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Abstract: In contemporary education, the need for teachers to enhance their practices and
core knowledge in pedagogy is significant. Various professional development programs
have been devised to address the teacher’s needs, nonetheless, since many of them are
generic, they often fail to consider individual circumstances, situational aspects and in
some cases factors related to national mentality. Here, Peer Observation of Teachers
(PQOT) can be instrumental and a promising method in identifying and refining a teacher’s
overall approach to teaching methods. This aligns with teachers' motivations for growth
and provides relevant, actionable feedback. The current study evaluates POT's
effectiveness as a professional development tool using qualitative methods, including Focus
Group Discussions and surveys across various disciplines, such as English, Business
Management, and Linguistics. In Armenian higher education, where formal peer
observation is still developing, hierarchical structures and a limited feedback culture may
affect its implementation. The paper reveals that POT helps identify areas for improvement,
promoting reflective practice which can enhance and facilitate the practice of knowledge
sharing and contribute to a supportive working community. The study also touches upon
significant challenges, such as time constraints, stress and subjective feedback. In addition,
the lack of formalised peer observation programs may lead to inconsistent practices. The
study recommends increasing the frequency of peer observation sessions and developing
programs with clear guidelines to provide targeted training for teachers and boost

" yerznkyan@ysu.am

** irina.burnazyan@ysu.am

*** lusine.bostanjyan@ysu.am

Received: 28/042025
Revised: 23/05/2025
Accepted: 29/05/2025

This work i licensed under a Creative Commons Attribution-NonCommer-
cial 4.0 International License. © The Author(s) 2025


https://doi.org/10.46991/FLHE.2025.29.1
mailto:yerznkyan@ysu.am
mailto:irina.burnazyan@ysu.am
mailto:lusine.bostanjyan@ysu.am
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/

102 Foreign Languages in Higher Education, Vol. 29, Issue 1(38), 2025

effectiveness. Overall, POT is valued for its potential to improve teaching quality and
professional development provided there is structured institutional support.

Keywords: Peer Observation of Teachers, professional development, teacher feedback,
classroom observation, teaching methods, educational improvement, teacher training

Introduction

Teaching is a continuous process of learning, which requires teachers not only to
stay updated with the latest trends, innovations, and theoretical practices but also to
master practical approaches. Irrespective of their best efforts, teachers often find it
difficult to demonstrate an unbiased and objective evaluation and ssessment of
their teaching methods, which is essential not only for their career but also for the
quality of teaching and the product that they provide. To foster the overall teaching
process, universities, colleges, and schools often provide mandatory refresher
courses, and teachers themselves participate in workshops, seminars, and
discussions during which they share concerns and exchange experiences, which is
invaluable for the teaching process. However, POT may be singled out as one of
the most effective tools for teacher development. While teachers’ training courses,
programs, and seminars are of a generalised character, POT offers an
individualised and unique approach tailored for the teacher based on the
observation, allowing them to receive specific feedback on their teaching styles.
This individualised feedback helps to reveal their potential, ultimately resulting in
significant refinements in their pedagogical skills. As a result, the integration of
POT into professional development strategies is imperative for the overall
betterment of the educational system, ensuring the teacher's professional growth.
The purpose of this paper is to show the best possibilities that POT may offer
for teacher development. It aims to underscore the significant benefits of POT,
such as fostering teaching practices and creating a collaborative learning
environment among educators. Additionally, this paper will touch upon potential
threats and biases that can be encountered in the POT process, including power
dynamics, subjective evaluations, and the biased influence of personal
relationships. Furthermore, it will examine the reasons why many teachers are
reluctant to be observed and avoid the process due to concerns about privacy and
the fear of judgment considering that it may impact their professional reputation.
The paper also provides observations from a survey conducted primarily in
educational institutions in Armenia, as well as in foreign institutions, offering a
comparative perspective. It presents different approaches to conducting POT, along
with practical solutions to the challenges that both teachers and observers may
encounter in the process. Through these insights, the paper aims to provide a
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comprehensive understanding of POT's role in advancing educational quality and
supporting teachers in reaching their full potential.

