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The paper presents the author’'s experience of iagdinglish online to students
majoring in Political Science and International Bebns. It considers online modes of
developing various language skills as compared viitstruction in a traditional
classroom. It also addresses the merits and desnefibnline teaching, in particular,
e-learning platforms like Moodle and Zoom, as veall the effects of new ICTs on
university students’ performance.
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In the age of information technologies it has beeooommonplace for
companies and educational institutions to providgous courses and trainings
through the Internet. Many universities across ghabe have designed digital
educational platforms to supplement and aid tradél instruction practices.
However, the recent necessity of social distan@sga means of combating
COVID-19 has resulted in their switching to digitallatforms completely (at
least temporarily) to continue to provide effectigducation to the enrolled
students.

In Armenia, schools and universities predominarithve chosen to teach
through Zoom.us — a user-friendly platform for vdand audio conferencing,
which does not require a lot of specific knowledgeskills to operate. At the same
time, Yerevan State University’'s e-learning webdgitevw.e-learning.ysu) has
incorporated a learning management system (LMShehaMoodle, which it has
already been using successfully for the past fewrsygo create and store
instructional resources and activities, as well lkeep track of students’
performance. Among other merits of Moodle are:

* ample opportunities for the teacher to provide a#diy of both content

and media all in one place while saving on printiogts;

64



UtnNthul

« diversity of practice tasks and real-world scergrimcluding ones that
teach transferrable skills;

» ways to ensure increased learners’ involvement ripo@raging initiative,
creativity, individual and group projects and aliogy remote and mobile
access;

* a motivational tool in terms of allowing each learnto proceed at an
individual pace and giving him/her multiple chan¢esomplete the tasks
(successfully) and master the material.

Although the digital format opens up exciting ofdpoities to make the
teaching content and methods more practical antcappe for the real world, it
also raises considerable challenges for teachersstadents alike, particularly in
case of practical disciplines, such as foreign l@aggs and LSP. Putting aside the
technical difficulties in Armenia (inadequacy oktlnternet connection provision
throughout the country, limited availability of cpoters in many households,
relative unpreparedness of both teaching staff stndents), digitalized foreign
language classes cannot replace real-life commtimigabuild a sense of
community and ensure exchange of extra- and pgratitic information, which
constitute the vital part of human interaction.

Given that online education is gaining pace aneimieg a strategic necessity
in the 2% century, foreign language teachers should considerto minimize its
potential negative impacts on the quality of leagnand think of the ways to use
the challenges for the learners’ benefit. In thegpegr, | shall present the findings
from my one-term-long practical work through Zoonddvoodle and my vision of
how conventional LSP activities (with the focus Bnglish for Political Science
and International Relations) can be adapted to¢heformat.

One distinctive feature of LMS is that they make tledious process of
constructing practice exercises, tests and quiizesand creative for the course
designer, although it should be admitted that toegss can be laborious for those
unfamiliar with the design tools. The good newshat once created, the quizzes
can be stored for multiple future reuses. Theedéonsiderable variety of question
types the teacher can employ depending on the tdas$ and interests. YSU
Moodle allows making tasks fodragging and dropping into text/onto image,
matching, multiple choice, short answer matchinglesting missing words,
identifying true or false answerand others. A more sophisticated tool H5P offers
interactive media experience by empowering the tineaof interactive and
colourful content, such as charts, collages, Virtolars, various games, flashcards,
as well as the previously mentioned task types.s&hactivities serve many
purposes, from vocabulary drill to reading / listgncomprehension check. My
one-term-long online observations allow me to codelthat these tasks are more
eagerly accomplished in an online format than anpghper-and-pencil layout. It
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seems to be more appealing for students to clickheranswers than to tick them
manually. The activities are self-correcting andf-assessing, so the teacher is
freed from the arduous duty of checking up indialdworks. Moreover, depending
on the teacher’s preferences, the activities casebep to give students a multiple
attempt opportunity until they reach the desiregrieng outcome. At the same
time, Moodle allows adding assignments such aslation, essay writing, written
projects, term-papers and the like, which, regobttashould be corrected and
assessed individually.

