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Abstract: This study investigates Call-to-Action (CTA) phrases in digital discourse,
focusing on their linguistic characteristics that aim to elicit specific responses from
audiences. In the context of online marketing, where digital communication has a
significant influence on consumer behavior, CTAs serve as crucial tools for engagement
and conversion. The investigation, employing methods of discourse analysis and linguistic
analysis, demonstrates that CTA phrases utilize direct action verbs, concise structures, and
elements of urgency, such as buy now or limited time offer, to capture attention and prompt
immediate action. Furthermore, effective CTAs are tailored to the target audience, taking
into account their interests and motivations. By elucidating the linguistic mechanisms
underlying CTA phrases, this research offers insights into optimizing digital marketing
strategies for greater impact and responsiveness.

Keywords: audience engagement, call-to-action phrases, digital discourse, digital
marketing, linguistic features

Introduction

As technology progresses and social influences evolve, businesses are increasingly
dependent on digital channels, particularly social media, for engagement and
growth. Beyond operational strategies, language itself plays a critical role in
business success, serving as a tool that can open numerous opportunities. Digital
discourse has a significant and wide-ranging impact on language usage in the ever-
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evolving world of digital communication. The focus on immediacy and economy in
digital conversation has resulted in the creation of emoticons, emojis, and textual
abbreviations as shorthand means of communication. Given the growing
prevalence of digital communication in the age of the internet and social media,
Call-to-action (CTA) has become a prominent and persuasive element in online
advertisements, social media content, and other web-based communication forms.
However, while numerous marketing studies have explored the psychological or
behavioral effects of CTAs, few have examined their linguistic construction and
functional variation across digital contexts. This study seeks to fill that gap by
analyzing the linguistic features that make CTAs persuasive and effective in online
environments.

CTA phrases are effective phrases that aim to provoke a certain behavior from
the target audience, such as clicking on a link or making a purchase. CTAs are
essential to influencing user behavior, increasing conversions, and fulfilling
communication goals since they are deeply embedded in digital discourse. These
phrases can be found on every website, app, digital advertisement, video, and so
on. They use a unique linguistic structure designed to issue commands, prompt
swift action, or deliver persuasive appeals through emotive language. This diversity
in grammar allows CTAs to convey a sense of urgency, relevance, or persuasion,
depending on the context. Understanding these grammatical nuances is key to
deciphering how CTAs work and how they influence user behavior online. They
play a vital role in digital discourse by shaping how we interact with content and
make decisions in digital communication.

The findings of this study are expected to contribute to existing literature by
providing insights into the linguistic construction of Call-to-Action (CTA) phrases
in digital discourse. These insights can guide communication specialists, digital
marketers, and educators in understanding how language functions as a persuasive
tool within online environments. The study further highlights the role of linguistic
structure and discourse context in influencing user behavior, offering a
comprehensive understanding of how language choices in CTAs can enhance
engagement and conversion. By uncovering the linguistic mechanisms underlying
CTAs, this research also contributes to digital discourse studies, enriching
interdisciplinary perspectives on language use in media-driven communication.

Literature Review

Digital discourse refers to language use in computer-mediated environments,
encompassing interactions on websites, social media, and messaging platforms. It
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is characterized by multimodality, interactivity, and immediacy - features shaped
by the technological affordances of new media platforms that facilitate
participatory, user-generated communication (Grewal, Herhausen, Ludwig, &
Villarroel Ordenes, 2022; Jenkins, Ford, & Green, 2013).

Digital discourse has different functional aspects based on the platform,
context, and communication goals. One of the features of digital discourse is its
multimodality. In the study of discourse, multimodality is becoming recognized as
a core concept (Jewitt, 2014; Kress & van Leeuwen, 2001), bringing attention to
the ways in which language interacts with other semiotic systems and is only given
meaning through these interactions. While digital technologies are becoming more
and more multimodal due to the combination of messages, images, sounds, and
other semiotic modes, it is important to note that all human communication is
multimodal (Norris, 2004). Ignoring the fact in the examination of digital genre
practices (which involves studying various forms or types of communication in
digital contexts) leads to incomplete descriptions of communication within them.
Thus, “the concepts of multimodality and multi-semioticity” are “central to current
research on language and digital media” (Georgakopoulou & Spiliotti, 2016, p. 3).
In this context, CTA phrases often appear embedded within multimodal formats
such as clickable buttons, banners, or voice prompts, where their linguistic form
interacts with design, color, and placement to heighten persuasive appeal.

A CTA is a term used to describe a word or phrase designed to encourage a
specific action from a reader or visitor to a website. It is a marketing device
designed to elicit an immediate response or encourage engagement, forming an
essential component of many websites (Steinberg, 2005). Essentially, it offers
guidance to prompt interaction or decision-making. Baines, Fill, and Page (2013)
mentioned that when it comes to increasing engagement with larger audiences,
CTA is thought to have a significant influence on their perceptions of brands,
value, and behaviour. Although a call-to-action might consist of straightforward
text, it is frequently accompanied by a link or button, aiming to lead the visitor
towards a desired outcome, typically a conversion. The CTA is part of the logical
progression of a landing page or website. This principle is rooted in psychology. It
is called the perceptual set theory. Allport (1955) defined perceptual set as a
perceptual bias or predisposition, or readiness to perceive particular features of a
stimulus. According to Vernon (1955), perceptual set operates in two ways: first,
the perceiver holds specific expectations and directs attention toward certain
elements of sensory input, a function referred to as the “Selector.” Second, the
perceiver possesses the ability to categorize, interpret, and label the chosen
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information, as well as to draw conclusions from it, a function described as the
“Interpreter.”

Language appears as a type of figure-ground illusion in the real-world
contexts of digital discourse, switching into and out of focus at different moments.
Language can seem to be everywhere at times or nowhere at others; it can be high-
profile and dominant one minute, low-key and almost invisible the next. And this is
becoming increasingly true as our technologies continue to grow and converge, to
some extent, face-to-face contact with all its complexity, variety, and immediacy.

The language of digital media can be viewed as a threat to language; for
instance, we hear that English is somehow disappearing or that society is losing
control over “good”, “proper”, or standard English (Tagliamonte & Denis, 2008;
Thurlow, 2006). According to reputable news sources, new communication
technologies “ruin grammar” and “beat up” or “corrupt” languages. And this way
of talking about digital discourse is fairly persistent, even despite evidence to the
contrary (Tagliamonte, 2016; Thurlow, 2012). In CTA phrases, the need for
adaptability, blending traditional syntactic structures with informal tone, emotive
cues, and even non-verbal elements like emojis or typographic emphasis to
persuade effectively in context, is reflected.

Functional features of Digital discourse also include orality, compensation,
and economy (Androutsopoulos, 2007). Conceptual orality encompasses all
elements of written discourse that indicate informal spoken language. Emojis,
acronyms for different kinds of laughter, and repetitions of letters and punctuation
to imitate emotive prosody are examples of compensatory techniques. Any
argument used to shorten a message is included in the third theme, linguistic
economy. This issue is most obviously based on the consequences of technology,
which are attributed to the need for speed in synchronous exchanges, to financial
limits, or to constraints on the size of messages. CTA phrases, in particular, rely
heavily on this principle: they often compress complex intentions into minimal
linguistic units while preserving persuasive power. Their reliance on brevity and
clarity further ties them to linguistic economy, where the goal is maximum effect
with minimal text.

The term linguistic orality describes the qualities of spoken language,
especially as it relates to written or digital communication. It includes things like
slang, informal language, and the application of emphasis or intonation to
communicate tone or meaning. Linguistic orality in digital discourse can be
observed in text-based communication that resembles spoken language, including
the usage of emoticons, informal phrases, and acronyms to imitate spoken language
nuances. CTA phrases often employ elements of linguistic orality, such as
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imperative structures (Swipe now, Don’t miss out) that mimic spoken commands.
They also use compensatory techniques such as repetition, punctuation, and emojis
to convey urgency or emotion that would typically be delivered through prosody in
spoken language.

In summary, the literature highlights the interplay between multimodality,
linguistic economy, and orality in shaping digital discourse and persuasive
communication online. However, existing studies tend to treat these features in
isolation or within marketing frameworks rather than through a detailed linguistic
analysis of CTA phrasing. Moreover, relatively few works integrate recent findings
on multimodal interaction and digital persuasion across platforms (Ludwig,
Herhausen, Grewal, Bove, Benoit, De Ruyter & Urwin, 2022; Kubler, Colicev &
Pauwels, 2020). Adopting a multimodal discourse analysis perspective (Kress &
van Leeuwen, 2001; Kress & van Leeuwen, 2021), this study addresses that gap by
examining the linguistic construction of CTA phrases through the lens of digital
discourse theory, emphasizing how language, design, and immediacy interact to
motivate user engagement.

Methodology

This study examines Call-to-action (CTA) phrases within digital discourse, with
particular emphasis on their linguistic features and functional roles across diverse
online platforms. From a methodological standpoint, this research employs a
qualitative, descriptive approach based on digital discourse analysis (DDA) and
linguistic analysis. The approach focuses on identifying recurrent linguistic
features in CTA expressions and interpreting their communicative functions.

The methodological framework combines digital discourse analysis and
linguistic analysis. Digital discourse analysis is employed to investigate the broader
communicative structures in which CTAs appear, focusing on the unique
multimodal and interactive features of online environments. Digital discourse
analysis refers to the study of language use in the new media, such as emails, chat
logs, social media posts, blogs, and online forums, social networking sites, and
instant messaging platforms. It not only problematizes and challenges our tendency
to overdraw the concept of languages but also our assumptions about the discrete
character of language itself. Digital Discourse Analysis (DDA) is an
interdisciplinary field of study that explores how language is used in digital
communication (Moshinsky, 2022). Researchers often use DDA to explore how
people develop their identities, establish relationships, and manage power
dynamics in online spaces through language use. People are communicating more
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frequently and in various forms than ever before, due to the development of digital
communication technology. As a result, new kinds of language have developed,
such as the use of emojis, acronyms, and other forms of digital shorthand.

The linguistic analysis is applied to identify specific lexical, syntactic, and
stylistic patterns within CTA phrases. Each CTA is examined within its immediate
textual context to assess its persuasive strategies and functional impact.

The study focuses on ten carefully selected call-to-action phrases from diverse
digital platforms, chosen to represent a range of industries, modalities, and
persuasive strategies. Although this sample size is limited, it provides clear insights
into the key linguistic features of CTAs. Future research could expand the dataset
to include a larger corpus to further validate these findings and examine additional
patterns across platforms. The research corpus data were collected between January
2024 and August 2025 from 10 commercial websites representing different
domains (e-commerce, non-profit, service, and entertainment). Each website was
selected based on high traffic rankings and active CTA use.

Results and Discussion

Call-to-action phrases (CTAs) are the link that makes any online endeavor
profitable by bridging the gap between a passive browse and an active
involvement. They can illuminate the way for the audience, pointing them in the
right direction and encouraging them to take an active role in the discussion rather
than just being passive bystanders. CTAs are the waypoints in a world full of
content. Imagine a music streaming website encouraging you to Listen Now or a
vacation blog with a call-to-action to Book Your Trip. These examples encourage
action and engagement.

Phrasings that are marked with a Call-to-Action are essential in digital
discourse because they provide strong cues to users to take particular actions.
CTAs have been intentionally created to increase conversions, inspire engagement,
and direct user behavior in the fast-paced and competitive world of online
communication. Effective CTAs may have a big impact on the success of digital
campaigns, whether they are encouraging readers to buy something, join up for a
newsletter, or share material on social media. CTAs make it simpler for visitors to
interact with the content and complete the intended action by giving detailed
instructions. CTAs can effectively direct customers through the digital journey and
motivate them to take important actions by using compelling language, clarity,
urgency, and personalization.
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Calls-to-action may take several different shapes, but to be considered
effective, they must have three important characteristics. Three requirements for a
call to action are:

e Value Proposition: Why should the user click on the call to action? It is
essential to emphasize the benefits that they will receive by continuing
with the next step of customer experience.

e Powerful Language: When it comes to CTAs, it is best to use short, sharp
words that demand action. It is best to be as straightforward and
empowering as possible.

e Personalization: Building a relationship with the consumer by treating
them like the only person in the world is an excellent technique to establish
brand-buyer relationships.

Creating appealing call-to-action (CTA) text is essential for enhancing the

user experience and encouraging desired behavior. Here is a categorized list of the
CTA phrases:

Category CTA Examples

Direct Action Follow this, Join today, Sign me up now, Click for more, Take a
look, Click button, Find out more, Try it today, Contact us, Join us,
Read reviews, Check out, Look at, Please see, Watch for, Get more
info here, Discover, Find more, Learn more, Get it here

Urgency Don’t miss, Don’t forget to, Don’t wait, Hurry, Call today,
Download now, Shop now, Buy and save, Act now

Benefit-Oriented Get free, Save money, Get yours, Pay less, Get a gift, Find savings

The fundamental linguistic characteristics of Call-to-action phrases are:

1. Linguistic Economy: Call-to-action phrases are most effective when they
are as concise as possible. Linguistic economy, or the tendency toward brevity, is a
fundamental principle of language. Rooted in communication’s primary goal, it
favors convenience and minimal effort at the phonetic, lexical, morphological, and
syntactic levels. The concept, formulated as a linguistic law by American linguist
and philologist George Kingsley Zipf (1949), outlines several dynamic principles
of speech. This principle reflects a balance, often a compromise between desirable
but sometimes conflicting qualities: simplicity and clarity. Examples of
linguistically economical CTAs include Subscribe now, Listen now, Sign up, Act
now, and Try it free. These concise and direct expressions clearly identify the
primary action while immediately capturing the user’s attention.
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2. Use of Action Verbs: Action verbs express what the subject of a sentence
is doing, whether the action is physical or mental. Unlike other word types, action
verbs convey a unique sense of immediacy and strength, offering the reader clear
and precise information about the subject’s activity. Examples include run,
organize, divide, merge, and sign. In call-to-action phrases, the use of action verbs
prompts the reader to respond instantly, making the intended action both explicit
and compelling.

3. Use of Personal Pronouns: Research indicates that consumers are more
likely to respond positively to CTAs framed in consumer-focused rather than firm-
focused terms (Ku & Wang, 2025). Incorporating personal pronouns in call-to-
action phrases makes them more direct and personalized. Words such as you, your,
us, we, and our can create a sense of closer connection between the brand and the
customer. For example, the organization One Drop employs the CTA Together, we
turn water into action — a phrase that not only encourages engagement but also
motivates the user toward the desired action. Such phrasing helps build trust and
strengthens the relationship between the brand and its audience (URL:
https://www.onedrop.org/en/).

4. Emotional appeal: In marketing, emotional appeals have the power to
develop powerful connections between consumers and brands. Marketers can reach
consumers’ deepest desires, needs, and fears by appealing to their emotions. When
a call-to-action incorporates an emotional appeal (Petty, Fabrigar, & Wegener,
2003), its effectiveness increases, as emotions influence decision-making and can
lead to both new and repeat customers making purchases. This aligns with the
observations of Bashinsky (2016) and Baines et al. (2013), who emphasize the role
of emotional appeals in advertising and CTAs within digital media. Human
decision-making is driven more by emotion than logic, as our brains instinctively
assess emotional impact before applying rational thought. Emotions such as love,
joy, and fear influence behavior, making emotional appeals in marketing powerful
tools for creating a connection between consumer and brand. By tapping into these
feelings, marketers can inspire urgency and relevance, motivating immediate
action. For example, the CTA Change the world for animals — take action now
evokes purpose and empowerment, appealing to the human desire to make a
positive impact (URL: https://www.peta.org/). The phrase Change the world
frames action as transformative and meaningful, while Take action now adds
urgency, prompting an immediate response.

5. Imperative Mood: The imperative mood is a defining characteristic of
many call-to-action phrases, as it conveys direct commands that are difficult to
contest. By using concise and forceful verbs, often accompanied by adverbs of
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immediacy such as now or today, CTAs generate a heightened sense of urgency
and prompt instant engagement. For example, Buy now, Subscribe today, Click
here, Join us, Download now, Shop our sale, Donate today, Sign up now, Discover
more, and Visit our website are all structured to eliminate hesitation and compel the
audience toward the desired action. This linguistic strategy is effective because it
frames the action as both necessary and immediate, thereby increasing the
likelihood of user response.

Building on the theoretical concepts discussed, the analysis has examined
selected call-to-action phrases from prominent brands, organizations, applications,
and websites, evaluating them in light of the identified linguistic and functional
features.

e Find out more is a succinct and direct CTA that prompts the user to seek
additional information about the brand. It is action-oriented, employing an action
verb to actively encourage user engagement. Due to its versatility, this phrase can
direct website visitors to various sections, such as product details, promotional
offers, or brand history. Comprising only three words, it is easily comprehensible
and quickly processed by the audience (URL: https://www.kitkat.co.uk/).

o Start free month is a strategically designed CTA intended to capture the
user’s attention and prompt immediate engagement with a subscription-based
service. The use of the action verb start renders the phrase action-oriented,
encouraging active participation rather than passive reception of information. The
message is unambiguous, clearly communicating the idea that users can begin a
free trial immediately and enjoy a month of Spotify Premium at no cost.
Additionally, the verb start contributes to a personalized tone, directly addressing
the visitor and fostering a sense of individual involvement (URL:
https://accounts.spotify.com).

o Don’t miss a drop, subscribe to our newsletter is a compelling CTA that
employs vivid and metaphorical language to capture the audience’s attention. This
opening phrase conveys urgency by suggesting that valuable opportunities or
information could be lost if the reader fails to act. In this context, the drop
metaphorically refers to water, evoking imagery that emphasizes the importance of
each individual drop of content. This figurative framing generates anticipation and
positive emotions such as curiosity and enthusiasm regarding the benefits of
subscribing. Furthermore, the use of the pronoun our in Subscribe to our newsletter
adds a personalized element, fostering a sense of connection between the sender
and the recipient (URL: https://www.onedrop.org/en/).
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e Get instant access is a directive CTA employing the imperative verb get to
prompt immediate user action. The adjective instant conveys urgency and assures
the audience that access will be granted without delay, appealing to the desire for
immediate gratification. This choice of wording also creates a sense of exclusivity
and immediacy, enhancing the appeal of the offer. Notably, the phrase
demonstrates linguistic economy by delivering a clear and persuasive message in
just three words, maximizing impact while minimizing length (URL:
https://copyposse.com).

e Save Now is a concise CTA prominently featured in promotional banners
on Bed Bath & Beyond’s website. It employs the imperative verb save, directly
prompting users to act, while the adverb now introduces immediacy and reinforces
urgency. The phrase appeals to the consumer’s desire for financial benefit, creating
a positive emotional response associated with reward. With only two words, it
demonstrates linguistic economy, delivering a clear, persuasive message that is
quickly processed and highly impactful. This CTA effectively combines imperative
mood, action-oriented language, and brevity to motivate immediate user
engagement, in line with the linguistic and functional principles outlined in the
theoretical framework (URL.: https://www.bedbathandbeyond.com/).

e Yes, | want the FREE template now is a highly personalized and persuasive
CTA that integrates affirmation, urgency, and direct engagement. The opening
word Yes signals agreement and readiness, setting a positive and action-oriented
tone. The use of the first-person pronoun | personalizes the message, creating the
impression that the audience is actively speaking and committing to the action,
thereby fostering a sense of ownership. The verb want conveys clear intent and
desire, strengthening the motivational appeal. The inclusion of the capitalized
FREE emphasizes the value proposition, drawing immediate attention and
appealing to the consumer’s preference for no-cost offers. Finally, the adverb now
introduces a temporal urgency, encouraging immediate action. Structurally, the
phrase eliminates ambiguity by combining an explicit statement of intent with a
clear directive, in line with the persuasive and linguistic principles discussed earlier
(URL:https://www.globalfromasia.com/employeecontractchina/?utm_source=convertful)

o Now offering free design help. Learn more is a two-part CTA that
combines immediacy with clear direction. The first part, Now offering free design
help, captures attention through the adverb Now, which emphasizes urgency and
timeliness, encouraging the audience to act promptly. The phrase free design help
highlights a valuable benefit, appealing to the user’s interest in gaining assistance
without cost, thus enhancing motivational appeal. The second part, Learn more,
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uses an action verb in the imperative mood, providing concise and direct
instruction that guides the audience to the next step. Overall, the CTA demonstrates
linguistic economy and persuasive strategy by delivering both value and direction
in a brief, clear, and engaging format, aligning with the theoretical principles of
effective CTA construction (URL: https://www.luluandgeorgia.com/pages/shop-
by-room).

e The phrase Order now starts with an imperative sentence giving the
audience a command. It is used to motivate immediate action. The action verb
order indicates the intended action that the viewer is encouraged to carry out. It is
brief and simple; this linguistic economy makes it easy to understand and
memorable for the audience, reducing any uncertainty about the intended action.
The adverb now gives the CTA a sense of urgency by suggesting that it should be
done right away (URL.: https://www.starbucks.com/).

o Try free for seven days utilizes the imperative verb try to clearly direct the
audience toward the intended action of testing a product or service. The adjective
free highlights that no payment is required during the trial period, increasing the
offer’s attractiveness while minimizing perceived risk. By integrating an
imperative verb with descriptive adjectives, numeric information, and a temporal
reference, this CTA effectively prompts user engagement. Its concise, action-
oriented construction exemplifies the principles of linguistic economy and
immediacy discussed earlier, demonstrating how brevity and clarity enhance
persuasive impact (URL.: https://yogainternational.com/membership/).

¢ Sign up to save begins with the imperative verb Sign up, directly urging the
audience to take action by registering or creating an account with Uber. The verb
save communicates the benefit of completing the action, implying that users can
reduce costs on transportation services by signing up. Although the pronoun you is
not explicitly stated, the CTA is clearly directed at the audience, creating a sense of
personalization and engaging the reader more effectively (URL: uber.com).

To sum up, call-to-action (CTA) phrases are effective tools in digital
communication since they encourage readers or website visitors to take certain
actions. They direct how users engage and make decisions, which frequently
results in the conversions that are intended. The CTA uses language techniques —
including imperative mood, action verbs, personal pronouns, emotional appeal, and
linguistic economy — to successfully express messages. CTAs guide user flow,
boost engagement, and encourage desired actions by using clear, action-oriented
language. They also provide clear direction and prompt desirable behaviors. CTAs
connect with the audience and generate a sense of urgency that motivates quick
action by using strong language and personalization. Furthermore, customers are
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sensitive to emotional appeals in CTAs because they use these universal human
emotions to build relationships and inspire action. The effectiveness of CTAs is
further increased by imperative mood verbs and personalized wording, which guide
user behavior and reinforce brand messaging.

Conclusion

This study highlights the pivotal role of call-to-action (CTA) phrases in digital
discourse, demonstrating their influence on user engagement and behavioral
response. CTAs leverage linguistic features such as imperative mood, action verbs,
personal pronouns, emotional appeal, and linguistic economy to elicit immediate
and meaningful user actions. Their conciseness and clarity maximize effectiveness,
enabling marketers to establish stronger cognitive and emotional connections with
audiences. Based on our research findings, we have determined that:

o CTAs function as the basis of effective digital marketing, guiding users
toward desired actions while sustaining interest and engagement.

e Persuasive language and personal messages create urgency, prompting
actions such as purchases, subscriptions, or joining communities.

e Emotional appeals enhance effectiveness, motivating consumers through
empathy, excitement, or anticipation, and fostering closer brand-consumer
relationships.

e Use of imperative verbs and personalized pronouns strengthens clarity and
relevance, leaving no doubt about the intended action (e.g., Join Us;
Subscribe Today; Buy Now).

e Linguistic economy ensures brevity and clarity, compressing complex
intentions into short, impactful phrases that capture attention and drive
action.

Nevertheless, the study is limited by a small dataset, which may not fully
capture the linguistic diversity of CTAs across digital contexts and industries.
Future research should analyze larger corpora and consider multimodal features,
including visual design, placement, and color, to better understand how textual and
non-textual elements interact to influence user behavior.

The findings highlight the structural and functional characteristics of CTAs,
showing them to be linguistically economical, action-oriented, and emotionally
resonant. CTAs guide users toward meaningful interactions and prompt desired
actions, shaping online experiences and engagement. Their linguistic features -
including brevity, imperative mood, personalization, and emotional appeal -
directly affect effectiveness, user interaction, and conversion outcomes. Careful
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design of CTAs with these elements can enhance digital marketing strategies and
optimize persuasive communication.
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2. Unwpbjui, U. Ujkpuwiywb - Qapdngniprul dnpng wpunwhwynnipmnib-
bepp jEqiulwl wnwbdbwhunnlnipinibbkpp pyughll jununypnid. — Znypdudnid
htnwgnunud Eu gnpénnnipjuipn Unnn wpnwhwynnipmitnkpp (CTA) pduyght
nhulympund’ juplnplyng ppubg hqfuljui wpwidtuhunlnmpmatkpp, npnbg
ounphhy wjuuynud ki oqunnuwnbpkph Ynulpbn wpdwquipttp: Unguig dwp-
phiphugh hudwwnbpunnid, npntn pdujhtt hwnnppulgnipniip bywbwlwih wg-
nkgnipinit k niikinid vyywennh quppwgsh ypw, CTA-ubkpp oquuwnbpbkph ubkp-
gpuydwt Juplnp gnpshpubp G dhpnisnipiniup gnyg L wiwhu, np gnpdnnnt-
pjutp Unnn wpunwhwjinmpnibbpp ogunugnpénid ku pugtiph ninhn dukp, jupd
Junniguspubp b pgnnuynpuljuiinipint wnwewgunn wwppkp, npytugh npwy-
poipni gpudbt b wnwowgukt wudhpwlwi wuwunwupiwt gnpdnnnipniutitip:
Puigh wyy, wpynibwybn CTA-ukpp hupdwptgws i phpwhwghtt juupwht, b
hwodh Eu wnunud tpwtg hbnwppppnipniuibptt nt tyuwnwlubpp: Gnpénnne-
pjut Unnn wpunwhwynnmpmnitubph (kquijut dEpwihquubph puguhwjnnudp
httwpwynpnipmit £ mwhu juupyl] pyuyhtt dwppbphigh nwquuywpnipnii-
ubtipp wykh UkS wqnbgnipjut b wpdwqupdw hwdwn:

FPumbuyh punkp. juwpwiughl bkpgpunfjwdnipnt i, gnpénnnieyul Unnn wp-

wnwhuyunnyenibblp,  pyuyhl junungp, wpgquig Jwppkphbq,  jEquulmb
wnwidiwhunnlnipiniiikn

I'. Apakessin, A. Anekcansii — Jlunzeucmuueckue 0coOEHHOCMU NPU3LIEAIOUUX K
Oeiicmeutro ppas 6 yugposom ouckypce. — JlaHHOe UCCIIEI0BAHUE TOCBSILIEHO MPU3bIBAIO-
muM Kk gedcteuio ¢pazam (CTA) B mudpoBoM auckypce, ¢ UENbIO BBIABICHUS HX
JIMHTBUCTHYECKUX OCOOEHHOCTEH, HalpaBiIeHHBIX Ha IIOJIydeHHWE KOHKPETHOH peakiuu
ayauTopuu. B KoHTeKcTe OHJaWH-MapKeTHHTa, rae NU(poBas KOMMYHUKAIUS OKa3bIBACT
3HAYWTEIbHOE BIMAHHE Ha moBereHne mnorpeduteneif, CTA BBICTYHmAlOT BaXHBIM
WHCTPYMEHTOM BOBJICUEHHS M KOHBEPCHH. AHaNIM3 IOKA3bIBaeT, YTO MNPH3BIBAIONINE K
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JeUCTBUIO (pa3bl HCIONB3YIOT IMpPSMBIC IJIATOJBl JICHCTBHS, KpaTKHE KOHCTPYKIHMH H
JIEMEHTHI CPOYHOCTH, HAMPUMEP «KYIHUTh CEHYac» MM «OTPAaHHYCHHOE MPEATIOKEHHEY,
9qT00Bl NpPHBJIECYh BHUMAaHHWE W CTHMYJIHPOBaTh HEMeUIeHHOe neiictBue. Kpome Toro,
spdextuBabie CTA amantupyroTcsi MOA LENEBYIO ayJUTOPHIO, YIUTHIBAs €€ MHTEPECHl U
MoTHBaIUiO. BeriBneHne nuHrBHCTHYeCKHX MexaHn3MoB CTA mo3BomseT ONTHMH3H-
poBaTh CTpaTeruy U(POBOr0 MApKETHUHTra IJIsi MOBBIMICHUS 3((GEKTUBHOCTH M OTKIHKA
ayAUTOPUHU.

Knrwouesvie cnosa: sosieuennocms ayoumopuu, npussiéarouue K oeicmeuio @pasol,
Yupposoil OUCKypc, OHIAUH-MAPKeMUHe, TUH2BUCIUYECKUe 0COOEeHHOCmU
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Abstract: This paper investigates the pragmatic functions of if-parentheticals in fictional
dialogue, focusing on Charles Dickens's David Copperfield. If-parentheticals, often
overlooked in traditional syntactic and semantic studies, are examined at the syntax-
semantics-pragmatics interface to reveal their discourse-regulating roles. Two primary
types are identified: if-metatextual parentheticals, which serve as anchored devices
offering commentary and evaluation, and if-speech-act parentheticals, which function as
floating elements to regulate politeness and mitigate face-threatening acts. By analyzing
their syntactic positioning, semantic contribution, and illocutionary functions, the study
highlights their critical role in shaping discourse coherence, interpersonal dynamics, and
pragmatic interpretation. The findings underscore how these parentheticals contribute to
the depth and subtlety of fictional interactions, emphasizing their value in both linguistic
analysis and literary studies.
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Introduction

Parentheticals have long been an object of interest to research in many fields,
including phonetics, syntax, semantics, and pragmatics. They pose a number of
guestions due to their wide variety of forms, and an even more overwhelming
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variety of semantic representations and pragmatic interpretations. Parentheticals
often provide additional information; however, their syntactic and semantic
integration into sentence structure varies greatly depending on the significance of
the message they contribute to the overall meaning of the utterance. Only when
analysed from a form-meaning-use perspective, are their different forms and
degrees of integration revealed and identified. Another no less significant factor of
misleading and divergent interpretations of parentheticals lies in the extent to
which they disrupt the smooth flow of ideas in a given sentence, sometimes leading
to misunderstanding between interlocutors. Such disruptions, which may
sometimes interfere with the well-formedness of the utterance, can be explained or
justified on the basis of the functions that parentheticals fulfill and the discourse
they are part of. The illocutionary functions of if-parentheticals stand out for their
diverse discourse-regulating roles, including, but not limited to, commenting,
comparing, content evaluation, presupposition triggering, and post-scripting.

This article is an attempt to explore two types of if-parentheticals
distinguished by various syntactic, semantic and pragmatic properties. The study is
carried out on the examples from Dickens’s David Copperfield, employing
contextual-semantic and pragmatic methods of analysis.

Theoretical Background

A considerable number of linguists refer to if-parentheticals using different names
to denote them. Quirk et al. (1985, p. 618-620) attach them to a specific group of
style disjuncts, which may function as comment clauses due to their metalinguistic
use (e.g., if I may say so). However, these clauses may be perceived as both style
and content disjuncts, depending on the extent to which comments are hedged or
boosted to express different levels of certainty, tentativeness, or the speaker’s
stance in reaching the illocutionary force of the utterance (Quirk et al., 1985,
p.1114-1115). In Asher’s (2000) list of non-truth-conditional structures, if-
parentheticals are referred to as “pragmatic conditionals”. According to Peltola
(1982/1983, p. 103), comment clauses are labelled as “metacommunicative” due to
their threefold commenting functions on the truth value of an utterance, on the
organization of the text, or on the speaker’s stance. Her extended classification of
comment clauses includes non-conditional if-clauses (e.g., “if 1 refrain from
discussing these questions,” “if you’ll forgive the expression”), which do not
establish causal relationships between antecedents and consequents. Instead, they
explicitly assess the appropriateness of the antecedent while simultaneously
facilitating interaction with the interlocutors, indirectly involving them in the
ongoing discourse. From a semantic perspective, Bolinger (1989, p. 190) identifies
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three types of parentheticals: comment, revision, and decision. The first two types,
with their “afterthought” and “metalinguistic repair” functions, share much in
common with if-parentheticals. Due to their diverse syntactic properties, some
researchers, such as Grenoble (2004, p. 1954), argue that parentheticals should be
classified and analyzed according to their pragmatic functions, rather than their
morphosyntactic characteristics since they all perform metacommunicative
functions within a particular discourse. She proposes four main categories of
discourse shifts, of which metastatements are of particular importance for the
listener, serving as indicators for the interpretation of the ongoing discourse.