Theoretical Background

Peer observation of teaching was first proposed in the early 1980s in the USA as an
on-site dimension of staff development (Hossain, 2021). Peer observation is
defined as a process which ‘involves a university lecturer attending a colleague’s
teaching session with the intention of offering feedback as a ‘critical friend’
(Lomas & Kinchin, 2006, p. 204). Gosling categorises peer observation into three
models: evaluative, developmental, and collaborative (Gosling, 2002). The
evaluative model, which is formative in nature, aims to assure quality and high
standards in teaching, serving managerial purposes, while the developmental and
collaborative models are less formal and promote skill enhancement and reflection
through peer interaction. According to Goldhammer, peer observation aims to
improve classroom instruction and is realised either as part of a mentoring program
or on an individual level (Goldhammer, 2015). While some skills are directly
observable, others are better addressed through discussions, contributing to the
exploration of new teaching strategies.

As the discourse on peer observation continues to evolve, recent studies have
brought renewed attention to the pivotal role of feedback in improving teaching
practices. For instance, a large-scale meta-analysis highlights that feedback can
significantly enhance both instructional quality and student outcomes (Wisniewski,
Zierer, & Hattie, 2020). This reinforces the value of peer observation not only as an
evaluative measure but as a channel for professional dialogue and growth.
Furthermore, peer feedback is increasingly recognized as a low-cost yet highly
effective approach to teacher development. A recent systematic review emphasizes
that collaborative feedback among educators, when thoughtfully integrated, can
strengthen professional learning communities and encourage sustained pedagogical
reflection (de la Iglesia, Forteza, & Duma, 2024). These insights further affirm the
potential of peer observation as a practical and reflective tool within institutional
settings.

Why POT?

Teaching faces significant internal and external pressures and thus requires
ongoing adaptation and improvement to improve teachers' practices, mindsets, and
student outcomes. However, Guskey warns that such programs may fall short if
they overlook teachers' motivational incentives and the process by which this
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change typically happens (Guskey, 2002). By focusing on practical and job-
relevant issues, teachers broaden their expertise, enhancing both individual and
institutional practices.

Peer observation is highly effective as it is directly related to teachers' intrinsic
motivations and supports natural changes in their professional behaviour, providing
relevant and timely feedback that can be immediately applied. When teachers see
obvious benefits to their knowledge, skills, and classroom performance, they get
more engaged in the process, which contributes to professional growth. Another
advantageous feature of peer observation is that it adapts professional development
to individual teachers' needs and given contexts. By observing and being observed
in their classrooms, educators receive practical insights directly relevant to the
challenges they encounter and their goals, increasing the possibility of adopting
and honing new practices and achieving lasting improvements and solid
knowledge.

POT contributes to well-rounded professional development by enabling teachers
from different disciplines to observe each other and exchange their best practices
since the concept of peer observation in teaching goes beyond the scope of a
classroom lesson and thus forges multidisciplinary collaboration. This exchange
provides educators with new perspectives, simultaneously refining their teaching
methods and cultivating a culture of continuous learning. The incorporation of peer
observation into professional development programs in institutions, along with a
cross-disciplinary collaborative approach, can establish a dynamic and adaptable
environment which will promote sustained improvement in teaching and boost
student outcomes.

As Kemp and Gosling state POT serves two distinct purposes: as a
developmental means of enhancing the quality of teaching and as a means of
evaluating the quality of teaching’” (Kemp & Gosling, 2000). Observing
experienced colleagues contributes to early-career educators in learning diverse
teaching methods improving student engagement and accelerating their
professional growth. By making use of this practice higher education institutions
will enhance student experiences, promote faculty collaboration, and reduce
training costs. The benefits are mutual: while early-career teachers gain exposure to
varied teaching styles, seasoned educators also benefit by gaining fresh insights
and identifying areas for improvement.