Despite a good selection of practice and quiz tgples on Moodle, the
platform might be insufficient for instructors wiadesire to further diversify their
teaching inventory. Here other digital apps stefpimeet the needs of a scrupulous
teacher, among them user-friendly websites httpstdwall.net/, which enables
creating additional resources and teaching gangss:tlearningapps.org/, which,
among many other interactive activities, could le¢ptul in designing crossword
puzzles, https://teachable.com/ with its multipbetent-creating toolsThinglink —
to create interactive images, videos and otherimettia resources\earpod- to
enrich lessons with informative and interactiveeasment activitiesSquigl— to
transform speech or text into animated videos.

In fact, some of the traditional tasks that | usedassign in a face-to-face
classroom /Karapetyan, 2012/ cannot be performdihegnwhile others can be
replaced with their digital variations. Admittedlihese virtual activities are not
equivalent to traditional ones, since live facddoe interaction has no substitutes,
but in some way or another they can actually sesvihe learners’ advantage in a
time of crisis.

Political vocabulary build-up and revision

Modifications should be made in the methods of hear and practising
specialized vocabulary. For example, if | assign students one of my traditional
warm-up activities, namely, jotting down topicalcadulary in a set time frame and
then reading it aloud to eliminate the repeatedsuand determine the winner, |
might not be convinced that the students will netdheating. Thus, the method
may be ineffective. Similarly, in an online claas, “active learning” activity with a
physical game (such as eliciting an answer froarget peer by throwing him/her a
ping pong /Karapetyan, 2012: 193/) will be inappiate.

What does work in an online classroom environmerdni orally conducted
vocabulary review, whether with the class as a wiwlin small groups. Some e-
learning apps, including the Zoom and Big Blue Bojtavailable on Moodle, offer
the breakout rooms function, which divides the lasto smaller groups for
working together as a team. In one activity, | éeikxieach group a set of new
vocabulary items or terms which the students wererbcess in 5 to 7 minutes
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surfing the Internet for the meanings, pronunciaiod sentences that demonstrate
each item in use. Then each group shared theimfisdwith the class. This task
develops in students multiple skills and qualitimsch as the ability to work both
independently and in groups selecting and procgssiformation, a sense of
responsibility for their portion of work, self-cadénce, collaboration skills and a
team spirit.

Authentic texts on political theories and ideolagage saturated with technical
vocabulary and hence difficult to apprehend. Whatteachers are expected to do
is to adjust to the needs and concerns of our stad®y enhancing the authentic
materials by interactive and student-oriented d#is/ and resources. One of such
valuable resources that | have designed to guidetogents in their first steps in
Political Science is a glossary of unit-based aaltmns with their Armenian
equivalents, which helps them to embark on their tf the Political English world
in the conditions of the flipped classroom. Thexestenumerous long-established
methods to measure their progress, from translati@thod to constructing
sentences, but LMS, including Moodle, give the reas a fresh outlook on
ordinary exercises, while the teacher finds a faiboom for creative solutions. For
instance, a regulaviultiple Choicetask can be designed with pictures by means of
aDrag and Droptool.

For daily vocabulary reviews, | found it effectit@ask the class to brainstorm
collocations for specific words, orally completepittal expressions, suggest
synonyms, antonyms, definitions, and make senterideis was done in a fast
mode (up to 10 minutes) to check the overall pregiaess or, if the students were
not well-prepared, at least to refresh their memdxgother task that | found
suitable for online practice was discussion aidetth \& vocabulary list, which |
posted along with the topic before the lessonitaudate prior preparation. For an
individual checkup we used a digital variation offace-to-face activity with
students challenging their peers to respond.

For professional vocabulary practice and enrichméntvever, role-plays,
simulations, case-studies and problem solving nemlay far the best and
unsurpassed methods. These also promote all othkpetences and skills,
especially professional communication skills ahéréfore, we shall consider some
of them in detail in the corresponding sectionhi paper.

