OoSur L62nhubGre AUMACUSNR3L ¥ NPNSNKU 2021, 1 (30)

Nune TOVMASYAN

Yerevan State University

Nelly GHAZARYAN
Russian-Armenian University

THE ROLE OF SONGS IN COMMUNICATIVE
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Songs are sources of authentic language used imethleworld by real people.
Songs can serve as a source of new vocabularyddests as they provide new words
in a meaningful context. Teachers can use songfffierent ways and students can
guess the meaning of the new words either fronsdhg itself or through the exercises
and with potential help from the teacher. Songs wark well as examples of specific
grammatical structures, also they can provide derteultural knowledge. Due to
songs the lessons become more active and motivetiegaper discusses the ways of
teaching English through songs, the types of dEs/to be included in the song-based
lesson plan. The paper also provides informationuwba number of helpful online
applications and resources such as Tube Quizzadd grics Training.
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Communicative language teaching (CLT) became acsanirgreat excitement
and enthusiasm when it first emerged in the 19%0ds1880s as a modern approach
to language teaching, and language teachers all inve world soon started
updating their teaching syllabuses, and classrocaemals. Grammar was no
longer the starting point in preparing languagersesi in the framework of the
Communicative Approach. New approaches were redjdoe language teaching.
Instead of simply identifying the grammar and vadaby learners needed to learn,
it was suggested that a syllabus should definenéleels of the learners to improve
their communicative competence.

The main aim in CLT is to express meaning, anddagg is seen as a tool for
learners to achieve this goal. For this reason,siiabus of courses that adopt
Communicative Approach to teaching prefers lessthrad will help students
practice and develop their linguistic skills, rathéhan their grammatical
competence. Language is used as a tool for commatiioncin this approach.

Students gain confidence through direct experieitieey are motivated, they
participate in the activities with pleasure, whiehcourages them to use the
language more often and allows them to learn morekty.
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It is well known that language is interaction;sita tool of communication, it is
interpersonal practice. That's why we should lobtha use of language in context,
both its linguistic context and its social, or aiional context.

The role of the teacher in a language classroatmaisof the facilitator of his
students’ learning. Teacher is the manager of iass activities. The teacher has
the responsibility of creating situations, which llwihelp to promote
communication. The students are communicators. Téayn to communicate by
communicating. In CLT, learning activities are plad according to the interests
of the learner. H.G. Widdowson mentions that thattnal” way of acquiring a
language is slow and not very efficient and theppae of language teaching is to
make this process fast and simple. He suggestsathgiage teachers need to help
learners by providing them with materials, patteamsl rules to develop their
communicative language skills /https://www.resegath.net/publication/4961797
7_HG_WIDDOWSON_Learning_Purpose_and_Language_UseWABDOW
SON_/.

The teacher also has the duty of structuring ab@sss in a manner that
motivates students. He should focus on both extrinaad intrinsic motivation.
Discussing topics and materials of genuine intefiastearners is a useful tool for
sustaining and increasing their motivation.

Widdowson believes that Communicative languagehiegcshould include
activities that are interesting to the learners amallenge their linguistic abilities
while at the same time, capturing their imaginatimmd motivating them to
continue to acquire and use foreign language beyoadextbook and classroom
/Widdowson, 1996: 45-46/. Language teachers shouddide diverse, interesting
and abundant communicative activities and relesadtinteresting materials.

Authenticity of the materials is also a very impart factor in Communicative
language teaching. They provide the basis for conication among the learners.
According to Richards & Rodgers, there are thresicigpes of material.

These are text-based materials, task-based matandlrealia.

1. Text-based materials like textbooks designed on @tificiples will offer
the learners many kinds of prompts on which they daiild up
conversations. They contain visual material, pesurand sentence
fragments which the learners can use as a stgwbing for conversation.
Other books consist of different texts the teaatsr use for pair work.
Learners get texts with different information ame ttask is to ask each
other questions to get to know the content of thesimg piece.

2. Task-based materials consist of exercise handbanles,cards, activity
cards, pair-communication practice materials anddestt-interaction
practice booklets.
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3. Using realia in communicative language teaching maaasing authentic
material, for example newspaper articles, photoapan films, songs.
Material which can be touched, watched, listenedamdl held makes
speaking and learning more exact and meaningful.