Advantages

The culture of educational institutions prioritises teaching and learning initiatives.
Peer observation of teaching in schools and higher education offers multiple
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advantages in addition to being an effective developmental tool and a powerful
mechanism for professional development. It stimulates critical reflection on
teaching methods on both individual and institutional levels. POT is a means to
boost pedagogical skills and ensure a culture of shared learning and collaboration.
The overall process can be advantageous, resulting in a strengthened professional
network based on mutual trust and respect. POT is a chance for fresh perspectives,
innovative strategies, and efficient curriculum development. Teachers can identify
areas for improvement not only when being observed but also when observing,
contributing to their professional growth.

On a constructive and practical level for institutional management, the benefits
of POT can fall into several key strategic advantages:

observation frequency — POT can be conducted more frequently since it
requires minimum management involvement and allows teachers to improve
between more formal evaluations;

less time-consuming — POT saves management time allowing them to focus
on other urgent issues;

supporting career advancement — POT offers low pressure in gaining
experience through observation and feedback;

open to feedback — POT allows teachers to be more receptive to confidential
feedback enhancing the effectiveness of the process;

diverse feedback — POT allows observers to pair with teachers of different
focus areas to provide varied perspectives;

mutual learning — POT allows both parties to benefit through encouraging
self-reflection;

ongoing professional development — POT can be carried out independently
as required.

POT is described as an approach that cultivates dialogue, a sense of community,
and reflective practice among teachers through informal yet intentional peer
observation. They emphasise how this process provides valuable insights,
stimulates critical thinking, and reinforces lifelong learning. The active
engagement of colleague-teachers in mutual knowledge exchange establishes a
culture of constructive feedback, encourages self-assessment, and affirms
professional expertise, enabling teachers to identify strengths and areas for
development. Watching peers teach directly builds confidence and inspires
educators to refine their methods and develop new instructional strategies
(Cassada, Harris, et al., 2017, p. 79).
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Challenges and Solutions

Peer observation in teaching can be a valuable tool for professional growth, but
several challenges need addressing to maximise its potential. Specific drawbacks of
peer observation have been revealed during surveys by some researchers who
claim that while peer observers are comfortable providing constructive feedback,
they are less willing and confident in critical reflection although it is essential in
the observation process and contributes to enhancing the teaching and pedagogical
practice overall (Kohut et al., 2007; Gosling, 2009).

The lack of disciplinary pedagogy skills among observers is another challenge
which may often result in less relevant feedback. Consequently, training that
deepens understanding of subject-specific teaching methods can help make
observations more insightful. This can be realised by providing training aimed at
boosting observers' confidence and, at the same time offering balanced and
actionable feedback. Subjectivity and bias can appear as additional obstacles in
providing feedback, especially when there is a personal connection between the
observer and the observed. Clear observation forms and training on recognizing
biases can ensure more objective feedback.

To mitigate psychological outcomes, such as insecurity or complacency, which
can arise from peer observation, it is recommended to foster a collaborative culture
focused on mutual improvement rather than competition. Another issue is time
constraints since peer observation requires significant preparation and feedback
time, including scheduling specific time for observations and integrating them into
professional development days.

The efficiency of observation outcomes is ensured by orderly, organised
training, which mandatorily includes the design of feedback forms, workshops.
Obijective data collection should be part of the training to help teachers observe and
provide constructive feedback. Teachers need time to familiarise themselves with
the process itself, and once they have done it, they are capable of taking on more
responsibility, with oversight remaining for unimpeded implementation.

By addressing these challenges with targeted solutions, peer observation can
become an enriching and effective tool for continuous professional development.

Organizing Peer Observations

It is vital to establish a clear framework before conducting a classroom observation
through a preliminary meeting between the peer observers and the faculty member.
The primary goal is to clarify the purpose and desired outcomes of the observation
and to allow the faculty members to share what they hope to gain. The meetings
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serve as the foundation for efficient mentoring and, consequently, constructive
feedback, allowing the observer to gather essential information about the course.
The information necessary to organise the observation includes class structure,
student demographics, teaching methods and strategies the faculty member wants
to focus on, and specific areas they may want feedback on, such as engagement
techniques, use of technology, or class activities.