Reading Comprehension Development

Online reading comprehension and practice actwiti® not very much
differ from the conventional ways of developingdaa skills, and e-classroom
can be easily adapted to our students’ learningisie®@/ith the complexity of
professional texts (especially for the freshmenpvere unfamiliar both with
political phenomena and vocabulary), a guided practtill seems best, with pre-
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reading tasks, reading strategies development astirpading activities. Before
a passage is read carefully as a home assignnmentteacher is to enhance
students’ background knowledge related to the ctntehe interactive
whiteboard on Moodle and Zoom can be helpful fornammapping and
brainstorming ideas, i.e. the teacher can draw fdhdn the mind-maps as
students brainstorm, or s/he can allow studentsfiltoin the mind-maps
themselves (although the latter option is claimed ke better avoided
/https://www.youtube.com/watch?v=jQ4-wrwHAXKk/). But for students
participating in class via mobile phones, readiogét the main idea or specific
details may become a bit challenging as skimmind scanning through tiny
phone screens takes extra time and effort.

Yet, the post-reading stage requires most attentromy past experience of
online teaching, | often had to work with webcami since the Internet
connection was rather poor; thus some students teerpted to cheat by reading
the material right from the textbook or from itsversion because | could not
watch them. To prevent this, | modified my textetlhg strategies. | used to ask
them to summarize the text, including their own aiglewhere relevant.
Unfortunately, for many students, to summarize mdanshorten the passage by
omitting unnecessary sentences. Therefore, | nowegeh student to give the
summary of a small section of the text, which cdry® shortened any further. |
also prepare a set of text-related questions niyt toncheck comprehension but
also to provoke a discussion and make students esgptheir identity.
Considering that many students continue to citeesm®s from the text, | direct
the focus on paraphrasing tasks. Moodle tools @falsly helpful in designing
various reading comprehension and paraphrasindgs,dslch aschoosing the
sentence that expresses the same meaning as theabriconnecting two parts of
paraphrased sentences from the text, choosing itite ending for a sentence,
selecting the best summary, putting ideas/eventsder, etc. As a result, more
students seem able to tell the most important ide@s the text in their own
wording. More autonomous and inquisitive, senioudsnhts respond to the
readings in other ways too, providing comments, resging disagreement,
making inferences about missing information, exiegdhe ideas to real life
situations, and comparing/contrasting the infororatio other sources.

With higher-level students | also find it possibdefollow the jigsaw method,
which | successfully employed in a traditional sla®m /Karapetyan, 2012: 194/.
The breakout rooms allow small groups to work saigdy to “put together” the
reading “puzzle”, with each member responsibledioe part of the passage to be
communicated to the rest of the group. Additionally order to increase
comprehension and deeper understanding of politieats, | create virtual
situations or problems that should be dealt witimngishe target text information
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and vocabulary. These activities help to visualibe information or events
described. Thus, when studying about issue votiggsetond-year students are
divided into different “issue publics” and make wm@ary electoral choices.
Alternatively, when my freshmen study about tesaril put them in an imaginary
situation where they should act on the part of dbentry’s leader to respond to
terrorists’ ransom demand for 2000 hostages. Simhlations only benefit from
the online environment.

To encourage supplementary in-class reading, | assjgn each student a
topic for brief research (e.g. “The UN'’s main fupas” or “The role of the Berlin
Wall in politics”); then they share the findingstiwithe class. In a traditional
classroom, students need Internet connection tesacthe World Wide Web via
their mobiles, but already being online for a liskass makes their search fast,
convenient and effective.

Listening Comprehension Development

Listening synchronously in an online class is in@mient but not impossible.
Although not perfectly, the recording played back the teacher's computer is
audible to the students at the other end, as lsrtgexre is no background noise. If
there is an urgent need to do listening activitiegng the virtual class, by far the
best result can be reached with everyone's micnoghoturned off so as to
eliminate noise interference. Yet, e-learning platfs provide access to the
teacher’s uploaded audio and video resources atdtias 24/7, so learners are
free to do the assignments whenever and wherewsr wish. They can also
playback as many times as necessary to accomptshtasks successfully.
Moreover, e-learning serves Political English pggmin that students can find a
whole wealth of authentic multimedia resourcesjuiting interviews with public
officials, political candidates and analysts, pcédit news broadcasts, presidential
and public speeches, debates, explanation forigabliphenomena, which are
deficient on instructional audio- and video-CDs &\Ds, as opposed to abundant
materials for English in other professional fieldhiese are available in various
language proficiency levels, so every teacher é¢ad @iseful sources for their
students’ needs.