In this article, if-parentheticals (a term we adopt to avoid terminological
confusion) are analysed from the perspective of syntax-semantics-pragmatics
interface, aiming to identify the basic differences between metatextual conditionals
and speech-act conditionals. The latter, often known as “Austin conditionals”
(Horn 1985, 1989) after Austin’s famous sentence If you are hungry, there are
biscuits on the sideboard, are also referred to as “biscuit conditional antecedents”
(Koev, 2022, p. 9), “relevance conditionals” (Declerck & Reed, 2001, p. 320),
“conditional speech acts” (Sweetser, 1996, p. 327), “illocutionary conditionals”
(Dik, 1990, p. 252), and “pragmatic conditionals” (Wierzbicka, 1997, p. 21). As is
perceived from Austin’s example, the if-clause does not express the
appropriateness of asserting that there are biscuits on the sideboard, but implicitly,
yet politely offers biscuits to the hearer. Declerck and Reed (2001, p. 320) refer to
the if-clauses of speech-act conditionals as “relevance-expressing” because they
comment on the relevance of uttering the main clause. Dancygier (2006, p. 105)
notes that the primary similarity between metatextual conditionals and speech-act
conditionals is that they do not express causative-consecutive relations between
antecedents and consequents. Instead, they express conditions on appropriateness
and, consequently, do not use hypothetical forms. For this reason, Dancygier refers
to them jointly as “conversational conditionals.” For the sake of uniformity and
clarity we will label if-parentheticals that express metatextual function as if-
metatextual parentheticals, and the ones conveying speech-act relations as if-
speech-act parentheticals. As for nomenclature, the antecedent (protasis) will be
expressed symbolically by P, and the consequent (apodosis) by Q. (N. Rescher,
2007, p. 2).

Syntactic and Semantic Peculiarities of If-Parentheticals

If-speech-act parentheticals have formulaic and idiomatic forms and serve as
stylistic devices, thus ensuring appropriateness of the utterances in Q-clauses
making them more polite. If-metatextual parentheticals, on the other hand, are in
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an echo-repair format and are related to specific parts of the Q-clause. Herein lies
the main difference between these two types, when viewed from a syntactic
perspective. If-speech-act parentheticals can occupy three positions in a sentence
(initial, medial and final), the former being more frequent though. As for if-
metatextual parentheticals, they are typically sentence-final since they focus on a
specific fragment of the previous utterance by echoing it or referring to it
anaphorically. As a theoretical base for the syntactic and semantic analysis of if-
parentheticals, we have observed the classification of parentheticals into anchored
and floating, as proposed by Kavalova (2007, p. 149-52). According to this
classification, anchored parentheticals refer back to a specific element (anchor) in
the “host”, and for this reason, their position in a sentence is typically restricted,
and being located adjacent to their anchor becomes obligatory. Floating
parentheticals, on the other hand, do not refer to any constituent part in the Q-
clause and comment on the entire utterance. This makes their position in a sentence
more flexible. Below are presented examples of if-speech-act parentheticals (1)
and (2) if-metatextual parentheticals analysed from Kavalova’s perspective.

(1) This really is a very bad side of human nature! Don’t say anymore, if you
please, Biddy. This shocks me very much. (Ch. Dickens,280-81)

(2) ‘Well! Don’t cry!’ said Miss Betsey. ‘You were not equally matched, child
- if any two people can be equally matched - and so | asked the question. (Ch.
Dickens,17)

To identify the “floating” nature of the if-speech-act parentheticals (1) we will
analyse the different positions it can occupy in the following sentences.

(1a) This really is a very bad side of human nature! If you please, don 't say
anymore, Biddy. This shocks me very much.

(1b) This really is a very bad side of human nature! Don’t say anymore,
Biddy, if you please. This shocks me very much.

As can be seen from the examples (1a) and (1b), the mid-positioned if-speech-
act parenthetical in (1) can also be placed in the initial and final positions without
distorting the main utterance, which proves the floating nature of these
parentheticals. If-metatextual parentheticals (2), however, do not possess this
flexibility as they must be anchored to the antecedent of the previous utterance.

(2a) ‘Well! Don’t cry!’ said Miss Betsey. ‘You were not equally matched,
child, and so I asked the question- if any two people can be equally matched.

In sentence (2a) above, the if-parenthetical is moved away from its antecedent
(equally matched) making the link between them loose. Therefore, the use of the if-
parenthetical in this sentence is not appropriate since it renders the meaning of the
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whole utterance ambiguous. Thus, if-metatextual parentheticals can be labelled as
“anchored parentheticals” because of their fixed position in the sentence.

When analysed from the semantic perspective, if-parentheticals are typically
characterized as detached from the Q-clause while implicitly or explicitly
contributing to the overall meaning or interpretation of the entire utterance. For
our analysis we have studied the major classification of parentheticals into pure
and impure, as suggested by Koev (2022, p. 20). According to his classification,
pure parentheticals are “semantically inert” and have no or little influence on the
interpretation of the Q-clause. Impure parentheticals, on the other hand, can affect
the perception of the meaning expressed in the main sentence. Among these types
of parentheticals, Koev includes “antecedents of biscuit conditionals” which align
with if-speech-act parentheticals. This match also holds true for if-metatextual
parentheticals inasmuch as they enhance the understanding of the Q-clause; thus,
they can be categorized as impure.

To proceed with our analysis, it is necessary to compare the types of if-
parentheticals in sentences (1) and (2) in order to identify the similarities and
differences they have between their structural and semantic characteristics. While
if-parentheticals in sentences (1) and (2) differ syntactically (with the first
categorized as floating and the second as anchored), they exhibit certain
similarities when analysed in terms of their semantic properties. Both belong to the
impure subcategory of Koev’s classification of parentheticals since they are
semantically embedded into the main clause, the degree of semantic dependency
being conditioned by the extent to which if-parentheticals contribute to the
interpretation of the entire utterance.

The semantic properties shared by these if-parentheticals become more
apparent when examining the insertion of the resumptive pronoun then between the
Q and P clauses in these conditionals. The pronoun then, which highlights the
sequential and causative-consecutive relations between the clauses, serves as an
efficient tool for revealing the differences between the two types of if-
parentheticals in terms of the degree of semantic dependence they have on their Q-
clauses (Dancygier, 2006). The use of then is unacceptable in sentences with if-
metatextual parentheticals due to their syntactic properties. Their static, final
anchored position precludes the use of then and determines their low-level
semantic contribution to the Q-clause since they refer to only one element in the Q-
clause. In contrast, if-speech-act parentheticals have a relatively high degree of
semantic contribution, providing a sufficient condition for the realization of the
action in the Q-clause. The use of then is highly unlikely in if-speech-act
parentheticals when they occupy medial or final positions; however, it cannot be
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entirely excluded when they are placed at the beginning of sentences, as is seen in
sentence (3) given below.

(3) “If I am not mistaken”, said Mr. Spenlow, as Miss Murdstone brought a
parcel of letters out of her reticule, tied round with the dearest bit of blue ribbon,
“those are also from your pen, Mr.Copperfield” (Ch. Dickens, 526).

(3a) “If I am not mistaken”, said Mr. Spenlow, “then* those are also from
your pen, Mr.Copperfield.”

(3a) demonstrates the unacceptable insertion of then, which highlights the
“parenthetical nature” of these conditionals (Koev, 2022, p. 41). However, the
insertion of then may be perceived as appropriate only in specific cases, as shown
in (4) below.

(4) If you are hungry, there are biscuits on the sideboard.

The use of then in Austin’s famous example is highly dependent on the
analysis of the sentence at syntactic and pragmatic levels. Analysed syntactically,
the Q-clause is a declarative sentence, the illocutionary force of which is of the
representative type. Then is unacceptable if the whole utterance is viewed as direct
speech-act since the if P, Q is not interpreted as biconditional, i.e., as expressing
both if P,Q and if not- P, not-Q (Declerck & Reed, 2001, p. 478).

(4a) If you are not hungry, *then there are not any biscuits on the sideboard.

However, analysed from the pragmatic perspective, the use of then is quite
possible with the following interpretation:

(4b) If you are hungry, then help yourself to some biscuits on the sideboard.

It is clear that the syntactic form of the utterance in the Q-clause does not
match the illocutionary force it expresses. The Q-clause, having the structure of a
declarative sentence, indirectly expresses an offer. Consequently, at this level, the
whole conditional sentence is perceived as biconditional.

(4c) If you are not hungry, then do not help yourself to the biscuits.

Pragmatic Functions of If-Parentheticals

Both if-speech-act and if-metatextual parentheticals serve a variety of pragmatic
functions, which are interpreted differently based on both linguistic and
extralinguistic factors. If-metatextual parentheticals primarily express commenting
and evaluating functions and typically occupy a final position acting as postscript
clauses. These functions can be expressed either explicitly or implicitly, depending
on how much emphasis is placed the contribution of the parenthesis.

(5) ‘No. I was a young boy, and she exasperated me, and I threw a hammer at
her. A promising young angel I must have been!’ I was deeply sorry to have
touched on such a painful theme, but that was useless now. ‘She has borne the
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mark ever since, as you see,’ said Steerforth; ‘and she’ll bear it to her grave, if she
ever rests in one - though I can hardly believe she will ever rest anywhere...
There’s the history of Miss Rosa Dartle for you’ (Ch. Dickens, 441-442).

The commenting function of the metatextual if-clause in (5) reflects Miss
Rosa Dartle’s restless mind and soul, caused by the unfavorable conditions she has
lived in. This parenthetical clause contributes to a deeper understanding of the
relationship between the interlocutors by highlighting the endless suffering caused
by the "unfortunate accident." Though seemingly unnecessary, this parenthesis
carries a significant illocutionary force: it creates an illusion of fantasy, making
readers perceive her eternal suffering after death as something real. This
parenthetical clause, though structurally simple, adds substantial semantic weight
by expressing her emotional state in a way no other part of the discourse could
express.

(6) ‘My dear Copperfield,” said Mr. Micawber, rising with one of his thumbs
in each of his waistcoat pockets, ‘the companion of my youth - if | may be allowed
the expression - and my esteemed friend Traddles - if | may be permitted to call
him so - will allow me, on the part of Mrs. Micawber, myself, and our offspring, to
thank them in the warmest and most uncompromising terms for their good wishes
(Ch. Dickens, 795-796).

The if-metatextual parentheticals in (6) referring to “the companion of my
youth” and “my esteemed friend Traddles” in the Q-clauses anaphorically, are
interpreted as “echoes” with an important pragmatic function, that of fulfilling the
positive-negative politeness shift. First, Mr. Micawber dares to demonstrate
closeness and solidarity with the individuals in question, but instantly doubting the
appropriateness of these specific utterances, offers alternative expressions to
redress his bald attempts to put himself and his companions on the same
wavelength. By showing proper respect to their negative face, with these if-
metatextual parentheticals, Mr. Micawber maintains distance, while avoiding
intruding their social territory.

(7) The mild Mr. Chillip could not possibly bear malice at such a time, if at
any time (Ch. Dickens, 11).

The postscript if-metatextual comment clause “if at any time” in (7) indirectly
objects to the phrase “at such a time”, ascribing an additional layer of negation to
the negative particle not, which functions as a sentential negation of the Q-clause.
It has a strong resemblance to Horn’s metatextual negation where not is used in its
sentential negation position and interpreted metalinguistically. Horn (1989, p. 363)
defines metalinguistic negation as “a device for objecting to a previous utterance
on any grounds whatever, including the conventional or conversational implicata it
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potentially induces, its morphology, its style or register, or its phonetic realization”.
The pragmatic value of “if at any time” comment clause is significant as it
emphasizes the absolute exclusion of Mr.Chillip’s bearing malice by broadening
the scope of not. Without the comment clause, the negation would be partial,
applying only to “at such a time”. It is the comment clause that makes the negation
total by extending it to all possible times. As a result, “if at any time” is interpreted
as “at no time” or “under no circumstances”. Herein lies the pragmatic function of
if-metatextual parentheticals which (without bearing negation themselves) can
drastically change the pragmatic interpretation of the Q-clause.

As regards if-speech-act parentheticals, they mainly carry out discourse-
regulating functions by making utterances in Q-clauses more polite and acceptable.
Attaching a certain amount of uncertainty is an effective means to make the
utterance more tentative and non-imposing.

As can be observed from sentence (3) given above, “if I am not mistaken”
serves as a means of reducing the level of certainty and accuracy of the utterance
addressed to Mr. Copperfield. The pragmatic interpretation of this if-parenthetical
is two-fold: firstly, it helps Mr. Spellow to avoid imposing the irrefutable truth on
Mr. Copperfield by characterizing himself as either forgetful or careless even if he
may, in fact, be confident in the truthfulness of the statement. Secondly, this if-
parenthetical is a means of distancing himself from the possible consequences of
imparting inaccurate information, thereby protecting himself from being accused of
slandering Mr. Copperfield.

(8) If 1 am sure of anything, of course, you know, |1 am sure of that. (Ch.
Dickens, 417)

In sentence (8) the level of uncertainty expressed by the if-speech-act
parenthetical “if I am sure of anything” is even higher, which is a vivid example of
Modesty Maxim proposed by Leech (1983, p. 136). According to this maxim the
importance of showing politeness to interlocutors is expressed by “minimizing
praise of self and maximizing dispraise of self”’. The uncertainty embedded in the
if-parenthetical demonstrates the speaker’s intention not to assume too much
responsibility and not to present himself as a know-it-all. At the same time this if-
parenthetical may connote a tinge of irony with the aim of enhancing the truth
value of the propositional content.

(9) “Mr. Copperfiled”, said miss Mills, “come to this side of the carriage a
moment - if you can spare a moment. | want to speak to you (Ch. Dickens, 467).

The if-speech-act parenthetical in sentence (9) is a formulaic expression that
enhances the level of politeness of the Q-clause. It aligns with Leech’s (1983,
p.119-123) Tact Maxim of Politeness Principle, which reduces the imposition on
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the hearer. The imperative “come to this side of the carriage a moment” with no
mitigating device would be a face threatening act (FTA) which would sound rude
and direct. Through the if-speech-act parenthetical “if you can spare a moment”,
Ms. Mills is mitigating and changing her bald-on-record command into a polite
request. Brown and Levinson (1987, p. 98) explain these FTA-oriented bald-on-
record usages as the ones where “other demands (at least metaphorically) override
face concerns”.

Conclusion

To sum up, if-metatextual parentheticals have a number of constraints in terms of
syntax and semantics, but gain diverse pragmatic interpretations due to the
potential semantic shift they bring to the Q-clause. Their pragmatic interpretations
range from explicitly addressed constituent opposition to implicitly yet profoundly
expressed contribution to the interpretation of the entire utterance. For this reason,
the omission of this clause from the sentence can lead to a considerable semantic
change, resulting in different pragmatic interpretations. Unlike if-metatextual
parentheticals, if-speech-act parentheticals demonstrate greater syntactic
flexibility and independence from their Q-clauses. They also have more generic
and widely-accepted semantic representations, which are geared towards regulating
politeness norms, conventionally and culturally acceptable for different situational
contexts. In this respect, they serve as hedging devices which can be omitted from
the utterance without drastically disrupting the main propositional content of the Q-
clause. However, their omission can make the speaker’s illocutionary force vague,
potentially affecting the pragmatic interpretation of the extralinguistic elements,
such as interpersonal relations between interlocutors and contextually-based
attitude towards the whole discourse.
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U. 2mipuipyuis, U. Bynywt - Ifoumplmuun/np Ghpppyuy junnyghlkph swpuw-
hmuwlwl, pwunmwpwiuliwl b gopéwpwbwlwl pimpughpp qkpupyku-
vnwlwh Ephjununipiniinid. — Unytu honpJwsh byywwnwlt £ puinipjut ipupltp
Ifounluyun/np bkpopyuy Junniyjghkph (kqugnpswpwmjutt gnpswnnypubpn
b mbkpunnwuquhs ntpp ginupdtunuut tpjlununipiniunid 2. Yhphuuh Hyjghy
Lnthbpdhy Jhyhg punud hwunwlwi ymph Jipndsnipjut hhpdwi Jpu:
znnJuénid Jtpntgju) Yunnygubpp, npnip hwdw whnbuynd b wjutnujub
oupuwhniuujub b pdwunwpwbuluwb hbnugnunnipynibtipnud, nhnwpydnud Eu
ouwipwhjniunipniu-hdwunwpuinipnii-gnpdupwtinipnil Enwdhwutinipjut
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|nyuh  Gkppn  pugwhuwynbint ngpuig nkpp phulnipuh Juquudnpdwi b
Jujugdwt gnpépupugnid: Lwpiwnuumpub dke unyt Junnygubtph swpw-
hintuwlwt nhpph, pdwuwnughtt pintjudnipjut b hinlnighnt qnpswnnypitnh
putimipiniip pugwhuyunnid b uyt wpwbwlnipmniup, np Jbpphtubpu niuku

Epyunuwljut  ghuljnipuh juwulgbihnipjut, dhowtdtwiht  thnjuhwpupk-
nnipnibibnh qupqugdwi b (kqqugnpbwpwbwut hamdwywnwuhw dkljunt-
plut wywhnydw qnpénud: Upyyniupubpp gnyg ki mmwhu, np unyt junnygubpp
qquhnpkt hwpunuginid ki ginupybunwlub junupp, hul nputg puunipniup
Juplunp £ hiwsybu (Eqqupwbuut dtpnisnipjul, wjtybu b gpuljut niunid-
bwuhpnipmnibtph hwdwp:

Puituh punbp. Fowpluyun/np GEpppjuy Jupnyghbp, pwupwhiniunipndi-
pwunupwini-pinLi-gnpSupwinipinii Enudhwuinipinil, punupuwpnipui
nugquujwpnijeinil, pjnlhnighni nid, dbnmwmnmbpuwnughl gnpdwnnijpe, linupuyhb

wljin

A. YyOapsin, M. DBosiH — Cunmaxcuc, ceManmuxka u npazmamuka if-ecmaenvix
KOHCmMPYKUuil 6 Xyooicecmeéennom ouanoze. — B 1aHHOU cTaTbe HCCIEAYIOTCS Iparma-
THYeckue (QyHKIUK if-BCTABHBIX KOHCTPYKIHMH B XYHOXKECTBEHHOM IHAJIOre Ha IpHMepe
pomana Yapnssa Jukkenca «/Ipsua Konnepdunbay. If-BcTaBHBIE KOHCTPYKIIHH, KOTOPBIE
HEPEIKO OCTAl0TCAd BHE HOJS 3pCHMSA TPAJAMUIMOHHBIX CHHTAKCHUYECKUX M CEMaHTHYECKHX
HCCIICIOBAaHUH, PAacCMATPHUBAIOTCA HAa CTHIKE CHHTAaKCHCA, CEMAHTHKU U TParMaTHKH C
LEJIBI0 BBISIBJIIGHMSI MX POJM B OPraHM3allMd JIUCKypca. BpIiensrorcs aBa OCHOBHBIX
THUIA: METATEKCTOBBIE if-BCTaBHBIC KOHCTPYKIMH, BBIMTONHSIONINE (YHKIHIO 3aKPETIIEHHBIX
3JIEMEHTOB, 00ECIICYHBAIONIMX KOMMEHTAPHI H OLICHKY, U pedeBble if-BcTaBHbIE KOHCTPYK-
MM, (YHKIMOHHMPYIOIIME KaK IUIABAIOIIME 3JIEMEHTHI, PETYIHPYIONINE BEXINBOCTH U
CMSTYaKOIUE JTUKOYTPOXKAIOUINE pedeBble aKThl. AHAIW3 MX MO3MLMN B MPEAJIOKECHHU,
CEeMaHTHYECKOTO BKJIaJa M WIOKYTUBHBIX (DYHKIHH ITO3BOJISET BBISIBUTH UX BRXKHYIO POJIb
B (hopMHpOBaHMH CBS3HOCTH JMCKYpCa, MEXIMYHOCTHON JMHAMHUKH WM MparMaTH4ecKon
HHTepHpeTanuu. Pe3ynpTaThl HCCIEAOBAaHHUS MOAUYEPKUBAIOT, YTO MOJOOHBIE BCTaBHBIC
KOHCTPYKIIMM BHOCAT 3HAYMTENBHBIN BKJIAJ] B TIyOMHY M TOHKOCTh XYI0’KECTBEHHOTO
B3aMMOJIEHCTBHSA, YTO MOJUEPKUBAET MX IIEHHOCTh KaK AJIS JIMHTBUCTHYECKOTO aHAJM3a,
TaK ¥ UL JUTEPaTypPOBEIIECKUX UCCIIETOBAHNH.

KaroueBble cioBa: memamexcmosvie if-ecmasnvie konempyxyuu, peueswie if-ecmas-
Hble KOHCMPYKYUU, 63AUMOCEA3b CUHMAKCUCA, CEMAHMUKU U NpAzMamuky, Cmpamezuu
6€2ICIUBOCIU, 3AKPENAEHHbIE U NAABAIOWIUE 6CMABHBIE KOHCIMPYKYUL, WIAOKYMUSHAA CULA
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Abstract: This work presents a study of how manipulation is expressed in politics through
language, as observed in English and French political discourse. Language units carefully
selected by politicians in public speaking, in combination with social factors, can be a
powerful instrument for manipulation, i.e. for managing public opinion. Manipulation is an
integral part of political communication, all speech strategies of which are aimed at one
purpose: to influence recipients, persuade them to make a decision beneficial for the
speaker. The work considers the main strategies, tactics and types of manipulation used in
modern political sphere. The analysis of politicians’ public speeches highlights the pivotal
role of manipulative speech techniques in achieving political objectives.
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Introduction

Politics is an integral part of societal life and one of the most effective tools to
influence it. The solution to many domestic tasks is strongly influenced by the
language used to present them to society. The influence of political communication
on society and societal life is achieved through language (Gasparyan, 2018;
Gasparyan, Hayrapetyan, 2020; Gasparyan, Harutyunyan, 2022). R. Blakar notes
that one cannot be neutral while expressing oneself. Each use of language implies
an impact. (Blakar, 1987, p. 92). Nowadays, problems related to language use
within the framework of political communication are a frequent topic for
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discussions. As society's interest in politics is growing, so is the necessity for more
in-depth studies of linguistic manipulation. New political conditions have led to
changes in the methods of communicative influence but politics continues to be
perceived as a means of struggle for power. Hence, in this case, one who manages
to shape worldviews that serve their own interest, becomes the winner. The process
of manipulation is primarily based on emotional components such as animosity,
joy, fear, patriotism, etc. Influence is exercised through emotional components and
is carried out at the level of language. The proper choice of vocabulary allows one
to reach certain goals, e.g. to provoke anger or, on the contrary, increase the feeling
of sympathy among the audience. It is just one step from emotions to action.
Manipulation, in general, is exercised in speech, first and foremost, through
elements of the lexical level. As V. E. Chernyavskaya notes, “the choice of a word,
the choice of a nomination is now a subjective-evaluative action” (Chernyavskaya,
2006, p. 11). Besides the denotative meaning, words also have connotation, i.e.
expressive-emotional-evaluative overtones through which the author of the
message is able to convey their emotional stance on a fact, phenomenon or
situation. (Chernyavskaya, 2006, p. 12). It is worthwhile to mention that the proper
choice of words imposes on the recipient, sometimes very inconspicuously, a
certain opinion and attitude toward the communicated information.

The practical part of this study is dedicated to the analysis of the linguistic
tools of manipulation at various linguistic levels: lexical, semantic, syntactic,
stylistic, and metapragmatic. The study draws on pre-election speeches, public
addresses, and interviews by English- and French-speaking political figures. Pre-
election discourse is selected due to its inherently persuasive nature, which seeks to
elicit a strong emotional response from the audience and therefore clearly reveals
strategies of manipulation, influence, and persuasion.

Methodology and Material

The analysis is conducted on the speeches of U.S. presidential candidates Joseph
Biden and Donald Trump, as well as the speeches of French-speaking political
figures, including former Presidents Nicolas Sarkozy, Frangois Hollande, and the
current President Emmanuel Macron. The study employs the method of taxonomic
classification, and to achieve the stated aims and objectives, the method of lexical-
semantic analysis is applied.

The concept of manipulation in linguistics

The term “manipulation” used to appear predominantly in the terminology of
sciences involved in interpersonal relations studies. Today, manipulation is a



34 Foreign Languages in Higher Education, Vol. 29, Issue 2(39), 2025

subject of study in philosophy, political science, psychology, journalism,
linguistics and other scientific fields. Each of the disciplines listed above presents
its own approach to the study.

Humans, as social creatures, constantly interact with other humans. Wherever
there is any interaction, manipulative use can be encountered, and political
communication is no exception. Manipulation implies an indirect control of
people’s consciousness, their beliefs (knowledge, opinions, ideologies) — and as a
result — of their actions.

Manipulative processes were first described by German sociologist G. Franke
who sees this concept as “psychological influence carried out secretly and, as a
result, to the disadvantage of those at whom it is directed” (Franke, 1964, p. 362).
An article by T. A. van Dijk, one of the first theorists of critical discourse analysis,
is dedicated to the explanation of the concept of “manipulation” which is observed
from three angles: as an abuse of power (social aspect), as control over
consciousness (cognitive aspect), and as discursive interaction. The author
emphasizes that these three aspects are equally important; none of them is more or
less significant than the others. Van Dijk considers manipulation to be a process of
communication and interaction where the addresser, i.e. the actor conducting
manipulation, tries to take people under control, usually against their will and
interests. These people are usually driven by the interests of a dominant group (van
Dijk, 2006, p. 360). Moreover, manipulation signifies not just power but also the
misuse of power. In other words, the speaker persuades others to believe or do
things that benefit the manipulator and go against the interests of the manipulated
(Martin Rojo, van Dijk, 1997).

It should be noted that there is no single, unified definition of manipulation.
Different definitions can be found in different scholars’ studies. However, the
following basic characteristics of the phenomenon can be distinguished: the hidden
nature of influence and disregard for the interests of the other side of
communication, i.e., communication based on selfish reasons, regardless of
addressee’s will. (Goodin, 1980, pp. 7-23, Kolesnikova, 2011, p. 288). However,
V. E. Chernyavskaya suggests a broader definition. The linguist defines it as
linguistic influence aimed at the hidden, indirect encouragement of the recipient to
perform certain actions. In this case, the speaker attempts to ensure that the
recipient considers the statement true without examining arguments
(Chernyavskaya, 2006, p.16).

As can be seen, the idea that manipulation is the verbal influence on the
recipient of the communication is nearly universal in all the definitions listed
above. According to T. Nikolayeva, the purposeful transformation of information is
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a crucial component of manipulative influence (Nikolayeva, 1988). E. Sheygal, in
his turn, distinguishes 2 types of manipulation which can be divided into subtypes
depending on the nature of the transformation of information in political
communication:

1. Referential, related to the transformation of the image of the referent in the
process of designating reality. This refers to:

o factual manipulation which presupposes any alteration related to real facts:

exaggeration, understatement, concealment, lie, etc.

o focal manipulation when the focal points of covering a fact, event, or
statement are altered due to some specific considerations, thus prompting
the recipient to perceive the situation from a perspective convenient to the
manipulator.

2. Argumentative -The other type, in which, according to Sheygal the
postulates of communication are violated. This covers cases when the logic of the
development or integrity of the text is violated through avoiding direct responses,
and intends to deviate from the subject matter proper or other specific
interpretations. In this case the speaker intentionally hides evidence and presents
the information in an incomplete manner (Sheygal, 2004, pp. 173-174).

Based on the mentioned theoretical approaches, we aim to examine the
phenomenon of linguistic manipulation in political communication from the
perspective of its lexical and semantic features. Research was conducted on
election campaign speeches in both English and French.

Lexical-semantic means of verbal manipulation

In political communications, election campaign speeches are a vivid example of
manipulation, which often occurs in media discourse. Certain manipulation
techniques are more commonly observed in pre-election speeches, debates, and
interviews. If we try to organize these techniques systematically, the following can
be outlined:

1. Substitution of one word with another carrying the same emotional
connotation. This technique has short-term effects and depends directly on the
recipient's ability to analyze what they hear. Politicians often use word
substitutions when they need to select a synonym with a similar meaning,
especially when, at the moment of speaking, it has not yet taken on a negative
connotation. This means that negative connotations should only arise after the
recipient's subsequent analysis. Moreover, by employing this technique, the
manipulator does not raise any suspicion of trying to influence the addressee's or
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audience’s consciousness, as they ostensibly refrain from using any negative
vocabulary.

2. The interpretation and evaluation of events that have already happened,
from a favorable perspective. It should be noted that this technique relates to
argumentative manipulation proposed by Sheygal, where communication
postulates are breached.

3. The imitation of abundance of information, which is considered a highly
effective tool for shaping the audience’s attitude toward various facts. Moreover,
this information abundance is very often created by the politician through verbal
repetition.

4. The sequence of message presentation in speech flow, where the main
focus is on covering topics that are relevant to the audience or important to the
manipulator. To provide effective influence on the interlocutor, politicians must
organize their speech using specific semantic, stylistic, and semiotic forms. The
hidden nature of influence is a key aspect of manipulation, and it is clear that this
factor is crucial because the recipient should not suspect the speaker's intentions.

Lexical and semantic techniques are among the effective tools of verbal
manipulation. This can be explained by the fact that words often carry connotative
overtones, which evoke an emotional response from the interlocutor or audience.
The analysis of the authentic materials shows that one of the commonly used
techniques in the speeches and interviews of political figures is nominalization.
This technique allows specific actions or concepts to be turned into more abstract
and general ideas. Thus, the message is further expanded to become symbolic.
Political figures often use the technique of nominalization to build a more
persuasive and impactful speech.

Let us observe examples from English-speaking and French-speaking political
figures’ speeches.

And look, I've gotten more. | know all of these world leaders, even the
one that we don't like very much, like Putin. I know him. He knows |
know who he is, and he knows who | am. There's no misunderstanding
about who we are. And it's  really  important.
(https://text.npr.org/785521659)

In the passage of his speech, Joe Biden emphasizes his understanding of how
to effectively engage with leaders of other nations within the broader context of
global political discourse. The nominalization of the verb to misunderstand
misunderstanding by the political figure is intentional, and it allows him to make
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the speech more expressive than it would have been if the simpler, verbal option he
understands who we are had been used. Nominalization influences how a statement
is perceived because it enables the speaker to conveniently omit active and
important participants from the discussion, based on their own interests. Or vice
versa, this flexible tool makes it possible to change the structure of the statement, if
necessary, preserving the important component in the text.

The next passage is taken from former French President Frangois Hollande’s
address delivered on 7 January 2015, following the armed attack on the editorial
office of the satirical weekly “Charlie Hebdo.”

Enfin, nous devons étre nous-mémes conscients que notre meilleure
arme, c’est notre unité, 'unité de tous nos concitoyens face a cette
épreuve. Rien ne peut nous diviser, rien ne doit nous opposer, rien ne
doit nous séparer. Demain, je réunirai les présidents des deux
assemblées ainsi que les forces représentées au Parlement pour
montrer notre commune détermination.
(https://www.vie-publique.fr/discours/193484-francois-hollande-
07012015-attentat-au-siege-hebdomadaire-charlie-hebdo)

The use of the term unité emphasizes the concept of unity more strongly.
Besides the nominalized form unité, Hollande also uses the verbal form in the same
passage — je réunirai les présidents — employing a kind of repetition that avoids
repeating the same nominalized element with identical semantic and emotional
nuances.

