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TEACHING PUBLIC SPEAKING SKILLS ONLINE
TO ESP STUDENTS

The paper aims at presenting the results of subfdessplementation of
traditional public speaking assignments in the &llkence of a face-to-face classroom
within the scope of teaching ESP. The instructias wonducted through Moodle and
Zoom. Although the paper also addresses the chgdieof practical skill development
through online media, it emphasizes the importaoiceigital public speaking as a
newly-emerging phenomenon and suggests that herefieé instruction of public
speaking to ESP students should take place in adbi® environment including
traditional classroom and online technology.
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In recent decades, the rapid developments in IGh& tprovided humanity
with new opportunities and solutions, especiallythia field of education. Today,
distance is no longer a problem: people can ta&etipgally any course or receive
high-quality education in another part of the woslile sitting in their homes. In
addition to distance learning opportunities, ursitexs around the world have also
been offering hybrid courses combining traditionf@ce-to-face classroom
instruction with components of online teaching. dwative learning management
systems (LMS) have further emerged to allow th@@etducational process to take
place in the virtual environment. This timely reviibn enabled us to face the
ongoing health crisis that hit the world in 2019.

The forced lockdown came as a surprise. Schools hagider educational
institutions were quick to respond by modifying itheeaching techniques and
switching to various online communication mediaréf@n State University, which
had undertaken the e-learning initiative by intrdg Moodle LMS several years
ago and had been offering professional developroeatses to train the teaching
staff, was relatively prepared to take the chakeret, the transition to teaching
online full time was difficult.

Having long-term experience in providing one-to-ctogoring services to
individuals via Skype, | had a clear idea of whalire teaching is. | could
visualize how to organize classes to help my stiderwquire the necessary
language skills. But it was daunting to imagine tihavould be like to teach a
whole group of 20-25 university students simultarsdp Moreover, | didn't see
how developing public speaking skills would fitonthe overall syllabus. Public
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speaking has been an integral part of my ESP tegdtrategy over the years of
working with university students. It directly inwas face-to-face interaction and
awareness of body language, which are unthinkableai remote virtual
environment. For the lack of a newly structuredrapph, | eventually had to apply
my traditional teaching methods to the Moodle andra format. In the meantime,
| reviewed some published research results andisi@rbat | found out.

Various scholars have carried out a comparativéysiseof learning outcomes
in online and face-to-face sections of public spaplkcourses. An experiment
conducted by professors of speech communicatiddest Texas A&M University
in 2004 revealed no significant difference in hotudents perform in public
speaking after taking a course online or in a tack&ce classroom. Both groups of
students patrticipating in the experiment “scoredadly well on their speeches”.
Moreover, “online students reported higher levdls@mmunication apprehension
than did the f2f students /Hanson et al, 2004:/1TBese results are confirmed in
later studies as well /Linardopoulos, 2010: 199/.

Thus, in this paper | will share my first-hand esipece of successful
implementation of traditional public speaking assmgnts in a fully online setting
within the scope of teaching English for PoliticBtience and International
Relations. | will also address the challenges atfical skill development through
online media, namely, via Moodle LMS and the Zoomdew-conferencing
platform.

Public speaking is one of the crucial competendeslests majoring in
Political Science, International Relations and Dipacy need to obtain. It has long
been an inseparable part of the ESP course syllabliere it is viewed as a
vocational learning requirement. In fact, “effeetivpublic speaking and
interpersonal communication skills are considergd nbany human resources
managers to be essential for prospective employiésardopoulos, 2010: 199/.
However, the ESP course is hot aimed at teachim@uthof oratory per se but only
uses it as a channel for developing presentati@hoaal language skills, so our
students’ mentality dimly perceives what public alpag constitutes and what is
expected from them. As a rule, most students inekian universities approach
speechmaking as an activity of reading from papeglaborately designed slides
(or, at best, uttering a memorized text) in froftheir peers while making no effort
to speakand employing no expressiveness, artistic alalitgt emotionality.