Listening activities that can be designed on Moadiege from simpleshort
answer questionandfill-in the missing words while listening more sophisticated
written analyses and summaries of the passage. In turn, synchronous
listening/viewing can stimulate an extended diskcuss| also encourage my
students to explore the subject matter further latcmore videos which they will
find relevant and thought-provoking and later réptr the class. Admittedly,
students making their own decisions have an enldanm#ivation to explore the
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topic in depth and they also become more indepéni@anners /Huiwei, 2012:
843/.

Writing Practice

For political English purposes, it is vital to Hililearners’ independent
thinking and writing skills. With lower-level leaens | start with guided short
comments; then we focus on persuasive (opiniorplene-solution, agree-disagree,
compare and contrast) essay writing, gradually agligg to short group projects,
speechwriting and brief political analyses. Sinmdausly, | remain loyal to the
grammar-translation method to help my studentseaehgrammatical accuracy and
a good vocabulary range. Regrettably, such a@s/itannot be automatically
checked by e-learning apps and require the teachmdividual attention to each
piece of writing. The bright side is that learningpnagement systems allow
structuring activities in such a way that studes@ts check and assess their peers,
whereas the teacher can further assess the assd&3serof the rewarding activities
I involve my freshmen in is peer translation. Firsach student makes up 5
Armenian sentences using my collocation glossadysamds them to a target peer
for translating into English. The translated seo¢snare then addressed to another
peer, who reviews and amends them. Eventuallyjrsteuctor receives the final
copies and grades both students.

E-learning brings numerous benefits to teachingdingi Take, for instance,
the screen-sharing function, which enables a teaoheview and assess students’
writing “in front of their eyes”, just like it camappen in a face-to-face class.
Synchronous and joint consideration of written pgeallows editing, correcting or
improving the work collaboratively. In the meantiniee writer has an opportunity
to clarify vague ideas and get the teacher's hamshow they can be expressed
more clearly and accurately. In a small class, @pigroach can be used for process
writing, where a student and a teacher work on yeciod) a written text together,
and it can as well benefit the other students @p#diing in the activity. On the
other hand, asynchronously reviewed works contdie teacher’'s detailed
comments and suggestions, which learners can @nsydthemselves at any time,
save them for future reference and resubmit tlesised works.

Despite many advantages, an alarming tendencyhttgeabeen increasing fast
with the advent of the internet is plagiarism. Maehtranslation has brought about
another form of cheating as well. Students’ essays often “compiled” or
completely copied from the existing essays onlime, at best, they are
independently written in the native language andntlgoogle-translated into
English. Currently, there seems to be no workaldkition to the problem:
checking the works through anti-plagiarism softwaes not always produce
plausible results as creative students managenhelsow bypass the program. At
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the same time, there are no ways to prevent macdhameslation but to raise
learners’ consciousness or enhance the transl&giby requiring two or more
alternative translations for each sentence.

Lastly, one of the upsides of technology-enhanesadning platforms is that
they offer discussion forums, where students (&et tourse teacher) can initiate
a conversation about issues of concern. Thesesdigns are extracurricular and
they keep students busy practising their languéiyje sut of class. Furthermore, a
discussion topic can be set up by the teacher wagiteng assignment. As an
extension to this activity, | recommend my studemds visit the website
https://www.englishclub.com/, go to Forums, choasetopic of interest and
participate in a discussion with other interestedge. Apart from building writing
skills, discussion forums are a great way to retdogeneral and specialized
vocabulary.

Oral and Written Professional Communication

Communication is the most effective method for etid to practise and
reinforce what they have learnt. The idea behitending a synchronous online
English class is to speak a target language as msighossible /Rainbow, 2020/,
exchange and discuss ideas, negotiate meaningthétiteacher and classmates,
work collaboratively on finding solutions to probis. Furthermore, long before e-
learning platforms gained momentum, various reseasc proposed that online
communication should enable a “structured, prdpesed approach that allows
learners to engage in increasingly complex task®utihout a course, in
collaboration with partners” /The Cambridge Guide Teaching English to
Speakers of Other Languages, 2001: 211/.

