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The development of language competences in the theeep socio-political
crisis and pandemic threats poses some real chgdienThe efficiency of learning
process is dependent on the implementation andessftd blending of innovative
methods of teaching. The paper studies the waymusrinnovative methods of
learning intersect creating a new strategy for camiy learning methods to meet the
changing demands of adult learners.
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Nowadays Blended Learning is becoming mundane. @frse, it can be
argued that the choice of the learning approadrslitioned by the fact that most
educational institutions had no other choice buplesneither methods of distant
learning or opt for Blended Learning under the aum threat of Covid-19.
However, world top notch universities had long befaiscovered the endless
opportunities of online learning and had acknowdstigthe importance of
combining the methods of instructivist learning lwithose of self-regulatory
learning attained most efficiently due to the canivity of Networks /Siemens,
2008/.

Moreover, self-regulatory learning develops leasheombinatorial creativity
and critical thinking, thus, refocusing on thoserlstg competences that are most
valued in the 2% century corporate world. Learners’ enhanced lesimerin the
process of Competence-based Learning is charaaterizstly with student-
centrism, implementation of predominantly interaetimethod of teaching that
appear to be of fundamental importance especiallgriguage teaching.

Conversely, in some educational institutions, stirdentrism remains to be a
challenge mostly for those “laggard” teachers wheeds to practise little
“interactiveness” in the offline academic envirommmef pre-Covid era, let alone at
the online format of lessons dictated by the nealitseof today’s world.

In that regard one of the frequently mentioned rxdtions is that the amount
of language hours is plunging or the classes atagdarger and more inclusive in
terms of students’ language competence and maiivaiost language instructors
highlight the urgency to uphold the use of onlindaborative platforms that will
make students “more visible” in terms of their p@pation in the synchronous
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learning process, as well as their contribution ctilaborative asynchronous
activities.

A propos, language teachers righteously claim shah regulatory measures
as the streaming of students in accordance to ldmeguage competence held in the
preparatory stage of course design may actuallydwapthe so-called “students’
visibility”.

Most popular online collaborative platforms perssg@pose interactiveness,
making the process of learning ‘active’ even thotlghparticipants of the learning
process are deprived of much physical mobility. iveetlearning is generally
defined as an instructional method which focusesstmalent-orientation. “From
pragmatic prospective Active Learning requires stid to do meaningful learning
activities and think about what they are doing. Thee elements of active learning
are student activity and engagement in the learpmagess. Active Learning is
often contrasted to the traditional lecture whetadents passively receive
information form the instructor” /Prince, 2004: 223

To put it simply the aim of Active Learning is tagage students in a way that
they will challenge each other to think about anthment on the topic presented.
Students develop skills in handling concepts rdlate the topic. They analyze,
synthesize, and evaluate the presented informatiomiscussion with other
students, through asking questions, or throughingriand eventually participating
in a joint project. In particular, at a lesson afséess English, students are given a
case that bears certain relevance to them. Thegxgrected to analyze the details
of the case, then synthesize ideas using the kugeleccumulated from other
disciplines or their own personal experience. Aftnds, they evaluate first the
probability/feasibility of the outcome, then selfaduate the results of the groups’
and their own efforts.

The ways of engaging the students in learning giesvare varied and require
mastery on behalf of the language instructor esfigcin case of Blended
Learning. Particularly, to increase students’ iassl productivity teachers should
also introduce Collaborative learning method whilelvelops learners’ team-work
competence. Most popular platforms have a breagomip activity tool, which
enables students to work together in small groupsatd a common goal.
However, unstable Internet connection may pose sdmélenges in terms of the
timeliness of the activity, as well as the likeldabthat students might lose the
focus and become demotivated because of the tedhpioblems. In offline
learning group activities prove to be quite effitidor team-building. The core
element of Collaborative Learning method is the leasjis on student interactions.

Numerous lesson observations have revealed thapeCative Learning
method proves its efficacy when it is introduceteafthe learners have been
exposed to some collaborative work, have had tper@nce of working in a team
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and shared the joy of achievement. In Cooperativn fof group work students
pursue common goals while being assessed indiWyd(dle characteristic features
of the given form of activity are individual accdahility, mutual interdependence,
practice of soft skills, and regular self-assesgrmépersonal contribution, as well
as the overall team functioning. When students gireen a task to work
cooperatively on a project, by the end of whichythee anticipated to hand in a
paper or a group presentation, it is recommendat ithcase of the paper they
should enclose the self-assessment of their owtribation in the appendix of the
paper. The idea was shared by Wim Van Petegemeatotiine KU Leuven
University course session on “Digitally Supporte@gatning and the Digital
Competence” held on February 16, 2021. The giveactme makes the whole
process transparent and highly motivating.