In the contemporary world, public speaking knowkedgnd skills are
continuously growing in importance. Virtually anyofessional has to face the
challenge someday. Therefore, specialized foraagiguage classes are to provide
expertise far beyond the mastery of a target lagpgué they intend to ensure
efficacy of specialized education. The art of rhietés a major and independent
discipline, and, admittedly, it would be infeasibbefocus closely on all the details
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during a foreign language course. Nonetheless, learnerbtaiegbe adequately
informed about what makes an effective speech esgmtation, and | devote a
considerable portion of time to refine their skills

Although public speaking has originated as a “fezéace exchange between
a designated speaker and an audience” /Mapes, 2089:in the 2% century it is
increasingly relying on ICTs. Today, digital pubBpeaking is a newly-emerging
phenomenon, which means the contemporary languesgieictor should adjust its
rules to online environment. Before addressing ttleanging media of
communication, let us consider the process of mgldhe necessary skills in a
traditional classroom because it will lend impottamsights into the challenges
raised by online communication environment.

My action plan for preparing students of Politiéaiglish to make rousing
speeches and presentations includes the followagges. The first thing to do is to
briefly introduce them to the basic components:teol structure and delivery
/Verderber et al., 2018: 13-14/. For the first-ysdentscontentis whatever they
find interesting and exciting to talk about; fonges, content is largely political.
The topics may cover a wide range of informatioreshmen may want to report
social, cultural, fashion, art, sports or celebnigws, where the vocabulary is more
or less familiar to them, or they may choose teegwn informative talk on broad
topics like hobbies, pets, kindness, travel, trad#t, characters, books, movies,
etc., or, if their language proficiency level allovexpress themselves sharing their
own cherished thoughts and beliefs. News storiesdnior students cover political,
historical, economic, financial, commercial eveftsm audio-visual or digital
foreign media, while personal interest topics dedh narrow political content
varying from reports on issues of concern (sucleasuption, political decision-
making, lobbying, manipulation, and so on) to seHfde persuasive speeches (as
part of role-plays or simulations | shall discustef).

Structure basically means dividing the message into intrédo¢ body and
conclusion. Students are taught to start with prirsg themselves and welcoming
the audience. Then they introduce the topic by ntaki thesis statement, providing
background knowledge and/or explaining why thedapiappealing and important.
They should clearly see their goal and structumrthalk around it. For the
beginners, the purpose may be entertaining ornmétive, whereas for the seniors
it is strictly informative or persuasive. The mdiady of the speech is structured
logically so as to achieve the goal and it preséatss, reasons and arguments
respectively. In the end, the talk is followed bygaestion-and-answer session.
Furthermore, | get my students to understand tfierdhce between a presentation/
report/ lecture/ informative talk and a persuasspeech. The structure (and
content) of the latter is somewhat different: inithg the same three components,
the orator enjoys freedom to express his/her afiggtieloquence and powers of
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persuasion, and s/he may not necessarily give aokgoound information or be
asked questions.

Structure also implies making smooth and logicahgitions between ideas.
Therefore, students study a list of useful signpestds and phrases and are
encouraged to use them in their speech.

Timing is an important part of structure, as wklbst real-world conferences,
meetings and other public gatherings set strictleggpns on timing, and hence
students should get accustomed to speaking in ed fitkme frame. However,
imposing time constraints in the initial phase lod tearning process would mean
causing additional fear of speaking in public, tiotmention speaking in a foreign
language. Thus, although | encourage the beginteise brief, | allow them
enough time.to end their talk.

Delivery demands special attention. It is probably the mpstverful
component of speechmaking. Poor delivery can ruapeech, while an efficient
one can help the weaknesses in the content aredis&guremain unnoticed. Experts
in speechmaking state that “effective speakers camversational, intelligible,
poised, and expressive in their delivery” /Verderbieal., 2018: 14/. But in an ESP
class, | target verbal fluency (using a foreignglaage confidently), non-verbal
competence (using voice and body language to concamenthe message) and
poise (assurance in front of the public). All theee elements require meticulous
preparation, rehearsals and practice. As diffefiewh a class in rhetoric, where
participants will only need to polish their natiamguage skills, students in an ESP
class should take pains to build enough knowledgkdevelop language fluency.
Needless to say, this work extends well up to tieead the course. Hence, ways of
achieving verbal fluency in speechmaking are nositered in this paper. Rather,
I concentrate my efforts on building my studentehfidence and raising their
awareness of non-verbal codes.