Here is another example of the aforementioned technique employed in the
same address:

Le rassemblement, le rassemblement de tous, sous toutes ses formes,
voila ce qui doit étre notre réponse.

Rassemblons-nous face a cette épreuve. (https://www.vie-
publique.fr/discours/193484-francois-hollande-07012015-attentat-au-
siege-hebdomadaire-charlie-hebdo)

In this excerpt, the nominalized element rassemblement and its denotative and
connotative meanings enhance the emotional tone of the speech introduced by the
word unité used in the previous passage. And here as well, the technique of
repetition is used through the verbal construction rassemblons-nous alongside the
nominalized lexical unit. In the aforementioned excerpts from both the English-
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speaking and French-speaking political figures' speeches, another important
technique characteristic of political communication is observed. That is the use of
the deictic word we. Research indicates that in the pronominal system, discussions
most frequently focus on the first-person plural pronoun we. Grammatically, the
pronoun we includes me and all others. However, depending on the context and
situation, the boundaries of all others may shift, including the interlocutor,
individuals outside the communicative situation, or, conversely, excluding those
listed (Kerbra-Orrechioni, 1999, pp. 201-210). We can find profound studies of the
pronoun we in other works by C.Kerbrat-Orrechioni. The superior we, which is the
simple replacement of me:

The narrowly inclusive we, which clearly replaces both sides of the
communicative process—the me and the you

e The broadly inclusive we, which replaces the me and all others, regardless
of whether they are included in the communicative process or not.

e The exclusive we, which includes me and any other person, with the
exception of the interlocutor or the recipient of the message (Kerbra-
Orrechioni, 1999, pp. 201-210; see also Kerbrat-Orrechioni, 1980.

In the previously discussed English example, nominalization occurs alongside

the deictic we. From a functional perspective, it motivates the audience to build a
more trustworthy relationship with a political figure who identifies him/herself
with their electorate. We can even observe that Biden’s interview above
demonstrates a negative evaluative stance towards the leaders of certain countries,
and extends this stance to both his political allies and the U.S. citizens through the
broadly inclusive we (we don't like).

In the French example, the use of the broad inclusive nous (we) can also be
observed. President Hollande (former president) tends to consolidate entire France
under the pronoun “nous” which is aimed to create a vision of national unity and
solidarity in this context. This interpretation is supported by the psychological
aftermath of a terrorist attack on the country: Rien ne peut nous diviser, rien ne doit
nous opposer, rien ne doit nous séparer (Nothing can divide us, nothing should
oppose us, nothing should separate us). In this extract, the repetition of the
syntactic construction, which results in syntactic parallelism emphasizes the
emotional overtones in the use of nous.

Our further analysis of the excerpt reveals yet another use of nous, this time in
an imperative mood construction: Rassemblons-nous face a cette épreuve (Let's
unite against this challenge). In French, the imperative form of pronominal verbs is
formed with the post-positional use of the pronominal particle se, and in this case,
the particle nous makes the president's appeal to the French people even more
expressive.
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In their speeches, political figures use lexical units that reflect the ideological
values of the target audience or the society as a whole. The primary goal of such
speeches is to influence public awareness. These lexical units are referred to as
ideologemes. It is through such units that ideology is manifested in speech. Apart
from their denotative meaning, these words carry ideological and sometimes even
political markedness. The study of ideologemes is primarily conducted in works
focusing on the social-political vocabulary and communication (Sheygal, 2004;
Chudinaov, 2006).

Let us look into examples of ideologemes in the following excerpt from Joe
Biden's 2020 interview:

Freedom is about making sure that you care about the people you're
around that they be free too. It’s a patriotism to put this mask on.
(https://www.youtube.com/watch?v=kSAo_1mJg0g/)

As can be seen, the key elements in these two pieces of speech are the words
with ideological connotations of freedom and patriotism.
The next example is from Donald Trump's 2020 interview:

I mean, the people with pre-existing conditions are going to be
protected. (https://www.rev.com/blog/transcripts/donald-trump-
unedited-60-minutes- interviewtranscript)

Donald Trump draws the public's attention to the importance of protecting
people with health conditions and disabilities. The president emphasizes that he
does not intend to leave such people to the whims of fate, and that they will be
protected.

The speech given by former French President Nicolas Sarkozy on 6 May 2007
after his victory in the presidential elections, deserves attention from the point of
view of ideologemes.

Il n'y a pour moi ce soir qu'une seule victoire, celle de la démocratie,
celle des valeurs qui nous unissent, celle de l'idéal qui nous
rassemble.

[...] Je veux réhabiliter le travail, I'autorité, la morale, le respect, le
mérite. Je veux remettre a I'honneur la nation et I'identité nationale.
Je veux rendre aux Francais la fierté d'étre Frangais.
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[...] Le peuple francais a choisi le changement. Ce changement je le
mettrai en oeuvre parce que c'est le mandat que j'ai recu du peuple et
parce que la France en a besoin. Mais je le ferai avec tous les
Francais. Je le ferai dans un esprit d'union et de fraternité. Je le ferai
sans que personne n‘ait le sentiment d'étre exclu, d'étre laissé pour
compte. Je le ferai avec la volonté que chacun puisse trouver sa place
dans notre République, que chacun s'y sente reconnu et respecté dans
sa dignité de citoyen et dans sa dignité d'homme.
(https://www.vie-publigue.fr/discours/166610-declaration-de-m-
nicolas-sarkozy-de-lump-lannonce-de-so/)

As can be seen, the use of ideologemes is abundant in the excerpt, and this is
supposed to immediately capture the attention of the audience. It appears that after
his victory in the presidential elections, N. Sarkozy no longer feels the need to
make promises, which is more typical of pre-election speeches. However, the
reality is different. Based on the specific characteristics of national ideology, the
president is not so much trying to make promises as he is attempting to create a
vision that should be realized during his presidency. This vision is shaped by
ideological words such as: la démocratie (democracy), le travail (work), I'autorité
(authority), la morale (morality), le respect (respect), le mérite (merit), I'identité
nationale (national identity), un esprit d'union (spirit of unity), fraternité
(brotherhood), dignité de citoyen (dignity of the citizen), dignité d'homme (human
dignity).

The next lexical-semantic tool, particularly used in pre-election speeches or
debates, is the use of vocabulary with emotional connotations that carry a positive
markedness. It is typically used to present a bright and happy future to the
electorate.

Plus | closed it very early from China, heavily infected, and even from
Europe heavily infected, we’ve done a good job.
(https://www.rev.com/blog/transcripts/donald-trump-unedited-60-
minutes-interviewtranscript)

In the excerpt, the positively charged vocabulary is used to give a positive
evaluation of the actions taken by the Trump administration in the fight against the
SARS-CoV-2 pandemic.

Emmanuel Macron's speech delivered on 7 December 2024, during the
reopening of Notre-Dame Cathedral in Paris, grabs the attention with its use of
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positively charged and emotionally marked words. Through his speech, the
president aims to emphasize values such as unity, hope, and resilience.

Alors nous avons choisi le sursaut, la volonté, le cap de I'espérance.
Nous avons décide de rebatir Notre-Dame de Paris plus belle encore,
en cing années. Le sursaut, la volonté. Et pour rendre cela possible,
une fraternité inédite. Fraternité de ceux qui ont donné sur tous les
continents, de toutes les religions, de toutes les fortunes. Unis par
I'espérance, et réunis dans ces murs. Fraternité des compagnons,
apprentis, et de tous les métiers, ici réunis.
(https://www.elysee.fr/emmanuel-macron/2024/12/07/ceremonie-de-
reouverture-de-la-cathedrale-notre-dame-de-paris)

It can be noted that the reconstruction of the Notre-Dame Cathedral in Paris
symbolizes the nation's revival for the speaker, as evidenced by the chosen lexical
units: sursaut (rebound), volonté (will), espérance (hope), rebatir (rebuild),
fraternité (brotherhood), unis (united). Thus, Macron mentions the fundamental
values that have enabled France to overcome this and similar challenges.

Conclusion

In conclusion, the study of the lexical-semantic means of verbal manipulation
reveals the intricate ways language can be used to influence perception, shape
attitudes, and guide interpretation. Through mechanisms such as nominalization,
repetition, use of ideologemes and vocabulary with emotional connotations
speakers subtly alter meaning, mask intentions, or redirect attention. Studies show
that language is the means through which political goals and ambitions are
manifested. Through the political speeches and interviews analyzed in this article,
it becomes clear that it is not enough to be familiar with the political figure’s
beliefs and ideology. It is also crucial to examine the linguistic tools and techniques
used to manipulate, persuade, and present facts to the audience.
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U. Quuuupjui, L. Upuqubt - Jnuwpwhwpllwi pupw-pduanwpuin-
Qi dhonghlpn punupmiui ghulnipunid. — Unyu wynwwnwpn puunipjub k
wnunid  dnwpwhwpuwt wpunwhwjndwt dbkpp punupwluwinipjuit  dke:
Lutinmpmitt hpwlwbwugnd b whquubqnt b dpwbuwjbgnt punupwljut nhu-
ynipumd’ (kqh dhengny: Mbwdpny] phunpjus (kqlulub dhwynpubpp, npnbp
punupuljutl gnpshstt oquugnpdnid L hp hwbpuyht Enypnid, npnpwljh un-
ghupujut gnpénuubph wqpbgnipjudp, Jtp b wsdnd dnwpwhwpljdwt hqnp
gqnpshph Uhujws hwipughtt jupshpp Jurwdupbinit: Unwywhwplnudp pw-
nupuwljut hwnnppulgnipjutt whpwdwtih dwu L, nph nwquwjupnipmniub
nnnyus k Uk tyuwwnwlh. wqpk] hwugbwwnhpne pw, hwdngl] tput punw-
pwljuil gnpdsh hwdwp dkntnint npnonid juyugiby: Upjumwnwtpnid nhnwplynid
i dudwtwljulhg punupwljui ninpunid Jhpwnynn hhdtwlwb pwquuupnt-
pntuttpp b dnwowhwpuwt wmbuwljubpp: Lunupului gnpshsutph hpuww-
puluwyhtt Enyputph Jbpndnipmnitp wpynibwgbn dhong b junuph dwnwow-
hwipuyhtt mkjuuthljuyh puguhwjndwt hudwp:

Puwtwh  pwnkp.  puwpuwpwliwi  phulnipu,  dwnwpwhwplynid,  punuw-
phpwlwinulwl hinupbkp, jEqyulwi dhonghln, pinupughll dupunwgunpnienti

C. I'acnapsin, H. AiiBa3sin — Jlekcuko-cemanmuueckue cpeocmea MaHunyIaAyun 6
nonumuueckom ouckypce. — B naHHOI paboTe NMpencTaBlIeHO HCCIEAOBaHHE CIOCOOOB
SI3BIKOBOTO BBIPQKEHUSI MAHUITYJLIIIMY B MOJUTHYECKOM AMCKYypCe Ha MaTepualie aHTJIH-
CKUX W (paHIY3CKHMX IyOMWYHBIX BBICTYIUICHHH. OTOOpaHHBIE S3BIKOBBIE CPENCTBA,
UCIIOJIb3yeMbIE MOJUTUKAMH B PEYEBBIX aKTaxX, B COUETAHUH C COLUAIBHBIMU (haKTOpaMH
CTaHOBSATCSI MOIIHBIM MHCTPYMEHTOM BO3JEHCTBHS HA OOIIECTBEHHOE CO3HaHHE, TO €CTh
CPEACTBOM YHIpaBIICHHSI OONIECTBEHHBIM MHEHHWEM. MaHUMyISAIMs SBISETCS HEOThEeMIe-
MBIM KOMITOHEHTOM IIOJIMTHYECKOH KOMMYHHKAIMU. Bce pedeBble cTpaTernyu MaHWIYIIS-
LM HAIpaBJICHbl HA JIOCTIXKEHHE OJHOM IeNM — IMOBJIMATH Ha ajapecara M yOeIuTb ero
MIPUHSTH PEIICHNE, BBITOHOE MTOJIUTHKY.

B pabote paccmaTpuBaroTCs OCHOBHBIE CTPAaTErWH, TAKTHKH M BHIBI MaHHUITYISALIUH,
IIpUMEHSIEMbIE B COBPEMEHHOM ITOJIMTHYECKOM IHUCKypce. AHaIM3 MyOJHMYHBIX BBICTYILIE-
HUIl MOJUTHUKOB JEMOHCTPUPYET 3HAUYMMOCTh MAHHITYJIATUBHBIX PEUYEBBIX IPHUEMOB JUISA
YCHEUTHOTO TOCTH)KEHHUS MTOJINTHYECKUX IIeTeil.

Kniouegwie cnosa: nonumuueckuti OUCKYpC, MaAHUNYAAYUS, NEKCUKO-2PAMMAMUYECKUe
Xapaxmepucmuk, si361K08ble Cpedcmad, OUCKYPCUBHbLE NPUEMbl
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Abstract: The interrelation of gender aggression with politics is a sensitive topic, which
brings to light the power disparities in society. A social semiotic perspective is taken in this
article to scrutinize the signs, symbols and the multimodal communication employed to
produce or maintain gendered aggression in politics. The article is based on the investiga-
tion of the encoding and decoding of gender stereotypes and biases in political discourse by
means of verbal, nonverbal and paralinguistic practices such as tone, interruptions,
imagery and body language. Moreover, the study takes into consideration both the cultural
and ideological backgrounds which influence the perception of gendered behavior and
therefore, the exportation of examples in political discussions, speeches and media mani-
festations is done to demonstrate that. Specific focus is given to the female politicians who
tend to be viewed by the double standards and are considered to be either aggressive or
oversensitive in the cases when their male counterparts are shown as strong or forceful.
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Introduction

Public perceptions and the ways in which ideas are supported or opposed to social
norms coexist quite closely with the methods through which gender is communi-
cated in politics, with language and images being the main areas where power and
persuasion are fought over. Women politicians are often subjected to gendered
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assaults, being portrayed as overly emotional or scrutinized for qualities that are
regarded acceptable for men but not for women. These types of aggression support
the existence of the double standards and prejudices that already exist in the
politics. Social semiotics provides an important framework for investigating such
dynamics, since it studies how meaning is produced and interpreted in a certain
social, cultural and ideological context. Traditional studies of language are likely to
fall short compared to social semiotic approaches, which examines meaning
negotiated through different modes in different contexts, including speech, image
and body language. This allows for an in-depth understanding of the issue of how
gender-based aggressions are constructed and maintained in political discourse by
paying attention to the nexus between the signs making these meanings and their
social context. The article studies the interrelation among gender, power and
communication within political contexts, making use of examples from debates,
speeches and media representations. It investigates the verbal, non-verbal and
paralinguistic semiotic instruments that sustain gender aggression in the political
arena: tone, body language and visual imagery, and how these instruments also
mirror and reinforce the ideologies held by the greater society. By means of a
social semiotic approach, the research aims to uncover how gendered meanings are
negotiated and contested within political discourse while also suggesting methods
to promote more equitable and respectful dialogue in the political arena.

This article offers a unique contribution by applying a social semiotic
framework to the analysis of gender aggression in political discourse, a perspective
that has been underexplored in existing research. While prior studies have
examined gendered communication in politics, few have integrated the dynamic,
multimodal and contextual dimensions of social semiotics to investigate how signs
and symbols operate in perpetuating or challenging gender aggression. This
research bridges the gap between gender studies, political linguistics and semiotics
by concentrating on both verbal and nonverbal behaviors, as well as the interaction
of cultural and ideological contexts. The article’s primary objective is to study the
expression, encoding and understanding of gender aggression in political discourse
through the lenses of social semiotics.

Theoretical background

The examination of gender aggression in political discourse overlaps various
disciplines, such as sociolinguistics, gender studies, political communication and
semiotics. This section examines the theory behind the intersection of these fields,
particularly, social semiotics, gender and language theories that emphasize power
dynamics in political discourse.
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The framework of social semiotics: Social semiotics is the study of how
people create meanings through spoken and written language and other systems of
signs in certain social and cultural settings. It emphasizes the role of language as a
tool for social interaction and meaning-making, acknowledging that meanings are
shaped by the social and cultural settings in which they occur (Halliday, 1978).
According to Kress and van Leeuwen, social semiotics is the study of how different
signs operate in society to construct meaning (van Leeuwen, 2005). It focuses on
the mutually constitutive interaction between signs, the users of signs and the
social formations that give rise to those signs, thus suggesting that meaning is
never fixed but rather negotiated and firmly rooted within cultural practices (Kress,
2006). In contrast to classical semiotics, which sees signs as static and universal,
social semiotics views them as dynamic entities shaped by social contexts. It
examines how signs, through their negotiation of social meanings, are rendered
various meanings based largely upon power dynamics affecting that negotiation of
interpretation being assigned. In the case of political discourse, language, visuals,
gestures and symbols are never just a way of expressing truth, they are laden with
ideological implications that either strengthen or contest social hierarchies. That is
why social semiotic is a fit theoretical framework for the study of gender
aggression in political settings, giving due account to how verbal, visual and
performative communicative forms express and maintain power inequalities.

Gender and Language Theories: Research indicates that men and women are
subject to differing linguistic expectations with each gender being ascribed distinct
roles and communicative norms. A defining characteristic of women’s
communicative behavior is their heightened sensitivity to critical expressions and
their tendency to avoid confrontation. In contrast, men frequently utilize verbal
strategies aimed at asserting control and establishing status, often favoring
assertions over questions and prioritizing goal-oriented communication (Tannen,
1990). To assert dominance, men may interrupt, adopt abstract language, display
minimal empathy and employ unconventional speech patterns to underscore their
positions (Wood, 2007). In contrast, Campbell describes women’s speech as
rhetorical, emphasizing personal experiences, anecdotes and real-life examples to
foster audience participation and establish a connection between speakers and
listeners (Campbell, 1993). Lakoff argues that women employ a distinct speaking
style women’s language which is characterized by features that reinforce their
subordinate position in society (Lakoff, 1975). She identifies two primary forms of
discrimination: the way women are taught to use language and the manner in which
language is used to describe them. Both forms contribute to maintaining women’s
subordinate roles in society. Among the features of women’s language are hedging
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words, adjectives, intensity modifiers, tag questions, overly polite expressions,
direct quotations and speech patterns that avoid swearing (Lakoff, 1975). Lakoff
regards this style as deficient, reflecting weakness, uncertainty and irrelevance, in
contrast to the perceived neutrality of men’s speech. She further argues that this
linguistic style perpetuates women’s subordinate status, while women who adopt
masculine speech patterns risk being criticized for deviating from traditional
femininity (Lakoff,1975).

According to A. Knyazyan, men and women, each possessing a distinct
cognitive approach, depict the vast complexity and diversity of the surrounding
world with their perceptions of reality being uniquely their own (Knyazyan, 2022,
p. 122). The choice of linguistic devices is shaped by their impressions,
experiences and underlying principles, which are accumulated both consciously
and subconsciously. Male speech is often characterized by abrupt shifts between
communicative strategies frequently leading to disruptions in the logical and
objective depiction of external reality. This tendency may stem from a dual
motivation: on the one hand, men seek to exert influence on the listener, while on
the other, they express a subjective stance toward the subject matter being
described (Knyazyan, 2022, p.122).

Another significant concept is performative gender. Judith Butler's theory of
gender performativity suggests that gender is not an inherent identity, but rather
something constructed through repeated actions and communicative acts (Butler,
1990).

Under conditions of social equality, defined by factors, such as social and
professional status, age and communicative role, men and women employ distinct
strategies of speech behavior (Knyazyan, 2018, p.59). However, gender roles and
norms vary significantly depending on the communicative context and the
speaker's purpose. There is no strictly "male” or "female" language, rather, gender
serves as a dynamic criterion that shapes an individual's communicative behavior.
In this regard, it is more precise to discuss the communicative characteristics and
styles of interaction influenced by gender in male and female speech, which are
shaped by individual gender-related traits (Knyazyan, 2018, p. 59).

Political discourse, therefore, serves as a critical space for the performance
and contestation of gender roles. In this context, women in politics may encounter
double standards, where assertiveness is framed as aggression rather than strength
(Butler, 1990). These theories highlight how gendered language practices affect or
influence public opinion, especially in the political arena, where gender
performance is a very important factor in how politicians are perceived and treated.



Linguistics 49

Power Dynamics and Gender Aggression in Political Discourse: Political
discourse is power-related always, that is language and semiotic practices become
tools for persuasion, dominance and resistance. As scientist have argued, gender
aggression in political contexts is often aimed at destroying people according to
their gender and thus maintain already existing power imbalances. One major tactic
involves interruption, when male politicians are alleged to interrupt female
opponents or dismiss their contributions in order to assert dominance. This
strengthens traditional gender roles in political arenas (Holmes, 1999). Another
important form of gender aggression would portray women in politics as lacking
credibility or emotional stability through derogatory metaphors and labels, thereby
further marginalizing their political authority (Cameron, 2003). Finally, nonverbal
and paralinguistic communication can reinforce these gender forms of power
dynamics (Knyazyan, 2023). According to Kress and van Leeuwen, body language,
gestures and tone of voice often amplify or reinforce stereotypes about gender roles
in leadership, with women being subject to a range of nonverbal cues that
undermine their authority (Kress, 2001),

Multimodal Methods in Analyzing Gender Aggression: In modern political
discourse, communication includes not just spoken and written words but also
visual and multimodal aspects, such as campaign posters, social media posts and
televised debates. Kress and van Leeuwen suggest that multimodal analysis
provides an extensive method for grasping how various forms of communication
(spoken, visual or gestural) work together to express meaning (Kress, 2001). This
method is especially pertinent for examining gender aggression since visual and
nonverbal aspects often enhance or conflict with the messages expressed through
spoken words. Kress and van Leeuwen state that merging verbal and visual
components produces a more intricate and layered depiction of meaning, which can
either support or contest prevailing ideologies of gender roles in political settings
(Kress, 2001). The combination of gestures, facial expressions and body language
in televised debates or political speeches can greatly impact the perception of
gender aggression, as these nonverbal cues often serve to either support or
undermine the verbal messages being conveyed.

Discussions: Gender Aggression in Political Debates and Interviews
1. Gendered Power in the 2020 U.S. Vice Presidential Debate

The 2020 U.S. Vice Presidential debate in Salt Lake City, between Democratic
candidate Kamala Harris and Republican candidate Mike Pence, highlighted the
different approaches in negotiation of gendered power through political
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communication (Pence & Harris, 2020). Time and again, Pence interrupted Harris,
and her calm yet strong retort, “Mr. Vice President, I'm speaking”, became
symbolic of the struggle of women in politically dominated male spaces for
recognition and power. The utterance was more than just an interruption, it was a
calculated affirmation of power. Harris’s non-verbal signals were likewise very
important. Her authoritative smile and eloquent gestures expressed her confidence
and expectation of interruptions, thus showing her mastery of the debate dynamics.
The smirk, though subtle, yet intended, could be interpreted as a semiotic device
indicating both her self-assurance and knowledge of her adversary’s attempt to
impose his talk over hers. Meanwhile, the communication style of Pence was based
on the calm repetition of the main phrases “freedom” and “respect to the American
people” which helped to support his ideological platform and power. The non-
verbal and paralinguistic aspects, such as tight lips, slight head nod, slow hand
movements and tone of voice gave off an impression of self-control and credibility,
which were all in line with traditional masculine power.

A more thorough semiotic analysis uncovered that Harris utilized micro-
strategies of resistance: the vocal emphasis on "I'm speaking" strengthened
personal authority, whereas her coded appeals to the marginalized groups were a
sign of inclusivity and ethical legitimacy. The method of Pence showed macro-
strategies of dominance, making use of wider appeals and managed non-verbal
conduct to proclaim one's superior position in the hierarchy. These tactics
combined portray the gendered negotiation of power, depicting the situation where
women candidates had to adjust their assertiveness to avoid breaching the cultural
norms of politeness and likability.

2. The 2022 French Presidential Debate

The 2022 French presidential debate between Emmanuel Macron of the centrist
Renaissance party and Marine Le Pen of the radical Right National Rally party, in
one aspect, was a clear case of aggressive speech and the complexities of political
discourse (Macron vs Le Pen, 2022). The debate showed rhetorical strategies and
communication style as they fought over issues ranging from socio-economic
policies to international relations. Macron interrupted frequently and patronized Le
Pen providing a fertile ground for a semiotic analysis of power dynamics and
gendered communication. Macron's communication strategy relied heavily on a
direct, assertive and authoritative tone with dismissive gestures. He would
frequently manipulated discussions by raising issues that led to serious criticism of
each topic in order to maintain control of the conversation. When for instance,
Macron asserted, "Votre position ne correspond pas a celle que votre parti et vos
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parlementaires défendent au Parlement européen-Your position does not
correspond to the one your party and parliamentarians promote in the European
Parliament”, he not only affirmed his political superiority but also assigned Le Pen
the role of the inexperienced and inconsistent person who was not qualified for a
leadership position. Macron's eye-rolls or smirks were examples of non-verbal
signals that highlighted his sense of superiority. Through semiotic analysis, these
cues indicated a hidden power struggle where Le Pen was seen as vulnerable
despite being assertive and strong. Macron's gestures amplified the verbal content
of his arguments, affirming his patriarchal position in the debate. He used
psychological tactics, such as accusation, which served as semiotic means for
dominance in argument: “C'est vous qui avez défendu un ami de Vladimir Poutine.
C'est vous qui avez demandé a plusieurs reprises la levée des sanctions. Et
maintenant, vous parlez de la Russie comme si vous n‘aviez aucun lien avec elle-
You are the one who defended a friend of Vladimir Putin. You are the one who has
been repeatedly asking for sanctions to be lifted. And now, you speak of Russia as
if you had no ties with them at all". Le Pen, undergoing these disruptions, took
such a tactical subtle course, where irony and rhetorical doubting proved to be the
best strategy to negate aggression without going head to head. She addressed
Macron as the “Mozart of finance” which was a semiotically powered tool to
destroy the perceived elitism of Macron. Moreover, her regulated facial expression,
timing gestures and tone variation were used to broadcast a feeling of calmness and
assertiveness. By avoiding overt hostility and employing subtler forms of criticism,
Le Pen defended her reputation and simultaneously criticized the gender norm
according to which women in leadership roles should be more emotionally
restrained than men. To elaborate on the verbal strategies, the repetition, accusation
and authoritative framing by Macron was indicative of the knowledge of
hegemonic structures of discourse, and the irony and rhetoric subtleties of Le Pen
was indicative of a counter-hegemonic approach to discourse in a common
communication setting. Semiotic analysis can therefore shed some light on the
power relationship behind the scenes as female leaders have to face a twofold
problem, i.e. they have to challenge male dominance, at the same time gain social
acceptance of keeping their emotions and being polite.

3. Multimodal Aggression in Social Media

The 2016 campaign by Hillary Clinton exemplified how gendered aggression had
been transferred to the digital and visual media. There were memes made online
that portrayed her as untrustworthy or too ambitious and blended visual
amplification with textual analysis to reinforce stereotypes about female leadership
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(see Pictures 1 and 2). These memes were not only ridiculous, they were
multimodal semiotic tools, which constructed the perception of the audience with
visual, textual and cultural clues. A close examination of the work showed that
there were several standard semiotic patterns. Her facial expressions were digitally
manipulated to look fake or manipulative, her body language was overstated, and
her ambition was frequently conveyed through text using the word social
transgression. Such visual-textual collections were supporting the idea that women
should be modest and deferential and so they were punishing actions that were
against the acceptable social conduct of leaders. The case of Clinton showed a
combination of gender, digital culture and political influence, and how media can
contribute to aggression in the non-obvious but omnipresent way, supporting the
limitations on the power of women within the society.

Correspondingly, Theresa May, while ruling as Prime Minister in the United
Kingdom, was the center of attention for a plethora of memes that made fun of her
leadership and character traits. The “Strong and Stable” meme was a great example
of this, which came from May’s insistence on the phrase during the 2017 general
election campaign (see Picture 4). The slogan, meant to express assertiveness and
dependability, became the topic of online ridicule associated with May’s austere
looks and captions that laughed at her being perceived as rigid and inflexible. The
sayings and pictures in these memes though they exaggerated visuals and gave
textual comments to make fun of her and question her worthiness as a leader, did
so amidst the giving of women's leaders the expectation of being authoritative but
still approachable.

On the other hand, in the case of Marine Le Pen, she encountered quite a
noticeable similarity in the form of multimodal aggression during her election
campaigns in France. Memes usually depicted her as excessively savage or of the
emotionally unstable kind, contrary to the calm pictures of her male colleagues. A
very good example can be taken of the presidential election of 2017 when a meme
that had gone heavily viral showed Le Pen with a sheet of paper in her hand during
a debate and captioned “Marine Le Pen holding a paper” (see Picture 3). This was
further drawn in many variations with different funny captions, with most of them
casting doubt on her and showing her as either unready or desperate. The combined
uses of visuals and texts in these memes not only bolstered but also created in the
first place gender stereotypes, depicting women in politics as being less capable or
more emotional than their male counterparts. The above instances were a clear
indication of the part played by digital media in the development of the gender-
based aggression, in which the visual and the textual elements were merged
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together to bolster the societal expectations and stereotypes regarding female
leadership.
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Picture 4

4. Barack Obama vs. Angela Merkel in Global Media

Examination of the global media portrayals of Barack Obama and Angela Merkel
revealed the ongoing presence of gender biases in the political leadership
assessment. Obama, without a doubt, was the one who was very charismatic,
articulate and inspiring. Media presented him as a person with a vision, a great
communicator and a man with a warm personality. Moreover, his public image
perpetuated the traditional views of masculine power and connected leadership to
being optimistic, emotionally expressive and engaging with others. There were
many photographs in which he was captured smiling, having a cheerful interaction
with different groups of people and speaking with very active body language. All
these factors contributed to the simultaneous perception of his being approachable
and competent. These portrayals brought to the fore that male leaders could express
both power and charm, mostly without their emotional conduct being closely
scrutinized. On the other hand, Merkel was unfailingly characterized as pragmatic,
skilled and very efficient but at the same time, emotionally very distant. The media
reports often paid attention to her looks, clothes and her professional manner while
downplaying her political intelligence and strategic accomplishments. She was
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labeled as “cold”, “robotic” or “stoic”, who was lack of emotions and warmth.
The interpretation was further supported by the semiotic analysis of the visual and
verbal cues. The warmness of Obama’s gestures, his expressive face and inclusive
language not only gave him power but also made him relatable, thus creating a
multidimensional public figure who was in harmony with the societal expectations
for male leaders.

Merkel, in her turn, stood in a reserved position, with focused eyes and a flat
intonation of voice, which communicated power and professionalism very
efficiently but were taken to denote negatively by media. This comparative study
highlights institutional influences on discrepancies in leadership ratings, which
demonstrates the application of gendered expectations to influence the general
opinion of power. Albeit both leaders had been tremendously successful in politics,
media framing of Merkel reflects the extra balance, social bargaining and cultural
coding women leaders must manage in order to maintain credibility. As it is
evident in this case, the effectiveness of leadership is no longer evaluated based on
the outcomes or competence only, but through the prism that is strongly supported
by gendered norms and stereotypes, which solidify the obstacles in the path of
women in politics and in the general life.

