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ON SOME ASPECTS OF DEVELOPING SPEAKING
SKILLS IN ESL AND ESP COLLABORATIVE CLASSROOMS

The present paper calls attention to the problemas hinder speaking proficiency
which is the most challenging task for languageriess to master. A learner-centered
environment and a well-rounded collaborative claas contribute to ongoing efforts
to improve students’ oral performance and promattcal thinking. The results of the
analysis of the statistical survey undertaken lgydhthors can be useful to draw up a
syllabus.
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The Most Challenging of All the Skills

The fundamental changes that are undertaken ineducational system
suppose that communicative approach to languagdhitepshould be one of the
basic emphases in contemporary curricula. The radtdhe communicative
approach go back to late 1960s and early 1970se3en the text-based approach
has gradually changed and teaching merely gramimactgres and memorizing
words cannot satisfy any requirements of contenmgowveorld. Therefore, it is
essential that language teachers pay great attetdgideaching speaking /Kayi,
2006/. Mastering speaking skills is actually thesimdemanding for language
learners. The classroom activities designed toldpvepeaking skills are the only
environment for the learners to practice and bthast speaking capacity if they do
not have any other opportunity to communicate walive speakers.

The purpose of this paper is to reveal, identifg amalyze some of the
problems that are the reasons of the slower mastesyeaking. The paper focuses
on common difficulties encountered by studentsrad performance, indicates the
importance of critical thinking to trigger the adsjtion of speaking skKills,
highlights the practice of collaborative techniqueffers a set of activities to
encourage students’ active involvement, and, utetgassummarizes the results of a
survey held among our students.

A number of prerequisites such as language acguraaciolinguistic
competence, extensive vocabulary, interculturaldd@mns and the ability to
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successfully communicate in authentic environmené among indivisible
components that provide the development of speadiils. Constant involvement
of the student in the process of communicationti€ae when designing and
organizing a lesson is targeted at acquiring thi. $keading and listening are
viewed as more passive and receptive skills asestachave less opportunity to
manifest their knowledge in a more creative wayemhs speaking and writing,
which are considered productive skills, give stuseample opportunities to
demonstrate a more independent command of the radquhowledge. Unlike
speaking which requires the production of sentemmreshe spur of the moment,
when writing the student has time not only to thivler grammatical structures and
vocabulary but also to correct and improve theiaffiproduct. However, there are a
number of obstacles, objective and subjective, thalke harnessing the speaking
skills more difficult.

Of course, accuracy, which is the ability to proglisentences using correct
grammar and vocabulary, and fluency, which is thiéity to speak freely relating
the meaning and the context, are the two factoas ¢ventually determine the
success of the learners. The situations in whielaldpg takes place can roughly be
divided into interactive and non-interactive. l@gtive speaking presupposes a
more realistic face-to-face communication with btmeolvement of at least two or
more people; non-interactive communication is eealiby means of presentations
and giving speeches before the audience.

Burkart states that “Spoken (and written) languelganges according to the
number of participants involved and the social pggchological roles they play in
relation to one another. Settings, topics and fanstinteract with participants in
intricate ways. Competent speakers of a language learned to take into account
who is speaking to whom, in what circumstances,udlwhat, and for what
reason”/Burkart, 1998:4/. Thus, to avoid confuseomd embarrassing situations
non-native learners need to be aware of the exigaiktic context as well.
Therefore, the teachers have to combine all the&tiegi methods and approaches of
teaching methods focusing on the latest and inn@vaines to get complete
attention of the student resulting in an activeolmgment in all the activities that
the regular English class offers. In other wordig shift from teacher-centered
environment to a learner-centered one is moreithperative, especially in case of
promoting speaking skills.

Critical Thinking and Speaking Skills

Critical thinking and its application in differewlisciplines is an important
topic in modern education. Teaching a foreign lagguis not an exception and, at
present, it is of utmost importance for a teacleintegrate critical thinking into
the classroom. One of the benefits of developintical thinking with language
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learners is that it helps the student to take ieddpnt decisions and monitor their
own speech making it more meaningful, even moreessful. By developing
critical thinking the student gets an opportunity tecome more creative, and,
therefore, more motivated to display their own &led thus become more
proficient language users.