In this paper we speak about songs and their noleliT. Songs are sources of
authentic language used in the real world by resdpfe. Also songs are very
popular among students of different ages — theyidantify themselves with the
lyrics, which serves as a motivating factor. Givatgdents a chance to choose their
own songs is a very good practice as the studextenbe more involved in the
process of learning. Choosing their own songs dhatcloser and more up to date
gives students a great feeling of responsibilityrphey says: “My belief is that
teachers should share the responsibility of chgosomgs with the students, and let
them choose videos and songs, let them present theplass, and prepare
exercises for their classmates. This will give thewre active control over and
responsibility for their own learning” /Murphey, 42 25/.

It is obviously not enough for teachers to useraygn their classes and think
the song will suddenly affect students in such sitiye way that after a few song-
based lessons they'll start to communicate fluerithere is actually a lot of work
and time spent on the preparation behind a go@biesdNe must remember that
songs are “only” tools for helping the studentsatmuire the language and just
remembering the lyrics by heart is not enough fer $tudents to communicate.
Songs can work well as examples of specific granualagtructures, as a source of
vocabulary, as well as impart some cultural knogéed

Learners can use the songs to understand theewituhe target language, as
they are the authentic resources which give stgdeome information about the
traditions and habits of the target nation. Griffees that songs “offer insights
into the culture and especially the stories and hswybf different societies,
providing a window into the frames of reference aatles of the people whose
language we are learning. They offer a rich baakgdoand a social and historical
context to language learning” /Griffee, 1992: 109/.

Through songs learners can learn the words thanhgdboth to the common
vocabulary as well as the colloquial layer of theguage. Any song consists of a
text (lyrics) and melody (tune). It is importanti@ention that music is a relevant
tool for language learning as the rhythm alwaysp$eihe learning process.
Students irrespective of their age, are inclinedatiech any text and the information
given in the text better if it is introduced in er@in rhythm. Cranmer claims it is
thanks to the rhythm and the melody that songssarenemorable because they
transfer words, idioms and phrases into the longrteemory /Cranmer, 1992/.

The ability to feel and perceive music and the lmhytis given to everyone
biologically and that's why music is so univerddlsic can help language learners
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to learn good pronunciation and intonation. Flueigyefficiently trained when
students learn the lyrics (the text) by heart angd the song.

However, we must understand that songs simply weskan additional
teaching aid and only with a well-planned curricalsongs can represent a good
support in a language teaching/learning course.

Teachers should remember that each class is diffanel the same song and the
same activity that works for one class may not Worlanother one. Thus, we should
take several factors into consideration while chmmpa song for the class. Griffee talks
about 4 categories: the class, the teacher, ctamsopportunities, and the music. He
also points out, that the number of students irtlhes, their age, level of English, their
musical interests, and also the time of day arg ivgportant /Griffee, 1992/.

There are many explanations why music is so inflaerGriffee /1992/ states
that songs have a great power to influence oumigeland they make the listeners
feel and understand the message behind the Iyndghe melody. They can then
easily identify with the lyrics and connect the mieg of the song to their own
personal experience. Songs can evoke strong emabiseociations.

Oxford Dictionary defines music as “the sounds ofces or instruments
arranged in a pleasing way” /Oxford Advanced Leesrgictionary, 2009: 606/.
The word “pleasing” is a very important part ofsthiefinition as it emphasizes the
emotional influence that music has on people.

It “intensifies human’s feelings” (mostly in a ptigé way) as it is defined by
Oxford Dictionary and people have various reasamdi$tening to music. Some
people state that listening to music makes theiimfieee positive and puts them in
a better mood. This statement is proved by the tsmancient philosopher Plato
who once said: “Music is a more potent instrumémintany other for education,
because rhythm and harmony find their way into tmevard places”
/https://lwww.goodreads.com/quotes/455835-musieahitng-is-a-more-potent-
instrument-than-any-other/.