Conclusion

Gender aggression is an ongoing phenomenon in political discourse, it not merely
mirrors but also aggravates social inequalities. The article has analyzed different
signs such as verbal, non-verbal, paralinguistic and visual signs through a social
semiotic lens for examining the encoding, communication and reinforcement of
gender aggression within political contexts. The empirical evidence has been
explored through political debates, interviews or media visuals, denoting the
various ways in which gendered power dynamics are realized through effective
communicative strategies, such as interruptions, tone, visual framing or multimodal
content. The finding establishes that female politicians are confronted with
challenges within the public sphere, whereby their assertiveness is called
aggression and is frequently undermined by means verbal, nonverbal and
paralinguistic signals. Moreover, the study describes how media and social
platforms enhance gender stereotypes in society's broader perception of women in
power, thereby undermining their credibility and authority. To adopt more
impartial and balanced political discourse, it is vital to challenge entrenched
patterns of gender aggression by raising awareness among politicians, media
professionals and the audience on the gendered impact of communications,
encouraging respectful debate practices and critical media literacy. The reality is
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that these problems will begin to unlearn some of the gender power dynamics in
which political communication is constructed into a much more inclusive political
environment.
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A. Kusizsan, JI. Mapadsin — Ananuz couuanvHuplx 3HAKOGbIX NPUSHAKOE 2eHOEPHOIL
azpeccuu 6 KOHMEKCme pOnesgylx (YHKUuii nonumuyeckozo ouckypca. — Iendepnas
arpeccus B MOJUTHYECKOM IUCKYpPCE BBICTYNAET KaK COIMAIBHO-TIONUTHIECKOE SBICHUE,
OTpaXkarolIee CYIIECTBYIOIINE B OOIIECTBE CHCTEMHBIE HEPAaBEHCTBA. B HacTosmeH cTaThe
paccMaTpuBaeTCcs INPUMEHEHUE COLMANBHBIX 3HAKOBBIX CHUCTEM C aKIEHTOM Ha TO, Kak
3HaKM M MYJIbTUMOJAJIBHBIC CPEICTBA KOMMYHMKALIUU HCHOJIB3YIOTCS U1 KOHCTPYHpPO-
BaHUS T€HAEPHOHN arpeccuu JMMOO Ui MPOTUBOJCHCTBUSA €l B MOJUTUYECKOM KOHTEKCTE.
AHanu3 oxBaThIBacT BepOasibHbIe, HeBepOalbHBIE M IapaBepOabHBIE JJIEMEHTHI, B
YaCTHOCTH, MEX/IOMETHs, WHTOHAIMIO, BH3yallbHble 00pa3bl M JKecThl. lcciemoBaHue
paccMaTpuBaceT, Kak TeHICPHBIC CTEPEOTHUIBI U COLMAIbHBIC MPEIYOeKICHUS OTPaKAIOTCS
B TOJHWTHYECKOM MAWCKypce. Pe3ymbTaTel aHain3a IOKa3bIBAIOT, 4YTO B TenencOarax,
MOJMTHYECKUX BBICTYIUICHUSIX M CPEIICTBAX MAacCOBOM MH(OPMAILMH KyJIbTYPHBIE HOPMBI U
H/ICOTOTUYECKUE YCTAHOBKM YacTO IPEACTAaBISIOT JKCHIIWH-TIONUTUKOB B HeOIarompu-
STHOM CBETE NP OIEHKE TeHJAECPHOro noseaeHUs. OT )KEHIIMH B IOJUTHKE OXHIACTCA
MIPOSIBIIEHUE CUJIBI M PEIIUTENbHOCTH, OJHAKO, B OTIMYUE OT MY)KYHH, UX arpecCHBHOE
MIOBEICHUE BOCTIPUHUMAETCS HETaTUBHO.

Kniouesvie cnosa: menedebamol, ceHoepuas azpeccus, MyaIbmuMoO0anibHask KOMMYHU-
Kayusl, HeeepbabHble dleMeHmbl, ROIUMUYECKUL OUCKYPC, COYUANbHAS CEMUOMUKA
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Abstract: This article looks at how Facebook helps shape the way we think about and
present our identities online. It explores how the platform encourages users to be “real” by
using their actual names and lives as part of their digital presence. By looking at
Facebook’s features — like profiles, posts, and the news feed — the research shows people
carefully managing how they appear to others, often influenced by likes, comments, and
what the algorithm decides to show. The article explores digital identity construction
through case study and platform feature analyses, focusing on authenticity, performance,
engagement dynamics, and how people balance being themselves with presenting a version
of themselves that fits social expectations. Drawing from research in media and social
sciences, the article argues that while Facebook helps normalize online identity tied to real
life, it also creates new pressures to manage that identity carefully. It ends by raising
questions about what this means for how we see ourselves in the digital world today.

Keywords: online identity, digital/network self, Facebook, profiles, authenticity,
performance

Introduction

In today’s digital age, our online identity is nearly as important as our offline one.
Online identity, i.e., the persona we present through social media profiles, posts,
likes, and interactions, shapes how others see us, and increasingly, how we see
ourselves (Boyd, 2014; Papacharissi, 2010). It is a complex blend of authenticity
(how true our online persona is to our real self) and performance (how we
consciously present ourselves to an audience), curated through conscious choices
and shaped by the architecture of the platforms we use. This matters because online
identity influences real-world outcomes. It affects our social relationships,
professional opportunities, mental health, and even our sense of self-worth
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(Marwick & Boyd, 2011; Turkle, 2011). In a digital environment where visibility is
currency, managing our digital persona is not just a social act — it’s a strategic one.

While platforms like Instagram or TikTok often emphasize trends and visual
storytelling, Facebook’s model of identity has always leaned more heavily into the
notion of real life. Its early insistence on real names and connections rooted in
offline networks helped distinguish it from earlier internet spaces where anonymity
was more common. As a result, Facebook has often served as a digital mirror of the
physical self — a place where users are not just posting to perform, but also to
document, remember, and validate their existence through daily life events,
milestones, and memories. This merging of the personal archive with social
performance brings unique tensions and questions around what it means to be
authentic online.

Among the many platforms where identity is performed, Facebook holds a
unique and powerful role. As one of the first social networks to enforce real-name
policies and encourage connections based on offline relationships, Facebook has
helped set the standards for what authentic online identity looks like (van Dijck,
2013). Its extensive reach, algorithm-driven content curation, and emphasis on
personal timelines, tagging, and memory features have turned it into a key case for
understanding how digital identities are constructed and constrained.

Thus, the research will explore the dynamics of online identity on Facebook
through a combination of case study analysis and platform feature examination.
Drawing on user experiences, public controversies, and academic critiques, it
considers how the Facebook’s tools, such as the news feed (the continuously
updated stream of posts, photos, and activities shared by friends and pages), real-
name enforcement (the policy requiring users to register under their legal or
authentic names), and memory reminders (features that resurface past posts and
events) — shape identity expression. The methodology combines close analysis of
platform affordances (features that enable or constrain user actions) with user
narratives and documented events to examine how identity — authenticity,
performance, and engagement — is negotiated in a major digital space. In other
words, affordances refer to the technical and social possibilities offered by a
platform’s design that enable or restrict user behavior. Identity performance refers
to the ways individuals enact and manage their self-presentation for imagined
audiences online.

The Emergence of Online Identity

The digital age has fundamentally reshaped how individuals construct and present
their identities. With the rise of the internet, and especially social networking
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platforms like Facebook, the concept of identity has shifted from something stable
and singular to something fluid, performative, and often curated. Online identity is
no longer merely an extension of offline selfhood: it is a space where individuals
experiment, negotiate, and perform multiple versions of themselves for different
audiences (Boyd, 2007).

The emergence of online identity can be traced back to the early days of
Internet Communication, including forums, chat rooms, and early social media
platforms. These platforms allowed users to construct personas using pseudonyms,
avatars, and customizable profiles. As Boyd and Ellison (2007) noted in their work
on social network sites, the profile has become the digital body, the primary
interface through which identity is perceived and interpreted by others online.

More than just a passive medium, Facebook actively shapes how users craft
their online selves through design choices that promote certain behaviors and
discourage others. Features like profile picture updates, birthday reminders, and the
visibility of engagement metrics nudge users toward strategic self-presentation. At
the same time, the platform’s algorithms prioritize content that is emotionally
engaging, popular, or controversial, creating a feedback loop that often amplifies
performative aspects of identity. Users are not just managing how they appear to
friends, but also how they’re interpreted by a system that values attention and
interaction over nuance.

With the advent of Facebook in 2004, online identity began to take on a new
level of realism and persistence. Unlike earlier platforms, Facebook encouraged the
use of real names, real-life networks, and connections to offline identity markers
like school, work, and hometown. This shift marked the beginning of what
Turkle (2011) describes as a new form of network self, as one that is always
connected, always visible, and constantly updated. Facebook blurred the lines
between the public and the private, the personal and the professional, forcing users
to navigate complex social dynamics in curating their digital selves.

Furthermore, online identity is deeply shaped by platform affordances. The
structure of Facebook, for example, emphasizes a linear narrative of one’s life
through features like the Timeline, creating a sense of coherence and continuity
that may not always reflect reality. These affordances push users to present a
stable, consistent version of themselves, despite the natural complexities and
contradictions of identity (Zhao, Grasmuck, & Martin, 2008). What emerges is a
strategic self-presentation that is both authentic and performative, yet tailored for
digital consumption.

Importantly, the rise of online identity has also raised concerns about
surveillance, data ownership, and algorithmic influence. As users build their
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identities through interactions, likes, and shares, platforms like Facebook collect
and analyze this data to create detailed digital profiles, often used for targeted
advertising and content curation. This commodification of identity challenges
traditional notions of selfhood and autonomy (Zuboff, 2019).

Thus, the emergence of online identity is a multifaceted phenomenon shaped
by technological affordances, social expectations, and platform architectures.

The following chapter examines how Facebook, as a dominant force in the
digital landscape, has shaped online identity into a personal, public, and
continuously evolving phenomenon

From Profile to Persona: Identity-Making on Facebook

Today, Facebook is considered to be a most influential platform, and it plays a
central role in constructing individual online identities. Its profile features — being
fundamental in constructing digital identity — offer users to disclose such personal
information as name(s), gender, education, occupation, location, relationships,
interests and more. In addition to personal information, users share photos, videos,
news, life milestones, personal thoughts and opinions.

What makes Facebook particularly interesting is the balance it strikes between
control and spontaneity in self-presentation. Unlike platforms that focus solely on
real-time content or short-form updates, Facebook encourages a more layered and
enduring identity archive. Users can choose what to highlight, what to omit, and
what parts of their lives to frame for others. At the same time, the interactive nature
of the platform — through comments, tags, and reactions — means that others also
participate in shaping one's online identity. This interplay between self-curation
and social feedback creates a complex, collaborative process of identity-making
that is both deeply personal and inherently public.

To explore how Facebook contributes to the construction of online identity,
we will case study public figures® Facebook profiles. Public figures provide a
unique yet highly illustrative lens for our analysis for the following reasons:
(1) their profiles represent a heightened form of identity construction, where the
tension between authenticity and performance is especially pronounced; (2) their
profiles are publicly accessible and intended for wide public consumption, and
present a suitable and ethically acceptable source of data; (3) with higher levels of
interaction (likes, shares, comments, and media attention) celebrity profiles amplify
the feedback dynamics that shape self-presentation; (4) the strategies used
(selective self-disclosure, image management, audience engagement) reflect tactics
used by everyday users, though at a larger scale; (5) celebrities often use
Facebook’s full suite of features (from professional bios to curated photo albums,
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public posts, and interactions in comments) which allows for a comprehensive
analysis of how platform design affects identity expression. Additionally, the
analysis of Facebook profiles of public figures underscores the dynamic and
contingent nature of digital identity. Unlike relatively static online presences, these
profiles are continually reconfigured in response to external events, career
transitions, shifts in public perception, and processes of personal development. A
public figure may reconstruct their image following a scandal, rebrand in alignment
with new professional endeavours, or recalibrate their discourse to resonate with
prevailing social movements. Such patterns demonstrate that online identity is not a
stable construct but rather a negotiated, fluid, and contextually responsive
phenomenon shaped by interactions within and beyond digital environments.

Finally, it should be noted that the next chapter examines public figures’
Facebook profiles to demonstrate how the platform functions not merely as a social
network but as a dynamic arena for identity performance and reinvention. The
intricate link between self-expression and audience reception, permanence and
revision, visibility and control illustrates the layered nature of digital identity
construction in contemporary culture. In the case studies that follow, we will aim to
unfold how Facebook’s unique affordances, cultural reach, and participatory
mechanisms contribute to the shaping of personas that are both meticulously
curated and socially co-authored, revealing not just who people are, but who they
wish to be seen in the digital public sphere.

Building Digital Identity: Case Studying Facebook Profiles

Since our research explores how Facebook shapes online identity through
authenticity and performance, the ideal candidate would be someone who actively
uses the platform, curates a public persona (blending personal and professional
content), receives substantial engagement (likes, comments, shares), and provides
insight into the dynamics of online self-presentation without being a notorious
figure. In other words, to gain meaningful insight into this dynamic, we are seeking
a case study subject who actively engages with Facebook not just as a passive user,
but as a deliberate curator of an online persona. Their content should naturally
touch on or reflect themes of identity, authenticity, and how one responds to social
or public expectations.

Importantly, as already mentioned, we are not looking to analyze individuals
already widely recognized for controversy or notoriety, as that can distort the lens
through which identity performance is understood. Instead, we aim to explore how
people, especially those with a semi-public presence, navigate the fine line between
sincerity and strategy. For instance, public figures often masterfully construct
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personas that appear authentic while also serving brand or political objectives.
Consider Kim Kardashian, who uses her Facebook profile (m.facebook.com) to
project a curated version of herself that merges lifestyle, branding, and personal
moments into a polished public identity. Similarly, Barack Obama
(m.facebook.com) maintains a tone that feels personal and approachable, even
while carefully aligning with the expectations of political leadership and legacy.
Both examples illustrate how identity online is often a negotiation between being
real and being resonant, and it is this balance we are interested in exploring through
our case study.

Thus, this case study will examine how Facebook functions as a platform
which enables famous individuals to construct and perform digital identities,
highlighting the tension between authenticity and self-presentation. The two public
figures crafting public identity through balancing realness with performative
branding (Kim Kardashian — m.facebook.com) or maintaining a balance between
personal tone and political branding in high-stake contexts will be respectively
Kim Kardashian and Barack Obama.

Facebook Profile: Kim Kardashian
Profile Type: Verified Public Figure.
Follower Count: 30M+.
Profile Bio: Business mogul. Beauty founder. Advocate. Mom.
Cover Image: Glamorous, professionally shot fashion image.
Profile Image: Brand-consistent headshot.

Post Examples (Representative/Fictionalized)

e Photo Album: A day in Milan 17,4 #FashionWeek #SKIMS (240K likes,
6K shares).

e Video: My morning skincare routine — featuring SKKN by Kim @
(sponsored content, product tags, 180K likes).

o Life Event: North’s 10th Birthday — I can’t believe how fast time flies
o & (Family-oriented post, highly engaged).

Strategic Use of Features: Kim uses Facebook Stories for brand drops. She
promotes through Marketplace links, Facebook Shops, and tagged products. She
highlights press coverage, interviews (brand + self-narrative control) as well.
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Identity Construction

- Self-Disclosure: Shares selectively personal moments (e.g. children’s
birthdays, behind-the-scenes glimpses), always curated with visual polish.

- Performance vs. Authenticity: High emphasis on performance. Posts are
aesthetic-driven, often aligned with brand campaigns, suggesting a
carefully managed image. Occasional real moments are still curated to
support a larger narrative of accessibility-meets-luxury.

- Themes: Luxury, femininity, motherhood, empowerment, branding.

- Audience Engagement: This is primarily visual, comments often praise
appearance, brand, or family. Engagement is high, but mostly one-
directional. She rarely engages directly in comments.

Based on the case study and feature analysis of Kim Kardashian’s Facebook
profile and the broader framework outlined for exploring how Facebook
contributes to digital identity construction, we can assume:

Kardashian’s Facebook profile demonstrates how the platform functions as a
curated stage for identity performance. The tension between authenticity and
branding is evident: while her posts include family moments, they are visually
curated to align with commercial partnerships. This aligns with Goffman’s (1959)
dramaturgical theory, where public figures manage impressions much like actors
performing on a stage. The high engagement metrics indicate that audience
responses help shape Kardashian’s digital persona, reinforcing aspects of her
identity that attract attention. Her use of Facebook’s features, including Stories,
Marketplace, and Shops, reflects how platform affordances shape and control
identity expression. Overall, Kardashian’s presence illustrates broader trends in
digital self-presentation, combining selective self-disclosure, visual curation, and
feedback loops that define contemporary online identity-making.

Personal and professional identities are blurred in Kardashian’s profile. Kim’s
bio — Business mogul. Beauty founder. Advocate. Mom — reflects a hybrid digital
identity as she blends entrepreneurial roles (brand owner, advocate), celebrity
persona (glamorous images, interviews) and personal identity (motherhood, family
posts). The blurring reflects how Facebook facilitates multi-dimensional identity
construction, making it a tool for storytelling.

Kim’s feedback loops shape identity performance. The high engagement
metrics (240K likes, 6K shares) indicate that audience response is integral to
shaping Kim’s digital persona. The feedback dynamics reinforces which aspects of
identity are rewarded by followers and amplifies the successful content.
This is a proof that identity is co-constructed with audiences on the Facebook
interactive platform.
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The full utilization of platform features enhances control of her profile.
Kardashian uses the platform’s full suite (Stories and Marketplace for real-time and
commercial interaction, Facebook Shops for direct product promotion, Life Events,
press highlights, and curated albums for personal-professional narrative
continuity). These features enable identity management, showing how the platform
affordances shape expression.

Broader trends are illustrated in her everyday digital identity. Kim’s use of
Facebook reflects her strategies: selective self-disclosure (what is shared or
withheld), visual curation (images that represent aspirational versions of herself),
engagement with followers (likes, comments).

Thus, Kim Kardashian’s profile serves as an exaggerated version of how
ordinary users also can craft their online personas. Her Facebook presence
exemplifies the platform’s role in constructing a curated (yet authentic), hybrid,
performative, and feedback-driven digital identity. By combining personal
authenticity with strategic branding, and leveraging Facebook’s technical
affordances, she illustrates how public figures (and by extension, all users)
negotiate identity in a mediated, attention-driven environment. The case study
supports the conclusion that Facebook reflects and shapes how identity is built,
maintained, and consumed in the digital age.

Facebook Profile: Barack Obama
Profile Type: Verified Politician/Public Figure.
Follower Count: 60M+.
Profile Bio: Dad, husband, former President, citizen.
Cover Image: A group of diverse young people at a campaign-style event.
Profile Image: Warm portrait, smile, professional but friendly.

Post Examples (Representative/Fictionalized)

e Status Update: Happy Father’s Day to all the dads out there — especially to
the ones doing the hard work with love and patience. #FathersDay (540K
likes, 60K comments).

e Shared Article: Proud to support new leaders committed to voting rights
and community organizing. Here'’s how to help. (Political call-to-action).

e Throwback Photo: Barack and Michelle in their early years (nostalgia +
relatability).

Strategic Use of Features: Obama uses Facebook Live for key political
events or campaigns. He frequently tags other pages (e.g., Obama Foundation to
reinforce civic engagement), and utilizes Notes or longer-form text posts for
reflections.
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Identity Construction

- Self-Disclosure: His persona is calm, thoughtful, fatherly, and posts mix
civic commentary with glimpses of personal life (Michelle, daughters, dog
Bo)..

- Performance vs. Authenticity: Leans toward authenticity, maintains a
“genuine leader” tone, uses simple language, humility.

- Themes: Democracy, family, justice, hope, unity.

- Audience Engagement: Engagement is high across political and non-
political posts. Comments often reflect admiration or discourse. Obama
does not typically respond, but posts are crafted to prompt reflection or
action.

Based on the case study and feature analysis of Barack Obama’s Facebook
profile, along with the broader framework for understanding how Facebook
contributes to digital identity construction, we can assume the following: Obama’s
profile operates as a carefully curated yet seemingly authentic extension of his
public persona. Every post, image, and interaction reflects an intentional balance
between the personal and the political. His online presence reinforces his core
values — empathy, inclusivity, and civic engagement — while his conversational
tone and approachable style invite followers to feel personally connected to him.

Through this strategic yet relatable use of Facebook, Obama demonstrates
how digital identity can serve as both a personal narrative and a platform for public
leadership. He leverages the affordances of social media to sustain visibility, shape
collective memory, and engage audiences beyond traditional political channels. In
doing so, Obama exemplifies how contemporary figures can use digital spaces not
only to communicate ideas but also to cultivate trust, inspire participation, and
ultimately influence the tone and direction of public discourse in the social media
era.

The above two Facebook profiles contribute to constructing online identities
through the following (yet different) characteristics:

Features Kim Kardashian Barack Obama
Primary Identity Celebrity, Brand Political Leader, Citizen
Tone Aspirational, Polished Reflective Inclusive
Engagement Type Visual Admiration, Passive | Ideological Discussion, Active
Self-Disclosure Selective (family, beauty) Balanced (family, civic values)
Performance Highly imaged Moderately messaged
Authenticity Controlled Authenticity Earnest, Value Driven

Authenticity
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Platform Utilization Brand and Lifestyle Social and Public Messaging
Promotion

Thus, Facebook functions as a stage for identity performance, but with
differing emphasis for the two public figures. Kim Kardashian represents the
commodified, performative self (luxury visuals and emotional glimpses) where
identity is mostly aesthetic, aligned with color and product branding. Barack
Obama, by contrast, represents the public, civic and social self (strategic messages
and few personal moments), where identity is mostly leadership, values, and
community.

While public figures like the ones discussed above operate at a larger scale,
the general dynamics of online identity construction are shared with all the users.
Both famous and common people engage in self-presentation balancing
authenticity and performance with audience expectations. However, public figures
amplify this process through branding and greater visibility, while common users
are more related to social and ethnic belonging and privacy. Thus, the tools are the
same but the stakes are different.

Conclusion

Today Facebook has transformed the way we construct, perform, and perceive
identity in the digital age. What began as a social networking platform soon
became a powerful tool through which authenticity meets performance, and
identity is built. By promoting real-name policies and encouraging connections
rooted in offline life, Facebook helps shift online identity from anonymity to
anchored authenticity. Yet, this authenticity is rarely pure — it is filtered through
likes, shaped by algorithms, and calibrated to audience expectations.

Through the analysis of Facebook’s features and case studies of public figures
like Kim Kardashian and Barack Obama, it has been demonstrated that Facebook
users — whether public figures or everyday individuals — use the platform not just to
reflect who they are, but to craft who they want to be seen as. The tension between
personal truth (authenticity) and social performance is constant. Facebook’s
structure, with its emphasis on visibility, feedback, and memory, pushes users to
present coherent, appealing narratives. Looking ahead, the future of online identity
may hinge on how platforms evolve and how users respond to increasing pressures
of curation and surveillance. As social media continues to blur the boundaries
between public and private, professional and personal selves, we may see a
growing desire for digital spaces that allow more nuanced, fluid, and less
performative expressions of the self. Alternatively, new platforms might deepen the
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commodification of identity, turning every aspect of online presence into data and
branding.

Ultimately, Facebook not just reflects our identities — it helps reshape them.
Understanding this is key to navigating the digital self in a world where being
online is no longer optional, and where who we are is, to a certain extent, who we
construct ourselves to be.
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Q. Umpurywh — S&upniph nkpp wnguiag hiphnipnul junnigdwi gnpénid.
— Znnuwdp nhuwpymd k phk hyybu b dhjupnipp tyuunmd dbp wnguig
hupunipiniup ubpuyugubniy, hisybu E huppulp ppujuniunid ogununbptphte
1hub] «<ppulwis ogunugnpsting hpkig wimbkpt nt Yyubpp npybu pywht
ubipumipjut dwu: dbjupnipjutt ypndhjutpnh, gpuenidubph b tnpnipniubph
niuniltwuhpmipnitip gnyg £ wnwjhu, np dwpnhy phpkip G JEpwhulnud, ph
hlswbu ki hpktp tbpuyugnid hpkug Gbpunjw) juypbpt ot dkyawpuingpgnii-
ubpp: Znpuwst nuunidtwuhpnd | pduyhtt hupunipjutt jupnignidp hpudhdw-
Juyhtu-thwunwpluhtt b hwppwuljh wnwtdtwhwnlmpnitubph JEpnidnipjut
Ukpnnutph Yhpuempudp Juplnplim] hpulwbnipyub, htphwbbplupugdul,
ubpgpuydudnipjut, hwjuwuwpwlonduénipyul, unghwjuljut wuwunlwubn-
pjut hwulugnipniuubpp: Zknwgqnunipjul wpgyniuputpp gnyg b viwjhu, np
ptl dbjupnipp tyuwunnd £ hpuuw Jjuph hbn juydws wnguig hupunipjut
Jupnigdwtp, wyt twb unbnénud b nddupnipmitubp wyn hupunipmniup junw-
Juptnt gnpénid b tkpjuyuginud, phk hswyku tup dkup mbuund dkq pyuyht
wppuwphnid wjuon:

BPubuyh pupkp. wngquig hupbniyenil, pyughli/quigughl «&ku», Skjupnip,
wpnphyakp, ppuwlwb, hphphwbkplupugnid

I'. Mypaasin — Ponv @Deiicoyk ¢ popmuposanuu onnaiin-udenmuynocmu. — B cra-
The Hcciaenyercs, kak rardopma dDeiicOyk BimseT Ha Hallle MBIIIICHUE, BOCIPHITHE
COOCTBEHHOW MAEHTHYHOCTH B CETH M CHOCOOBI e€ mpezacraBieHns. Ocoboe BHUMaHHE
yzenseTcss TOMy, Kak MOJUTHKA MOJIMHHOCTH — MCIOJIb30BAHUE HACTOAIINX UMEH M diie-
MEHTOB pealbHON )KU3HU — CIIOCOOCTBYET (POPMHUPOBAHMIO II(YPOBOTO NPUCYTCTBUS MOJTb-
30BaTesneit. AHaMU3UpPYOTCs GyHKIMK PO, MyOJHKAIMi 1 HOBOCTHOM JICHTBI, IEMOH-
CTPHUPYS, YTO JIFOJU OCO3HAHHO YIIPABISIOT CBOMM 00pa3oM B CEeTH, pearupys Ha Jaiku,
KOMMEHTapHHU U aITOPUTMHUYECKYIO CEJIKIHI0O KOHTEHTa. Yepes3 TeMaTHYeCcKoe UCCIIeI0Ba-
HHE U aHaIn3 QyHKIUOHANA MIaTOPMbI PACCMATPUBAIOTCS] BOPOCH! MOJIMHHOCTH, CaAMO-
NIPE/ICTABIICHUS], BOBJICUEHHOCTH M CTpATeruu OajaHCHPOBAHUS MEXIYy MCKPEHHHM CaMo-
BBIPOKEHHEM M COOTBETCTBHEM COLMANBHBIM OXHIaHWsM. Ha ocHOBe mccienoBaHuil B
o0nacT Meana M COLMAIBHBIX HAYK JeNaeTcs BBIBOJ, YTO, HECMOTPS Ha TO 4To DeicOyk
crocobcTByeT (OpPMHPOBAHHMIO OHJIAWH-MIACHTHYHOCTH, TECHO CBS3aHHON C peajbHOU
HM3HBIO, OH OJTHOBPEMEHHO CO3JaéT HOBbIE (DOPMBI JIaBIICHUs, TPEOYIOIIUE TIIATEIHHOTO
YIIPaBJIEHUs 3TOI NAEHTUYHOCTBIO.

Knwouesvle cnoea: ounavin-udenmuynocms, yugpoeoe/cemesoe «a», PDelcoyx,
npoghuu, NOOAUHHOCMb, CAMONPeOCmasieHue
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Abstract: The paper is devoted to the study of structural-semantic peculiarities and the
main trends in the use of linguistic structures in the Al-generated business letters of the
following categories — direct-request letters, good-news letters, bad-news letters and
persuasive letters. The study of these categories of business letters is conditioned by the fact
that business correspondence plays a key role for the establishment of business relations
and efficient cooperation between parties. Ten types of commercial business letters are
created by Gemini, a personal Al (Artificial Intelligence) Google assistant. The letters are
created in formal style, in response to the given prompts. The linguostylistic analysis of Al-
generated business letters has revealed lexical units expressing request, receipt,
acknowledgement, regret, apology, expectation and cooperation. The discussed rules
observed in human-generated correspondence are used in business letters created by
Gemini.
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Introduction

Business correspondence plays a significant role for the establishment and
development of business relations. The study of business correspondence is carried
out based on the content and form of business language. Thus, not only the content
of the letter is important, but also the way of communicating it — the style. The
correct choice of words, expressions, business terms, grammatical structures,
logical sequence of thoughts, persuasiveness and politeness of speech play an
important role in making the positive impact on the recipient. Business letters,
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according to their types, have common and specific features, the analysis of which
allows us to come to a conclusion about their peculiarities. When formulating a
letter, it is necessary to clearly imagine the purpose of the communicated content
and the ways to achieve the goal — the forms of expression of the content. In this
regard, the most important condition for efficient communication is the perception
of the linguistic units by the recipient, without which mutual understanding cannot
occur. Lack of knowledge of terms or certain grammatical structures can be a
serious obstacle to bilateral cooperation. It is assumed that the addressee, having
perceived the meaning of the linguistic elements, interprets and decodes the
message in the way the addresser encoded it. The formation and improvement of
the business style are conditioned by these factors. Taking into account the fact that
positive or negative information is conveyed in business letters, the main purpose
of the letter can be expressed in two different ways. Therefore, depending on the
content conveyed, business letters are composed guided by the direct or indirect
approach /Bovée, Thill, 1992, p. 85; Cardon, 2018, p. 302-307/. In the case of the
direct approach, the main purpose is presented at the beginning of the letter,
followed by essential details. This method is appropriate when conveying positive
information, when a positive response is expected from the recipient. The indirect
approach is used when the main purpose of the letter is to convey negative
information. It is always desirable to present unpleasant facts at the end of the
letter, drawing attention to the arguments that justify the main goal. The direct
approach is appropriate when sending an enquiry, a request or conveying good
news and the recipient is interested or pleased to respond. The indirect approach
works best when sending bad news and the recipient is displeased or resistant to the
message. It is also used in persuasive messages to influence the recipient that is
uninterested or unwilling to react. Thus, the paper examines the structural-semantic
features of commercial business letters which may be classified into four
categories: direct request letters, good-news letters, bad-news letters and
persuasive letters. The category of Direct Request Letters includes letter of
enquiry, letter of order, letter of request for adjustment. The category of Good-
News Letters includes letter of offer, letter of order acknowledgement, letter of
adjustment. The category of Bad-News Letters includes letter declining offer, letter
declining order, letter declining adjustment. The category of Persuasive Letters
includes sales letter.

Ten types of the above-mentioned business letters are created by Gemini, an
Al-powered Google assistant, which performs multiple complex tasks. It is
designed to process various types of data at the same time. Users are interested if
Gemini Al is better than ChatGPT. Each platform has distinct strengths for specific
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use cases: Gemini performs better for academic research, large document
processing, and real-time data access. ChatGPT excels at coding tasks, structured
research assistance, and keeping consistent tone in translations. More than 80% of
enterprises now are using or planning to use Al assistants. Understanding the
strengths and limitations of each platform is crucial for strategic implementation.
The Gemini Al vs ChatGPT battle has gained a lot of attention as both are leaders
in the field, yet they work better for specific tasks. In 2025, Gemini has evolved
significantly as a more powerful and multimodal Al model family.
https://neontri.com/blog/google-gemini-chatgpt-comparison/

Linguostylistic analysis of Al-Generated Business Letters

To study the structural-semantic pecularities of the above-mentioned commercial
business letters, the method of linguostylistic analysis is implemented on semantic
and metasemiotic levels (Akhmanova, Aleksandrova, 1989, p. 187; Akhmanova,
Idzelis, 1978, p. 47; Zadornova, 1984, p. 8; Gasparyan S., 1991, p. 3). This method
is used to study business letters at lexical, syntactic and stylistic levels, focusing on
words, phrases, grammatical structures and stylistic connotations.

Thus, the method of linguostylistic analysis is used for studying direct request,
good-news, bad-news and persuasive business letters created by Gemini, the Al-
powered personal assistant.