By thinking critically the student has more chandes overcome the
difficulties connected with the given subject andtlier succeed in reaching the
objective. As Willingham stated “Virtually everyomneould agree that a primary,
yet insufficiently met goal of school is to enalsieidents to think critically. In
layperson’s terms, critical thinking consists oéisg both sides of an issue, being
open to new evidence that disconfirms your ideagasaoning dispassionately,
demanding that claims backed by evidence, deduaimd) inferring conclusions
from available facts, solving problems and so fofdillingham, 2008: 21/.0ne of
the constituent parts of this complex activity kmoas speaking is the ability to
think critically. When speaking grammatical accyrand rich vocabulary are not
the only decisive factors to result in a successfproduction of a coherent and
meaningful utterance. The ability to analyze anstify ideas leads to a more
logically structured speech, thus, positively ciimtting to both communication
and presentation skills. Finally, the student whe the ability to think critically is
considered as more capable to do the activitiectwtiose who still have not
developed the skill fail.

Organizing a Speaking Class

A speaking class is actually a public speaking ggpee and not all students
are inborn public speakers and most of them hawavéocome fear and anxiety.
The best results can be achieved if learners gelvied in the activities through
sharing ideas. Besides the endeavors to creaitenalfy and inspiring environment,
the design of the assignments should be variedaamdd at enhancing problem
solving results and developing skills for critidhinking. They should give the
students the opportunity to generate ideas basguemously acquired knowledge
and evaluate to what extend each option might beefimal to accomplish the
common goal.

The two-way communication between the instructal e students is one of
the prerequisites to establish trusting relatiomshi the classroom. Not all the
students voice the problems that hinder better agg performance. A
collaborative classroom is one good example that eoatribute to overcoming all
the obstacles that a learner may face in the psodes mentioned above many
problems rise from both internal and external fesctorcorrect pronunciation, lack
of understanding grammatical patterns, limited bodary, fear of making
mistakes, shyness, and finally lack of motivatiarhich basically comes from
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minimum opportunities that students possess totipedly use the language in
daily communication. In many cases, English lessoasthe main and sometimes
the only environment in which students not onlyrie#he language, but also
communicate in it, and therefore the teacher'snalie goal here is to organize such
a lesson that would contribute to the developmentcammunication skills.
“Speakers of English — especially where it is aosdclanguage — will have to be
able to speak in a range of different genres an@tgons, and they will have to be
able to use a range of conversational and convenshtrepair strategies. They will
need to be able to survive in typical functionalcleanges, too” /Harmer,
2007:343/.

Small group work in the ESL and ESP classroomsphaged to be one of the
most effective ways of developing communicativdigbiCollaboration in a team
can motivate students to practice and improve trsgieaking skills, foster
communicative learning and encourage to develodyteel skills. Even for
students with relatively low language competend® shrategy makes the learning
process more meaningful and interesting, helps ptesnlanguage acquisition and
active language practice. A collaborative classee®nce when the learners are
assigned to make a brief survey of any issue atthigher-level thinking and
preserves the information for a longer period teurdents working individually.
This can be explained by the supposition that wivibeking individually students
are more inclined to memorize the information ratth&an analyze or clarify the
details. Rather than leading students to pure mieat@n, providing a rich
environment where meaningful communication takescelis desired. We can
assume that collaboration is a kind of socializatioat fosters the students to get
aware of the knowledge and experience their pemars.h

Organizing a speaking class is not that easy &iruntors as it might seem. It
IS not advisable to start practicing team work\atgis at the very first meeting. In
order to coordinate the work of a team successthllyteachers should take into
account that just as in a puzzle each studenttsigpassential to get a final product.
From this perspective it requires some time totgéinow students’ capability and
personal interests, their learning style and taleiormer experience and language
competence and at last whether they are divergeodrovergent thinkers. Mixed
aptitude groups usually show better results astindents with comparatively low
performance can increase their achievements.

Analyzing our experience of teaching speaking in. B8d ESP classrooms
and judging by the progress acquirechassult of applying collaborative learning
techniques in speaking tasks we can conclude tieafotlowing types of activities
have proven to be very effective in getting studeaatspeak fluently. They can be
recommended to our colleagues in teaching-learamgronment in a variety of
ways: as an assigned task, like a presentationjneagrated speaking task
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(involving reading and listening material) or adgd task by using images or cue
cards. As a matter of fact, the role of a teackeninimized, and he/she acts more
as an observer or a feedback provider. Consequeathperation among students
for a common purpose is encouraged, which leademigtto the improvement of
the speaking skills of the students but also engagé motivation and empathy
among them.

