye preceding idea in order to
eliminate any possible doubts about the informatiarthfulness (it is made
doubtless that the application dhé inverse Fourier transfornis the answer to
how to ‘computé the ‘amplitude and phasg’by functioning as abooster that
strengthens the truthfulness of the statement aamitesthe latter more persuasive
/Hyland, 1998/. Secondly, with the help of the disesthe lecturer focuses the
audience’s attention on the matter highlightingt it awareness is crucial. This
functional property has also been mentioned by éxthi2009/. We share his
position that withRight? the professor does not have the intention to eécit
response but wants to stress the importance ofpikat of information and the
necessity to be aware of it. We assume that thistiion is applied to help students
understand what information to concentrate on norerder to succeed in exams
and mid-terms (here the professor has focused timersts’ attention onthe
inverse Fourier transforinas a means tocompute the amplitude and phaby
indicating that the computation with the transfasressential to know). Thirdly,
the question is a means in the lecturer's handtoaosound overbearing and
authoritative, to diminish the sense of pressur¢henearner. Psychologically it is
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hard for students to be in the role of a learnat ahthe one who is constantly
taught, hence the delivery manner must be lessrddimg. For that the lecturer
makes up the atmosphere that he lacks the infawmatind the response of the
audience is the only way to fill in the informatigap. This behavior makes the
audience appreciate their role as learners who atsy know what the lecturer
needs as an answer to his question. In reality,pgvéormance of creating the
conditions to feedback is a simulation to get fidhe impression that lecturers are
the only ‘tenors’ /Halliday, 1978: 143/ who are krledgeable. The function of the
guestion generates ‘common group membership’ /HlylAB898/ by functioning as
a Modal question tag /Schie€009/ but with a difference that this very quasti
does not offer the turn (there is no pause, gestdaeial expressions and/or the
context to signal that). Fourthly, as far as thetuee is delivered by the lecturer,
there is a need to create the atmosphere thattubderds are not ignored in the
teaching process and are ‘interacted’ /Goffman,119@ioted in Malavska, 2016:
67; DafouzMilne & Garcia,2013/. The appropriate atmosphere is made up with
the application oRight?in an interrogative form which has the power faating

a person’s attention subconsciously /Hoffeld, 2016/reality this is simply an
imitation to involvement through the interrogatieem of the statement which may
also happen in the case of self-answered quedtiansserve to induce the student
into thinking that what is taking place is an iatgive sharing of ideas and
information’ /Bamford, 2005¢uoted in DafouzMilne and Garcia, 2013: 140/. Of
course, firstly, in our caseinduce to thinkis interpreted as creating the illusion
because we take lecturers as pedagogues who knewohwork with the audience
with the right method to teach and not ‘induce’d aecondly, this is not a self-
answered question but an anaphor that is depenolenthe preceding and,
sometimes, following statement (in case of sigmphkmhat to expect next the
question functions as a cataphor). All the fundidecoded are equal with no sense
of ‘dominance’ or ‘inferiority’ /Jacobson, 1960/ igh has been mentioned by
Jacobson in his study on phatic phrases.

Let's take another example:

(2) ...And it makes sense, because the columns of A kaagth m 9:40 and

the columns of C have length m. 9:43 And every mwmluof C is some

combination 9:48 of the columns of A. 9:49 And itiese numbers in here that

9:51 tell me what combination it is. 9:5® you see that?--- 3 se@8:57 That

in that answer, C, I'm seeing stuff that's 10:0thlsimations of these columns.

10:04 Now, suppose | look at it -- that's two wagsv. 10:09The third way is

look at it by rows. 10:12 /Strang, 2005/.

As we see the only function the question fulfilstiis context is to elicit
feedback or ‘elicit response’ /Camiciottoli, ZBOAfter the question there is the
pause of 3 seconds and the maintenance of the ayact that signal that the
lecturer is expecting their resgs®) either positive or negative.

Another example is when the question is used tcenaakumorous effect:
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(3) ...The femur ighe thigh. What bones are in the leg? So you'veayw

called this lower appendage, the whole thing alkegreally a thigh and a leg

So what are the bones down here? whoops. Can gohirse--- 2sec Where is

he? --- 2 set@Where’s our, our help?+++No, | was just bragging about you

that. You are really good. So | want you to livetopwhat I've been saying.

Well, | went to other websites to look at otherfpesors and the person up

there was so far behind everything the professos walking about...

/Diamond, 2005/.

Here, the lecturer uses the question to create motous atmosphere by
talking about what is not present in the auditorishe wants the help but in reality
she does not have an assistant similar to therestdrom the videos she has
watched. Therefore, the controversy brings abautabghter.