A letter of enquiry is a request for information about products or services. The
request is stated in a polite, undemanding tone supported by a number of questions
about the goods and their specifications. The writer usually requests free literature
— a catalogue, a brochure or a leaflet which will provide useful information for
placing an order. The enquiry must include sufficient information to help the
supplier determine how to respond effectively. The questions asked in a letter of
enquiry may refer to prices, terms of payment and delivery, details of discounts,
delivery times and deadlines, methods of transport and insurance. The request
should be brief, clear and to the point. If a prospective customer writes to suppliers for
the first time, it is useful to tell them something about his own business, the kind of goods
he needs and for what purpose they are required. The letter of enquiry closes
courteously with a request for action or simply expresses the writer’s gratitude
(Vartapetian, 2012, p. 51).

In the following letter of enquiry created by Gemini, the writer states his
business interests. Therefore, he politely asks for catalogues and price lists which
are necessary for the consideration of goods.

The prompt given to Gemini was the following — write a formal letter of
enquiry about terms of sale addressed to the company “Construction and Design”
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producing interior design products. The letter should be polite, clear and concise.
The text of the letter should consist of introduction, body and conclusion.

Our company is currently undertaking several interior design projects
and is exploring potential suppliers for high-quality products. We
have been impressed by the range and aesthetic of the interior design
products showcased by Construction and Design and are keen to
understand the terms under which these products are offered for sale.
Specifically, we would be grateful if you could provide us with
information regarding your pricing structure, minimum order
guantities (if applicable), available discounts for bulk purchases,
standard delivery timelines, and payment terms. Any available
product catalogs or price lists would also be greatly appreciated.
Thank you for your time and attention to this matter. We look forward
to receiving the requested information at your earliest convenience
and exploring a potential business relationship with Construction and
Design. /created by Gemini/

The letter of enquiry is written in polite and courteous tone which emphasises
the direct request for receiving information regarding terms of sale for interior

2 (13

design products. The phrases like “high-quality products”, “pricing structure”,
“minimum order quantities”, “discounts for bulk purchases”, “standard delivery
timelines” and “payment terms” reveal the main idea of the letter of enquiry
requesting information about the goods and terms of supply. The direct request is
expressed by the phrase “we would be grateful if you could provide ...”. Similar
phrases for expressing direct request are “Would you please send us ...”, “Will you
please state ...”, “Will you please let us know ...”, “We would ask you to let us
have ...”. The letter closes with an expression of expectation “we look forward to
receiving the requested information” and an expression of further cooperation
“exploring a potential business relationship with Construction and Design”.

A letter of order is also known as a purchase order. A letter starts with an
exact description of the order and may include all necessary details such as
product, price, discounts, quantity, size, model numbers, terms of payment and
shipment. This information may also be filled in an order form, and a letter will
make certain points quite clear.

Thus, the objective of a letter of order is to provide the vendor with detailed
instructions for filling an order. It serves as a record of the transaction, therefore it
should be written with care. The writer’s intentions should be clear and concise, the
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provided information should be relevant. Attention to detail is crucial. The
company will process the order only according to the customer’s instructions.
Therefore, the vendor needs to know when the delivery is expected and how the
payment will be made. The writer begins the letter of order by saying that he is
placing an order. Then he provides some specific instructions. The letter of order
closes courteously and may state time limits for the delivery (Vartapetian, 2012, p.
55).

In the following letter of order created by Gemini, the writer gives detailed
instructions about the placed order.

The prompt given to Gemini was the following — write a formal letter of order
for interior design products addressed to the company “Construction and Design”
which produces interior design products. The letter should be polite, clear and
concise. The text of the letter should consist of introduction, body and conclusion.

Following our recent correspondence (date of previous
communication) and review of your product offerings, we are pleased
to place an order for the following interior design products:

Item No. Product Description Quantity Unit Price Total Price
[1] [Model X Bookshelf] [5] [150.00] [$ 750.00]
[2] [Fabric Y Armchairs] [2] [300.00] [$600.00]
[3] [Style Z Floor Lamps] [3] [120.00] [$360.00]
Subtotal: [$1710.00]

Please refer to detailed specification sheet for precise specifications.
Kindly confirm the total cost of this order, including any applicable
taxes and delivery charges. We would also appreciate confirmation of
the estimated delivery date. Our preferred method of payment is bank
transfer. Please provide us with the necessary payment details for
processing.

Thank you for your attention to this order. We look forward to
receiving your order confirmation and the delivery of these products
in a timely manner. /created by Gemini/

The letter of order is written in polite and courteous tone including the order
for interior design products. The letter starts with the phrase “we are pleased to
place an order”. Similar phrases used in letters of order are “we are pleased to give

an order”, “we are pleased to enclose an order”. Other phrases expressing direct
request are “Please, send us ...”, “Would you please send us ...”, “We would ask
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you to send us ...”. The words “confirm” and “confirmation” are used to request
precise information about the terms of payment and delivery in the phrases “Kindly
confirm ...”, “We would appreciate confirmation of ....”, “your order confirmation
...”. Another direct request expression used in the letter is “Please provide us with
...” which refers to payment details for order processing. The letter closes politely
with an expression of expectation “we look forward to receiving your order
confirmation and the delivery ...”.

A letter of request for adjustment or a letter of complaint is written
immediately after the mistake or the problem has been identified. To gain the
reader’s understanding, the writer presents the facts clearly and politely, specifying
the problem or the mistake. Problems may be very different: the product does not
meet the advertised standards, the goods have defects, the consignment has been
lost or delayed, wrong order has been shipped, a mistake has been made in a
financial transaction or the customer service is not good. Referring to documents
like invoices, cheques, purchase orders, payment records and the like may be
useful in settling the problem. Customers often state various adjustments to their
problems such as full or partial refund of the price of the product, replacement or
repair of the defective product, provision of the service previously arranged, etc.
The letter of request for adjustment closes courteously with a request for specific
action.

Thus, the objective of a letter of request for adjustment is to provide detailed
information regarding the error or fault and to serve as a legal document recording
the claim and the corrective action or adjustment being requested. The letter should
encompass only the relevant facts that validate the claim and the request prompting
an action that settles or resolves the problem (Vartapetian, 2012, p. 59).

In the following letter of request for adjustment created by Gemini, the
problem is made clear. The writer states that there is discrepancy in the colour of
the ordered wallpaper and politely requests replacement of the incorrect items.

The prompt given to Gemini was the following — write a formal letter of
request for adjustment addressed to the company “Construction and Design”
stating your claim and reasons for requesting settlement of a problem or mistake
related to interior design products. The letter should be polite, clear and concise.
The text of the letter should consist of introduction, body and conclusion.

This letter serves as a formal request for an adjustment concerning
interior design products provided by your company for the renovation
of my living room, order number X12. | am writing to address the
problem, that is the discrepancy in the color of the ordered wallpaper.
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The wallpaper delivered on (date) is significantly lighter than the
sample | approved. This color difference clashes with the other
elements of the room design. | have attached copies of invoices and
photographs as evidence of this problem.

I would appreciate it if you would review this matter and consider a
suitable settlement. 1 am open to discussing potential solutions, such
as replacement of the incorrect items. | look forward to your prompt
response and a resolution to this issue.

Thank you for your time and attention to this matter. /created by
Gemini/

The beginning of the letter is neutral without expression of regret about the
problem such as “This letter serves as a formal request for an adjustment
concerning ...”. Similar expressions are “We are writing to you with reference to
order number ...” or “We are writing to you to ask you to replace ...”. The body of
the letter includes the description of the problem and possible solutions to it. The
polite request is expressed by the word “appreciate” in the expression “I would
appreciate it if you would ...”. The following expressions such as “address the
problem”, “consider a suitable settlement”, “discuss potential solutions”,
“replacement of the incorrect items” and “prompt response and a resolution” reveal
the main idea of the letter of request for adjustment. The letter closes politely with
an expression of expectation “I look forward to your prompt response and a
resolution ...” and an expression of acknowledgement “Thank you for your time
and attention ...”.

A letter of offer or quotation is a reply to an enquiry. It provides the
information requested in a letter of enquiry. When responding to a forwarded letter,
the writer acknowledges the receipt of the enquiry, then quotes the prices, terms of
payment and delivery. At the end of the letter the writer extends an offer of further
assistance.

After providing the requested information necessary for the reader to respond
or place an order, the supplier takes the opportunity to draw the attention of a
customer to a special product, range of goods or service (Vartapetian, 2012, p. 64).

In the following letter of offer created by Gemini, the writer sends a quotation
for interior design products.

The prompt given to Gemini was the following — write a formal letter of offer
to a customer quoting prices and terms of sale for interior design products. The
letter should be polite, clear and concise. The text of the letter should consist of
introduction, body and conclusion.
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Thank you for your interest in our interior design products and the
opportunity to provide you with a quotation for your project.
Following our recent discussions and your specific requirements, we
are pleased to present the following prices and terms for your
consideration.

The table below outlines the products you requested along with their
corresponding unit prices and estimated total costs:

:\Ezm Product Description Quantity Unit Price Total Price

[11  [Model X Sofa] [1] [250.00] [$ 250.00]

[2]  [Style Y Coffee Table] [3] [150.00] [$450.00]

[31 [Size ZRug] [2] [200.00] [$400.00]
Su_btotal [Sum of Estimated Total [$ 1100.00]
Prices]:

Total Estimated Price[Subtotal + Optional Fees]: [$]

Please note the following terms of sale:

e Payment Terms: [50% deposit upon order confirmation, 50%
upon delivery and installation].

o Validity of Quotation: This quotation is valid for [Number] days
from the date of this letter.

o Delivery: Estimated delivery timeframe is [Number] weeks/days
from receipt of the deposit.

We believe these products will perfectly complement your project

design vision. We are committed to providing high-quality products

and excellent customer service.

Please do not hesitate to contact us if you have any questions or

require further clarification. We look forward to the possibility of

working with you on this project. /created by Gemini/

The introduction of the letter of offer includes acknowledgement in reply to
the customer’s enquiry “Thank you for your interest in ...” and quotation “we are
pleased to present the following prices and terms ...”. The body of the letter
includes details of prices and the terms of payment and delivery. Taking the
opportunity the supplier highly assesses the company’s products and services —
“high-quality products”, “excellent customer service” and “these products will
perfectly complement your project design vision”. The letter closes politely with
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expressions of further cooperation “Please do not hesitate to contact us if you have
any questions ...”, “We look forward to the possibility of working with you ...”.

Letter of order acknowledgement expresses appreciation for the placed order.
The writer acknowledges the receipt of the customer’s order and states about its
processing. The objective of the letter is to let the customer know that the ordered
items will be supplied. The letter of order acknowledgement starts with a statement
expressing the readiness to fulfil the customer’s request. At the same time the
writer answers all the questions, including the necessary details that the customer
may need to understand the reply. The letter may include details about shipment,
insurance, payment, etc. If prices or delivery dates are changed the customer is
notified about that. The letter closes with appreciation of further contacts and an
offer of service (Vartapetian, 2012, p. 74).

In the following letter of order acknowledgement created by Gemini, the
supplier notifies about the processing of the order.

The prompt given to Gemini was the following — write a formal letter of order
acknowledgement to a customer stating about the processing of the order for
interior design products. The letter should be polite, clear and concise. The text of
the letter should consist of introduction, body and conclusion.

This letter serves to formally acknowledge receipt of your order
placed on (Date of Order) for interior design products, as detailed in
your order. We appreciate your business and are pleased to confirm
that your order is now being processed.

Your order, under reference number (Your Order Number), includes
the following items:

e 1 x Sofa - Model X, 3 x Coffee Table - Style Y, 2 x Rug - Size Z

The total amount for your order is $ 1100. The estimated delivery
timeframe is 10 days from the order date. We will keep you informed
of any significant changes to this schedule.

We are committed to ensuring your satisfaction with our products and
services. Should you have any questions regarding your order, please
do not hesitate to contact us or reply to this email.

Thank you once again for choosing Construction and Design. We look
forward to delivering your interior design products to you. /created by
Gemini/

In the letter of order acknowledgement words and phrases expressing
acknowledgement are widely used such as “formally acknowledge receipt of your
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order ...”, “pleased to confirm that your order is now being processed”, “We look
forward to delivering your interior design products ...”. The details of the order are
confirmed in the body of the letter. The letter closes politely with expressions of
further cooperation and appreciation “Please do not hesitate to contact us ...”,
“Thank you once again ...”.

A letter of adjustment is a response to a written complaint. The objective of
the letter is to inform the customer that the complaint or the request for adjustment
has been received and it will be resolved. It is also a document recording what
decisions are made and what actions will be taken. The writer must keep in mind
that the customer has been inconvenienced. He must state his willingness to
consider the customer’s request for adjusting the problem. The letter informs the
customer that an unsatisfactory situation is being corrected. The writer should
avoid excuses or long explanations about what went wrong. He should consider the
facts of the adjustment to make the customer comprehend the corrective action that
is being offered or has already been implemented. If the customer is not right, the
reasons should be explained clearly and with every courtesy. Any negativity that
may be in the complaint letter should be countered with a positive approach
emphasising the corrective steps being taken. Explanations for why the situation
has occurred are of less importance than the solution. Thus, in the first paragraph of
the letter of adjustment the writer apologises for a problem and clearly admits that
a mistake has been made and accepts responsibility for it. He then expresses
willingness to fulfil the customer’s request, provides the details of the solution and
states corrective actions that will be taken. If it is appropriate, an objective and
convincing explanation should be provided about the further necessary actions. At
the end of the letter the writer reiterates his apology focusing on positive actions.
The letter may close with appreciation of further contacts and an offer of additional
service for settling other possible problems (Vartapetian, 2012, p. 77).

In the following letter of adjustment created by Gemini, the supplier admits
responsibility and states the readiness to repair the damaged merchandise. The
letter informs the customer of the steps which will be taken. In addition, the writer
apologises for the inconvenience caused by the problem.

The prompt given to Gemini was the following — write a formal letter of
adjustment to a customer stating about the settlement of the problem or mistake
related to interior design products. The letter should be polite, clear and concise.
The text of the letter should consist of introduction, body and conclusion.

This letter is to inform you that we have completed our review of the
issue you raised on (Date of Customer's Initial Communication)
concerning your order (Order Number) for interior design products
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related to the damaged shelving unit. We appreciate your bringing
this matter to our attention.

Following our assessment, we have decided to arrange for the repair
of the damaged shelving unit. To proceed with this adjustment, we will
be in contact to arrange for a technician to visit your property on
(Date) to repair the shelving unit, process the partial refund which
should reflect in your account within 5 business days. The repair work
will be carried out at no additional cost to you.

We sincerely apologize for any inconvenience this problem may have
caused. We value your business and are committed to ensuring your
complete satisfaction with our products and services. /created by
Gemini/

On the one hand, the letter of adjustment includes words expressing the
problem or the mistake such as “damage”, “inconvenience”, “problem”, on the
other hand, there are phrases expressing solution to the problem such as “arrange
for the repair”, “proceed with the adjustment”, “arrange for a technician”, “repair
the shelving unit”, “process the partial refund”, “carry out the repair work”,
“ensure complete satisfaction”. The letter is written politely expressing apology for
the problem “We sincerely apologize for any inconvenience this problem may have
caused” and readiness to adjust the problem “We ... are committed to ensuring
your complete satisfaction”.

A letter declining offer is a reply to a quotation. A refusal to accept an offer is
rarely made as quotations mostly meet the needs of customers based on their
enquiries, requests and expectations. Therefore, the customers are pleased to place
orders rather than decline the offers. However, there may be cases when the offers
are declined due to time restrictions, high prices quoted by suppliers or changes
made in terms stated earlier. At the beginning of the letter declining offer the writer
acknowledges the receipt of the offer or expresses appreciation for the reply. But
the central part of the letter lets the supplier know the reasons for refusing to accept
the offer. The letter ends with an idea of further cooperation shifting emphasis
away from the refusal (Vartapetian, 2012, p. 82).

In the following letter declining offer created by Gemini, the writer declines
offer due to time restrictions.

The prompt given to Gemini was the following — write a formal letter
declining offer to the company “Construction and Design” stating the reason for
refusing to accept the offer for interior design products. The letter should be polite,
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clear and concise. The text of the letter should consist of introduction, body and
conclusion.

Thank you for your offer, dated (Date of Offer), for interior design
products related to the proposed renovation of my office space. We
have carefully reviewed the details of your proposal.

After careful consideration, we have decided to decline your offer at
this time. Our decision is based on a difference in the proposed
timeline that does not meet our project deadlines.

We appreciate the time and effort you invested in preparing this offer
and thank you for considering our project. We may consider your
services for future projects should our needs evolve. /created by
Gemini/

Letter declining offer starts with the phrase expressing receipt and
acknowledgement “Thank you for your offer ... for interior design products”. The
body of the letter includes explanation for the decline of the offer related to project
deadline requirements. The letter closes politely and courteously expressing
gratitude for sending a quotation and considering their project requirements “We
appreciate the time and effort you invested in preparing this offer and thank you for
considering our project”. At the same time the letter expresses hope for future
cooperation “We may consider your services for future projects”.

A letter declining order is a reply to an order. One reason for declining orders
is that the goods are no longer available as they are not produced or are out of
stock. In such cases companies just offer similar models or substitutes. Another
reason for declining orders is that companies often receive incomplete or unclear
orders from the customers. To process the order they need to request full
information. The first part of the letter confirms the original order. It may also
appreciate the customer’s good choice. Then the source of the problem is stated.
The close of the letter may be aimed at helping the recipient to place a corrected
order. The writer may include details, such as styles and colours available, that will
enable the customer to specify the merchandise desired. Other aids may also be
provided for the customers to order goods properly (Vartapetian, 2012, p. 85).

In the following letter declining order created by Gemini, the supplier
apologises for not being able to accept the order since the requested products are
out of stock. In the closing paragraph, the writer encourages further contacts trying
to obtain orders for other goods. The letter states the position clearly and politely.
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The prompt given to Gemini was the following — write a formal letter
declining order to a customer stating the reason for refusing to accept the order for
interior design products. The letter should be polite, clear and concise. The text of
the letter should consist of introduction, body and conclusion.

Thank you for your recent order placed on (Date of Order) for
interior design products. We appreciate your interest in Construction
and Design.

After careful review, we regret to inform you that we are unable to
accept your order at this time. This decision is due to the
unavailability of the requested items due to current supply chain
limitations. We understand this may be disappointing, and we
sincerely apologize for any inconvenience this may cause.

We would be pleased to discuss alternative product options that are
currently available. Please feel free to contact us if you would like to
explore placing a modified order that meets our current capabilities.
Thank you for your understanding. We hope to have the opportunity to
serve you in the future. /created by Gemini/

Letter declining order starts with the phrases expressing receipt and
acknowledgement “Thank you for your recent order placed on ...”, “We appreciate
your interest in ...”. The refusal to process the order is expressed by the phrase “we
regret to inform you that we are unable to accept your order ...”. The words
“sorry” or “regret” are generally used to state the fact and the reasons for declining
the requests. The reasons for the refusal are stated in the following phrases “the
unavailability of the requested items” and “current supply chain limitations”. At the
same time the supplier offers apologies for the inconvenience “we sincerely
apologize for any inconvenience this may cause”. Taking the opportunity the
supplier expresses hope and expectation for possible cooperation with the client
“We would be pleased to discuss alternative product options ...”, “Please feel free
to contact us if you would like to explore placing a modified order ...”, “We hope
to have the opportunity to serve you in the future”.

A letter declining adjustment is written in tactful and courteous style while
denying the claim. The letter starts with a supportive tone indicating full
understanding of the nature of the complaint. The factual information provided
further shows the supplier’s position and makes the customer anticipate the denial
of his claim. While making the denial clear, the supplier may offer partial
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adjustment of the problem. The letter closes emphasising a desire for a good
relationship in the future (Vartapetian, 2012, p. 89).

In the following letter declining adjustment created by Gemini, the writer
declines adjustment stating the reason clearly and politely.

The prompt given to Gemini was the following — write a formal letter
declining adjustment to a customer stating the reason for refusing to settle the
problem or mistake related to interior design products. The letter should be polite,
clear and concise. The text of the letter should consist of introduction, body and
conclusion.

Thank you for your letter dated (Date of Customer's Initial
Communication) outlining your concerns regarding the condition of
the shelving unit from your order (Your Order Number). We have
carefully reviewed your claim and the supporting documentation
provided.

After a thorough assessment of your request and comparing it with
our quality control records, we regret to inform you that we are
unable to approve your request for an adjustment at this time. Our
decision is based on the reason our inspection indicates that the
damage to the shelving unit occurred after delivery.

We understand this may be disappointing, and we value your business.
While we cannot offer a full replacement, we would be pleased to
provide you with information on potential repair services.

Thank you for bringing this matter to our attention. We strive to
ensure customer satisfaction and appreciate your understanding of
our position. /created by Gemini/

Letter declining adjustment starts with the phrases expressing receipt and
acknowledgement “Thank you for your letter dated ... outlining your concerns ...”.
The supplier initially tries to explain the refusal “We have carefully reviewed your
claim ...”, “After a thorough assessment of your request ...”, “our decision is
based on the reason ...”. The refusal to settle the problem is expressed by the
phrase “we regret to inform you that we are unable to approve your request for an
adjustment ...”. At the same time the writer tries to mitigate the negative impact of
the refusal offering certain assistance “While we cannot offer ..., we would be
pleased to provide ...”. The reason for the refusal is stated by the following fact
“our inspection indicates that the damage to the shelving unit occurred after

delivery”. The letter closes expressing acknowledgement by the writer “Thank you
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for bringing this matter to our attention”, “We ... appreciate your understanding of
our position”.

A sales letter is a marketing tool that promotes a product or service. Its
objective is to persuade customers to buy products or services. They are written by
specialised and highly skilled professionals who seek to motivate people to spend
money. To be effective, the letter must describe the particular benefits the customer
will gain by making the purchase. It must also focus on the most appealing features
that best highlight the product or service. Brighter, stronger, faster, cheaper, etc. are
common selling points when writing a sales letter. The selling points should
emphasise consumer benefits through the “you” attitude. You must persuade the
customer that the benefit of your offer outweighs the cost. In other words, convince
them that what you offer is a good deal. A sales letter should be addressed to a
group of prospective buyers who meet an established set of criteria. The objective
of a sales letter is threefold: to attract attention, generate interest and induce a
purchase. The sales letter should provide the readers with enough information to
heighten their brand awareness about who you are and what goods or services you
offer. Unlike letters of offer, sales letters are sent as unexpected offers to
customers. They are not replies to enquiries and requests made by customers.
These letters tend to show concern for the needs and interests of current and
potential customers and are constructed on the most appealing benefits of goods or
services. Sales letters use special techniques to catch the reader’s attention and
persuade them to take action as soon as possible. They may start with a rhetorical
guestion, a piece of genuine news about the offer, a possible solution to the
customer’s problem, an attractive feature of the product, etc. The most effective
technique is the one that makes the customers read the rest of the letter and respond
(Vartapetian, 2012, p. 92).

In the following sales letter created by Gemini, the writer attracts attention
with a rhetorical question that highlights a specific problem of how to make home
warm and comfortable.

The prompt given to Gemini was the following — write a sales letter
persuading customers to buy interior design products. The letter should be polite,
clear and concise. The text of the letter should consist of introduction, body and
conclusion.

Are you dreaming of a space that truly reflects your style and
enhances your everyday living? At Construction and Design, we offer
a curated selection of high-quality interior design products designed
to help you create the home or office you've always envisioned.
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Imagine walking into a room that perfectly balances comfort,
functionality, and aesthetic appeal. Our extensive range includes
everything from stylish and durable furniture to elegant lighting
solutions, exquisite textiles, and unique decorative accents. Whether
you're looking to refresh a single room or undertake a complete
renovation, our products are crafted with attention to detail and built
to last. We pride ourselves on offering diverse styles to suit every
taste, from modern minimalist to classic chic and everything in
between. Investing in our interior design products is an investment in
your comfort and the overall ambiance of your space, ultimately
enhancing your well-being and productivity.

We invite you to explore our latest collections and discover how easily
you can elevate your surroundings. Visit our website at
https://www.constructionanddesign.com or stop by our showroom at
2107 W. Packer Drive, Arlington, TX 76013 to experience the quality
and beauty of our products firsthand. Our knowledgeable team is also
available to offer personalized advice and assist you in selecting the
perfect pieces to bring your vision to life.

We are confident that you will find the ideal interior design solutions
at Construction and Design to create a space you'll love for years to
come. We look forward to the opportunity to help you transform your
environment. /created by Gemini/

The sales letter offers creative solutions and innovative designs to clients,
ensuring project success through providing high-quality products and services that
meet the highest international standards. The detailed description of products and
services is aimed at attracting and persuading customers. Sales letters generally
start with rhetorical questions to generate the customers’ interest, encouraging
them to make a purchase. Typically, in sales letters companies enumerate the
advantages of the products and services providing an impact on the recipients such

EE AN 13

as “high-quality products”, “perfectly balance comfort, functionality and aesthetic

6

appeal”, “stylish and durable furniture”, “elegant lighting solutions”, “exquisite

EE T3 LR N3

textiles”, “unique decorative accents”, “crafted with attention to detail and built to
last”, “diverse styles to suit every taste”, “an investment in your comfort and the
overall ambiance of your space”, “enhancing your well-being and productivity”.
These phrases not only communicate information about the benefits of the

products, but also assume a stylistic impact on the reader. Sales letters close
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expressing hope and expectation for cooperation “We look forward to the
opportunity to help you transform your environment”.

Summing up we can discuss a number of rules observed in human-generated
correspondence which are used in business letters created by Gemini:

1. The corporate “we” is mostly acceptable in business letters instead of “I”.

We appreciate your business and are pleased to confirm that your
order is now being processed.

We are committed to ensuring your satisfaction with our products and
Services.

We would be pleased to discuss alternative product options that are
currently available.

2. Sometimes the “I” or “we” attitude in business letters makes the sender
sound uninterested in the recipient. So the “you” attitude is better since it expresses
the recipient’s interests and needs. So “you” and “your” are used more often.

We look forward to delivering your interior design products to you.
Thank you for your letter dated (Date of Customer's Initial
Communication) outlining your concerns regarding the condition of
the shelving unit from your order (Your Order Number).

We invite you to explore our latest collections and discover how easily
you can elevate your surroundings.

3. The “you” attitude must be avoided when it is necessary to establish the
recipient’s mistake or an error of some kind.

The wallpaper delivered on (date) is significantly lighter than the
sample | approved.

4. “Please” is used to make a request more polite. We can provide gradual
increase in politeness through the phrases “Will/Would/Could you please ...”.

Please provide us with the necessary payment details for processing.

(334

5. The construction “if ... will/would” expressing polite request is used in
letters to ask the recipient to do something.
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Please feel free to contact us if you would like to explore placing a
modified order that meets our current capabilities.

6. To make the letters stylistically impressive and colourful, the writers must
use adjectives, adverbs and different figures of speech. They are mostly typical of
Letters of offer and Sales letters.

We believe these products will perfectly complement your project
design vision. We are committed to providing high-quality products
and excellent customer service.

Our extensive range includes everything from stylish and durable
furniture to elegant lighting solutions, exquisite textiles, and unigue
decorative accents.

7. To avoid confusion special care should be taken when quoting prices and
discounts or giving product specifications such as measurements or weights. Dates
of previous correspondence and Order numbers are quoted in business letters.
Incorrect quotation in letters can cause serious problems in business.

8. A wide use of clichés and standard expressions is typical of business letters.
These kinds of phrases help the writer convey the purpose of the letter and develop
ideas in paragraphs.

The phrases may be classified into the following semantic groups:

1. Phrases expressing receipt and acknowledgement

The word “receive” and the phrases like “referring to”, “with regard to”, “in
reply to” are widely used in letters to express receipt and acknowledgement.

We are pleased to receive your order ...

Thank you for your letter of (date) informing us about ...

Thank you for your interest in our products.

In reply to your enquiry this is to inform you that ...

2. Phrases expressing offer and quotation

Phrases expressing offer or quotation help the writer provide the requested
information and convey details about the products or services.

We are pleased to present prices and terms ...

We are pleased to supply ...

We are pleased to offer ...

You may be particularly interested in ...
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3. Phrases expressing direct request and acknowledgement

The words “will”, “would” and “could” help the writer make a polite request
about the goods and their specifications.

Will you please state ...

Will you please let us know ...

We would be grateful if you could provide us with information regarding ...

We would appreciate it if you would let us know ...

We would appreciate confirmation of ...

4. Phrases expressing request for adjustment

These phrases request specific action to correct the mistake or improve the
situation referring to delays, losses or shipment of faulty goods.

We are writing to address the problem that is ...

We are writing to you with reference to ...

We have been greatly inconvenienced by ...

5. Phrases expressing hope and expectation

A letter may close with an expression of expectation and polite request for
action.

We look forward to receiving the requested information at your earliest
convenience.

We look forward to your reply.

Your prompt reply would be appreciated.

6. Phrases expressing cooperation and collaboration

A letter may close with an offer of further assistance and close cooperation.

Please do not hesitate to contact us if you have any questions or require further
clarification.

Please contact us if you need any further information.

We look forward to serving you again.

If you have any questions please contact me.

Please contact me if I can be of further help.

Please let us know if you need any further information.

7. Phrases expressing apology, refusal and regret

The words “sorry”, “apologise”, “regret” are used to state the fact and the
reasons for declining the requests or offering apologies for the mistake or the
problem.

We are sorry to inform you that ...

We sincerely apologise for any inconvenience this problem may have caused.

We apologise for any inconvenience you have had.

We regret to inform you that we are unable to accept your order ...

We regret we cannot offer ...
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Summing up the analysis of the ten types of business letters used in
commercial correspondence, we may state that the letters generated by Gemini are
formulated in accordance with grammatical, semantic and stylistic requirements of
business letter writing which ensure the accomplishment of the given prompts.

Conclusion

In conclusion, we may state that Google Al-powered Gemini has successfully
accomplished the task of writing ten types of commercial business letters following
relevant prompts given for each type of a letter. With the emergence of advanced
Al technologies like Gemini, the business letter writing practice has become more
effective.

Business letters generated by Gemini are efficient since they are created
consistently following the rules developed by humans in the course of writing
practice. Using human expertise Al generates appropriate content and style
compatible with the purpose and expectations.