A full-session observation provides the most comprehensive perspective, yet it
may not always be feasible due to time or resource constraints. In such cases,
preliminary discussions allow the instructor to voice specific teaching challenges
and project expectations. The observer can then focus on selected aspects of the
session, such as instructional strategies, classroom transitions, student engagement,
and the overall organization of the lesson.

A crucial part of the pre-observation process is self-reflection which
encourages faculty members to critically evaluate their teaching practices,
underscore strengths, identify areas where they need support, and consider any
changes they may want to apply. This reflective process can feel vulnerable, but it
plays an important role in professional development.

The peer observer should comprehend the course syllabus since it details
important features of the learning objectives, evaluations, and teaching practices.
The syllabus includes the assignments, grading guidelines, and general
expectations of the faculty. The observer also gains context and insight into the
faculty member’s interactions with students and course organization.

To decide whether the faculty member is efficient as a teacher the following
crucial areas are recommended to study throughout the observation of a peer:

Instructional Strategies: Examine the teaching strategies employed to see if
they complement the course material and learning goals. If students work in
groups, it is recommended to evaluate how effectively the instructor guides the task
and whether the discussions are meaningful. Check to see if the lecturer engages
students with pertinent subjects and talks clearly during a lecture.

Promoting Critical Thinking: Assess how the teacher fosters and encourages
critical thinking and comprehension of the material and whether students delve
deeper than the obvious. Note if the teacher asks follow-up questions, pushes
students to think creatively, or helps them relate new concepts to earlier lessons.

Organization and Sequencing: The general flow and structure of the session are
to be considered. In addition, it should be noted if each topic is directly related to
the previous and the topics flow well into one another.

Student Engagement: The effectiveness of instructional strategies is frequently
reflected in student engagement and to what extent the instructor promotes and
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enables participation, how students engage with the subject matter and with one
another and if they are conducting experiments, having conversations, or posing
guestions.

Classroom Environment: The ambience in the classroom has to be evaluated
since it may or may not provide appropriate conditions for students to be involved.
The teacher is the one responsible for fostering an environment where students are
free to voice their thoughts, questions and opinions. Another significant aspect of
the session organisation is how the teacher responds to opposing viewpoints or
challenging topics.

Technology Use: Presently the use of technology in the classroom is an
inalienable part of the successful conduct of a session. However, a mere application
of the technologies is not enough to improve students' learning and engagement. It
is necessary that tools are in line with the educational objectives and that the
instructor feels at ease utilizing them.

It is beneficial to have a quick feedback session following the observation to
talk about what went well, how the objectives of the session were achieved, and
any areas that might use some tweaking. Both the observer and the faculty member
gain practical insights from this conversation, which aids in the faculty member’s
continued professional growth. The method turns into a useful tool for
development if these important areas are prioritised and clear communication is
maintained before, during, and following the observation.

Suggested Model for Organizing Peer Observation

Pre-Observation Meeting:

Obijective: establish clear observation goals and target areas.

Activity: discuss specific aspects of teaching, agree on the observation method,
and set expectations.

Observation Session:

Objective: collect data on the teaching practice.

Activity: conduct the observation following the preliminarily agreed areas and
the mode, minimizing disruptions during the session.

Post-Observation Reflection:

Obijective: analyze the session and provide effective feedback.

Activity: engage in a constructive dialogue starting with the teacher’s self-
reflection, share observations, highlight specific evidence, and discuss strategies
for further improvement.
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Follow-Up Activities:

Obijective: encourage continuous support and collaboration.
Activity: schedule a follow-up meeting to monitor progress.