Keeping the functions of the questions presentedvabour aim is to
understand what role the questions play in the ididry discourse. Thus, it
becomes clear from the analysis of the above meaticexamples, and many
more, that questions aim at providing the contynwit discourse by taking the
interaction from the beginning to the middle andrtho its end as one of the
most productive means to promote perception. Ia fgnse, our interpretation
of the phatic function to some extent overlaps \itightraditional interpretation.
We agree with its role of ‘saving communication’tbaot only ‘in marginal
phases’ /Laver, 1975: 218/. In our view, the phéticction aims at taking the
interaction to its logical end by eliminating anpgsible barriers during the
interaction in order to promote perception. Andstitiea is quite logical because
lectures as a genre in academic discourse areathawed with genre specific
elements that are recurrent and make the genreeotiownally patterned and
predictable to the members /Bhatia, 20P4ltridge, 2006/. Hence, we conclude
that those elements are also the ones that prothetperception of the genre
the best. Consequently, if they serve for promoting perception, they also
function for taking the communication to its lodiend. With this reasonable
perception of questions as a phatic token, we strally consider them as
restatements /Montgomery, 1977/ in the subsidiasgalirse that have the role
of providing its continuity. The idea is reconfirthavith the aforementioned
examples when the questions have verified the fulrthss of the preceding
idea in order to make the statement certain, hawsated the illusion of
involvement to hold the audience’s attention, haweated a humorous
atmosphere to release tension or tiredness or hatiated the interaction to
create the sense of ‘group membership’ /Schledd928yland, 1998/, this way
contributing to the continuity of the discoursé itis end.

After getting a more or less comprehensive picafreow questions function
in the subsidiary discourse we go on to analyzetimethe main ondn contrast to
the former plane, where the phatic function hasveotonally been characterized
as a function that has no semantic markednesssapdréely social /Malinowski,
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1923; Senft, 2009; Jakobson, 19&@&ver, 1975/, on this plane we see that its
comprehension changes abruptly and extends itep@gooal boundaries. Through
the analysis of questions as phatic tokens it leas Istated that the phatic function
has the role of providing the continuity of the sidliary discourse taking it to its
end. But how does it function at the level of theimdiscourse?

The thing is that whatever provides continuity fz tevel of the subsidiary
discourse, automatically structures the main dimuThis seems to be quite
reasonable because ‘structure consists of comgéitetements, which combine to
form larger elements, parts coming together to fatmoles’ /Reynolds, 1997: 684/.
To explain the idea it should be stated that wheingba token of a restatement in
the subsidiary discourse, they become a strucpandlof an episode /Montgomery,
1977/. In each episode they may come up as a eliffestructural unit such as an
‘informing’  token or a token of ‘prospective’ orretrospective focusing’
/Montgomery, 1977: 111/.

Let’s study the case when the question is a partfofming:

(4) So all right, now 48:00 what's the main intuitibehind this extra layer,

especially for NLP?+++ 48:03 Well, that will allows to learn non-linear

48:06 interactions between these different inputds048:08 Whereas before,

we could only say well if it appears in this locatj 48:12 always increase the

probability that the next word is a location. 48N@w we can learn things and
patterns like, if in is in the second position,rizese 48:23 the probability of
this being the location only if museum is also filhg vector. 48:28 So we can
learn interactions between these different inp48:31 And now we'll
eventually make our model more accurate. 48:43 tGpe@stion. 48:440 do

| have a second W there?++#48:45 So the second layer here the scores are

unnormalized, so it'll just be U and 48:50 becausgust have a single U, this

will just be a single column vector and we'll 48%dnspose that to get our
inner product to get a single number out for theresc /Manning, Socher,

2017/.

In the example it is shown that the question isirdarming token for this
episode and is what the lecturer is talking abouthe body of the episode after
beginning and before finishing it. While, when wmok at it at the level of the
subsidiary discourse we take it as a restatemerduse it expands the preceding
utterance by fostering the continuity of the sulasiddiscourse.

In the next example the question functions as &orival question in the
prospective focusing:

(5) So, 27:54what do we have or what's available to 27:57 improw the

fidelity in DNA replication?+++ 28:01 The polymerase or one of the

associated 28:06 proteins actually checks whicle kgt 28:10 stuck in
and it matches. It looks to see 28:13 what bashauld have stuck in from

28:15 reading the original strand and it sees 28vhat base actually got

stuck in. And 28:20 guess what, it does- the wrbage got 28:23 stuck in..
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It stops, takes that base out and 28:25 replaceghtthe correct base. So
28:28 there's a proofreading function and that @8r8proves the fidelity
of replication by 28:33 several log orders of magdé more...
/Matsudaira, 2006/.