The recent irreversible developments in languagechieg have made
Problem-based Learning (PBL) a buzzword especialythe communities of
innovative teachers where the instructional metiwdised to address relevant
problems introducing them at the beginning of th&riuction cycle. In particular,
Master's program students demonstrate great iriterieen they are proposed to
research a problem that seems meaningful to them. (€ontributors to
demographic changes in Armenia”). The vast oppdiamof blended form of
learning make PBL truly efficient as they enable tdacher to provide the students
with materials (e.g. statistics on world populatidtans Rosling's TED talks,
demographic trends in Armenia, etc.) way before ithigal discussion of the
problem giving students the chance to study thenads in their own time, then be
“the sage on the stage” in the process of discnsgiotually, it also enables the
students of lower language competence to be betégrared for the assignment,
ergo more confident. Though PBL is not necessadliaborative or cooperative, it
involves significant amounts of self-directed léagnon the part of the students,
hence, it develops the competence of working indéestly as well.

In ESP Technology-Enhanced Collaborative Learneug lse most efficient if
it is blended with Interdisciplinary teaching methavhen the learning is carried
out in a trans-disciplinary field, where instrucomnf different disciplines
collaboratively guide learners to explore the psgmbproject. The employment of
a MOOC (Massive Open Online Courses) or even aogsaible YouTube lecture
that has a direct relevance to the project may towh to be quite useful.
Particularly, the ESP teacher may suggest studefiect data on “Sustainability”
from a free course available on edX platform, tltemtify 10 valuable tips in Cole
Nussbaumer Knafic’'s “Storytelling with data” lecdutkKnaflic, 2015/ to make their
presentations on Green Business most memorablizetfial.

These techniques aim at helping students develogbic@atorial creativity,
critical thinking and problem solving, upgradingeithrole in the learning process
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to the point when the teacher becomes a “guidéesitle” rather than a “siege on
the stage”.

However, some of us might rightfully ask: “Are ostudents that are barely
out of school ready for such level of control otke learning process?” The
proposed learning methods may work well if the piits are real digital natives
and are ready to go beyond the acquisition of dasguage skills.

Moreover, because of the exponential amount ofgmesived ideas among a
good proportion of undergraduate students, suchhadst as PBL and
Interdisciplinary method of learning appear to wiankely. Consequently, to make
them work a language instructor has to go extra ffint to identify the students’
pseudo perceptions on the proposed problem withitheof turning them “factful”
and afterwards encourage students to go into probtving.

By the way, this kind of ignorance is common ineastltountries too, even
among academicians. According to famous statisticilans Rosling's
questionnaire-based research, humans do worsabrphofile topics than chimps,
because of their own preconceived ideas, whichdsgeminated as a result of
insufficient social media hygiene /Rosling, 2013/.

All these may seem slightly complicated, particlylan the context of
continuous reduction of language hours, or the naipee to focus only on what is
considered practical from the spectrum of markebateds. It is assumed that the
set of recommended competences should includecsmmmunication skills as

» v/blogging,

» public speaking skills,

» debating,

» personal branding,

» the ability to learn independently,

» teamwork and flexibility,

 critical thinking, problem-solving,

e strategizing,

* knowledge management /Conference Board of Can@d4/.2

As for knowledge management, knowledge should bated on the principle
of “factfulness”, that often poses some real cimgiéss not only because of the rapid
dissemination of ideas over the Internet, but #tgoincreasing number of sources
of information that often confuse students and mak@wledge management less
efficient. The flooding data gets accumulated andew the pressure of social
media it is molded into some biased or even presmwad perceptions. Hence, it
seems but apparent the value, reliability and itgliof newly acquired knowledge
should gain greater urgency.

Considering the above mentioned, what Michio Kakggests should not
seem surprising: “We need to undergo revolutiorhaw we view education”
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/Kaku, 2016/. He went even further claiming thafuture the nature of teaching
will change and plain memorizing will be substithteith problem-solving and
development of creative thinking because thosdherajualities the greatest blue-
chip companies have been looking for.

However, in the context of highly publicized inefént reforms in Higher
Education, as well as the enhanced role of uniyestudents in every aspect of
Higher Education, the argument that the teachingtesd must be designed in
compliance with market demand, poses some realedafigseems myopic to tie
university programs too closely to immediate markeeds, as market demand
changes just as rapidly as data does.