PEER OBSERVATION FORM

109

Observer’s Name

Teacher’s Name

Course Name

Duration of the Session

Rating (1-5): 0102030405

Organization and Structure of the
Session

(1-5:0102030405

Teacher’s Subject Knowledge

(1-5:0102030405

Teaching Methods and Techniques:
Instructional Methods Applied:

O Lecture

[ Discussions

[0 Case Study

O Problem-Solving Tasks
[ Other

(1-5): 0102030405
Learning Materials

[0 Textbooks

O Presentations

1 Videos

I Online-resources

O Other

Classroom Management

(1-5:0102030405

Technology and Online Resources

(1-5:0102030405

Students’ Engagement

(1-5:0102030405

Strongest Aspects of the Session

Avreas for Improvement

Challenges

Suggestions

Signature

Observation Date:
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From Insight to Action

A small-scale study was carried out by educators from Yerevan State University
(YSU) to explore current peer observation practices within higher education. The
findings are intended to serve as a basis for a larger-scale investigation in the
future. The study examined both the perceived advantages and difficulties of peer
observation through an anonymous online questionnaire and semi-structured
interviews with 55 faculty members from various institutions. Participants had
between 2 and over 30 years of teaching experience and came from disciplines
including English, Business Management, and Linguistics.

The survey gathered demographic data and explored the participants’
experiences with peer observation, the level of institutional support available, the
challenges they encountered, and their views on improving the process. Just over
half of the respondents (53%) indicated that they had engaged in peer observation
activities at some point in their careers. Among them, the experience was generally
seen as useful, particularly in terms of exchanging teaching practices, receiving
informed feedback, strengthening collaboration between colleagues, and
identifying areas for growth in their teaching approach.

The data also indicates a number of obstacles. Time constraints were
mentioned most frequently, with many respondents noting the difficulty of making
space for observation activities in already packed academic schedules. This
challenge appeared more acute in institutions where peer observation is informal or
left to individual initiative, often without any structured guidance or administrative
backing.

Another commonly cited issue was the unease associated with being observed,
especially among those early in their careers. Several educators shared that the
experience could be uncomfortable or anxiety-inducing, which, in turn, might
influence how openly they teach or how they interpret feedback. Concerns were
also raised about the potential for subjective or uneven feedback, particularly in the
absence of shared criteria or observation frameworks. Only 40% of the participants
reported that their institutions had formal peer observation procedures in place,
while 60% felt that the practice was not sufficiently supported. This included
limited access to training, lack of allocated time, and unclear procedural
expectations.

Participants offered a number of suggestions for improving the practice. Many
advocated for the development of clear guidelines, training sessions for both those
observing and being observed, and a more consistent approach to evaluating
observed lessons. Several respondents also emphasised the importance of
integrating peer observation into broader faculty development efforts to encourage



Methodology 111

wider participation and a more consistent experience. The survey results showed a
notable contrast between educators’ recognition of the value of peer observation
and the practical limitations that affect its implementation. For example, while 53%
had participated in observation, a larger portion (60%) reported insufficient support
at their institutions. Moreover, many of the concerns raised by participants, such as
time pressure, discomfort, and inconsistent feedback, echoed findings reported in
other contexts, indicating that these challenges are shared across institutions and
specific to a single setting.

While teaching is inherently personal and shaped by individual styles and
disciplinary norms, this study suggests that peer observation has the potential to
contribute meaningfully to professional development, especially when supported
by thoughtful institutional policies, preparation, and a culture of collegial respect.
The insights gathered through this preliminary research offer a starting point for
more extensive studies and suggest that, with proper attention to context and
support, peer observation can evolve into a constructive, collaborative process for
improving teaching in higher education.

Conclusion

The survey results indicate that peer observation is generally perceived as a
beneficial tool for professional development among educators. However, the
effectiveness of this practice is often hampered by challenges such as time
constraints, stress, subjectivity in feedback, and a lack of formalised programs. To
maximise the benefits of peer observation, institutions need to take a proactive
approach by providing structured support, training, and clear guidelines.