As we see questions have the feature of connetttetprmer episode with the
current one by functioning as a ‘generalized statgnof the subsequent discourse
topic’ /Montgomery, 1977: 113/.

The question is a structural part of retrospectbaising and signals the end
of the episode in the current example:

(6) ... So again, the situation is, you have 44:22 ausece of random

variables. 44:24 Their moment-generating functigists. 44:27 And in each

point t, it converges 44:31 to the value of the raotrgenerating function

44:33 of some other random variable x. 44:38 Anatvghould happen? OK?

44:41 In light of this theorem, it should be thee&4:43 that the distribution

of this sequence 44:47 gets closer and closeradaistribution 44:49 of this

random variable xOK? +++ 44:53 And to make it formal, to make that
information formal, what 45:00 we can concludefds, all x, the probability

45:09 X i is less than or equal to x tends to tlubability 45:15

(7)that at x.../Lee, 2013/.

With the examples of the questions it has beencatdd that the phatic
function adheres structure to a lecture at thel lef/enain discourse through the
genre specific and recurrent elements that we balled phatic tokens. They may
function as tokens of informing and focusing.

To sum up, it should be stated that the role oftipfanction in academic
discourse is possible to understand only throughinkiestigation of this function
on the two planes of discourse: subsidiary and niEie role of phaticity on the
first plane is to provide the continuity of disceerby eliminating the possible
barriers that may prevent the discourse progressn Ehis perspective, the analysis
of the material has revealed that questions functigpropriately to stimulate the
continuity of the discourse: they verify the trutlmess of the idea, focus attention,
initiate feedback, etc. by removing the possibleribes that may obtrude the
discourse development and its perception. As femtlin discourse, it is structured
with the help of phatic tokens that not only aggas and parcel of each episode but
also connect them with one another. In this resppastions act as opening and
closing statements by signaling not only the beigiprbut also the end of any
speech act incorporated in the episode. They mpgaabetween the opening and
closing statements, in the body of the episodeo&sns that provide for the
continuity of the opening statement to the closing. Hence, we conclude that the
role of the phatic function in the overall discauis to ensure discourse continuity
and to structure the discourse.
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Notes

1. The symbol ‘+++ stands for the absence of paudelew---> for its presence
which is accompanied with the time duration.
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u. 20rPUM3UL, L. <UUNP3UL - Hlnupwpydwt qnpéwnnypp
ghippwlwi funupmd. - <nnwdnid nhwnwplyynwd k£ Gqyp funupwplydwu gnpdw-
nnyph wnwuduwhwwnynipyniuubipp ghnwywu nhuynipup dwuptiphg Jdeynut* nuw-
uwfununiintuubpnud: Swppbp nwuwfununiyeniuutphg pwnywd hwpguywu tw-
fuwnwuniejniuutiph opptwyny gnyg £ wnpynid, np, hwunbu quiny npwbu funu-
pwplwjht gnpdwnnye hpwlywuwgunn wwnpptip, Ypghtuubipu dh Ynndhg wwjw-
hnynud GU nhuyntpup qwpnitwlwywunieiniup, huly dyjntu Ynndhg dwutwygnid Gu
wnyjw| nhuynipup Yunnigdwt nt juqdwynpdwt gnpdpupwghu:

Pwtwih pwnbp. funupwpydwtu gnpdwnnyp, Gpypnpnwihu L quwynp
nhuynipu, hwpgwlwu vwhuwnwunyenu, nhulynipup Ywnnigwdp, nhuynipup
owpniuwywlwunie)ntu

A. UYYBAPSIH, H. AKOIISAH — @amuueckas pynkuyus 6 axademuueckom
ouckypce. — B crarbe paccMaTpuBaeTcsi poiib (patndyeckoit pyHKIUK s3bIKa B OJHOM
U3 KaHPOB aKaJIeMUYECKOro auckypca. Ha mpumepe BOIPOCUTENBHBIX MPEATIOKESHHH,
KOTOpBIE€ HMCIOJIB3YIOTCS B JIEKIUSX, MOKAa3aHO, YTO B aKaJEeMHUYECKOM IHCKYpce Tak
Ha3pIBaeMble (PATHYECKHUEC ODIIEMEHTHl HE TOJBKO O0ECHEYHBAIOT HEMPEPHIBHOCTH
TICKypca, HO ¥ CTPYKTYPHPYIOT TaHHBIH THIT IUCKYypCa.

Knrouesvie cnosa. datmueckas (QyHKIHS, BTOPUYHBIH W OCHOBHOH HCKYPC,
BOIIPOCUTEJbHBIE MPEIUIMIKEHUS], CTPYKTYpPa JUCKYpCa, HENPEPHIBHOCTh TUCKypca
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