There are many instructional video and audio reéngsdon textbook CDs and
YouTube giving advice on how to free oneself of thar of public speaking. We
watch and listen to them carefully, but this isieasaid than done. Apart from
insufficient language skills hindering autonomoasduage production, lack of
confidence can be the result of many extra-linguigactors, such as age,
upbringing, inexperience, character, etc. And,rafté, not everyone is a born
orator. Lack of confidence leads students to mammisly going off script
throughout their performance or reciting a fullym@ized speech thus failing to
grab the audience’s attention. No one in the obassr benefits from such a
presentation: language skills do not develop, @#ein the topic is not aroused, no
guestions arise, and no learning objectives areeeth.

Over the years | worked out strategies for overognthis challenge. First, |
have my students watch real speeches of real sragpatesmen, community
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leaders, etc. (especially those on TED Talks),taed we analyze them in terms of
content, structure and delivery. Some are elogaadlt rousing; others are less
inspiring and influential, while quite a few aregooand unimpressive for some
reason or other. When students identify other sgrsalkstrengths and weaknesses,
they involuntarily adopt approaches to the do’s dad'ts of rhetoric and develop
their own manners, styles and unique solutions.riéhe step is to allow learners to
make their own bold attempts. Here, rather thamgasgy them strict topics, |
encourage speaking about their deeply-held beksisiething that comes from the
bottom of their hearts. At this stage | do not o faults but urge them to 1) be
enthusiastic, spontaneous and share their idea®imngu instead of memorizing
ready-made texts; 2) prepare shorter speeches ¢enveror two-minute appeals) in
order to facilitate delivery; 3) move around thassroom and feel relaxed; 4) speak
at a slow pace in order to assist language pramtuethd ensure intelligibility for
listeners. The audience’s responsiveness is guaaint

After this stage is successfully passed throughchvimeans the students have
somewhat raised their self-esteem and broken ¢$ypesy many of them
demonstrate a desire to make more speeches. Asbdseksearlier in this paper,
they gradually grow from delivering their own idets reporting on complex
political theories and events. However, with theréasing difficulty rises the need
for full memorization or dependence on printed sextt presentation slides. How
then can visual contact be established with theeagd? When students read
throughout the presentation, their delivery is edtically impaired in terms of
other non-verbal signals too — gestures, facialresgions, tone of voice, pitch,
volume and rate.

At this stage, the only solution is to encouragelsits to 1) prepare a short
outline of the presentation and notes containingoirant names, dates, terms
instead of the complete text; 2) memorize the kaipgs and examples so that they
can look up at their classmates to maintain a IB)kestablish rapport by asking
them questions or engaging them otherwise; 4) imipeousing their own mental
resources if they stumble or lose the train of gauBut will these techniques be
workable in a virtual classroom?

When presenting online, whether for reaching glehaliences or as part of a
foreign language class, many principles of coneswal speechmaking apply. Most
importantly, online public speaking “should be wmlepared, organized, well-
reasoned, and well-rehearsed” /Mapes, 2019: 1486 ihcludes all the aspects
discussed above. What is somewhat different isdeéievery process. In a digital
performance verbal delivery should be enhanceditopensate for partial loss of
non-verbal information. “Your vocals overlay a siidhow and your body isn't
visible to an audience. Verbal enunciation, punitna rate, and pauses become
key to maintaining your audiences’ attention” /tbid1/. In addition, “in face-to-
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face settings, we must perceptively adjust to tl@-verbal reaction of our
audience members as we speak to ensure they dgirgggee message we intend.
When delivering our message virtually, we must sievdlternative ways to check
for mutual understanding” /Verderber et al., 2048:In these conditions, building
rapport with the audience by engaging them throggéstions or other forms of
interaction proves absolutely crucial, even if we jast asking them to raise hands
to show agreement /Farland, 2020/. Therefore gfttdandwidth allows, it is highly
desirable for the students to have their cameras/bich will also keep them more
or less alert.