With consideration of the learners’ specific neadsESP session provides a
narrower focus on professional communication onl®ech learning experiences
as role-plays, simulations, case-studies and pmobl@ving do not only support the
development of professional vocabulary but alsotrdmmte to the formation of
certain professional skills and hence are a vigat pf ESP classes. In these forms
of learning, the knowledge is put into use in ddalvocational situations, where
students gain practical know-how in dealing witleithfuture profession-related
issues developing critical thinking and languagéissét the same time. In addition,
project research into specific aspects of the riatstudied in class further expands
students’ knowledge about it and improves skillinedlepth and all-round analysis.
For instance, after exploring the topic of “Propadg’ my third-year students are
assigned to carry out independent study of variields where propaganda is
spread. Among the topics they chose last year vpeopaganda in movies,
propaganda in Hitler Germany, propaganda in Az@baiand many more.
Similarly, after considering “Public Opinion Pollgind the rules of conducting
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them, my first-year students formed digital teamsuhdertake their own group
surveys on various matters of interégiom among my proposed topics, they chose
to make questionnaires about the following: Females better students/workers
than males; Androids are better than 10S; Democriacythe best form of
government; Military parades are a waste of monleghould say that the
implementation of the task was challenged by threefd quarantine, because of
which my pollsters’ choice of representative sampleas restricted to family
members, friends and acquaintances. Later on, uh&\s results were presented
both in writing (to the teacher) and orally (to ttlass). Such presentations usually
lead to a discussion, which comprises a varietyseful skills and techniques, such
as questioning, analyzing, commenting, explainpajnting to instances, arguing,
persuading. Thus, students can display and devilep creative abilities of
language production. Among other exciting situaidearning projects | can list
conducting election campaigns, broadcasting nemsspconferences, speeches and
interviews, podcasting bright ideas, drawing up aatyp manifesto, designing a
leaflet, to name just a few. Students learn to ldgve scenario and enact it. In this
respect, the unique feature of a virtual classrathe ability of both the instructor
and the learners to use a wealth of visual, aural aerbal aids to boost
understanding of the target material before unldgmaa project. Moreover, some
simulation activities actually require applicatiof information technologies to
resemble the reality.

The above mentioned activities have long been usadraditional classroom,
but, obviously, the digital analogues are more dyicamotivating and rewarding.
E-learning builds a completely different environméor the course participants,
where their activity and creativity are reinforcegg multimedia, such as chat
boards, instant messaging, webcams, audio and viatmrders, audio and video
sharing possibility, presentation slides, animatias well as those of their own
production. Last but not least, as different frormealitional environment, students
do not have to bring their laptops to the univgraitd waste time adjusting them to
the classroom projector in order to demonstratie theark.

Speaking of shortcomings, holding discussions aizhtes for the whole class
becomes quite inconvenient because of the incedsackground noise that
ultimately forces us to mute all the microphonédse Bnly solution is to allow each
speaker to express him- or herself at a time, wtegbntually benefits the
discussion as the participants do not try to outergh other.

Final Remarks

Online education as a mandatory measure has bessfst for many teachers
and learners in Armenia. Poor Internet connectiack of time to acquire a deep
understanding of how e-learning apps work, an tolbx teaching/learning
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environment and forced immobility created variolnstacles for effective work.
Yet, over time it stops being that frightening as gain more experience and adopt
new strategies and techniques. Regardless of mamstraints, it can be not only
opportune and content-rich, but also positive anédréaining.

Creating a lively and friendly atmosphere will hetpercome difficulties,
ensure active collaboration and build a sense afingonity in the virtual
classroom. More than ever before, we need to aterhe “serious” lesson content
with the light mood and fun activities. We also shd@e break stereotypes. For
instance, when explaining a new topic in a coneewti classroom, | draw a lot of
familiar examples from real life and even mimic geople from these examples so
my students will obtain a clear insight into théjsat matter. The virtual classroom
seemingly restricts such a dynamic approach. Howevhile reading a blog on
improving online teaching skills, | discovered thaing a webcam does not mean
the teacher should stay motionless in front ofdbputer throughout the class. It
is possible to adjust the webcam settings so youstand up, move and act out
your class content to make it more interesting aowut the tension
/https://www.fluentu.com/blog/educator/teach-largesonline//.