Structural-semantic analysis of the four categories of business letters such as
direct request, good-news, bad-news and persuasive, has revealed lexical units
expressing request, receipt, acknowledgement, regret, apology, expectation and
cooperation. The content generated by Gemini, meets the linguostylistic
requirements of organising business messages. The letters discussed above are
well-crafted, courteous and convincing, effectively communicating the intended
message.
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9. Jupnuwbwywb — Uphkvunwwi puiwlwinipiul /UF/ unkndud gnpéw-
pup wdwlbkph  pdwunwlupmgiuwépughll wnwbdbwhunnlnipn Gabpp. -
Unyt hnpduénud puttwplynid £ wphbunnwlub pwtwljuinipyut /UE/ unbnswus
gnpswpup bwdwlubph hdwunwlunnigyuspuyhtt wnwdtwhwwnlnipniutpp
b wyn bwdwlubpnd wnlw (Equljwb jurnygubph gnpswsdwb hhdtwlwu vh-
nnmdubpp: Munmdtwuhpynn gnpswpwup twdwfubpt puggpyuws b ninnuihh nh-
Unud-juinputp wpnwhwywnnn, jwy mp Swbnignn, dbkpdmd /wmuthwdwdwgin-
P/ wpuwhwynng, hudngnud /qponud/ wpinwhwynng twdwljukph adpbpnud:
‘Ludwljutph wyu judpbph ntumdbwuhpnipniiap yuydwbwynpws b ipuung, np
gnpdwpup btwdwluqpmipniup tpwbwluh gbp B junwupnud gnpswpup hw-
pupbkpnipmiiubph hwunwndwt b Epjynnd wpynibudbn hwdwgnpsuljgne-
piutt gnpénud: Unbnpuwjhtt gnpdwpup btwdwljubph vnwup mbuwljubkpp unkns-
Jwd ki Gemini wphtutnnwljut puwbwjutnipjut oguwjuh Ynnuhg: Ludwlutpp
gpws ki wuwonmntwlwl ndny’ wphtunwlwb pwbtwlwiunipjuipn wnpynn gni-
gnudubinh hwdwduyu: Lutwplynn gnpswpup twdwlutph (kqqundwljwi yipne-
Snipniup pny) E widl] pugwhwynt) jpunputp, vnwgnid, hwuwnwwnnid, tpuju-
wnwghwnipnil, wihunuwbp, wuuihp b hwdwgnpswuljgnipnit wpunwhwjnnng
1Equdhwynpubpp: Lutwplynny uinuubpp, npnup punpny b gnpdwpup bwdw-
Jugpnipjuip, Yhpundnd ki Gemini-h Ynnuhg unbnddws qnpéwpup twdwl-
ubpnud:

FPubmyh punkp. Gemini wphbunwljut pubwljuinipjub oqguwlwl, 1kqu-
ndwljut Jhpnidnipnil, webnpuihtt gnpéwpup bwdwlibkp, niqnuyjh ghunud-
hinpuip wpunwhwjnnny twdwljubkp, (wy nip Swunignn bwdwlubp, dbpdnid
/uthwdwduwyinipnit/ wpunwhwyunn twdwlutp, hwudngnud /gponud/ wpnw-
hwjnnn bwdwlukp

3. Bapranersn — CmpykmypHo-cemanmuyecKue 0COOEHHOCHU O0€n08bIX nucem,
CO30aHHBIX uUCKyccmeennvim unmennekmom (HH). — B cratbe paccMmaTpuBaroTCs
CTPYKTYPHO-CEMaHTHYECKHE OCOOCHHOCTH IENOBBIX IHCEM, CO3JaHHBIX MCKYCCTBEHHBIM
naTeutekToM (M), m OCHOBHBIE TEHIEHIHWH HCIIOJIB30BAaHMS SA3BIKOBBIX KOHCTPYKIIUH B
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9THX NMHChbMax. Vlccrmemyemble AETOBBIE MHChMa BXOIAT B IPYIIBI MHCEM, BBIPAXKAIOIMINX
mpsiMoe oOpareHne, COOOMIAONTIX XOPOIIHe HOBOCTH, BRIPAYKAIOIINX OTKAa3 /Hecoriacue/,
a Take BBIpAXKAIOIUX YyOexkaeHne /moompenne/. V3ydeHme OHTHX TPYIN MHCEM
00yCJIOBIICHO T€M, YTO AENOBas NMEPENHUCKa UIPacT 3HAYUTEIBHYIO POJb B YCTAHOBJICHHUH
JENOBBIX CBs3e W A(PQEKTHBHOTO JBYCTOPOHHETO COTPYAHWYECTBa. llepcoHambHBIN
noMomHMK Gemini Ha OCHOBE HCKYCCTBEHHOI'O HWHTEJIEKTa CO3/Jal JECATb THUIIOB
KOMMEpYECKUX JEJOBBIX IHUceM. Iluchbma HamucaHel B O(QHMUMAIBHOM CTHJIE, B
COOTBETCTBUM C MHCTPYKLUSIMH, TAaHHBIMH HCKYCCTBEHHOMY MHTEJUIEKTY. JIMHrBOCTMIHC-
TUYECKHH aHalM3 JIEJIOBBIX ITHCEM, CIeHEPHPOBAHHBIX HMCKYCCTBEHHBIM HHTEIUIEKTOM,
BBISIBWII JICKCHYECKHE CIMHUIIBI, BBIpAXKalollue Npoch0y, MOJIydeHHE, IOATBEpIKICHUE,
OraromapHOCTh, COKaJEGHHE, OXUAaHWE W coTpynHmYecTBO. OOCyXmTaeMble IIpaBHIiIa,
TUIWYHBIC JUTA IEOBOI MEPETMCKH, TPUMEHSIOTCS U K JIEJIOBBIM NHChMaM, CO3aBacMbIM
Gemini.

Knioueswie cnosa: nepconanvuviii M nomownux Gemini, IuH260CMUTUCHUYECKUL
aHanu3, KoMMepuecKue Oenosbie NUCbMA, NUCbMA, 8blpajxcarujue npsamoe obpawyeHue,
nucbMa, coodbujarowue Xopoulue HO8OCMU, NUCLMA, Gblpadcarowue omkas /Hecoaiacue/,
nucbma, svipadicaiouue yoexcoenue /noowperue/
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SBNSSCH CNOXKHBIM, MHOTOACTICKTHHIM W MHOTOMEPHBIM SI3BIKOBBIM SIBJIC-
HUEM, HOMHUHAIUS KaK IMpolecc 0003HAYCHUS MPEAMETOB, SBJICHUN U COOBITUN
OKpY’)Kalolero MUpa TPEACTABISACT IENbIH KOMIUIEKC NpoOiieM, TpeOyroIuX
Pa3HBIX TIOJIX0/I0B K UX PEUICHUIO.

OpHolt u3 npoOIeM, KOTOPhIE MOTYT M JOJDKHBI OOCTOSTEILHO paccMaTpH-
BaThCsl B KOHTEKCTE OOIICH TEOPHUM HOMHHAIMH, SBJISETCS MpobieMa CeMaHTHKH
SI3BIKOBBIX CJIMHUI], TIOCKONBbKY (YHKIIMS 3HAaYCHHS HEPa3phIBHO CBs3aHa C
¢dhyaKIe 0003HadeHus. A 3T0 TpedyeT manbHenIeld pa3paboTKN TEeOPETHIECKUX
MIOJIOKEHUH, KOTOphIe OB OOBSICHIIN OCOOCHHOCTH (DYHKIIMOHHPOBAHHUSA B SI3BIKE
Pa3HBIX THUIIOB CJIOBECHBIX 3HAKOB, OOYCJIOBJICHHBIE HMX KOTHUTHBHBIMH U
CEMaHTHUYECKMMU OCOOCHHOCTSIMH. B 4YacTHOCTH, JOJDKHOTO BHUMAaHUS TpeOyeT
KaTeropus Jeikcuca Kak 0co00ro TUma sI3bIKOBOTO O3HAYMBAHMS.

KornutusHas npupojaa npouecca HOMHHAIUHA

B nunareuctuyeckoil nurtepaType HEOIHOKPATHO OTMEYallOCh, YTO BO3HMK-
HOBEHHE KOTHHUTOJOIMHM KaK HayKH OBUIO TOATOTOBIEHO BCEM MPEIbIAYILUM
pa3BUTHMEM JUHTBUCTUKHM. HoBasg mapagurma 3apokaanach BHYTPH OHOMAacHoO-
JIOTMYECKOTO HAMpaBIICHHS, CHIIPABIIEr0 OOJBIIYIO POJb B OCMBICICHUH MHOTHX
KapAWHAJIBHBIX NPOOJIEM JIMHIBUCTUKU. 3I€Ch CIEAyeT, B TEPBYI O4Yepelb,
OTMETUTH CO3JaHHE TEOPUHM HOMHUHAIMM, PA3ABUHYBIIEH paMKU TpaaWLMOHHOM
OHOMAaCHOJIOTMH B CTOPOHY KOTHUTHUBHOM NpPOOJIEMaTHKH 3HAKOOOpa3oBaHHMS, a
TaKXKe PacCMOTPEHHE CEMAaHTHKHA B THOCEOJIOTMYECKOM acIleKTe /CM., Hallpumep,
tpyasl I'.B. Kommanckoro/. B nurepatype Takxke 0TMeYaeTcsi, 4TO MPEAIOChUIKON
CO3/aHMsI TEOPHMH HOMHUHAIMM B OIpPEIEICHHOM Mepe NOCHyXWIN HIeH
«(DYHKIIMOHATILHOH OHOMATOJIOTUU», BBIABHHYTHIE OJHUM M3 OCHOBOIIOJIOKHHUKOB
[Ipasxckoro nUHrBHCTHYECKOTO Kpykka B. Matesuycom (1967). B nenTpe BHIMAa-
HUSl HCCIEAOoBaTeNIed oOKasaJicd MOAXOZ OT COACPXKAHHWA W ILEIM KOMMYHHKa-
THBHOTO akTa K ()OpMalbHBIM CpeICTBaM BbIpakeHUs. [lanmpHelilnee pa3BUTHE
TEOpPUH HOMUHALUHU OBbUIO CBS3aHO, MPEXKIE BCETO, C 3a1a4ei 00BSICHEHHUS ITyTH OT
«BelIM K ee¢ O0O3HAUYCHHWI0», K HAPEUCHHIO OTIENBHBIX (ParMEeHTOB peaibHOU
JNENCTBUTEIBHOCTH.

B paMkax coBpeMEHHBIX MPEACTABICHUII HOMHHAIUS CTalla pacCMaTPUBaThCA
KaK CJI0)KHOE€ MHOTOACIIEKTHOE SIBJICHHE, KaK KOMIUIEKCHBIH PEeYeMBICITHTEIHHBII
MPOLIECC, UMEIOIMMHA KaK JIOTMKO-THOCEOJOTHYECKHE, TaK W IICHXOJOTHYECKHE,
Omonoruueckue, CoruaabHble, PU3UOIOTHIECKHE U YUCTO S3bIKOBBIE OCHOBAHMS.

B mocnennue necstunerns B IEHTPE BHUMAHUS JIMHTBHUCTOB OKAa3bIBAIOTCS
KOTHUTHBHBIE aCIEKThl HOMMHALIUM, COOTHOIIEHWE HOMHUHAIMM W TOHATHUIHBIX
KaTeropyii, OHOMAaCHOJIOTUIECKHI acTieKT HOMUHAIMK U Ap. CaM aKT HOMHHALIWH,
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Oyayun TecHeHmmM 00pa3oM CBSI3aHHBIM C TIO3HAHWEM YEJIOBEKOM PEaTTbHOTO
MHpPa M C PEYCMBICIUTEILHBIM IPOIECCOM B IIEJIOM, BCE OOJbIE HAYHHACT
OCMBICIIMBATHCS KaK TIOHATHE PEYEBOH NEATEIBHOCTH, HAIPABICHHON Ha BHIOOp H
ynotpeOiieHne au00 CYIIECTBYIONIETO B S3BIKE TOTOBOTO OOO3HAYCHUS IS
MMEHYEMOTO SIBJICHUS, JIMOO HAa CO3JJaHUE TMOAXOJIAIICTO HAa3BaHUS I JAHHOTO
KOHKpeTHOTO 0o0BekTa /KyOpsikoBa, 2004, c. 253/. Ilpu paccMOTpeHHH COOTHE-
CCHHOCTH SI3bIKOBBIX CTPYKTYpP C KOTHUTUBHBIMHU 33Jja4aMH, TAKUMH KakK IMPOIECC
MOPOXKICHHSI U TTOHUMAHUS SI3BIKOBBIX COOOIIEHWH, IMPOIIECCHl KaTeropH3ali 1
KOHIENTyIN3allid MUPa W OTPaXCHHWE WX B S3bIKE, 33/1a€TCS BOMPOC, KaK M B
KaKOM BHJIE BEpOAIU3YIOTCS CTPYKTYPhl 3HAHMI 4YEIIOBEKa, KAKOB XapakTep
KOHIIENTOB.

Crnenyer OTMETHTh, YTO HMEHOBAaHHE PAa3JIMYHBIX OOBEKTOB JCHCTBUTEIb-
HOCTH, «BEUIeW» TeCHEUIHM 00pa3oM CBA3aHO CO CTPYKTYpOH HOMHHATHBHOI
JEeSTENLHOCTH Yeno8eKkd. J|Jis Toro 4TOOBI TOHATH CMBIC PEYEBOTO BHICKA3bIBAHUSA,
HY>KHO 3HaTh JCSITEIbHOCTh, B KOTOPOW OHO OBLIO MPOAYIIUPOBAHO M BOCIIPHUHSITO.
JesTensHOCTS U O0IIIEHNE, OPTaHU3YIOIIEE Ty AeSTENFHOCTh, €CTh T€ COI[MAIbHBIE
MEXaHHM3MbI, B KOTOPBIX PEUEBbIC BBICKA3bIBAHUS IMPHOOPETAIOT HHTETPabHBIC
CBOWCTBa, UMEHYEMbIC B JIMHIBUCTHKE cMbIciioM /KyOpsikoBa, 1986, c. 42/.

OdeBHIHO, YTO TMPOU3BOIUTENEM AITOH AESITETHHOCTH CTAHOBUTCS YETIOBEK.
Takum 00pa3oM, TpaIUIMOHHAS JUXOTOMHS «MMS — PEAJBHOCTBY IMPETepIieBacT
ompeseNeHHble TpaHcpopMmanuu, B pe3yinbTaTe KOTOPHIX HA TEpeIHAN TUIaH
BBIJIBUTAETCS A3BIKOBAsS JIMYHOCTh, OOHAPYXKHBAs W3HAYAJILHO 3AJI0KCHHOE B HEH
SI3BIKOTBOPYECKOE Hauano, o ueM nmcai emie B. ¢on ['ymOonpar: «Ko Beskomy
O00BEKTUBHOMY BOCTIPUSATHIO HEU30€KHO MPUMEIINBAETCH CyOBEKTUBHOE, KX YO
YEJIOBEUYECKYI0 MHIMBUIYaJIbHOCTD, Ja)K€ HE3aBUCUMO OT SI3bIKA, MOXHO CUHMTATh
ocoOoif mosunmeit B BuueHuH wmupa» /['ymbompnr, 1984, c. 80/. MmeHHo
cnenudrKa KOHKPETHOW S3BIKOBOW JIMYHOCTH OIpeNesseT €€ HOMHWHATHBHO-
pedepeHInanbHbIe PECYPChI.

s Gonee AeTadbHOTO PACCMOTPEHUS TIPUBEJACHHOTO BBIIIIE TPOTUBOIIOCTAB-
JIeHUs 00paTUMCSI K HEKOTOPBIM BOIPOCAM COOTHOIICHHS CTPYKTYPHI S3bIKa KaK
CHUCTEMBI 3HAKOB M OOBEKTUBHOHN JEHCTBUTENBHOCTH, KOTOpas OTpa)kaeTcs
SI3BIKOM KaK (DOPMOU CyIIeCTBOBAHUS MBIIIIICHUS.

OO61mereopeTHyecKne acTeKThl CIOKHON MpoOIeMbl COOTHOUICHUS S3BbIKa U
peanbHON JEeHCTBUTENHHOCTH HE Pa3 IMOJBEPralliCh HCCIEIOBAHUIO C Pa3TUYHBIX
touek 3penus ([. llyxapnr, b. Kyagpu, ®@. dopuzaiid, 3. P. Artasn, ['.b. xayksn,
O.I. AsersH, @.I1. ®wmn, b.A. Cepebpennnkos, P.A. bynaros, I'.B. Konmranckwit,
B.M. Comnnnes, B.3. ITandwunos, B.I'. T'ak u ap.). Onpenensirorum 11 OOIbINIAH-
CTBa paboOT MPHU PEIICHHMH OCHOBHOTO TI'HOCEOJIOIMYECKOr0 BOMPOCA O COOTHO-
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IIEHUN MBIIUICHHS, SI3bIKa W OOBEKTHBHOTO MHpa SBIAETCS peajbHas mOei-
CTBUTEIBHOCTh, KOHKPETHBIE KYJIbTYPHO-UCTOPUUECKHE YCJIOBHS HOCUTENEH
SI3BIKA, KOTOPHIE, MPEXIE BCETO, NETEPMHUHHUPYIOT PE3yIbTaThl OTOOPaXKCHHS H
0003HaueHUs] OKpYy)Karomel AercTBUTENbHOCTH. OCHOBHBIM IMOCHUIOM OIpeJe-
JIEHUsl CYIIHOCTH f3bIKa SIBISIETCS IMOJIO)KEHHE O HEpa3pbIBHOM CBSA3U S3bIKA U
MBIIIJIEHUS, 00 OmpeneNnsdiomed poin s3bIKa Kak CpeacTBa aOCTPaKTHOTO,
0000IIEHHOT0 OTpakeHUs! OObEKTUBHOM ACHCTBUTENLHOCTU. B TUHTBUCTHKE 3Ta
mpoOiemMa pa3pabaTbIBaeTcsi, MpEXAe BCEro, B TEOPHUH HOMHUHAIMH, 3anada
KOTOpO#, KaK OTMEYAJIOCh BBILIE, COCTOUT B U3YYEHUU 3aKOHOMEPHOCTEH TOroO,
KaKk OTpaX€HHas B KaTErOpHUsX MBIIUIEHUS NEHCTBUTEIBHOCTh BOILJIOLIAETCS B
3HAYCHHAX A3BIKOBBIX (DOpPM, KAaKOBO BIMSHHE MBIIUICHAS ¥ NPaKTHIECKOU
JeSITENFHOCTH YeJIOBEKa «HA CTAHOBJICHWE W TPUHATHE OOIIECTBOM S3BIKOBBIX
3HAKOB, HA X CEMAaHTHYECKYIO CTPYKTypalrio W MpaBuia (yHKIHOHUPOBAHUSY
/S13p1kOBasg HOMuHaIs: O0mme Bompockl, 1977, c. 13/.

Utak, HoMuHanusi Kak 00O3HaYCHHE BCETO OTPAKAEMOTO M TO3HABAEMOTO
CO3HAHUEM UYEJIOBEKAa pAa3BHBAECTCS B MPOLECCE COLUAIBHOM H TPYyAOBOM
nesitenbHOCTH Jroneil. CyIIHOCTD SI3BIKOBOM HOMWHAIIMK COCTOUT B TOM, YTOOBI,
OTpakasl B CO3HAHHH HOCUTENCH S3bIKa UX MPAKTHYECKUH W OOIIECTBEHHBIN OIIBIT,
oOpamaTts (HakThl BHES3BIKOBOW JEHCTBUTENHFHOCTH B SI3BIKOBOE 3HAUYCHUE.
S3bIKOBasi HOMUHAIMS OOYCJIOBJICHA KaK TO3HABATEIBHON CIIOCOOHOCTHIO JIHOJICH,
TaK M S3BIKOBBIM BEIPQXEHHEM pPE3yJIbTaTOB YEJOBEYECKOTO TO3HAHUS, U BHIOOD
ONTUMABHOTO CHOCO0a HOMMHAIIMM €CTh CIOKHBIA IPOLIECC, OIMpeaeIsIeMblil
OOBEKTUBHBIMA W CYOBEKTHMBHBIMH IPUYMHAMHU, BHEIIHUMH M BHYTPEHHUMH
SI3BIKOBBIMH (PAKTOPaAMH.

OHOMACHOJOTHYECKHH M CEMACHOJIOTHYeCKU MOAX0IbI
K H3YYeHHI0 3HAYEHHS CJI0BA

OnpeneneHHBIM 3TallOM B HM3YYEHUH CEMAHTHUKH CJIOBa B KOHTEKCTE
BBIIIIECKA3aHHOTO SIBUJIACH pa3pabOTKa JBYX €ro pa3HbIX acleKTOB — CJOBa Kak
3HaKa M CJoBa Kak s3bplkoBOM emauHunbl. Kak mumer (.M. IImeneB, «clIOBO
OJTHOBPEMEHHO SIBJIIETCS 3HAKOM peallud W EAWHUICH SA3bIKa; OHO 0003HayaeT
YTO-TO BHE S3bIKa M B TO K€ BPEMs CBS3aHO OINPEACICHHBIMH OTHOIICHUSIMH C
IpyruMu  sjeMeHTamMu  s3bika» /IlImenes, 1973, c. 16/. Takum oOpasom,
CEMaHTUKa KaXJIOTO S3BIKOBOTO 3HAaKa 00pa3yeTcs IMepeceuyeHUEeM OTHOIICHHIA,
JIeXKAIIKUX B IBYX IUIOCKOCTAX: MEXIY 3HAKOM W 0003HAYaeMOW MM BHES3BIKOBOM
CYIIHOCTBIO U MEXKY Pa3IMYHBIMKA 3HAKAMH B CUCTEME SI3bIKa U B TEKCTE (Peun).
[TocTtanoBka Bompoca 0O HEOOXOJUMOCTH pasTPaHUYCHUS [BYX paKypcoOB
PacCMOTPEHHUS TaKOM CJI0KHON €IMHUIIBI KaK CJIOBO, MPEAOIPEaeInIa U3yUeHHEe
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CEMaHTHUKH CJIOBA B JBYX OCHOBHBIX HAIIPABJICHHUAX — OHOMACHOJOTHYECKOM
(HOMHMHATHBHO-PETIPE3CHTATUBHAST (DYHKIMSI) W CEMAaCHOJOTHYCCKOM (BHYTpH-
CTPYKTYypHAasl CEeMaHTHUECKasi 3HAUMMOCTH CJIOBA).

OHOMACHOJIOTHYECKH OpPUEHTHPOBAHHOE M3y4YCHHE CJIOBApHOTO COCTaBa
sI3pIKa TIPEIIoJaraeT IMOJyYeHHEe OTBETOB HA TaKHE BOIMPOCHI KaK: KaKoBa
BHEJIMHTBUCTHYECKAass OCHOBA HOMHUHAIMM, KakWe TIPHU3HAKH  OOBEKTOB
BHESI3BIKOBOW JICHCTBUTEIILHOCTH 3aKPEIUIIOTCS B HOMHHATHUBHBIX CIUHUIAX,
COCTaBJISIONMIMX JAaHHBIM paspsii W JIEKCHKO-TpPaMMaTHYECKHH KIlacc CIIOB,
CYIIECTBYET JI 3aKOHOMEPHOCTH B IIepe/iavue ONpeIeTIeHHBIX MPU3HAKOB 00BEKTOB
U OTHOIICHUH MEXay OOBEKTAMH OTICILHBIMH CEMHUOJIOTHYCCKUMH THIIAMHU
€IMHUII JIEKCHYECKOW HOMHUHAITIH.

B JMHrBUCTHMYECKOH IUTEpAType IMOCIHEAHUX AECATHICTHH HEOJHOKPATHO
MTOTHAMAJICS BOTIPOC O HEIENeco00pa3HOCTH MPOTUBOMIOCTABICHUS OHOMAaCHOJIO-
TUU CEMACHOJIOTHH, OTMEYallaCh aKTyalbHOCTh M TEPCIEKTHBHOCTh MX COEMIH-
HeHus. [Ipu 3TOM OHOMACHOJIOTHYECKHI aHAIM3 HE OTOXJICCTBIISJICSA C CEMAaCHO-
JIOTHYECKUM: CEMACUOJIOTHIECKUN TOJXO0 UCCIENYET TUHTBUCTHIECKYIO TIPUPO-
Jly 3HAYCHUS CJIOBA, XapaKTeP €ro CMBICIIOBOW CTPYKTYPBI M YCJIOBHUS CEMaHTHU-
YECKOTO BapbHUPOBAaHMs CJIOBA B CHCTEME S3bIKa W PEYHM, B TO BpEeMs Kak
OHOMAaCHOJIOTHYECKH aHAIN3 OPHEHTHPOBAaH HAa CIIOBO B €r0 OTHOIICHHWH K
MpeaAMETaM, SIBJICHUSIM, COOBITUSAM OOBCKTUBHOM JIEHCTBUTEIBHOCTH. DTO O3HA-
YaeT, YTO OHOMACHOJIOTHYECKHI IMOAXOJ MOXKET CTaTh OCHOBOHM TNpH aHaln3e
CEMAaCHOJIOTHYECKOTO aCIEeKTa S3BIKOBBIX €JIMHHI], TaK KaK IPH 3TOM YJIAeTCs
MOJIHEE M3YYUTh UX COOCTBEHHO JIMHIBHCTHYECKHE XapaKTEPUCTHKU KakK IpU
MapajiIirMaTHYeCKOM, TaK M TPU CHHTarMaTH4ecKoM aHajiu3e. Bmecte ¢ Tem
OHOMACHOJIOTHIECKHUHA MOAXO0 C HEM30€KHOCTHIO MPEAIOIaraeT U CeMacHOJIOTH -
YECKHUW aHau3, MMOCKOJIbKY a/IEKBAaTHOE N3yUYeHHE HOMUHATHBHOTO aCIeKTa S3bIKa
TpeOyeT, TPEeXAe BCEro, HCCIENOBAaHUS CONEPKATENHHOW CTOPOHBI SI3BIKOBBIX
CJMHULI, B3aUMOOTHOIIICHUS $3bIKA, MBIILICHUS U OOBEKTHUBHOW JICHCTBUTEIIb-
HOCTH, U «B COOTHOIIEHUM SI3BIK — pealilbHas JIEHCTBUTEIHHOCTh MEPBBIA YJieH
CIIYXUT HE TOJbKO 0003HAYCHUEM BTOPOrO, HO S3bIK, €r0 3HAKH B TO e BPEMs
SIBJISIFOTCS HOCUTEJSIMH OOOOIIEHHOTO OTPaKEHUS JIEHCTBUTENHLHOCTH, OpPTaHH-
YECKU COSAMHSISCH C COOTBETCTBYIOIIMMU MOHSATUSMHU WM OTJCIBHBIMU UX TIPHU3-
HaKaMH, JIeXKAIIUMA B OCHOBE CEMAHTHYECKHX LIEHHOCTEH SI3BbIKOBBIX CIMHHII
/Y pumnesa, 1974, c. 9/. TloaToMy BbIABICHHE OCOOCHHOCTEH 0003HAYCHUS
MPEAMETOB, SBJICHUN, COOBITUH 00BEKTHUBHON TEHCTBUTEILHOCTH PAa3HBIMU THIIA-
MU SI3BIKOBBIX CIMHMII BO3MOXKHO JIMIIL B PE3yJIbTaTe aHaju3a HUX CEMaHTH-
YECKOW OpraHu3alii, TaK KaKk HMEHHO B CTPYKTYpPe HX CEMaHTHUKH JIC)KHT
KOPEHHOE OTJINYUE OJJHUX THUIIOB CJIOB OT JIPYTHX.
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XOopouIo U3BECTHO, YTO HOMUHAIMA CTPOMJIACh JOJIr0€ BpeMs Ha MaTepHuale
CYIIECTBUTEIBHBIX WMJIHM K€ SKBHBAJICHTHBIX MM COYETaHHSAX CJIOB. Mexay Tem
paciiMpeHue TIpaHULl TEOPETUYECKOM OHOMAcCHOIOTMM ObUI0 HEHU30EKHBIM:
HOMUHATHBHAs (YHKOMS XapaKTEpU3yeT BCE CAWHHIBI $3bIKa, HaJelICHHbIC
3HaYEHHEM U CIyXalllie Nepeade 3Toro 3HaueHus B peud. B nose 3penus teopuu
HOMUHAIIMU OKAa3aJUCh BKIIOYCHHBIMHU Ja)Ke TAKUE€ CIUHMILBI, KAK MPEII0KEHHS.
W Bce xe MHOrme Kiacchl CJIOB OCTaBaJIMCh B CTOPOHE OT 3TOTO Ipolecca, U
KOHCTPYKLMH, IIOCTPOCHHBIE C MX yYacTHEM, C TOUKH 3PEHHs BBIPAXKACMBIX UMHU
HOMUHATUBHBIX (DyHKIMHA He H3ydanuch. JlocTaTouHO Ha3BaTh 3A€Ch KIacce
MIPEJIOroB, 32 KOTOPBIMU HE BCETJa MPU3HABAIN HAJTMUUE JIEKCUYECKOTO 3HAUEHUS
(cp. mmpoko u3BecTHyIO TouKy 3perns A.W. CmupHuikoro). Ogaako ¢ 80-X romoB
MIPOIIOTO CTOJIETUS TOJIOKEHHUE JIeN CYIIECTBEHHO M3MEHWIIOCh, U HE CIy4YailHOo:
MOTOK JIUTEPATyphl, IOCBSILEHHOM, B YaCTHOCTH, IPEAJIoraM, He UCCIKAeT U, Kak
mumer E.C. KyOpsxoBa, ncciemoBaHWe WX CEMaHTHKH CUYHTAETCS «OJTHUM W3
CaMbIX 3HAYMTENILHBIX JOCTH)KEHUH KOTHHTUBHOM ceMaHTHKH. HacTymmio Bpems
MOJIBECTH UTOTHU BCEH 3TON pabOTHI M YK€ ¢ HOBBIX MO3ULMIA BEPHYTHCS K BOIIPOCY
0 TOM, KaKyl0 HOMUHATUBHYIO (YHKIMIO OHH ocyuiecTBIsitoT /KyOpskosa, 1999,
c. 5/. Korna B Hauvane 70-x rogos mpouwioro croierus FO.C. CtenaHoB onpenenu
TPY TJIABHBIX 3JIEMEHTApHBIX (YHKUWH SI3bIKa, OH HA3Bal Cpelu HHUX Hapsay C
HOMUWHAINKEH U peArKaued U QyHKIUIO JIOKAIUHU, YKa3aB, YTO OHA 3aKII0YaeTCs
B TOM, YTOOBI JIOKQJIM30BaTh HA3BaHHOE B MIPOCTPAHCTBE U BPEMEHU OTHOCUTEIHHO
TOBOPSIIEro. Y>ke TOTAa KoY K MOHMMaHHIo ceManTHky npegnoros H0.C. Crena-
HOB yCMaTpHUBaJl B TOM, YTO OHH «HE MOTYT OBITh Ha3BaHUSMH CAMHX ceOsl, Taxe
KOIrJja OHHU SBIISIOTCS OTHCIBHBIMH CIIOBaMH, a HEe MopdemMamMmu», U IMOSICHSI:
«CnoBo 700 B PYCCKOM SI3BIKE MOXKET OBITh HA3BaHO TOJBKO KaK IPEAJIOT HOO»
WIH «II0Ka3aTelb OIPENeIeHHOT0, TaKkoro-To oTHomeHus» /Cremanos, 1975, c.
252/. Bce mnocnemyroouye IECATUICTUS B HCCICIOBAHWH MPEUIOTOB U ObLIH
MOMBITKOM TMOKa3aTh, KaKUM 00pa3oM Jy4llle BCErO OTPa3UTh X PerimUGHyIO
ceMaHTHKY. [Iponcxonuino 310, Ipexie BCero, B paMKax KOTHUTUBHOM IapagurMbl
JIUHTBUCTHYECKOTO 3HaHus /cm.: Herskovits, 1986; Mamsap, CenuBepcrora, 1998;
Masip, 2001 u psin apyrux/.

AHasiornuHas 3ajada CTOsUIa TIepell HCCIEAOBATEISIMM, H3YYalOIIMMHU
JMEHKTHIECKH THUT HOMHUHAIMK. Y€ B CaMBIX PaHHUX HAIUX paboTax, m3ydas
MECTO JEHKTUYECKHX 3HAKOB B CHCTEME HOMHHATUBHBIX CPEACTB SI3bIKA, MBI
YTBEPIKJAIH, YTO IEHKTHKH — 3TO OPUEHTHPBI, ¥ UTO 1O CYIIECTBY OHHM YKA3bIBAIOT
Ha BIIOJIHE OTNpeJIeNeHHbIe TOYKH, (parMeHThl B MPOCTPAHCTBE U BO BPEMCHHU B
BBIOpaHHOW CHCTEME OTCYeTa — CHCTEME JEHMKTUYEeCKUX KOOPAWHAT U «U300pa—
3WJIM» OTH TOYKH JUIS psijia aHTIIMHACKUX TEeMIIOPAIBHBIX JEeHKTHKOB /Ep3uHKsH,
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1979/. IlpuHamIeKHOCTh JOEHKTHYECKMX CJIOB K CHCTEME BBIpaKEHUS
MMPOCTPAHCTBEHHO-BPEMEHHBIX M (IMYHOCTHBIX» 3HAYCHUH HHKEM HE OCIapH-
Bajiach, HO KK MIMEHHO OCYIICCTBIISIOT OHU CBOH (DYHKITUH, OCTABAIOCH HESICHBIM.