Still, the body language is evident to the viewasslong as the webcam
settings allow demonstrating the larger part of speaker’s body. Some scholars
and practising online instructors even recommerad students give a talk while
standing and moving, just as they would do at astteom presentation. At the
same time, facial expressions, voice variations @yel contact remain essential
non-verbal means of communication. The former tveweal the speaker’s
enthusiasm and vigour, thus sustaining the viewetstest, and, while eye contact
through the webcam does not fully replace direfetbing up to the audiences, it is
the only way to ensure silent connection with théfhour goal is to adjust online
classroom speechmaking to realistic scenarios, axe Ho properly guide the
students through the peculiarities of digital palsipeaking.

Digital media can both promote speechmaking ancedagt. Thus, speaking
into the camera can cause as much tension as faginthe audience in the
classroom. On this count, the feelings from onfinesentation are similar to ones
we experience in a real public speaking setting,tans we learn to overcome our
fears /Ellsworth, 2019/. On the other hand, degpiéealienation from the camera,
many students find speaking on the webcam easier plerforming from behind
the podium in a traditional classroom. One reasothat they are comfortably
seated in front of their home computers. Anothe¢had they feel free to go off their
scripts (from the computer screen) thinking thabody will notice. This is a
misconception, though, and your students shouldviaimout it! Instead, having the
speech outline on the table to cast an occasidaakceg at will appear perfectly
natural. A different problem is that some learniptatforms do not allow
demonstrating visual aids and the speaker simutsstg, so students (even
diligent ones) may be tempted to take advantagenisffeature. Fortunately, the
settings on the BigBlueButtonBN — Moodle’s videofmencing tool — and Zoom
can be adjusted so that, when sharing the scieeispeaker can appear live to both
the peers and the teacher. Depending on the speakeferences, peer questions,
comments and suggestions can be raised as thehspads or accompany the
speech via chat so the speaker can address thegdiately.
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Under these circumstances, a peer assessment Kamapétyan, 2012: 195/
proves beneficial to both the speaker and the viewgtudents give feedback on
the performance by assessing the use of the hatdahl and non-verbal signals
(e.g., Were they used excessively or moderatelydgpiately?) and answering a
number of questions related to the content andtsire (e.g., Did the speech grab
your attention?). The completed form can be suleahitia a personal chat. Thus,
each speaker gets enough feedback to improve tihermpance for the next time.
For anonymous submission, it is the teacher whaldhsend the peers’ assessment
forms to the target speaker. | encourage my leartteuse these forms for self-
assessment as well, when they prepare for the gudsepresentations. To do this,
they should video-record themselves (on their gpharies or directly on Moodle)
and playback the video viewing themselves as aaodiemembers. Self-critique is
definitely a powerful method of active learning.

Moreover, digitally recorded speeches can servectfily in another way.
Although presenting synchronously is what eachnietawill need in his/her future
career, it works best for some students to have #8peech video-recorded in
advance, i.e., asynchronously. In a live presatattudents have only one chance
to make a good impression and get their messagesatvlapes, 2019: 179/. When
recording themselves, they can make as many attemspteeded to get the desired
result before sending the teacher a final copy. ©hehe drawbacks of this
approach, though, is that the teacher is usuadyottly viewer and evaluator. As an
option, the recorded speech can be shared witeraktes on Moodle Forum or on
YouTube. Asynchronous presentations also yieldv® performance in that “you
lose the ability for audiences to provide you wlitre feedback, so you may be
unaware if there’s a key question or issue thatiemegs need answered... In
synchronous speaking, you may be more comfortabladiopting and applying
face-to-face public speaking strategies, includimgegrating live audience
feedback” /Mapes, 2019: 180/.

By far the best approach to teaching public speptonESP students, which
has also worked successfully in a real classroasircan be easily transferred to the
digital medium, is group presentation. Creatingual teams beyond the class hour
is realizable and constructive. Teamwork keepgadtential for building the spirit
of community and collaboration and it also helps difficult task of speechmaking
seem easier and more manageable than in case kihgzon one’s own.