Thus, taking into consideration all the above nogwil we state that songs can be
a valuable source of new vocabulary for studentscs of songs provide new words
in a meaningful context. Teachers can use songarious ways and students can
guess the meaning of the new words either frorsahg itself or through the exercises
and with some potential help from the teacher. Wikl also mention that listening
skill is the skill which people most associate véitings and , certainly, songs are very
good tools to develope the students’ listeningsskil

According to a song-lesson plan, listening actigittan be divided into three
main groups: pre-listening, while-listening, andsplistening exercises. Most of
the pre-listening and post-listening activities aoenmunicative and are meant to
develop speaking skills.
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We use pre-listening tasks and activities to prepstudents for the main
listening. These activities serve several aims.yTeen either activate students’
knowledge of a particular topic or can provide thesth necessary information
before the actual listening, or motivate them fog aictual listening. Richards and
Renandya /2002/ mention that there are two mairs a@ifipre-listening activities.
Motivation is very important as it enhances thedshis interest in the text.
Another important factor is predicting and it males essential part of the pre-
listening activity. According to Rizvi“ predictiorsre mostly made on the basis of
“the title, subtitles, visual aids used by the stnidat the beginning of the talk”
/Rizvi, 2005: 78/.

While-listening activities are completed by studemturing the listening
process and they are related to the text of thg.séau should allow students to
look at the lyrics before the listening activiipd give them some time to get
acquainted with the topic. While-listening exersissre divided into two main
groups:

a) listening for a gist,

b) focused listening, i.e. listening for a partanupiece of information.

The aim of listening for a gist is to get the mpoint of the text the students
are listening to. It includes , for example just tbpic of the song, the idea of who
is speaking or whether there is more than one spe&tudents do not need to
understand every single word to be able to compleseactivity. It is important for
the teacher to emphasize that it is not necessamderstand every word as it is
possible to get the main message without underistgradl the words. This kind of
exercise is suitable for presenting a new topic asdan introductory part for
further activities.

In contrast to listening for a gist, focused listgn concentrates on more
detailed pieces of information. This requires a mdeeper level of understanding
as students need to focus their attention to pdaticdetails. The most common
example of a focused listening exercise is a gfpviihere students listen for
particular words. Other types of exercises oftaruitte filling in tables, graphs, or
checking words which occur in lyrics.

Some songs can be acted out as role-plays. Bastn @ong, students divide
their roles and think of suitable dialogues to@dtthe meaning of the song. At the
end of the song-lesson the teacher asks the stutemirite a story based on the
lyrics of the song using the active vocabulary.

Besides the teacher can ask the students to wieteeafrom or to the singer
or a character in the song. They could also wrienaextra verses themselves.
Students like the activity when the teacher gitesrt only one half of the song and
asks them to predict and write what the other\walfld be.
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Modern foreign language teaching methodology hagldped an abundance
of resources, applications and techniques that fiaijitate learning languages at
different ages, in various learning contexts. In puactice during the pandemic we
used some online language-teaching tools and res®wwuch aJubequizzard,
Lyrics Training, My English pages, which provide the learners with songs and
different types of quizzes based on the lyricshefgong.

Tubequizzard is a tool that generates listening - decoding zpszbased on
subtitled Youtube videos.

Tubequizzard should be used after the actual lisgeactivity. The teacher
offers students to listen to a song chosen on Ymutand transferred to
Tubequizzard, then the students do the gap-filemgrcises that the application
creates based on the lyrics of the song. Thisiactiwovides effective practice of
listening skills. It helps not only to develop ésing abilities but it can also be
easily adapted to practice vocabulary or certaimngnatical structures.
Tubequizzard can focus either on particular vocatyuin the lyrics or a specific
word-class (e.g. verbs, adverbs, prepositions) dtige tool gives the teacher a
variety of options from which he or she can choasé practice different lexical
and grammatical structures with students.

Lyricstraining.com website offers the chance to improve English while
listening to the students’ favourite songs. Stusl@fioose a song, listen to it and
complete the lyrics. The website has several t@lsh as selecting the genre of
the song, level of English, also students can tetwaline of the song as many
times as needed to capture the right word comlnatiWhen using
lyricstraining.com, another distinguishable featwan be noticed, it has the
assortment of languages that can be altered.

Post-listening activities may serve as follow-ugiwaites to the listening.
Students should use what they have learnt and ratkegt into their basic
knowledge. These are usually speaking activitiegsudsions, and debates on the
topic. Post-listening activities allow students revise the vocabulary and the
grammatical structures used in the text they hamst ljstened to. According to
Richards and Renandya “the teacher should askdeato infer the meaning of
new words from the contexts in which they appegust-as they do in reading. The
procedure is to write the target words on the boaplay the sentences containing
them, and ask learners to work out their meanifjthards&Renandya, 2002:
245/. Just like the pre-listening exercises, pisseihing exercises together with the
listening skills develop students’ speaking andingiskills.