Nevertheless, given the fact that similar concafmsut the content and quality
of higher education, as well as the gap betweedeamwi& education and work
market requirements have been high profile for ldhs two decades, “student-
oriented” approach has gained undisputable valuecowlingly, language
instructors feel obliged to customize the objedtieétheir language courses to the
point that they become almost “effortlessly achidgg ergo somehow
diminishing SMART formation of the learning obje@s. They refocus on the
development of basic communication skills overlogkithe importance of
developmental competences. Consequently, the teprpiocess appears to be
devalued of cognitive procession, reflation andl@at#on of the context, which
should seem germane to the topics that may givedes purpose to communicate.

Furthermore, practices recently encouraging inetustaching are often used
as excuses for fostering in-class “student prodgitgtithat lacks creativity or any
sort of “quality”. Getting students to work for nméagful results and letting them
have their time to ponder in silence, and only rafseds encouraging them to
cooperate in the class is a serious challengeciedlyavhen teachers are expected
“religiously” to execute their lessons plans. Hengeder the pressure of limited
class time, as well as the realization that therigesd context should be factful and
relevant, novice teachers “tell” their studentshea than guide them in the process
of exploration, in result the depriving them of ttleance of discovering the facts
after peeling off one after another their own premived ideas. Thus, teachers
often find themselves conducting a teacher-centérssbn especially in case of
online learning.

While more or less experienced teachers understadeing the ‘sage on the
stage’ is not necessarily “the best” way of engggstudents in the ideas and
information they plan to present, they are not @rthusiastic about exploiting the
possibilities of Blended Learning. They should gtdhat there is no going back to
the ‘old’ way of teaching and that the heydaysnstiuctivist learning have gone
for good.
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With the restart of offline learning in most eduoaal institutions, language
instructors should consider using more of theirrlees’ digital competences doing
online much of which traditionally used to be daneclass at the expense of
students’ collaborative in-class activities. Whatriore, instructors should keep on
introducing more online study elements into thé&rssroom teaching upgrading
online learning to being an invaluable supplememtthe technology-infused
learning.

Some elements of Flipped Classroom can be useahguage teaching in a
truly effective way. As language classes are mostlglusive nowadays, an
instructor can record some grammar or businessidbngbcabulary tips to reduce
the common errors. Learners can watch or listethearecorded materials in their
own time, or as many times as they need.

With Case-based Learning, students develop theatyacal thinking and
reflective judgment by reading and discussing liéalscenarios. Sometimes it is
considered a variation of PBL, and uses a guidegiig method, but usually
requires the students to have a degree of priowlatge that can assist in
analyzing the case. Case-based Learning is pamtigybopular in ESP. The ESP
teacher starts witbtorytelling using any available infographics anduses on an
interest-arousing issue, e.g. student loans. Themg built learners’ empathy with
the borrowers, the teacher provokes a conflictothicing them with Jordan
Peterson’s criticism of university education and kRiews on online learning
/Peterson, 2016/. In the end the teacher stepe gsithg the learners the floor to
formulate their own opinion on the subject matter.

Project-based Learning is similar to Case-basednimg but tends to be
longer and broader in scope, and with even moréesturesponsibility. Projects
are usually based around impending problems likgpering the women of
Artsakh to succeed in their small business. It giwwdudents a sense of
responsibility and ownership in their learning aities. Larmer and Mergendoller
argue that every good project should meet twordaite

» students must perceive the work as personally mgarj as a task that
matters and that they want to do well;

 a meaningful project fulfils an educational purpogLarmer and
Mergendoller, 2010/.

Thought Inquiry-based Learning (IBL) is similar pooject-based learning, it
allows greater empowerment on the part of learreasticularly, in Project-based
Learning, it is the instructor who decides the &agh statement” practicing a
more “hands-on” approach in the management of toge€t-based Learning. In
IBL, learners are able to demonstrate greater imggnce in exploring the topic
for research. They make a questionnaire for thegrpto establish the actual value
of the topic aiming at increasing the practical ugalof their research, the
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significance of appears to be most noticeable weamers share the outcomes of
the research at the ultimate stage of IBL. Evemughothe learners develop a plan
of research and come to conclusions, the instrigttould be there to provide help
and guidance when needed.