Types of Activities Frequently Practiced in a Cdberative Classroom

Debating in a group is perhaps the most frequently pragtibge of a
classroom speaking activity. One of the most eiffeatvays to organize the activity
is to offer the groups cards with different deb&absues of real-world problems.
The main purpose of this activity is to encourage $tudents to brainstorm and
share ideas over the topic they are offered. Tleimihas to explain why they
agree or disagree with the given statement. Retexgiianation of the assignment
is of vital importance as the time allocated isitéd and the students should not
waste time discussing the details. The teachesls iato follow the course of the
discussion and encourage all the students of thepgio make equal contribution
to the activity. The feedback supposes follow ugsgons, offering new ideas,
challenging assumptions and new conclusions byother group(s). As a result,
besides revealing the students’ speaking ability debate fosters their active
involvement and helps develop critical thinking ajuick decision making.

Webquestare a very useful tool for preparing studentsdigates. It is a kind
of an Internet-based project where different links given to different groups with
a task to research some issue. They have to sumarilue issue and offer their
solution. Rival groups have to assess their suiggessand present their arguments
in favour or against.

Making presentationscan be considered one of the case-based learning
activities where the final product is a film, a f@ysor a Power Point presentation in
class. The formats assigned can vary from an iddally prepared presentation to
a larger group project, but the goal is the sameto get all the students involved.
It can take place either in the preparation prooshen it is carried out as
teamwork or after individual delivery of the tagk the follow-up phase when
students are asked to come up with questions oe givfeedback on the
presentation. Their task is to brainstorm the aanded evaluate and filter the key
message(s) of the report and pose questions tprédsenter to make comments
over the message(s) delivered. It should also bexfed by a discussion. The key
to a successful presentation is, first of all, # & skillful public speaker which
itself is quite demanding, but fortunately can beguared through practice.
Although the final product is a prepared formaktalhich requires quite well-
developed speaking skills, it has to integratéasiguage skills as well.
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One way to create and deliver an effective presiemtas by watching TED
talks. Also, assigning the students to listen tmdas speeches by some of the
most motivating speakers may have an incrediblgirimgy influence on them and
help students overcome their fear of public spagkimork out proper tone and
posture and learn how to organize their presemtatiy watching TED talks
students can learn lots of techniques, e.g. on twograsp the attention of the
audience: by telling a personal story or a jokéjrags an unexpected question,
introducing a message in an interactive way, eteeyTcan initially model the
style of the presenters and later opt for their @approach. This experience can
foster the preparation of a presentation and bd aseanother activity to practice
speaking — TED talk discussions. In groups the eitgl have to analyze the
process the presentation underwent: framing of tgqpres information sources,
crafting of the speech itself, the use of suppgrtimaterials and technical tools,
time management, etc.

Simulations and role-playsan be of great benefit for the students to dgvelo
their speaking skills. They encourage general fiugncy and train students for
specific situations as this type of activity mayaive real-life situations such as a
conversation in a restaurant, a hotel receptiom shop for an ESL class or a
business meeting, negotiations and model confeseiozean ESP class. Speaking
activities througHistening to audio materials or watching videads actually one
of the opportunities to add fun and encourage tihdesits to imitate pronunciation
patterns of native speakers and try to speak asatigt as possible since the
language is used in realistic, real-world cont@tte use of videos as a teaching
source motivates the learners to practice a wideetyaof language skills. The
relatively short videos cover many aspects of thglih language and are easily
digestible for learners of all levels. Students nchpose to act as themselves or
take on roles. Whichever option they choose thisviac is both fun and
motivating. In addition, it allows the studentsuse more extensive vocabulary
than some more task-centered activities may dovidgr2007/.

The practice oktudent-created audios or videasight be a creative way for
our students to demonstrate previously acquiredwledge in an ESL class
combining it with some newly acquired techniqueganwhile trying to improve
their speaking skills over time. It is an enteritagnkind of a summative assignment
during which students can show what they have éearBy means of recording or
filming themselves they can observe and assess dhgi verbal and nonverbal
communication skills and figure out what they ne&edo to improve them. Besides,
it involves a constant collaboration process betwem both in the research and
preparation stage and the collection and analykith® feedback. By looking
honestly at and assessing their own performange pbssible for the students to
brush up on the weak points and improve publiclgpgaskills with practice.
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There is no doubt that listening and speaking ateréonnected in our daily
lives, so one cannot be taught without integratimg other. Some students may
possess quite advanced level of listening and #pgagkills, still at times
experience problems when asked to combine thoBe akd produce an integrated
response. That is why, teaching integrated speaitig is so important in an ESL
and an ESP class with a view of the prospective afsthe skills outside the
classroom in real life situations.