Look at the situation on the bright side. E-teaghpnovides versatility in that
lessons can be both synchronous and asynchronsus.téacher you have all the
resources necessary to video-record your lectuwestiidents’ further reference.
You can disengage from routine tasks and introduee ones that are more
thought-provoking and more related to your studestsmmunicative needs.
Engage them in language exchange opportunitiesdeutie classroom as well
(using social networks and other websites). Renfdyk&oodle not only enables
you to grade and keep track of your students’ perémce, but also “award” the
outstanding ones with a badge of excellence. Atiebabh digital content design is
a lot of creative and painstaking work, and techindifficulties may still hinder
attendance rates, it must be admitted that itse ewarding as it boosts learners’
interest and increases their involvement in doisgjgmments. Eventually, learning
to navigate through the apps using the variousubfigfictions, you the teacher can
learn new life skills.

As a final point, having experienced the processedfects of teaching online,

I am convinced that learning management systemd$dweork best as digital aids
to traditional teaching and learning. Only in tlcase can all the obstructions be
eliminated.
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VIDEO RESOURCES

1. https://www.youtube.com/watch?v=jQ4-wrwHAXxk

U. WUruMeS3Uuuv - Uuqitptup nuwuwywtnmdp hunpnily bwuwgpwly-
ubph  hwdwp pduyptt  duwswthny. - Unyu  hnnjwdénd  htnhuwyp
ubpywjwgunw £ pwnwpwlwu wugtpbu  nwnwuwuhpnn  nwwunnubphu
wngwug nwuwjwundwu ubthwlwu thnpdp: Fhwwplyynd Gu |Ggulywu
hdunnyeniutbpt wngwug bGnwuwyn &uwynpbint b qupqugubiint  Jdb-
pnnubpp' b hwlwnpneiniu wjwunwywu  juwpwund  Yuwwpynn - wa-
fuwwnwuph: Nwnuwuwuppynud Bu wngwug nwnigdwu' hwnlwwbu Moodle b
Zoom hbtnwdwp hwnnpnwygnyejwu  hwppwyutph Yhpwndwt  wnwybinte-
pintuutipt nu  pbpnyeyniuutpp, huswbu  twlb  nbnywwndwlwu-hwnnp-
nwygwjhtu unp wbfuuninghwubph wgnbgniejniup pnthbph  nwwunnubipp
wnryntuwybuinnipjwi Yypw:

Pwbwih pwnbp. wugtptup hwwnny tywwmwlyutbpph hwdwp (pwnw-
pwlwu wugtipbu), |Ggwlwu hdnnipniuutiph qupgwgnid, LiGYunpnuw-
Jhu-hGnwywn nwnignd, nwnigdwt junwywpdwu hwdwwpgbip, Moodle,
Zoom
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M. KAPAIIETAH — Obdyuenue anznuiickomy a3vlKy 011 CHeyUaiIbHbIX Heell 6
uughposom popmame. — B cratbe aBTOp MpenCcTaBisieT COOCTBEHHBINA OMBIT MPENoa-
BaHMSI AHTJIMICKOTO SI3BIKA JUIS CHEIHAIBHBIX IENel CTyaeHTaM, CHelHan3UpyIo-
IIMMCS B TIOJIMTOJIOTHY M MEKAYHAPOAHBIX OTHOLICHUAX. PaccMaTpuBaroTCst CiocoObl
pa3BUTHS S3BIKOBBIX HABBIKOB B PEKUME OHJIAMH B COIOCTABICHHU C OOYyYCHHEM B
TPagUIHOHHOM (opMaTe. BBIBIAIOTCS MpeMMyIecTBa M HEIOCTATKH OHJIAWH-00Y-
YEeHHWs, B YaCTHOCTH, TAaKMX CETEBBIX OOpasoBarenbHBIX miardpopm kak Moodle u
Z00m,a TaKkxKe BIMSHUE HOBBIX HH()OPMAIIMOHHO-KOMMYHHUKAIIMOHHBIX TEXHOIOTHI Ha
pe3ynbTaThl paboThI CTYICHTOB BY30B.

Knrouesvle cnoea. aHTTUHCKUN SI3BIK U1 CIICHHATIBHBIX Henell (MOJHTHYCCKUM
AHIJIMACKHH SI3BIK), PA3BUTHE S3BIKOBBIX HABBIKOB, JIEKTPOHHO-AMCTAHIIMOHHOE 00Y-
YeHHe, CUCTeMBI yrpaBiieHus o0y4yenneM, Moodle, Zoom
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