Ha3piBanue U yka3zaHue Kak HOMUHATUBHbIE (YHKIMH CJIOBA

CeromHs JIeKCHYECKUI YPOBEHB S3bIKA MTOHUMAETCS KaK €CTECTBEHHAs CaMo-
OpTraHU3yIOLIascs EJIOCTHOCTh, CUCTEMa, KOTOpasi OCHOBBIBAETCS Ha MHOXKECTBE
HepapXUYECKU OPraHU30BaHHBIX HOMUHALMI. PeanbHblil MUp, BCE CYILIECTBYIOLIEE
HaXOJHT CBOE «N300pakeHne» B BRIPAOOTaHHOW MHOTOBEKOBBIM OIIBITOM Haponaa u
OCYILECTBIISIEMO CpEeICTBAMHU SI3BIKOBBIX HOMWHALWH SI3BIKOBOWM KapTHHE MHpa.
Kak yxe orMewanoce, B LEHTpPE BCEH CHUCTEMbl MMEHOBAHUM CTOUT YEIOBEK U
chepa ero ObiTHs. UelloBeK BBIACISACT T€ WIM WHBIC SIBJICHUS BHEIIHETO MHpa B
CBOWX KOTHHUTHBHBIX CTPYKTYpax B BHE KOHIIENTOB, 0003HAYas WX MPHU MOMOIIU
Pa3HOOOPAa3HBIX S3BIKOBBIX CPEACTB, COMOCTABISET M CBS3BIBAET TaKWE WMEHOBA-
HUS, a TaKXKe KBATMPHUINPYET IMEHYEMOE 1 OILICHUBAET €TO0.

PesynpraTel O3HABATEIHHON W KIIACCUPUIMPYIOMIEH NeSTETFHOCTH YellOBe-
Ka, €ro OOIIECTBEHHO-UCTOPUYCCKUI OIBIT HAXOAT OTPAXKECHUE B HOMEHKIIATYpE
JICKCUYECKUX CIUHUIL, MPEICTABJISIOMUX CcO000M COOCTBEHHO HOMHHATHBHBIC
(Ha3pIBAIOIINC) M «MEHEE» HOMHHATHBHBIC (HCHA3BIBAIOIINE) 3HAKH. B THHTBHCTH-
YeCcKOH HayKe W3BECTHBI KIACCU(HKALUU CIIOB, PA3IHYAIOIIUXCS MO XapakTepy
CEMaHTHKH, Ha3HaUeHHUIO U chepe QyHKIIMOHUPOBAHU, Ha JABa OONBIINX pa3psaa:
3HAMCHATCJIbHBIC U CJ'Iy)I(e6HBIe, IMOJTHO3HAYHBIC W HCIIOJIHO3HAYHBIC, XapaKTCpu-
sytorue (characterizing signs) u yHuBepcaibHblie (universal signs), cioBa-
HasBaHus (Nennwdrter) u cioBa-ykazatenu (Zeigworter) u T.11.

Kaxk BUIUM, IIPOLCCCHI HOMHMHAIIUM W O3HAYMBAHUA HE OrpaHUYNMBAIOTCHA
TOJILKO TIPOIIECCAMH Ha3bIBaHUSI 00BEKTOB AeicTBUTENbHOCTH. [lapamiensHo 3TuM
MPOIIECCaM MOCTOSIHHO MPOTEKAIOT MPOIECCHl O THO CHUTEJI h HOT O O3HAYU-
BaHUsA (yKa3aHHsI) COOBITHH, IPEIMETOB, ABICHUN. Tak, B S3bIKe CKJIaJbIBA€TCA U
OBITyeT MHOXECTBO HOMWHATHBHBIX 3HAKOB, KOTOPBIE Pa3IMYAOTCS 1O CHOCO0Y
0603HaquI/I$[, JICKAIICro B UX OCHOBE. Pa3znble SI3BIKOBEIE C€AUHUIBI BBIIIOJIHAOT
HOMUHATHUBHYIO (YHKIHIO HETOXAECTBEHHBIM 00pa3oM, IIOCKOJIBbKY OHH
HETOXXJIECTBEHHBI M IO 00beMY HAMMEHOBAHHUS, U 110 €r0 CTPYKTYpE.

OZIHI/IM U3 OCHOBHBIX MOXHO CUHUTAThb MNPOTHUBOIOCTABJICHHUE B SA3BIKC IBYX
KJIACCOB CJIOB — CJIOB, HAa3bIBAIOIIUX OOBEKTHl JCHCTBUTENBHOCTH W CIIOB,
YKa3bIBarOIMX Ha HUX.

Kaxk HU3BECTHO, IPOTUBOIIOCTABIICHUEC OTHUX JBYX KJIaCCOB CJIOB B A3BIKC
BOCXOJUT K JPEBHEIPEUECKON TIpaMMaTHKe, B KOTOPOH pa3iUyaiuCh CJIOBa,
Ha3bIBAarOmye MnNpeaMeT W IPU OTOM PpaCKpPbIBAIOIINE €ro Ka4YC€CTBCHHYIO
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OIIPENENICHHOCTD (Iped. notiomoc), N CIIOBa, YKa3bIBAIOLINE HA NPEAMETHI, JIMLA,
SBIICHUS (Tped. OelKmuKoc — «yKasblBaTh, IIOKA3bIBAThY); JaHHOE MPOTUBOIIOCTAB-
JICHHE OCHOBAHO Ha PA3JIMUYHBIX CIIOCO0axX BBIACICHHS OOBEKTa U3 OKpY’Karolei
JEHCTBUTEIBHOCTH U €T0 UIMEHOBaHUS B si3bIke. Tpaguuus 5Ta Obuia MpoJoKeHa
B pabortax I'. llITeiiHTans, MPOBOJUBILETO pazinyle MEXIY «KauyeCTBEHHBIMHI» H
«yKazaTeIbHBIMI» CIIOBaMU /cM. 00 aTom: BuHorpanos, 1972, c. 257/.

B pycckoit rpammaTrueckoii Tpaauuuu eme A.A. [loteOHs oTMeuan, yTo
CJIOBa JIIO00T0 SI3bIKA JEJIATCS Ha ABA JIEKCUKO-CEMAaHTHUYECKUX paspsAna: Ha CJIOBa
«KAa4eCTBEHHBIEY, OTPAXKAIOIINE ACUCTBUTENBHOCTh B €€ KOHKPETHBIX IPU3HAKAX,
U Ha CJIOBa «yKa3aTeJbHbIE», O3HAUAIOLINE SBJICHUS U BOCIPUATHS YKa3aHHEM Ha
WX OTHOIIEHWe K roBopsmemy juny /[loredns, 1958, c. 88/. Ha cemanTudeckoe
pasznuuue JeMKTHYeCKWX M Ha3bIBHBIX cJIOB yKasbiBadl UM A.M. CMmupHuUUKHN
/Cvmupaunkuid, 1953, c. 4/. lna cpaBHeHus npuBeneM BoiaeneHHoe B.I'. ['akom
MIPOTUBOIOCTABICHNE KBUIM(UKATUBHON U PEIATUBHON HOMHMHALIMH, OCHOBAaHHOE
Ha XapakTepe NpHu3Haka («COOCTBEHHOTO» WM «OTHOCHTENBHOT0»), KOTODPBIH B
KauecTBE Pa3IMIUTENHHOTO KJIaeTcsl B OCHOBY HanMeHoBaHus /['ak, 1977, ¢. 273—
274/.

B omimume oT Ha3pIBaHUS, OCYIIECTBISIIOIIETO O0O3HAUYEHHE HAa OCHOBE
HEKOTOpPOro Habopa MOCTOSHHO 3aKPEIJICHHBIX 3a CIIOBOM IPU3HAKOB, MPUCYIIUX
€My HE3aBHCHUMO OT PEUEBOW CHUTYaIlMH, M JAIOIIET0 KBaTH(PHUKATUBHYIO XapaKTe-
PHUCTUKY NIpEeAMeTa, SBJICHUS, COOBITHSA, NEUKCUC XapaKTepU3yeT MpeaMeT, COObI-
THE, CUTYaluI0 OOBbEKTUBHOM JEMCTBUTEIHHOCTH OTHOCHTENBHO KOOPJIUHAT peve-
BOTO aKTa U IMPEAIoJiaraeT NX OTHOCUTENIbHYIO XapaKTepH3alfio B ONPeIeTIeHHOMN
peueBoii cutyanuu /Kaunenscon, 1965, c. 3-5/. Otpaxas peaibHyIO IeHCTBU-
TEJIHHOCTh, IEHKTUYECKHE CIIOBA, KaK U KOHKPETHO-TIPEAMETHbIE Ha3bIBHBIE CIIOBA,
OJTHOBPEMEHHO HOMHHHPYIOT €€ PA3INYHbIE CTOPOHBI X TEM CaMbIM YKa3bIBaIOT HA
Hux. IIpoTuBOMOCTaBNAA NEHKTHYECKHE CIIOBA TOJIHO3HAYHBIM, CJIEXYyEeT OrOBO-
PHUTBCS: 3TO BOBCE HE O3HAYAET «YIIEPOHOCTHY» 3HAUEHHS JEUKTHKOB, a CKOpee
yKa3blBaeT Ha ee cneunuuHocTs. Bemomuum, uro eme B.B. Bunorpanos He 6e3
CEpbE3HBIX OCHOBaHWM BBIpaXaJl COMHEHHA TI0 T[OBOAY IPABOMEPHOCTH
WCKIIIOYEHH TaKUX ACHKTHYECKHX CJIOB, KaK YKa3aTelIbHbIE MECTOMMEHHUS W3
KJ1acca MOJIHO3HAYHbIX, HOMUHATHUBHBIX EAHHUIL.

B oTiimyme oT HOMHHAIIMK TTOCPEACTBOM KOHKPETHO-TIPEIMETHBIX HA3bIBHBIX
CJIOB HOMHUHALIUSI MOCPEICTBOM JCHKTHUECKHX CJIOB oONagaeT 0coOoil cremu-
(bmKO¥, BBISICHEHHE KOTOPOW MPEACTABISAET 3HAUNTEIbHBIE TpYAHOCTH. 1 BKITIOUe-
HHE TOTO WJIM MHOTO CIIOBA B JIEKCHKO-CEMAaHTHUYECKUH KJIacC AEWKTUYECKUX CIIOB
npeanonaraeT TIyOOKMH aHanu3 KaKAOr0 M3 HHUX C LEJIbI0 ONpPEAETICHUS €ro
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CEMaHTHUYECKMX HPU3HAKOB, OTPAXKAIOIIMX B3aUMOJCHCTBUE OHOMAaCHOJIOTH-
YEeCKOT0 U CEMAaCHOJIOTHYECKOTO aCIIeKTOB.

OrmetnM, uto C.[]. KartaenbcoH npepiarai B CBO€ BpeMsl 0COOBIH TEPMUH IS
KJlacca Ha3bIBHBIX CIIOB. B oTnmume oT kilacca JeWKTHYECKUX CJIOB OH HA3bIBAeT UX
«mororetnaeckumu» /Karnenscon, 1972/. Tlpu 3ToM cpeau OCHOBHBIX NPH3HAKOB
AEHKTHYECKUX CIIOB OH BBIICISUI crenytoume: 1) cumyamugnocme, T.€. CMBICIIOBYIO
3aBHCUMOCTH OT CUTYal[ll PEUH, BHE KOTOPOI 3HaUCHHE TaKUX CJIOB PACIUIBIBYATO
Y HESICHO; 2) 320yeHmpu3m, T.€. TIOCTOSHHYIO OTHECEHHOCTh K CyOBeKTy pedu; 3)
cyOveKmueHocmsb, T.€. BBIAEICHUE BHELIHEIO OOBEKTa HE IO €r0 COOCTBEHHBIM
MPU3HAKaM, HE3aBUCHUMBIM OT TOBOPSIIETO, & MO COBEPIIECHHO CIyYalHOMY LIS
HETO0 NPU3HAKY COOTHECEHHOCTHU C TOBOPSIILUM JIULIOM; 4) MCHOBEHHOCMb AKTyallb-
HOTO 3HA4eHUs (B COBPEMEHHOM TEPMUHOIOTHUHN «pedepeHIIIH»), MEHSIOIETOCs OT
OJIHOTO Clty4asi ynoTpebieHus K qpyromy» /Kamuenscon, 1972, c. 146-147/.

OcHoBononaratomiee 1 Mo o0meMy MpU3HaAHUIO HanOojee (PyHIaMeHTAIbHOE
HCCIIC/IOBAaHNE TIPUPOABI JEHKCUCAa TPUHAJICKUT HEMEIKOMY ICHXOJIOTY-
nuarBucty Kapmy bronepy. CraBmas Temeps yke kimaccudeckoir pabora K.
brosnepa “Sprachtheorie: Die Darstellungsfunktion der Sprache” (1934) 3anoxuna
(dbyHIaMEHT M3y4eHHus JeWKcHca, CTUMYNHMpOBAJA JalbHEUIINE HCCISIOBAHUS B
9TOW 00JIACTH W HaMeTHJa MPAKTHYECKH BCE OCHOBHBIC TPOOIEeMbI 00IIei Teopruu
ILCf/iKCHC&, HaxoOsamuecs B HECHTPC BHUMAHUA JIMHTBUCTOB CETOAHA.

B kitacce nelikTHuecKuX, WM yKas3aTelbHbIX, cioB (Zeigworter) K. Bromep
06'I)CI[I/IH$L]'I TaKUC A3BIKOBBIC €AMHUIIBI, KOTOPBLIC IMOJTYYatOT CMBICIIOBOC HAIIOJIHC-
nue B «YkaszarensaoM ITome» (Zeigfeld), T.e. B curyanuu obiienust, B OTINYHE OT
HazpiBatomux (Nennworter), KoTopble HAOJIHSAIOTCS CMBICIIOM B TaK Ha3bIBAa€MOM
«CumsomnueckoM ITome» (Symbolfeld). Tlociennne MeHee 3aBUCHMBI OT KOH-
TEKCTa U OTPAXKAIOT «CUMBOJIMYECKHE» (KaUeCTBEHHBIEC) XapaKTEPUCTUKH 00bEKTa,
npenmera, cBoicTBa, npusHaka. K. bronep cnenyer 3aeck, B ocHoBHOM, Teopun K.
bpyrmana, pasBuBas ero uaerw «YkasarenbHoro Ilosss» M UCXOAUT U3 TOrO, 4TO
JNEeUKTUYEeCKHEe BBIPAKCHHS MIPUHAAEKAT «YKa3aTeapbHoMy ooy s3bika, TOUKOM
oTcYeTa KOTOPOTO SIBIIAETCS AEWKTHUECKUH EHTp, B ero Tepmuuooruu das Origo.
OTOT UCXOAHBIA MYHKT CUCTEMBI AEHKTHUYECKUX KOOPAMHAT ONPEAENAETCS HA OCH
«i—3aecb—ceituac» (zam. ego-hic—nunc u xem. ich — hier — jetzt), orpannyenHoit
FOBOpSIIMM JIMIIOM, MECTOM M BpeMeHeM peueBoro akra. K. bronep Tak
XapaKkTepu3yeT CHCTeMy JeWKTHYeckux KoopauHat: “Two  intersecting
perpendicular strokes [...] can serve as a coordinate system for us with O as the
origo, the point of origin for the coordinates ©. I maintain that three deictic words
must be put at the place of O, if this scheme is to represent the deictic field of
human language, namely the deictic words here, now and I. These lexical items, so
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simple in their structure, might induce the language theorist into esoteric
philosophical abysses or to respectful silence, when challenged to determine their
function” /Biihler, 1982, c. 13/.

Takum 00pa3oM, HMCXOAHBIM MYHKTOM, OTIPaBHBIM MOMEHTOM CHCTEMBI
JeWKTHYeCKuX KoopauHat cuurtaercs Origo, uentp YkaszarenbHoro Iloss, BbICTY-
MAIOUINKM B Ka4eCTBE TOYKH OTCUETa IIPU OPUECHTALNN YEJIOBEKA B IPOCTPAHCTBE U
BO BpemeHH. [IpocTpaHcTBEHHO-BpeMEHHAsl TOUKa OTCUETa 30ech—u—cetiuac orpe-
JENAETCs MOJIOKEHUEM T'OBOPSIIIET0 B MOMEHT NPOU3HECEHNUS BBICKa3bIBaHMs. Tak,
CJIIOBO «CefYac» KaK CpPEICTBO BBIPAKEHUS BPEMEHHOIO ACWKCHCA BBIMOIHACT
(GYHKLIMIO «OKa3aTesss MOMeHTay. [IpruyeM 3TOT MOMEHT MOMKET MOHMUMATHCS U
KaKk TOYKa Ha OCH BpeMEHH (MOMEHT TOBOPEHH:), M KaK OO0JIACTb pPa3IMIHON
BPEMEHHON MPOTSHKEHHOCTH, BKIIIOYAIOIIAsi MOMEHT peyd (Hampumep, «ceddac»
MOKET OXBATBIBaTh MOCIEIHUE NECITUIIETHS, CTOJIETHE, THICSYEIETHE, LIEIYIO 3Dy,
amoxy H T.1.). s cpaBHeHus npuseneM npumep K. brojepa: «ToT, KTO MBICIHT B
re0JIOTMUECKUX M3MEPEHUSIX BpEMEHH, MOKET BKIIIOUUTH B «Cceidac» BeCh MEePHO]
TocIIe JISTHUKOBOTO Tiepuoay /bromep, 2001, c. 120/.

CBoeoOpa3ue JeHKTHYeCKOoi HOMHUHALIMU OTMEYEeHO U B pabotax b. Paccena,
KOTOPBIH CIeAYIONHMM 00pa3oM OOBSICHACT pa3inyre Ha3bIBHBIX M JCHKTUYECKUX
ciIoB: «B s3bIKE HAayKH MMEET MECTO OCBOOOXKICHHME ITO3HAHUS OT pasjinuuil B
VHAUBUIYaJbHOM BOCIPHUSITHH, COIPOBOXKIAIOIIEECs 3aMelleHHeM H3MEHUYHMBOMH
CYOBEKTUBHOCTH 3TOLEHTPUIECKUX CJIOB HEUTPAIbHBIMU OOIIECTBEHHBIMU TEPMH-
HaMU: CJIOBO «5» 3aMEHSIETCd MOMM HMEHEM; «37eCh» — IUPOTOW U JOJTOTOH, a
«Tenepp» — JaToi BpeMeHH. Moil npusaTens kpuuut: «I e TeI?», s oTBevaro: <«
3necb». Hayka He mpu3HaeT Takoro s3bika; oHa ckaxeT: B 11.32 no nomynnu, 30
suBaps 1948 roma beprpan Paccen naxomwica B myHkTe 4°3'39" 3amamHoit
noarotel 1 53°16'14" ceBepnoii mupots» /Paccen, 1957, c. 119/.

Meicnu b. Paccena Haxonst ganpHeiimee pa3sutue B Tpynax I'. PeiixenOaxa,
WCXOJIMBIIETO M3 Pa3IMYCHUS IBYX MOHATHH: token (9K3eMIUISIp, WHINBUIYaIbHbIH
3HAK, T.€. PEUEBOM, aKTyaJIM3MPOBAaHHbIM, KOHKPETHBIN 3HaK) ¥ symbol (cumBod,
TUTIOBOM 3HAK, T.C. S3bIKOBOM, BUPTYAJIbHBIM, MOTCHIMAIbHBINA, a0CTPaKTHBIN
3HaK). [lelikTnueckre aneMeHThl monyanin y . Peiixen6axa HamMeHOBaHUE «CJIO-
Ba, OOpallleHHbIE Ha DK3EMILULIPY», «Ceddacy — «BpeMs, KOrAa MPOU3HOCUTCS 3TOT
sKk3eMIuAp» 1 T.11. /Reichenbach, 1947; Peiixenbax, 1962/.

[IpoTuBOmIOCTaBNICHNE HA3bIBaHUS JIEHKCHCY MOXKET OBITh OINUCAHO U B
TEPMHUHAX HENOCPEACTBEHHOM M ONOCPEIOBaHHON HOMMHALMK. B nepBoM citydae
JJIEMEHT OOBEKTHBHON NEHCTBUTEIHHOCTH 0003HAYAETCS HEMOCPEACTBEHHO TEM
Ha3BaHMEM, KOTOPOE CYILECTBYET IJIsi 3TOW LENu B s3bIKE (COOCTBEHHOE MM,
HapuIarelbHOe MMA W Jp.). Bo BTOpoM cilyuae HaMMEHOBaHHE OIIOCPEIOBAHO
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COOTHECEHHOCTBIO C CHTyallled peud WIM C MPeIIIeCTBYIONNM 0003HauYCHHEM
TOrO K€ 3JeMeHTa OOBbEKTUBHOHM JeicTBUTENbHOCTH. OnocpeaoBaHHbIE HOMHHA-
MM OKa3bIBAIOTCS CBSI3aHHBIMU TakMM OOpa3oM B CEMaHTHYECKOM IUIaHe. Bae
CBSI3U CO CBOMM CEMaHTHUYECKHM CyOCTpaTOM, ONpeAeIieMbIM PEUEBON CUTyallueH
WM KOHTEKCTOM, OHU ymoTpeOisiThest He MoryT /Tak, 1977, c. 269/. 3ameTnM, uTo
B.I'. 'akoMm OBIIO TPETOKEHO TIOHUMAaHUE HOMHHAIIMN B IMHPOKOM CMBICIIEC Kak
«0003HaYECHHsI BCEr0 OTPAKAEMOTO M TO3HABAEMOTO YEJIOBEYECKHM CO3HAHHUEM,
BCETO CYIIEro win MeiciuMoro». B.I'. I'aky IpHHAUIEKUT U CO3AAHNE TUIIOJIOTUH
JMHTBUCTHYECKNX HOMHHAIMHA C YYeTOM BCEX BO3MOXKHBIX THITOJOTHYECKHX
napametpos /Tak, 1977, c. 230-294/.

[TosTOMy MBI MO’KE€M T'OBOPHUTH O TOM, YTO AEHKTHK — 3TO CUTYaTUBHOE UMS
YTO BO3MOXXHOCTH pEAIM3AIMH CMBICIOBOTO (CEMAaHTHYECKOTO) W IparMarH-
94eCKOro IMOTEHIHaNa JeHKTHYECKUX CIOBECHBIX 3HAKOB OOYCIIOBJICHBI BBIITOIHSIEC-
MOH MM KOMMYHHMKAaTHBHOW ()YHKIHEH B BBICKa3bIBAaHUH U BBIPAKEHHEM IIparma-
TUYECKOW YCTAaHOBKHM, COOTBETCTBYIOIICH 3aJadyaM COOOIICHHS W HaMEPEHHUSIM
TOBOPSIIIETO.

Urak, omHa u Ta xe mHpOpMaIMA B ONPENEICHHONW CUTyallud MOXET OBITH
nepefaHa Kak JCHKTHYECKHM, TaK U HEJICHKTHYECKUM (HA3BIBHBIM) CIIOCOOOM.
Br16op Toro mim nHOTO crioco6a 0603HaYeHUs 3aBIUCHT OT CIIEIIU(UKH, OT 0COOCH-
HOCTEH caMOro OoObEKTa, a TaKXKe JAMKTYSTCS KOMMYHUKATUBHBIMU 3aJadyaMu U
CTPYKTYPHBIMH OCOOEHHOCTSIMH Camoro SI3bIKa, TO €CTh ATOT BEIOOP 00YyCIOBIICH
KOMMYHUKAaTUBHBIM HaMCPCHHUEM TOBOPAIICTO, TEM, UYTO BaXXHEC TNICPCAaTh
TOBOpAILICMY B }IaHHOP'I CUTyallun — BBIACIIMTDb NPECAMET, HCIIOCPEACTBEHHO YKa3bI-
Bas Ha HEro, WIM OXapaKTepU30BaTh MpPEAMET, TOABOJS €ro MO KaKue-1mdo
o0mmue kaTreropud. MoxxHO 0000HIUTE BBIIECKA3aHHOE IBYMSI TE3UCAMHU: OeUKMUK
— ecmb cumyamueHoe ums; OetiKmuK — ecms cpeoCcmeo npsamou pegepeHyuu.

OcraHOBHMCSI BKpaTIié Ha BTOPOM NOJNOKeHHWH. COrjlacHO KOTHHUTHUBHO-
OPUECHTUPOBAHHOMY IOAXOAY, IMNOABJICHHE B BBICKA3bIBAHMU TOI'0 WJIM HUHOI'O
pedepeHInanTbHOrO BBIpaKEHUS (KAKOBBIMHU SIBIISIOTCS JCHKTUYECKUE) 3aBHUCHT
OT MHOKECTBa q)aKTOpOB n B 1ICJIIOM OT 3HAaHUH U KOTHUTHUBHBIX IIpoLecCCcoB B
MO3Ty TOBOPSIIETO M aJipecaTa/ciylaromero. Ajxpecar, pacroyaras 3HaHUSIMH O
pedepeHTe, aKTUBUPOBAHHBIMH CUTYyallMed pedH, T.€. 3KCTPAIMHIBHCTUYECKUM
KOHTEKCTOM, uaeHTuduupyet pedepent, kak Obl oTcinekusas ero (cp. referent-
tracking) /Foley, Van Valin, 1984/.

ToBopsmwid, sxenas 0003HaYUTHh pedepeHT, JienaeT BEI0Op MEKIY HMEIOIIH -
MMUCH B A3BIKE B €I'0 pacCIOps)KECHUN CPEACTBaAMMU. 9t0 MOTYT OBITH ITOJHEIE UMEH-
HBbIE€ TPYIIBI, HA3bIBAIOMIKE OOBEKT HOMHHALMHU, WM HECKOJIBKO peayLHpOBaH-
Hble, Ooyiee «IKOHOMHBIE». BpIOOp dTOT ansi oOo3HaueHUs pedepeHTa
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(pedepennnansueiii Be16op — referential choice B Tepmunonornn A.A. Kubpuka),
3aBUCUT OT CTEMEHU AaKTHUBAIMU IIOCIEJHEr0 B CO3HAHUM TOBOPSIIETO U OT
«TOCTYITHOCTH» BBIpa)kaeMoil roBopsammM uHpopMmaruu ciaymatomemy /Kibrik,
2005, c. 20/, b0 B KOHEYHOM HUTOTE IEJIBIO JIFOOOTO PEUYCBOr0 aKTa SIBISICTCS
OTIPEJICIICHHOE «BO3JEHCTBHE» Ha ajpecata. VHTepecHBIM MpeAcCTaBIsIeTCs
npeanonoxenne Y. Yetida o Tom, uTo, KOTHa pehepeHT ABISCTCS AAHHBIM HITH
AKTUBHBIM B CO3HAHWU TOBOPSILEro, A ero 0003HAYEHUS HCIOJB3YIOTCS
peaynupoBaHHBIE MMEHHBIE TPYNIBI (JEKCHYECKH pEeAyLIHpPOBAaHHBIE HWMEHHBIC
TPYIIBL — 3TO, B IEPBYIO OYEPElb, MECTOMMEHHUS U ApyTrHue NeHKTuKu). [Ipn sTom
V. Yeili¢p npeanaraeT pasnuyaTrh TPU COCTOSHHUS aKTHBAaUMU WHQPOpMAIMHU B
CO3HAHWU: aKTHBHOE, MOJIyaKTUBHOE U WHAKTUBHOE. AKTHBHBIM SBIISETCS TO, UYTO
B HaCTOSIHII/Iﬁ MOMCEHT HaAaXOAUTCA B (bOKYCC CO3HaHHA TOBOPAIICTO, IMOJTYaKTUB-
HOUM sBNsAeTCcA WHPOpMAIUs «HA Tepudepu» CO3HAHHUS TOBOPSIIET0 — Ta,
KOTOpasi IepecTayia ObITh aKTUBHOW WM KaKMM-TO o0pa3oM cBsizaHa ¢ HMHQOP-
Maluei, akTUBHOH B JaHHBIH MOMEHT, WHAKTHUBHOW sBiseTcss MHGOpMAanus B
JOJITOCPOYHOM MaMATH, HE HAXOAAIIAsACA HU B JOKyce, HH Ha Tepudepun co3Ha-
Hus. Ha 06asze 3Toro TpeXwIeHHOro HpoTUBOMOcTaBieHUs Y. Yelid ompexnenser
KaTerOpHH «OaHHO20 — OOCHMYNHO20 — HO6020». JJaHHBIM SIBJIsIETCS TO, YTO, Kak
OJIaraeT TOBOPSIINY, HAXOAUTCA B CO3HAHUU aJpecara B MOMEHT IPOU3HECEHUS
BbICKa3bpIBaHUS. HOBBIM sABIIsIETCS TO, YTO, KaK 11oJjiaract FOBOpHIHHﬁ, BBOJUTCS B
CO3HAHHWE aJipecaTa ero BBICKa3bIBaHWeM. JlocTymHas wHpOpMaius oOmanaer
noJyakTUBHBIM ctatycoM. [lo V. Ueiidy, koraa pedepeHT sBiseTcs TaHHbIM HITH
aKTUBHBIM B CO3HAaHWU TOBOPSILEro, UIsI €ro O0O3HA4YEeHHs HCIIONb3YIOTCS
penylnupOBaHHBIE CPEICTBA HOMUHAIIMH, TaKKe Kak mectoumenus u T.1. /Chafe,
1976; 1994/.

B KoHTEKcTe BBINIECKA3aHHOTO MOXXHO MPE/IOJIOKHTh, YTO 4YeM OOoJIbIe
00X 3HAHWHA Yy TOBOPSIEr0o W CIYIIAIONIETO, BKIOYas chepy UyBCTBEHHOTO
BOCTIpUSITHS, TEM MEHBIIE SI3BIKOBOTO Marepuaia OyJieT HCIOIb30BaTh TOBOPS-
nwid 1 obo3HaueHusT pedepeHTa, IS «OTCHUIKM» K Hemy. W jelkTudeckue
CIIOBECHBIC 3HAK{, SIBISACH CpPEJACTBOM XpaHEHUs 3a(UKCUPOBAHHOW B HHUX
SI3BIKOBOM MH(OpMaIuyM, 3HAHUNH O MHUpE, 32 CUET YBEIHUYCHHS CeMAHMUYECKO20
nomeHyuaia CTaHOBSTCA YAOOHBIM CpEICTBOM pealM3alid TEHIEHIMH K
S3bIKOBOM SKOHOMHUH Ha YPOBHE 3HAaKa.

3akiIo4YeHue

0060011251, 3aMETHM, 94TO U3yUEHHUE TEUKCHCA MOXKET OCYIIECTBIISTHCS 110 ABYM
HanpaBJIeHUsIM (OT AEUKTUYECKUX CUCTEM K PEeUYM — JIEKCUIIEHTPUYECKUM — WA OT
HHTEPIPETUPYEMOIr0 TEKCTa K aHAIM3y CEMaHTHKH JECHKTHYECKHMX 3JIEMEHTOB —



104 Foreign Languages in Higher Education, Vol. 29, Issue 2(39), 2025

TEKCTOLIEHTPUYECKUM) B 3aBHCHUMOCTH OT HUCXOJHBIX TEOPETUUECKHUX IOJIOKEHHH,
Kpyra mnpoOyieM, TMOCTaBJICHHBIX 3afad M o0beKTa ucciegoBanus. Kak
MPEACTABISIETCSA, NP MCCIIEAOBAHMH COOCTBEHHO CEMAaHTHKU CcJoBa HaubOouee
OTIpaBJaHHBIM SIBJISIETCS JIEKCULIEHTPUUECKHUH MOIXOI.