Based on our experience we can surely state timgissoan represent a very
suitable tool in language learning and can be qustful in language acquisition.
Songs can be used to practise any of the main daysgskills. Teaching songs with
the help of contemporary online applications andoueces develop not only
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students’ listening skills, they also enhance o8fielts such as speaking, writing,
reading. Besides, due to songs and music studettsngre motivated as they
consider songs to be fun and the motivation théysge fact much more effective
than what the ordinary exercises in their textbocds give. Music can relax and
stimulate students for learning. Playing a song dadiately affects class
atmosphere. Practice shows that students may heare vocabulary and grammar
structures through songs and songs are a highlgssitde source of authentic
language. And last but not the least, reference$yrios provide a means to
integrate cultural dimensions in a lesson.
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L. (N4UUU3UL, L. WURUN3UL - Gpgliph nbpp hwnnpnwygwlw
dbpnnny oypwp [Ggniubph nwuwydwiundwt dbg. - Ownwp [Lqyh nwuw-
qwundwu dbg9 tpgbipp Ywpnn Gu dwnw)b| npwbu Unp pwnwwwownh npnaw-
Yh Gupwwnbpuntipnd Yphpwndwu hpwowh wnpnip: Lpwup bwb ogund Gu
wnwyb| wpryniuwybin duwynpb] bW pulwit] ppwlwuwlywu Yunnygubipp:
Unyu hnnywdnud puuwnyynid Gu tipgbipnd ownwp |Ggyh nwnigdwu nwubiph
hwdwp Jowyywsd Jwpdnipniuutip W hwuduwpwnnieyniuubn, npnup Yuwwu-
nbU Uynyeh jnipugdwup, pwnwwwowph wytiih htown dnnwwwhtinw, huswtiu
Uwl pwuwynp funuph hnydwup: LEpYwjwgynd Gu bwl dh 2wpp wngwug
hwppwlyubp L gnpdhpubp, npnug Yhpwndwdp' Gpgbpny ownwp |Ggqyh nwinig-
dwu nwubpp nwnunw Gu nyniphu, htitnwppphp W wywnhy:

Pwtiwih pwnbp. onwn |tiqyh nwunignid, hwnnpnwlygwywu dbpnn, tip-
gbip, unp pwnwwwown, hwdwwnbipuwn, pipwywuwywu Ywnnygubip, wngwug
hwppwlutin, nGuntpuutp

H. TOBMACSH, H. KABAPSAH — Pony necen 6 usyueHuu unoCmMpPAHHbBIX
A3b1K06. — [1ecHsI KaK OJIMH U3 BUIOB PEUEBOTO OOILICHHUS CITY>KUT HCTOYHHKOM HOBBIX
CIIOB W BBIPAXCHUH M SBISIETCS CPEICTBOM pACIIMPEHHS CIIOBApHOTO 3araca
yyamuxcs. B necHsx HOBas JIEKCHKa BCTPEYAETCS B OMPEJEIEHHOM KOHTEKCTYaJIbHOM
OKpY>KCHHH, UTO TIOMOTaeT €€ aKkTHBH3aluH. [leCHH TakXe CIOCOOCTBYIOT JIydIIEMY
YCBOCHHIO TPAMMAaTHYECKUX KOHCTPYKINH. B cTaThe BBIACIAIOTCS HEKOTOPHIE IPEUMY-
IIeCTBa MCIIOJIb30BAHUS ME€CEH MPU M3YUEHUH aHTIIMKUCKOTO S3bIKA, MPEACTaBISIOTCA
3aJaHUs U METOABI, KOTOPBIC PEKOMEHIYIOTCS] IPUMEHATH BO BPEeMs yPOKOB. B cTaThe
TaK)Xe MPEICTABICHBl OHJIAWH PEeCypChl M MaTepHajbl, C MOMOIIBI0 KOTOPHIX Ooiee
3¢ GEKTHBHO aKTUBU3UPYETCS M 3AKPEILIACTCS JEKCUKO-TPAMMATHYSCKHH MaTepHal,
BBOJIUMEII TOCPEICTBOM TIECEH.

Knroueeswvle cnosa: o0yueHue MHOCTPAHHBIM SI3bIKaM, KOMMYHUKATHBHBIN METO,
TIECHU, HOBAsl JIEKCHMKA, KOHTEKCT, I'PaMMAaTUYECKHWE KOHCTPYKIIMM, OHJIAWH IUIaT-
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