All the aforesaid describe ideas on the speake€pagration. At the same time,
the role of the audience members should not be rastimated. An efficient
audience contributes constructive feedback bothhby nonverbal signals in the
presentation process, the questions raised arfihtiererbal assessment. However,
it is not easy to ensure responsiveness of the.clasa traditional classroom, the
audience is often inattentive and irresponsive, sisdents often behave
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uncontrollably chatting with their peers, distragtithe speaker and interrupting the
speech. By contrast, in a virtual classroom chgtseems to be eliminated but
digital format brings about other manifestationsirtdttentiveness. For instance,
some students may be busy doing other things, whilthremain unnoticed. This
problem has led me up to offering the audiencerardbrm to fill out during each
presentation. The form is posted on the course pafmrehand to encourage the
students other than the speaker to become acstendrs/participants by jotting
down the arising questions and ideas. It includeddllowing points:

Topic:

Main idea/purpose:

Supporting idea 1:

Supporting idea 2:

Question 1:

Question 2:
Suggestions/recommendations:

Another common challenge that discourages the @lassgetting involved as
enthusiastic listeners is abundance of unfamiliards and terms in a speech.
Students get disinterested if they do not undedstemat is being reported to them.
And if their non-verbal behaviour in a face-to-fackassroom could reveal
confusion, frustration or loss of attention, thdima conditions complicate the
speaker’'s perception of these silent messages.ioBsty, | had my speakers
prepare handouts with the glossary of the key wadd terms. Today, the
technology-assisted online class opens broaderrtyppites for both the presenter
and the audiences. The glossary can be easilycsbarene part of the screen with
the other demonstrating photos, videos and otlsials. Looking at different types
of information on the screen will also contribute developing the listeners’
multitasking skills. Alternatively, concerned stumtie can quickly access their
preferred online dictionaries.

A stimulating supplement to online public speakingapplicable in
conventional classroom settings, is creating aablétdigital background or banner
against which the speaker will be giving his/hdk.tahis function is very simply
enabled in the ZOOM, where you can insert an ap@a@p photo, video or
animation from a proposed list to match your presémn topic or to create an
appropriate mood. It is also possible to uploadgesafrom your computer by
clicking the + above the available backgroundgatt, for some speeches the right
background can replace presentation slides: owegusisuals can divert the
audience and ruin the verbal message. If slidesmecessary, then the background
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can still be viable communicating the key idea erveig neutral functions like
reminding about the topic or changing the lookta virtual room. It can also be
useful for the online teachers to create an aurprafessionalism. Currently, the
function can be carried out through personal coengubr the latest iPhone models
only, but it is definitely worth considering forraalistic and creative presentation.
Regrettably, not all educational or videoconferegciplatforms provide this
feature.

Both in real life and in the classroom, public dpeg can take different
forms and pursue different goals. Thus, duringess conferencer a simulation
game, the organization representatives delivertdigpaddress on the topic of the
press conference and then give a one-onhaieeviewto an inquisitive journalist.
During teamdebateseach member makes a short speech in favour onstghae
proposed resolutiorNews broadcastingnd commentaryare a different form of
public speaking where the reporter addresses braaattiences through digital
media. Finally, professionals conductimgebinars give informative talks to
interested individuals through the Internet. In ## century, all these types of
speech tend to be delivered in digital formats, hedce the pressing need for
online training.

The above mentioned scenarios can all be playedwutg an English class.
Some require longer preparation, while others asgy o construct in a few
minutes (using the breakout rooms). Thus, a pres$ecence planning requires
dividing the class into 2 groups — representatofegn organization (speakers) and
journalists. Each group receives from the teachsstaof study materials and start
preparing for their respective roles. The studentie former group should decide
on the topic of the press conference and the arghaon character, design an
organizational backgrounder, a press release, Widgigraphies and speeches, etc.;
the latter prepare questions for the speakers @ngrivate interviews. A separate
role is assumed by a moderator, who starts and #medformal meeting. On the
other hand, news broadcasting simulation can be dpontaneously with students
working in groups of 2 or 3 (a news announcer, r@ifm correspondent and an
event bystander). In these simulation games, stadgply their knowledge to real-
life vocational situations, gain practical know-haw dealing with their future
profession-related issues, and developing critliaking and language skills at the
same time.