Integrated speaking taskm fact involve the use of several language skills
listening, reading and speaking. The outcome ioaategue which should cover
in brief the main idea of all the materials useke Ruthentic reading passages may
range from different kinds of announcements tockesi whereas the listening
passages may be presented in the form of convamsati lectures. The key point
here is to summarize the information and give apemensive reply in the end.
Besides, this activity entails paraphrasing to ulimtk=the main idea and to clarify
the details. However, these activities can be ssfully used in a collaborative
ESL speaking classroom and include team discussidiresponse.

One more task that requires the use of analytigaking is watchingiddle
videossuch as TED Eds. They may serve as a very usefoliree for teachers for
multiple purposes, as the scope of the topics allinem to be used both in an ESL
and an ESP class. The main advantages of thisroesawe that the explanatory
videos are quite short, mostly about five minutey] they require strong sense of
logic. This is a challenging way to implement spegkskills in problem solving
activities. The process is two-stage: listeningtstated problem and providing a
solution after discussing the details in pairs rougs.

Interviewing is also considered to be one of the effective ways
collaboration in the form of a dialogue in clastudgnts can be asked to prepare
for a face-to-face or two-on-one interview in adsanThe interviewee and the rest
of the group should contribute to the team workidgntifying the situation, i.e.
they should introduce the issue, brainstorm thaildethey are going to tackle and
outline the course of the interview. The intervievi® asked to surf the Internet and
other sources to find out information over the ésand about the person he/she is
going actas. At the final stage each group has to sum up amalyze the
information they have learned.

Another workable way to encourage students to jpeatheir speaking skills
and efficiently develop their ESL speaking abibtis by means of a cooperative
learning technique known d$ree Step Interview (TSI)This technique serves as
a useful instructional activity for the developmenft communicative purposes
through the interview process which can influenite students’ enthusiasm for
learning ESL.
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The TSI serves as a powerful socialization techmiga well. This activity
creates a specific conversational context in wiicidents communicate according
to the roles assigned to them, i.e. intervieweterinewee and reporter. To put it
briefly, the TSI involves three basic steps aceuydp the roles assigned and as a
result of the further switching of the roles: agkiquestions in an interview,
answering questions in an interview and sharingrin&tion in an oral report.
Thus, the students either in pairs or in groupmlgiae rules of polite and proper
oral communication within a given situation by appd) different questioning
strategies and providing simultaneous accounts.

Mostly the competences of spoken language can thednly in a teaching-
learning process, which actually takes place idaastoom. In order to improve
ESL and ESP speaking performances these typestioftias both need to be
practiced and trained for over some period of tinds they involve a
communication process not only speaking skills ddab social relationships and
information transfer are promoted. Moreover, toddnong oral communication
skills are a job requirement for many positions,besides fulfilling one of the
academic requirements their mastery of the skily maake them competitive
candidates in today’s job market.

The complicated nature of the problems related e development of
speaking skills necessitated a factual analysiedam the results of a survey
conducted among students. Based on the fact thdersts encounter difficulties
while developing speaking skills as mentioned ia gaper, our team decided to
conduct a survey among freshmen for an ESL courdetese who study English
for specific purposes. The choice of the first ygadents is conditioned by the fact
that at this stage, they generally face more probldt was decided to conduct the
survey in the second term in order to identify &xésting problems, since in the
first term, due to some objective and subjectiasoas, students, as many teachers
notice, have a greater reliance on reading, akoive them to avoid most of the
mistakes. Even those students who have better a@maklspeaking skills also do
not exhibit enough enthusiasm in speaking actwiti;n addition, practicing
reading activities, which they can perform muchtdreait this stage, gives the
student more confidence among their teammates,, thllewing them to
demonstrate their knowledge and as a result ceeatere favourable ambiance for
further socialization, which is not the least impot factor in the whole process of
language learning.

Description of the Survey Results

This report covers a range of* Year students’ opinions of Yerevan State
University based on a questionnaire on employiregpakimg skills in English. The
detailed description and analysis of findings ailewed by a table containing the
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survey questionnaire with responses. The tableepted in this report illustrates
the survey findings in percentages. All figuresén&een rounded, so all they may
not add to 100%.