A well-implemented peer observation program can lead to significant
improvements in teaching practices, fostering a collaborative environment where
educators can learn from one another and continuously refine their skills. By
addressing the challenges identified in the survey, educational institutions can
make peer observation a more effective and supportive element of teacher
development, ultimately enhancing both teaching quality and student outcomes.
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qugukt hpkug dwubwghunwlwt hdnnmpmibbbpp b dudwbwluljhg nuuw-
Juigdut dbpanubp Yhpwunt: Mumghsubph Yuphputphtt wpdwqupbint hw-
dwp dowldl] bt dwubwghunwlwt Jipuyunpuundwut puquuqui spuqptp,
uwljuylt nputghg swwnbpt niubkh pughwipuywt punyp U hwdwj hwyyh sku
wnund wthwnwlwt hwiqudwbpubp, hpwyhdwluyhtt gnpénuubp, husybu
twl, npnp phypbpnud, wqquyhtt nwskjuybpyh wpwdiwhwwnynipmniutbpp:
Uju hwdwwnbpunnid qnpépultpttnh §nnuhg nuuuypngbup hnppwnupd domnu-
nhwnwplnudp (Peer Observation of Teaching - POT) jwpnn b wpynitwgbwn b hw-
dwgnpdwljguyht dkpny hwinhuwbw dhdjuig pquuujuindwi dnintgnudubpht
swhnpwiwnt, supniiwl junwpkjugnpsdtnt b thopdp hnpowbwlnt hudwp
gnpstwlul nt Yhpwnekih htnwnwpd juwyh wwywhnyuwi dhongny: Unyl
niunidtwuhpmipiniup punggdnud k «@npjuunwpd dptnnunhunwplnud» dbpnnh wpy-
mibu]bnnipnip’ npuku dwutughnwiut qupqugdwip bwwunng gnpshp:
Yhpwnkny dudwiwlwlhg dkpnnibp, wyy pyntd $nyniu-fudpughll pilapynid-
Ubp (Focus Group Discussions) i hupgmulikp hhinugnunipmip thnpand £
wyugnigk], np thnjuwgupd donnunhnwplnidp ogunid | pugwhwynty nuuw-
Juiniut pupbjudwt Yuphpubpp, jupwinid niunigdwt Jhipwhdwunwyn-
poudp b byuunnd ghnbjhph thnuwbwldwi dowlnyph qupqugdubp’ dlun-
nkny thnjuoqunipjutt Jpw hhdtws wopiwnwipughtt vhowjuyp: Ujuniwdk-
tuyuhy, ntuntdbwuhpnipiniup btwb pungdnid £ npny Yupbnp dwpunnwhpuybptkp,
huswhuhp Lt dwdwbwlh unnipniup, uppbuwghtt gnpéntutpp b uniptlnhy wp-
dwqutptubpp: Pugh wyy, gnpépuljipuyhtt nhnwpdut yquonntwljut spuqpkph
puguluwympiniup Jupnn bt hwbqkgub] ny dhwnbuwly gnpstjultpyh: Unyt
htwnwgnunipniut wowewplmd E Jhpwbugt] thnjuunupd dpnwunhwnwpldut
hwdwpwluwimpmniip b dowlk) spugpbp’ hunwl mnkgnygukpmy, npnbp Yw-
wwhnytt niumghstbiph tywwnwujhtt Jipuyunpuunnudp b Jpupdpuguk
nquuujuiundut wppynibwdbnnipniip: Cighwtnip wndwdp, hwdwljupquht
wowjgnipjull wnjumpjut ghypnid thnpungupd donmwunhwnwpynidp jupng
tujwt nbp jpunuw) puuujuindwi npulh pupbjudwuit b niumghsubph
dwubwghinuwljut qupqugdwt gnpénud:

LPulyh puwpkp. niunmghsutph thnjownupd  donwnghunwpynud, dwubwgh-
nuljut qupqugnid, hbnmwunupd Juy, nwuwypngtkuh dynunhnwuplnud, nuuw-
Juunuut dkpnnubp, Yppnipjut pupbjuynid, ntunighsubph Jkpuyunpuunnid