Contrastingly, no matter how alluring learners’ emwerment might seem,
language instructors often have no other choiceface the uneasy reality of
learners’ short attention spans: their attentigmsdirom high to low and very few
rebounds during the course of an hour. To fightregahe passivity of thought, or
to challenge the students to move beyond memavizati grammar rules or active
vocabulary, teachers are often encouraged to useeSplLearning technique.
However, teachers sometimes do not have the luaufgllowing the formula of
20-10-20-10-20:

*20m input -
*10m unrelated activity,

20m recall -

10m unrelated
activity

20m
implementation

Nevertheless, the last stage can always comedatitthe beginning of the
next lesson.

Whilst including Active Learning techniques in theaching repertoire
teachers often overlook the fact that the impleitgor of all those techniques
leads to just momentary effect and does not gueeamt long-term student
engagement unless teachers make the conscious dootarget development of
Symphony Thinking skills in students hoping thagytleventually will be able to
put their students on the track of Transformatiearning /Pink, 2006/.
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Mindmapping (e.g. Ishikawa Fishbone diagram avé&lain MIRO) appears
to be quite a handy tool mstablishing the logical connectiobstween ideas. The
associative links are important fadentifying, constructing and evaluating
arguments It is the instructor's responsibility to guide eth in detecting
inconsistenciesn reasoning which is done most efficiently in gpodiscussions.
Collaborative approach develops combinatorial orggtin the process of
combining different idea® form new concepts. The level of learners’ aatess is
directly bound to the extent of thelevanceand importance of the developed
ideas.

As one of the developments of Constructivism /Regé&B69/ and recently
influenced by Connectivism /Siemens, 2004/, to whikmowledge per se is
independent and connections form through a prosgsssociation, and are not
intentionally constructed /Downes, 2007/, Transfatie Learning theory goes
far beyond the boundaries of these theories. Manedm contrast to behaviorist
ideas of treating learners as a “black box”, whapaits into the black box, and
outputs from the black box, are known and measarabiansformative Learning
analysis the inside of the black box. It identifitae conceptually separable areas
of self, worldview, epistemology, ontology, behavand capacity that intersect
to create stability of change /Mezirow, 2000/. Tdange comes in all its power
on the crossroads of Blended Learning. In particula help learners adopt a
“factful” rather than biased stance on patent lathey are asked to brainstorm
ideas (calling up their paséxperiences’) to seek common ground between the
song “Happy birthday to you” and Gary Kildall's tria history, who died in
poverty though he was the one who had the firsraipgy system created way
before Bill Gates did. Once the students see tladogy, they are provided with
some active vocabulary pertaining to Intellectuebperty, as well as a short
extract about the copy right disputes around thadatory song of all birthdays.
And there comes the moment of theritical reflection” when the students
express their views using the proposed the actbeabulary. They analyze and
challenge the validity of their own preconceive@ad on the given aspect of
Intellectual property.

Then the instructor uses one of the great feanfr@&ended Learning, i.e. the
possibility of providing students with necessanylira resources on Intellectual
Property, which they can learn on their own timett#e follow-up lesson learners
challenge each other's assumptions and negotitdenalive perspectives using
extended vocabulary and better formulated ideas)cédie demonstrating an
improved competence of conducting theflective discourse”
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2 . Learners’
Critical reflection

experience

Reflective discource

he=yd

The qualitative research about the efficacy and taguability of
Transformative Learning in 8 countries (USA, Bra&erbia, Latvia, South Africi
Spain, Syria, UK) from 1997 to 2015 conducted byp&ément of Education:
Leadership, Policy & Human Dewpment of Columbia University under t
supervision of Doctor of Education in Adult Leargi€had Hoggan has revea
that Transformative Learning helps teachers engagedents of variou
backgrounds more effectively and stimulates stuglectintinuous larning and
self-development /Hoggan, 2016/. Hence, among all knleaming competence
language instructors signify more the developmestaaipetence:

Transition from traditional teaching to TransforimatLearning helps teache
smoothly become “guic on the side”. Teachers may just provide “dist:
guidance even after the completion of the courdeichvkeeps students mu
longer in the learning process and motivates therachieve more making the
learning experience truly meaning

Thus, to tun those “windov-shopping” students into active explorers,
teacher should give them the “content” in “the mnopackaging”. In the context
collaborative problensolving student should be able to “unwrap, rummaayed
probably transform the “conter using whatever skills and knowledge they h:
The learning process, the teacher’s guidance anddhtent itself are in their tu
going to transform students’ perceptions too and tem on the path ¢
sustainable selflevelopment
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