The survey of 87 students on exploiting their spe@gkskills in English
covered 10 points on their attitude to speakinglishgn different situations.

This section of the research provides an overathrsary of data that
identifies key analytical points about the approathhe students to speaking in
English.

Speaking Skills Survey Questionnaire

Of allthe 4 | Reading Listening Speaking | Writing
language 28% 15% 50% 8%
skills | prefer
| experience | Never Always Often Sometimes
difficulties 5% 8% 26% 62%
speaking
English.
Do you like | Yes No
speaking 87% 13%
activities in
English?
I like based ona | based onan | through
speaking reading independent | listening or
activities material topic watching

28% 30 % videos

42%

Do you with your in public?
avoid instructor? | 81 %
speaking 19%
English
| avoid poor difficulties lack of
speaking grammar with sufficient
English 6% pronunciation | vocabulary
because of 26% 68 %
| like to making interviewing building monologues
practice my | presentations 7.5% dialogues | guided by
speaking 20% 63% cue cards
skills 10%
through
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8. When | Never Often Sometimes | Always
cannot 0% 47% 33% 20 %
remember a
word, |
replace it
with another.

9. Doyou feel | Yes No
a lack of 72% 28%
confidence
when
speaking
English?

10. While Never Always Often Sometimes
speaking, | 10% 37% 23% 30%
think of what
| want to say
in my native
language and
then put itin
English.

Point 1. Of all 4 language skills | prefer reading/listeningpeaking/writing.

The first point of the survey concerns the prefeesnof students in practicing
the four language skills namely reading, listenisigeaking and writing. Overall,
exactly half of the respondents, which comes to 56ffoy employing speaking
skills, followed by the second popular skill, reagli 28%. There is a significant
difference in percentage of students who tend terase listening skills the
number of which reaches 15%. Finally, writing, whis the least practiced skill is
mere 8%.

Point 2.1 experience difficulties speaking English.

The aim of thesecondpoint was to reveal to what extent the respondents
encounter difficulty speaking English. Those wdmmetimeshave any difficulty
comprises the largest number of respondents, vitieoption withoften has the
second largest number of responses. Approximatebyta8% of the participants
always face difficulties and only 5%ever have any obstacles communicating
English.

Point 3. Do you like speaking activities in English?

The survey analysis indicates that though most hef participants find
practicing speaking English challengisgmetimes,87% of respondents do not
avoid being involved in speaking activities.
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Point 4. Do you feel a lack of confidence when speaking BsgP

The data point to a message that the overwhelmirgjority of the
respondents (72%) lack confidence in ability to ommicate their message in
English, probably, due to both objective (e.g. idifties with pronunciation,
insufficient knowledge of grammar and vocabulany subjective (e.g. the fear of
making a mistake and being laughed at, shynegsressons.

Point 5. Do you avoid speaking English with your instructam/public?

The data reveal the more favourable situation inckvtstudents prefer to
demonstrate their speaking skills. About one fdttparticipants (19%) feel more
comfortable communicating with the instructor thsgeaking in public. The choice
may probably be attributed to the fact that stusi@nimarily accept the role of the
instructor as someone having the right to corredt make remarks. At the same
time, 81% of the respondents avoid speaking in ipubither because of the
subjective and objective reasons of being afraidmi@mke a mistake or being
corrected by a stranger whose social role is nehited to assess.

The information retrieved may serve as a sourcgegign and exercise such
activities that may help overcome the fear of spegain public.

Point 6.1 avoid speaking English because of poor grammaiifidulties with
pronunciation/lack of sufficient vocabulary.

The figures reflect the fact that insufficient vbakary hinders around 70% of
the participants to communicate in English, whilenunciation proves to be a
prime obstacle only for 26% of the students. hiaseworthy that only 6% consider
poor grammar to be the cause of inconveniencepiesaldng.

Point 7.1 like to practice my speaking skills through malgrpresentations/
interviewing/ building dialogues/ monologues guidég cue cards.

With more than 60% of the respondents building alodjue generates
enthusiasm practicing speaking skills. Only onthfdf the participants are willing
to do an independent speaking activity such as mgaki presentation, while the
options with monologues guided by cue cards, pestuetc. and different
interviewing activities are among the least poputaves, 10% and 7.5%
respectively.

Point 8. When | cannot remember a word, | replace it with ather.