E. Epsunksan, U. Bypna3san, JI. Bocranmkan — Kpumuueckue pazmviuiienusn o
63AUMHOM MOHUmMOpUHZe YyueOH020 npouecca. — COBpPEMEHHBIN 00pa30BaTCIbHBIN
npouecc TpeOyeT OT y4HWTENIeH IOCTOSHHOTO IpOoQEeCcCHOHAIBHOIO pOCTa M COBEp-
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LIEHCTBOBAHUsI B 00JAaCTH METOIMKH NpernojaBaHus. MHOTHE HpOrpaMMbl HOBBIIICHHS
KBaM(UKAIUU HOCAT OOIINIT XapaKkTep U HalpaBJeHbl Ha yriryOneHne npodeccnoHaIbHbIX
HaBBIKOB, 3a4acTyl0 HE YYHUTHIBAIOT WHIUBHAYaJbHbIE OOCTOSTENBCTBA, CUTYaTHUBHBIC
(axkTopel U OCOOEHHOCTH HAIIMOHAIBLHOTO MEHTANIUTETa. B JaHHOM KOHTEKCTe ‘KoJuie-
ruanbHoe Habmoxenue yuureneii’ (Peer Observation of Teaching — POT) moxer craTh
MOJIC3HBIM U NEPCHEKTUBHBIM METOAOM IS OLICHHBAHUS M COBEPLICHCTBOBAHHS OOILETO
noAxona mpenojaBaTeleld K MerojaM oOydeHHs, o0ecrednBas aKTyalbHYI H
KOHCTPYKTUBHYIO O0OpaTHYIO CBs3b. B maHHO# pabote paccmarpuBaercs 3((eKTHBHOCTh
B3aMMHOTO MOHHTOPHMHIA Y4eOHOro Ipolecca Kak HHCTPYMEHTa HpO()eCcCHOHAIBLHOTO
pa3dBUTHA C MCHOJIb30BAHUEM Ka4YCCTBCHHBIX METOAOB, BKIIKOYasA (bOKyC-prHHOBbIe
0OCY)XJICHUSI W OIpPOCHl CpeAu MpenojaBaTe’eld pa3iHyHbIX JUCHUIUIMH, TaKUX Kak
AHTIUHCKUI A3BIK, YIIPaBJICHUE 6H3HCCOM U JIUHI'BUCTHKA. I/ICCHCI[OBaHI/Ie BBISIBIIACT
CYIIECTBECHHBIC l'[pO6J'IeMbI, CBA3aHHbBIE C MOHUTOPHUHI'OM, TaKHUC KaK BPEMCHHBIC
OrpaHHYCHUs, CTpecc W CYOBEKTHBHOCTH OOpaTHOW cBsi3u. Kpome Toro, orcyrcTBHE
(GopManbHBIX TPOrpaMM HaONIIOJCHUS CO CTOPOHBI KOJUIET MOXET MPUBECTH K
HETIOCIIeIOBATEIbHOCTH MpoLiecca.

PexomeHnyeTcsi yBEMYHTh YacTOTy HAOMIOAEHHWH CO CTOPOHBI KOJUIET U pa3paboTaTh
OpOrpaMMbl ¢ YETKO BBIPAOOTaHHBIM PYKOBOJICTBOM JUIsi OOECIICUCHHUS LENeBOM
MOATOTOBKH y4YHTeNel U HOBBILECHHS d(QEKTHBHOCTH Ipoliecca MpenoaaBanus. B nenom,
B3aMMHBIN MOHUTOPUHI" HAIMpPaBJICH Ha YJIYYIICHUE KaueCTBa IMPCNOoAaBaHUA U
npodeCCHOHANBLHOTO POCTa MPH YCJIOBHM HAIMYUS CTPYKTYPHUPOBAaHHOW HWHCTHTY-
LIUOHAJILHOM NMOAEPIKKH.

Knrouesvte cnoea. szaummnoe nabniooenue, npogheccuonaivioe pazeumue, oOpamuas
c653b, HAONIOOEHUEe 3a YYEeOHbIM HNPOYECCOM, MeMmOOUKU Npenoodaganus, COBePUuLeH-
cmeosanue 00pa306anUs, NOGbLIULEHUE KEATUDUKAYUL Npenoddsamerel