To conclude, real-life public speaking is incregginrelying on digital
technologies. All professionals who are to dealhwlite audiences, including
political actors and commentators, public officiatiplomats, news reporters,
business analysts, professors, to name just a feawve to master online
broadcasting technigues and learn to navigate tefésde through
videoconferencing tools like Zoom, Skype Meet N@gogle Hangouts, Google
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Meet and others. Today’'s need for education toctwtid a digital mode is in tune

with the demand for public figures to address auwks online and globally. And

although online classes cannot fully replace lieeefto-face communication,

learning the art of speechmaking online actualslds benefits to future orators.
Ideally, the instruction of public speaking durifgSP courses should adopt a
blended teaching/learning approach combining fi@did classroom and online

technology.
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U. YUrUMNGS3UVL - Cwbpuyht funuph hdypnipymbatibph wngutig nuw-
vwywbnnudp' wuqiipGup hunpniy dwunpwlubpny nwuniduwuppnn nuw-
unpubpph hwdwp. - <nnwdh twywwnwlyu £ ubpluwjwgub hwupwiht funuph
hdwnipjniuubp dlwynpnn wjwunwlwu hwuduwpwpniegyniuubph' wugbpb-
up hwwny bywwnwyubph hwdwp wngwug nwupupwghu wpryntuwybin Yh-
pwndwl wpryntupubipp: Nwnignwip wuglwgyt) b Moodle b Zoom hwippwyub-
pnyd: 36U hnnywdp wunpwnwnund £ wngwug bGnwuwyny gnpduwlwu
hdwnnieiniutbp duwynpbiint ndywpnieniuutph, wju Ywpunpnud £ pwjuwg-
Jwé hwupwjht funupp' npwbiu unp wnweowgnn b wpwg qupgugnn dhunwd b
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wnwy £ pwond dwutwghunwgywd wug|tintuh nwubiph hwupwjhtu funupp
hwdwygywd bnwuwyny nwuwdwunbint hwpgp' hwdwwbnbin wywunuw-
Ywu juwpwup b wngwug nbluuninghwubipp:

Pwtiwgh pwnbp. wugtipbup hwwnnwy bywwnwyubph hwdwn, hwupwihu

funup, funupwjhtt W ny funupwjhtu quppwghd, hwunhuwwbuh utipgpwyntd,
nbuwdnnnyubiph hwdwp twfuwwnbujwd hwppwyubp

M. KAPAIIETSAH — Oéyuenue nasvikam nyoauunoit peuu 6 pexcume OHAAUH
HA Kypcax aH2IuiicKo20 A3bIKA 014 CHEeUUaIbHbIX Heneli. — B naHHON craThe
paccMmarpHuBarOTCS IpoLecC M Pe3ybTaThl YCIEUIHOTO MPUMEHEHHs TPaAMLMOHHBIX
3aJlaHiii TI0 OOYYCHHIO HaBBIKAM IYOJUYHON pPeYd B YCJIOBHSAX IMOJIHOTO OTCYTCTBUS
OUYHBIX KYPCOB aHTJIMHCKOTO sI3bIKa AJIS ClieUalbHbIX Hened. OO0ydueHue mpoBOINIOCH
uckIounTensHo 4yepe3 Moodle u Zoom. B crathe TakKe BBISBISIOTCS TPYAHOCTH
MpUOOpPETCHHUs TPAKTHYECKUX HABBIKOB B pEXHME OHJaiH. B To ke Bpewms,
MOUYCPKUBACTCS BAXKHOCTh MYOJNUYHBIX BBICTYIUICHHHA B HU(GPOBOM (opmare Kak
BOCXOJISIIIIEH W TEPCHEeKTHBHOW TeHaeHnmu. CreaoBarenbHO, NpearaeTcs B
JabHEHIIIEM MPOBOJIUThL CMEIIaHHOE OOyueHHe HaBBIKaM IMyOJIMYHOW peud B pamKax
Kypca aHIVIMACKOTO s3bIKa JUIs CHEeUMajbHBIX IleJieil, coderas oOydeHue B
TPaIUIIMOHHON ayTUTOPHH U IIU(PPOBBIE TEXHOJIOTHH.

Knrouesnvle cnosa: aHrmuiCKui SI3BIK TS CIICIUATIBHBIX [ENCH, MyOInIHas peds,
BepOanbHOE M HEeBepOATbHOE IMOBEICHUE, BOBIICUCHHUE AYAUTOPUH, TUIAT(HOPMBI IS
MPOBENICHHS BUIICOKOH(pepeHIHi
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