The survey analysis indicates that all the studentapleting the question-
naire find paraphrasing to some extent (often, $ionmes, always) as a helpful
means when they cannot recall a word. This factpzabably be attributed to such
reasons as lack of vocabulary and inadequate paaifoze of speaking skills.
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Point 9. | like speaking activities based on a reading raal/ based on an
independent topic/through listening or watching \ads.

More than 40% of the students opt for speakingviets based on listening.
While reading material and independent topic isytapwith a smaller number of
students, 28% and 30% correspondingly. The chofcthe speaking activities
based on reading or an independent topic is prghaiiditioned by the fact that
both activities provide more time to focus attentmn vocabulary and grammar,
and thus, have more time to prepare their oralomesg

Point 10. While speaking, | think of what | want to say in myative
language and then put it in English.

With varying frequencyglways 37%, often 23%, sometimes 30%owever,
90% of the respondents admit the fact that wheralgpg in English they first
think in their native language and only 10% newsort to their mother tongue. A
tendency to over-analyze may also be a reason pede their ability to find a
foreign word. Finally, the learner’s social envineent and mentality, mostly
conditioned by their native language and an insigffit use of leaning strategies
are bound to affect communication.

In conclusion, we can assume that all the respdad#nthe survey are avid
for practicing speaking in class and only one thifdthem lacks confidence
speaking English especially in public. At the saimee, the survey indicates that
the presence of the instructor cannot be considexedhajor barrier or a
psychological pressure when practicing speakintissis only a comparatively
small percentage of the students feel uncomfortgéaking to the instructor. As
far as most of the respondents of the survey |IEagiish for specific purposes, the
lack of sufficient vocabulary is a serious obstaitiepractice speaking through
listening but it is easier for them to do the tabkough reading and building
dialogues on independent topics as they are qoibel @t paraphrasing and have
time to concentrate to accomplish the assignmeante successfully.

The survey data point the way toward a number ehoms through which the
instructors of English will have the opportunityldaild greater understanding and
raise the awareness of problems connected withkisggeakills and develop and
exercise activities to foster the skills discusisetthe paper.
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Pwbwih pwnbp. hwnnpnwygwlwu dnuinbignd, hwdwgnpdwlygwihu
nwu, nuwunnuybuwnpnu dnnbignud, funubiint hdwnniegyniuubn, pulwnwwnw-
Ywu dwnwdnnnipntt, yhdwlywgpwlwu hwpgnid

J. BOCTAHI/KSH, U. BYPHA3sH, A. MIAIIOAH - O Hexomopwbix
acnekmax NpuMeHeHus MemoOuku 00y4eHusa ¢ compyonuuecmee O pa3eumus
HABBIKO8 YCHIHOU peuu 6 pamKax Kypca an2iuiickozo sazvika. — B ctatbe ocoboe
BHUMAaHHE yaeseTCs podiieMaM, PEATCTBYIONINM Pa3BUTHIO YCTHON pedr, KOTopas
SBJSIETCA HaumOoJIee CIIOKHOMOCTKMMBIM HaBbIKOM. OTMeuaercs, 4To JIMYHOCTHO-
OPUECHTHPOBAHHBIN MOAXO]] C MPUMEHEHUEM METOIUKH OOYYEHUS B COTPYIHHICCTBE
MOXET CIIOCOOCTBOBATh IOBBIINICHUIO YPOBHS KOMMYHHKATHBHBIX CIIOCOOHOCTEH
VYAIIUXCS U Pa3BUTHIO WX KPUTHYECKOTO MBIIUICHHUS. AHAJIH3 PE3yIbTaTOB IPOBE-
JICHHOTO OMpOCa MOXKET OBITh HCIOJB30BAaH MpPU pa3paboTKe Y4eOHOH HpOrpaMMbl
aHTJIMMCKOTO s3bIKA.

Knrouegvle cnosa. KOMMYHUKATUBHBINA MOJIX0J], COBMECTHBINA KJIACC, TMYHOCTHO-
OpPUEHTHPOBAHHBIA TMOJXOJ[, HABBIKM YCTHOM peYH, KPUTUYECKOE MBIIIJICHUE,
CTATUCTUYECKHI Opoc

Lbpyuwywgyb £ 22.03.2021

Epwatuwynpyty £ 5N< Uugiiptup ehy 2 wdphnuh Ynndhg
Cunniuybip b mwwgpnyejwu’ 14.04.2021
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