N3BecTHO, UTO NEKCULIEHTPUYECKAsk CEMACHONIOTHA UCXOIUT U3 MOJIOKEHUS O
NPUHINANUAIBHON BBIIEIMMOCTH CJIOBA KaK OCHOBHOM E€IWHMIBI SA3bIKA U €T0
CEMaHTHYECKOW aBTOHOMHOCTH. Takoil MOAXOM K H3YYEHHUIO COJEp)KaHUS HU
¢GbyHKUMI cioBa IpeAnonaraeT aHajdu3 M CHHTE3 €ro MnapagurMaTudeckKux Hu
CHUHTarMaTHYEeCKUX XapakTepucTuk. HeoOxommmocTs yuera B3aUMOCBSI3U U
B3aMOOOYCIIOBJICHHOCTH 3TUX CBOMCTB CEMaHTHYECKH CBSI3aHHBIX CIOB OYEBHIHA
U JAaBHO JOKAa3aHa.

[Ipu nexcULIEHTPUYECKOM IOAXOJE K HM3YUEHHIO CJIOBA, B IEPBYIO OYEpEe.b,
HEOOXOAMMO YCTaHOBUTH XapaKTep CEMAHTUKU JICKCMYECKUX CIWHML H HX
SI3bIKOBBIE (DYHKIIMH. OTH XapaKTEPUCTHKA MOIYT OBITH MOJOKEHBI B OCHOBY
KJacCU(PUKAIMK CIIOBAPHBIX CIUHHUI], B KOTOPOW, MpPU YCIOBHH pa3rpaHHYCHUS
HA3BIBHOW ¥ AEHKTUYECKOW (PYHKIHIA CIIOBa, OYAyT BCETJa MPUCYTCTBOBATH KIIACCHI
HA3bIBAIONIMX (XapaKTEPU3YIOUINX) M HEHA3bIBAIOIIUX (ICHKTUYECKUX, yKa3aTelb-
HBIX) cnoB. [Ipy 3TOM mox Ha3BIBHOM (YHKIMEH CIIOBa MOHUMAETCSl CIIOCOOHOCTD
CILyXWTb Ha36aHueMm TIpeaMeTa, NeiKTniecKkast QyHKIMS 3aKIII0YAeTCs B YKA3AHUY HA
MpeaMeThl Kak Ha oIpejenseMble peuyeBod curyauueil. OcHOBaHWEM s
pa3IMyYeHUs ITHX ABYX KJIACCOB CJIOB CIYKHUT CIIOcO0 0003HAUEHHMs, MPEAIIOIarao-
IIMNA pa3IMYHOE OTHOUIIEHUE WX JIEKCUYECKHUX 3HAUYEHMM K CUTyalldM, B KOTOPOWU
HETOCPEICTBEHHO TMPOTEKAET akT peud. [Ipyu n3yueHnn crienupuKd JeHKTHIeCKUX
CJIOB B LIEHTPE BHUMAaHUs UCCIIeI0BaTENICH JOIDKHBI HAXOIUTHCS (DYHKIIMOHAIBHO-
CEMaHTHYECKHE OCOOCHHOCTH JAEUKTUYECKUX CIJIOB, KOTOPBIE TIO3BOJISIIOT MPOTHBO-
[TOCTaBUTh UX JPYTHM JIEKCHUECKUM E€IHHULAM W, IIPEkKAE BCEro, MOTHO3HAYHBIM
HOMUHATHUBHBIM (COOCTBEHHO Ha3bIBHBIM) CIIOBaM.

Taxum 00pa3om, ocMBICIIEHHE JeKcHca B paMKaX TEOPUU HOMUHAIIMU M €TO0
OCBEILIEHUE C OHOMACHOJOTMYECKHX W KOTHUTHBHBIX NMO3UIUI NMPHUBOAUT K €rO
ONpPECICHUIO KaK CHCTEMbI MOJCIMPOBAHHMS OCOOBIX €IMHMII HOMUHAIIUH CO
CTaTyCcOM CJIOBa, 0OecneuuBaroneil co3ganue U QyHKIMOHUPOBAHNE 3TUX €AMHUII.
OT0 NMO3BOJIAET IO-HOBOMY IOJAONTH K ONPEJEIICHUIO POJIM ATOTO SIBJIEHHS B KU3HU
SI3bIKa BOO6III€ 1, B YaCTHOCTH, B OpTraHnU3all BEICKa3bIBaAHU.
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Y. Yerznkyan — On types of language nomination. — The paper defines the concept
of language nomination, considers its various types and means. It examines the peculiarities
of the nominative aspect of language, which is closely related to its communicative and
cognitive functions. The paper identifies the key features of the deictic type of nomination,
which differs radically from naming as another type of nomination, as well as highlights
various approaches to its study, in particular from semasiological and onomasiological
perspectives. The literature review on this issue allows for a better understanding of the
theoretical foundations of nomination.

Keywords: nominative function of language, types of language nomination, meaning
and significance, naming and pointing, deictic nomination
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Introduction

Over the past decade, the integration of digital games into education has gained
widespread attention as a means of improving teaching and learning at various
levels. Scholars hold diverse perspectives on the gamification of learning, with
some raising concerns about its ethical implications and potential drawbacks
(Almeida et al., 2023). Critics argue that issues such as cognitive manipulation,
unintended motivational consequences, and the risk of superficial engagement must
be carefully considered. However, a significant body of research (Deterding et al.,
2011; McGonigal, 2011; Huotari & Hamari, 2012) supports the idea that
gamification fosters engagement, motivation, and enjoyment in educational
settings. By applying game mechanics, gamification has the potential to transform
learning experiences, making them more interactive and rewarding for students.

The concept of gamification originated in the digital media industry, with its
first documented use in 2008. It gained widespread attention in 2010 through
industry events and discussions (Deterding et al 2011).

In academic circles, there has been limited effort to establish a formal
definition of gamification. While some definitions exist, they often present a
variety of viewpoints, covering topics from engagement and experience design to
problem-solving and educational uses. For instance, McGonigal’s interpretation
emphasizes how gamification can enhance user involvement in routine or
monotonous tasks, making them more engaging and fulfilling (McGonigal, 2011).

Huotari and Hamari (2012) define gamification as the process of enhancing a
service with features that support game-like experiences, ultimately contributing to
the creation of value for users. Their approach is service-centered, highlighting
how gamification delivers value by creating engaging and meaningful experiences
for users.

Zichermann and Cunningham (2011) focus on the problem-solving and
engagement potential of gamification, pointing out that game strategies can be
leveraged to tackle real-world issues. Werbach and Hunter (2012) describe
gamification as the incorporation of game elements and design techniques into
non-game contexts, emphasizing its relevance in educational settings and various
other fields. Similarly, Deterding and colleagues note the integration of specific
elements of game design, such as mechanics, dynamics, and aesthetics, into non-
game environments. They argue that gamification is more about selectively
applying game features, rather than converting an entire environment into a game.
Deterding’s definition, “Gamification is the use of game design elements in non-
game contexts,” remains one of the most significant in the field. This definition
differentiates gamification from the development of serious games or simulations,
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which are fully structured as games from the outset. Instead, gamification subtly
incorporates game-like elements into existing structures, ensuring that the original
goals, such as learning or productivity, remain intact. Additionally, they stress the
need for game mechanics to align with user goals to ensure gamification's success.
If executed poorly, gamification can appear superficial or manipulative,
highlighting the importance of understanding both the context and the target
audience.

Some scholars report challenges in gamified learning, such as ineffective
outcomes, decreased performance, motivational issues, and ethical dilemmas like
cheating and manipulating the system (Almeida et al., 2023). They point out
difficulties related to power dynamics, a lack of voluntary participation, cognitive
manipulation, and social comparison, urging designers to carefully consider these
aspects when implementing gamified learning tools (Zvereva et al., 2023).

When evaluating how effective games are for learning, it is not just about
checking if students learned something. You also need to assess things like how
motivated they were, their attitudes, and their overall experience with the game.
This gives a more complete picture of whether the game works as a learning tool.

Connolly, Stansfield, and Hainey (2007) identify seven critical factors to
consider when evaluating the impact of digital games on learning: (1) Learner
Performance, which examines whether students gain knowledge and improve their
skills; (2) Motivation, focusing on students' engagement and interest during
gameplay; (3) Perceptions, addressing students' views on the game, such as its
enjoyment, realism, and usability; (4) Attitudes, exploring how both students and
teachers feel about the subject matter and the use of games in education; (5)
Collaboration, assessing the game's ability to foster teamwork; (6) Preferences,
analyzing learners' and teachers' favorability toward the game's style; and (7)
Environment, evaluating the game's design, usability, and suitability for learning
contexts.

De Freitas and Oliver (2006) broaden this framework by considering the
context in which learning occurs, the learner profile (background and
characteristics of the students), the teaching methods employed, and the game
design, focusing on elements like interactivity, realism, and immersion.

Similarly, Whitton (2007) proposes six features that make games effective
learning tools: active learning through problem-solving and collaboration,
engagement via challenges and interactive environments, relevance to the
curriculum and learners' needs, reflection on acquired knowledge, inclusivity for
diverse learning levels and styles, and support through guidance during gameplay.
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Ultimately, the primary goal is to assess whether the game improves learning
outcomes and to evaluate its overall effect on students' experiences, including both
its advantages and possible disadvantages.

According to Whitton (2014), the study of games and learning encounters
challenges similar to those faced by other educational approaches, particularly in
assessing learning outcomes in a meaningful way. These efforts are further
complicated by ethical concerns and the practical difficulties of conducting large-
scale studies, which makes it challenging to establish conclusive evidence of their
effectiveness. The author illustrates this with an example: we lack definitive
evidence that traditional lecture-style teaching is the most effective learning
method. Indeed, there is growing evidence against it, yet it continues to dominate
education at all levels. While digital games have clear potential to enhance learning
and engagement, their success is far from guaranteed, as numerous factors
influence educational outcomes. Therefore, the critical question is not whether
games can support learning, but rather how they can be optimized for maximum
impact, cost-efficiency, and widespread acceptance, allowing them to truly
revolutionize teaching and learning practices.

Thus, most scholars state that gamification aims at creating engaging,
motivating, and enjoyable experiences for users by applying the intrinsic and
extrinsic motivational strategies commonly found in games.

Hence, to fully understand the essence of gamification, it is essential to make
a differentiation between the terms game, serious game, and gamification.

Games are structured forms of play that are typically undertaken for
entertainment but can also serve educational or social purposes (Salen and
Zimmerman, 2004).

Games involve rules, objectives, challenges, and outcomes. They are designed
for entertainment, with a primary focus on creating enjoyable and immersive
experiences. However, games can be used for educational purposes, e.g. in
language learning, but it is not their primary goal, of course. Such games as
Duolingo Stories or Word Games: word puzzles, crosswords, or apps like Scrabble
encourage players to form words in a fun, competitive manner while improving
their vocabulary. They are designed to entertain rather than teach.

Serious Games are games explicitly designed with a primary purpose other
than entertainment, such as education, training, or awareness-building. (Michael
and Chen, 2006) Serious games blend entertainment with an educational or
practical objective, using game mechanics to engage users in tasks or learning
processes, e.g. games like Influent or Immersia place players in virtual
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environments where they interact with objects and characters in a target language,
practicing vocabulary, grammar, and cultural nuances.

Unlike games and serious games, gamification does not create a complete
game. Instead, it enhances an existing system by applying game-like features. As
demonstrated by the definitions of gamification, it involves integrating game
design features, such as points, badges, leaderboards, and rewards into non-gaming
environments to inspire and engage users, to motivate learners to consistently
practice a language, turning a learning activity into an engaging process.

Aspect Games Serious Games Gamification
Primary Purpose | Entertainment Education, training, | Motivation and
or awareness engagement
Design Complete games Games designed for | Non-game systems
with rules/goals learning with game elements
Examples Scrabble, Wordle Influent, Immersia Duolingo's streaks
and badges
Focus Fun and immersion Educational Engagement
outcomes through rewards

Figure 1 Comparison of Concepts

As shown in the chart, the concepts of games, serious games, and
gamification each serve distinct but complementary roles in enhancing learning
experiences; and understanding their differences is essential for effectively
applying them in educational contexts.

To sum up, games offer incidental learning through entertainment, where
educational benefits arise naturally from interaction and immersion within the
game. However, education is not the primary goal. Serious games are intentionally
designed to teach and achieve specific learning outcomes, blending fun with
purposeful learning. They focus on solving real-world problems through game-
based environments. Gamification enhances non-game activities by applying
game-like elements, aiming to increase motivation and engagement without fully
transforming the activity into a game. The focus here is on making the learning
process more engaging, often in contexts like classrooms or online platforms.

In an EFL (English as a Foreign Language) classroom, gamification can be
particularly effective in creating a fun, interactive, and rewarding learning
environment. Below, we will explore the core strategies of gamification and
discuss how they can be implemented to improve student engagement and learning
in the EFL context.

By integrating such gamification strategies as point systems; levels and
progression; badges and leaderboards; and quests or challenges — teachers can
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create an engaging and motivating EFL classroom that fosters both extrinsic
(Motivation driven by external rewards or pressures) and intrinsic motivation
(motivation that comes from within, driven by personal satisfaction or enjoyment
of the activity itself).

Kapp (2012) emphasizes the importance of points in gamification, as well as
notes that badges and leaderboards help tap into students' desire for extrinsic
motivation, providing clear external rewards for effort and achievement. Kapp
claims that rewards can motivate learners to perform better and keep them engaged
in the learning process. Point systems are one of the most common and
fundamental gamification elements. In a point system, students earn points for
completing tasks, answering questions correctly, or achieving specific learning
goals. Points act as rewards for performance and provide immediate feedback,
encouraging students to stay engaged and motivated. Badges and leaderboards, on
the other hand, are common game elements used to acknowledge achievements and
encourage friendly competition. Badges are awarded when students perform
specific tasks, while leaderboards display student rankings based on their
achievements. For example, students can earn badges for achievements such as:

v Completing a certain number of vocabulary quizzes.

v" Speaking in English for a set amount of time during class activities.

v Correctly using a target grammar structure in conversation.

Rank Student’s name Points Achievements (Special badges)
1 Sarah Johnson 950 Master Problem Solver (]
2 Alex Simson 870 Quiz Champion [

Figure 2 A leaderboard chart that could be used in a gamified classroom.

The format of this leaderboard can be adapted for various contexts (like
adding more columns for specific tasks or progress metrics). It is important to note
that leaderboards like this are motivational for some but should be designed
carefully to avoid discouraging lower-ranked participants.

Werbach and Hunter (2012) state that progression can enhance engagement,
as learners feel more invested in reaching the next level, mirroring the experience
of progressing through a game. They also suggest that other strategies such as
challenges in gamification offer students clear objectives, much like the quests in
games, motivating them to engage deeply with the material.

Thus, Levels and Progression (tracking student development) strategy allows
students to see their advancement in a task or subject over time. Each level
typically builds on the previous one, presenting new challenges and requiring
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students to demonstrate mastery of skills to move forward. Teachers can create a
“leveling system” where students must complete certain tasks or achieve a specific
score to “level up” to the next stage. For instance:

> Level 1: Basic vocabulary recognition (e.g., flashcards, simple word-

matching).

> Level 2: Use vocabulary in sentences (e.g., sentence construction tasks).

> Level 3: Use vocabulary in conversations (e.g., role-play or discussions).

Quests or Challenges (task-based gamified activities): these are task-oriented
gamified activities designed to engage students in achieving specific learning
goals. These can range from simple tasks to more complex, long-term assignments.

In EFL classroom, for example, a teacher might design a quest where students
need to complete a series of tasks, such as:

v' Learning and using 10 new vocabulary words in conversation.

v Watching a video in English and answering comprehension questions.

v Writing a short story using target grammar structures.

These could be individual or group challenges, like:

v A “Grammar Challenge” where students compete to complete grammar

exercises in the shortest time.

v A “Conversation Challenge” where pairs of students engage in a role-play

or discussion, and the best performances receive rewards.

Overall, points encourage students to participate in activities, knowing they
will earn rewards for their contributions. In other words, points can serve as an
ongoing visual representation of student progress. Badges serve as tangible
symbols of success, motivating students to complete tasks, whereas leaderboards
can encourage students to improve their performance to outpace peers, fostering
both motivation and engagement, i.e. students must master one set of skills before
advancing to more difficult tasks, reinforcing their learning. Moving to higher
levels offers students a sense of accomplishment and motivates them to continue
progressing. Quests provide students with specific tasks to accomplish, which
enhances focus and motivation. Some quests can be designed for teams,
encouraging students to work together, fostering collaboration and peer learning.

In addition to the strategies for incorporating gamification into English as a
Foreign Language (EFL) classrooms, we would like to introduce several digital
tools that facilitate this integration by providing interactive and game-like
experiences. Below are some notable platforms:

v' Kahoot! or Quizizz: teachers can create quizzes that test students on new
vocabulary words, providing immediate feedback and reinforcing learning.
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Kahoot! is a widely used platform that allows educators to create interactive
quizzes and surveys. The competitive nature of Kahoot! motivates students to
participate actively, and the immediate feedback helps reinforce learning.

Similar to Kahoot!, Quizizz enables teachers to create quizzes that students
can complete at their own pace. This asynchronous format is particularly beneficial
for homework assignments. This tool offers features like memes and leaderboards,
adding a fun element to assessments. Studies have shown that Quizizz and Kahoot
enhance student motivation and provide valuable insights into individual and class-
wide performance.

Platforms like Classcraft can be utilized to set up quests (or challenges)
where students complete exercises to earn points, making the learning process
more engaging. Teachers can set up quests related to language learning objectives,
such as vocabulary challenges or grammar missions. This tool is used to transform
the classroom into a role-playing game where students earn points for positive
behaviors and academic achievements. This approach fosters collaboration and a
sense of community among students. Classcraft's game mechanics encourage
students to engage with the material and each other in meaningful ways.

Another tool, such as Padlet is a versatile platform that allows students to
collaborate on digital boards. In EFL settings, Padlet can be used for group
projects, brainstorming sessions. It can serve as a space for students to post
summaries or reflections on reading assignments. The interactive nature of Padlet
encourages students to contribute ideas, comment on peers' posts, and engage in
discussions, thereby enhancing language skills in a collaborative environment.

By integrating these tools into EFL classrooms, educators can create a
dynamic and interactive learning environment that motivates students and enhances
their language proficiency.

To better grasp the main purpose and strategies of gamification, let us
consider the following scenario of a serious game and observe how it can be
transformed from a game into a gamification, investigate the main differences of
those two phenomena on a concrete example.

Here is the scenario role played by 3" year students on the topic: “The Impact
of Norman Conquest on the English Language and Culture”.

Scenario: The Norman Conquest — Innovators vs Critics

The year is 1087, a year after the Domesday Survey, and tensions remain high in
England following the Norman Conquest. A debate has been organized in the court
of King William | to evaluate the impact of Norman rule.



116

Foreign Languages in Higher Education, Vol. 29, Issue 2(39), 2025

The audience consists of nobles, scholars, clergy, and common folk
representatives.

Two teams, Innovators and Critics, will present their cases to argue whether
the Norman Conquest has been beneficial or detrimental to England.

Roles and responsibilities moderator:

> Role: Neutral party responsible for introducing the debate, ensuring the

rules are followed, and guiding the flow of the discussion.

> Responsibilities:

 Introduce the topic, participants, and format.
» Transition between speakers and sections.
» Conclude the debate with a summary of key points.

Team 1: The Norman Innovators (proponents of the Norman Conquest)
Each team member will take on a specific persona that highlights a positive
aspect of Norman rule.

1.

Norman Chronicler (Student 1):

» Topic: The Battle of Hastings

» Role: Historical narrator explaining the strategic brilliance and
significance of William’s victory.

. Feudal Scholar (Student 2):

+ Topic: Introduction of Feudalism
» Role: Advocate for the stability and organization brought by the feudal
system.

. Domesday Expert (Student 3):

+ Topic: The Domesday Book

» Role: Proponent of the administrative and economic benefits of the
Domesday Survey.

Norman Architect (Student 4):

» Topic: Norman Castles

» Role: Promoter of the castles as symbols of strength, security, and
administrative control.

Norman Architect (Student 5):

» Topic: Norman Religious Architecture

» Role: Supporter of the architectural advancements seen in cathedrals
and churches.

Norman Legal Scholar (Student 6):

» Topic: Legal Reforms

» Role: Advocate for the legal changes that established order and justice.
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7. Norman Linguist (Student 7):
» Topic: Norman French and the Elite
» Role: Discusses the cultural refinement and influence brought by
Norman French.
8. Norman Linguist (Student 8):
» Topic: Development of Middle English
* Role: Celebrates the enrichment of the English language through
Norman influence.

Team 2: The Norman Critics (opponents of the Norman Conquest)
Each team member will highlight the negative consequences of Norman rule
from their perspective.
1. Anglo-Saxon Chronicler (Student 9):
» Topic: Critique of the Battle of Hastings
* Role: Highlights the destruction and suffering caused by the Norman
invasion.
2. Feudal System Critic (Student 10):
» Topic: Feudalism Issues
» Role: Argues against the social inequalities imposed by the feudal
system.
3. Domesday Critic (Student 11):
» Topic: Negative Impact of the Domesday Book
* Role: Criticizes the Domesday Survey as a tool for control and
exploitation.
4. Cultural Displacement Critic (Student 12):
» Topic: Norman Castles
» Role: Argues that castles were symbols of oppression rather than
protection.
5. Cultural Preservationist (Student 13):
» Topic: Norman Religious Architecture
» Role: Opposes the erasure of Anglo-Saxon culture through Norman
church designs.
6. Legal Critic (Student 14):
» Topic: Critique of Legal Reforms
* Role: Argues that the new laws benefited Normans at the expense of
native English people.
7. Linguistic Critic (Student 15):
« Topic: Linguistic Divide
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» Role: Discusses the cultural alienation caused by the linguistic gap
between Normans and English.
8. Linguistic Preservationist (Student 16):
» Topic: Negative Linguistic Changes
* Role: Highlights the loss of traditional English expressions due to
Norman influence.

Flow of the Debate

1. Introduction by Moderator: Sets the stage, introduces the topic, and explains
the debate format. 2. Team 1 Presentations (Innovators): Each speaker presents
their topic, supported by slides and visuals.

3. Team 2 Presentations (Critics): Each speaker responds with a critique of the
corresponding topic. 4. Conclusion by Moderator: Summarizes key arguments and
thanks participants.

This scenario is best categorized as a Serious Game (SG). The characteristics
of Serious Game (SG) in the Scenario are as follows:

» The primary goal is education — students learn about the Norman
Conquest, its consequences, and the complexities of historical analysis
through role-playing and debate. Students take on specific characters (e.g.,
Norman Chronicler, Feudal Scholar) with defined roles and responsibilities
that tie directly to the learning objectives.

» The structured debate engages students in critical thinking, research, and
collaboration. They actively explore both positive and negative aspects of
the Norman Conguest. Beyond learning history, the activity fosters soft
skills like public speaking, argumentation, teamwork, and perspective-
taking.

» The debate simulates a historical event (a court discussion during King
William I’s time), making it interactive and engaging, while still serving an
educational purpose.

Though the competition and awards introduce elements of gamification, the
core structure and purpose of the activity are still more aligned with a serious
game. Let us explain why: despite the gamification layer, the primary mechanism
of the activity is the role-playing debate where students learn through gameplay.
This makes it fundamentally a serious game because the scenario involves
gameplay elements like adopting personas, engaging in a narrative-driven activity,
and simulating historical events. These are the hallmarks of serious games. Though
the competitive framework and rewards are peculiar to gamification (GF), this
scenario is primarily a serious game (SG). It is not uncommon to see such hybrid
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approaches where serious games use gamification techniques to further motivate
participants.

To transform this serious game scenario into a gamification scenario, we
would remove some role-playing game mechanics and focus on integrating
gamified elements into the learning process.

The objectives of the gamified scenario are:

o understand the impact of the Norman Conquest,

o explore historical, cultural, social, and economic perspectives,

o foster debate and critical thinking.

Students participate in a competitive, point-based system to explore and learn
about the Norman Conquest. Instead of role-playing characters, the focus is on
completing tasks, answering questions, and solving challenges, like Bonus
activities (e.g., solving puzzles or creating infographics) that allow students to earn
extra points.

Each role is turned into an avatar or character with unique abilities, “skills,”
and “resources” that can influence the debate. For example, the Norman Chronicler
might have a “Persuasion Boost” skill to sway audience opinions.

Each team works as a faction competing to win the King’s favor through the
debate. Players are encouraged to collaborate. Players start as “Novice Debaters”
and can level up to “Master Historians” based on their performance and
accumulated points. Medieval-themed visuals, animations, and sound effects can
be used to immerse players in the Norman court setting, e.g. students can earn
points with a “scroll” unrolling animation or hear applause when a strong argument
is made.

To gamify the debate scenario effectively, rewards must be introduced
alongside the points system. Both individual and team scores should be visible
throughout the debate, creating an ongoing sense of engagement. Students
accumulate points based on their participation and performance in various activities
within each module, such as quizzes, debates, and creative projects. Points can be
awarded individually, recognizing personal achievements, or assigned to teams to
promote collaboration and collective problem-solving.

By rewarding contributions and performance with points, the system fosters a
sense of ownership over the learning process, prompting students to apply
themselves more fully to their tasks. In addition to individual motivation, the
system cultivates friendly competition among students, pushing them to strive for
excellence and setting clear benchmarks for success. This competitive element not
only keeps students invested but also enhances their critical thinking, as they seek
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to outdo one another in making compelling arguments and demonstrating mastery
of the content.

In the context of the gamified Norman Conquest debate scenario, a
leaderboard would track and highlight individual performance. Students earn
points through specific actions and contributions during the debate. Each criterion
is directly tied to the player’s performance, ensuring that the system is transparent
and reflective of their engagement. Examples of criteria for awarding points could
include:

Presentation Performance:

o Delivering a well-researched, impactful argument: +10 points

o Creativity and role-play during presentation: +5 points

o Using historical references effectively: +5 points

Effectiveness of Counterarguments:

e Successfully countering an opponent’s argument: +10 points

e Introducing an unexpected but valid historical fact: +5 points

o Using persuasive delivery in the rebuttal: +5 points

Audience Engagement (Voting Results):

e Winning audience votes for their argument: +10 points

o Partial audience approval (e.g., impressing one group like the nobles or
commoners): +5 points

Team Collaboration and Strategy:

e Collaborating effectively within the team (e.g., passing “Wild Cards” or
assisting a teammate): +5 points.

To keep players engaged, graphics can be used to highlight top performers, for
example:

Total Score (All Rankings

Rank Name Combined) Final Title

1 Ruzanna 32 (12+10+10) Debate Champion ]

2 Martha 31 (11+10+10) Consistency Queen [
Ann 30 (9+11+10) King’s Advisor [

To heighten the sense of competition and recognition, individual and team
rankings should be prominently displayed on leaderboards throughout the debate.
These leaderboards can serve as both a visual and motivational tool, offering
students immediate feedback on their progress and performance. The rankings
should be broken down into key components that highlight both personal
achievements and team efforts, allowing students to see how their individual
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contributions are impacting their overall position, while also reflecting the
collective success of their teams.

To keep the momentum going and sustain excitement throughout the debate,
the leaderboards should be updated in real time. As points are awarded for different
actions, such as delivering strong arguments, countering rebuttals effectively, or
engaging with the audience, students can see their rankings change instantly,
providing them with an immediate sense of progress or areas for improvement.
This dynamic approach to tracking success helps to maintain a competitive
atmosphere and fosters continuous motivation, as students are able to compare their
standings with others in real time, sparking further efforts to improve.

In this way, the point-based system, coupled with real-time updates on
individual and team rankings, creates a vibrant, interactive environment that drives
both personal achievement and teamwork. It ensures that students remain
motivated, engaged, and constantly striving to elevate their performance
throughout the course of the debate, making the entire learning experience more
engaging and rewarding.

It is worth mentioning that badges add more excitement to the process of
gamification. Students earn themed badges for excelling in specific topics, for
example:

o “Master Strategist” (for effective debate strategies).

o “Charismatic Speaker” (for exceptional delivery).

e “Historical Expert” (for deep historical knowledge).

However, it is important to acknowledge certain drawbacks of gamification.
While competition can be a powerful motivator, it can also lead to unintended
negative outcomes. Some students may become overly focused on outperforming
their peers, resulting in a high-pressure environment that could harm self-esteem
and hinder collaboration. This competitive nature could discourage risk-taking or
limit participation, particularly for students who are less confident or unfamiliar
with gamified dynamics, thereby impacting their overall learning experience.

Additionally, if not carefully implemented, gamification can introduce
unnecessary complexity into the learning process. Points, leaderboards, and
rewards should always align with the learning objectives to avoid distraction from
the core educational goals. Otherwise, gamification risks turning the educational
experience into a game-like experience that may detract from meaningful learning.

Finally, the long-term effectiveness of gamification as an educational strategy
remains an open question. While it may be effective in engaging students in the
short term, gamification might not sustain student interest in the long run. Without
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consistent motivation and the right balance of rewards and learning strategies the
aim of gamification will not be fulfilled.

Conclusion

In conclusion, a nuanced understanding of the distinctions between games, serious
games, and gamification is essential for educators and instructional designers in
selecting the most suitable approach to meet their educational objectives. Whether
utilizing games for incidental learning, employing serious games for targeted
educational purposes, or integrating gamification strategies to boost student
engagement and motivation, these methodologies can significantly contribute to the
creation of more dynamic, interactive, and effective learning environments.
However, it is crucial for educators to exercise caution in their implementation.
The overuse or inappropriate application of these approaches may lead to potential
drawbacks, such as diminishing the intrinsic value of the learning experience,
distracting from core educational goals, or fostering unhealthy competition.
Therefore, a balanced and thoughtful integration of these strategies, with careful
alignment to specific learning outcomes, is key to ensuring that gamification and
related techniques remain beneficial, sustainable, and conducive to long-term
academic success.

Ultimately, gamification in educational settings, particularly through
structured debates, provides an opportunity to transform traditional learning
environments. It shifts the focus from passive learning to active participation,
making education more interactive, motivating, and rewarding. This not only
enhances student engagement but also delivers a richer, more immersive
educational experience. As this method continues to evolve, it holds the potential to
revolutionize how students approach historical content, debate, and other subjects,
turning learning into a fun and effective journey.
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ubpgpuybtiny, Unnhjugubini, b nuuwypngbup htwwppphp gupdubnt dheng:
Unyt hnpduénid putimpyynid k ghnbwjubtiph Ynnuhg wnwewnlyny wnwpptp
uwhdwbnudibp pungskny  juwnug]usph nuppkpnipnitp fwnbphg b nipe
Jnwntphg: vunbph dkpwithqiubph dhunnpbph, nuppbpubipwbitph, wpwew-
phunipjutt wnniuwlubph b ywupquubph tbpdnidnudp jpwnhg nnipu hwdw-
nbpunbipnud, wjuhtpt nuuuypngbund, tyywwnwl niuh jupwtkint unynpnnukph
ubipgpuyqudnipjuip  ntumdbwlwb gnpdppughtt b pupbjuybint ntunigdwb
wprynibplbpn:

Znjust winpununinid b twlb pupdpugnyit nuntdtwljut hwutnwnnt -
pmibbpnud pwnug]udph wpynibw]bnmpyub juplnp Ynqdbpht’ Gbpunjug
nuwbnnubph Unnhjughuwh pwpdpugnidp, hudwgnpswlignipniip b ptbwnw-
nuljut dnwénnnipjut qupqugnidp: Udkht, wbt tkpjuyugind £ twub wyb
huughputpp, npnup Jwpnn b wowowbw) wju dkpnnh ny &hown Jhpundwb
ntypnmd: Gopulwgnipniub wju k, np punugduspp Jupnn L qunbw wpyn-
twbwn ntumgdw gnpshp vhuyu £€honn nwqUuupnipjub nhupnud:

FPubuyh punkp. pnunugyuwép, pnun, jnipe fnwun, punugyuépuyhll niuni-
gni, prunuyhl nwquwyupnipinia

A. Tancraun — Ieiimugpukayus 6 evicuiem oopazosanuu: nogviuienue IPghexmus-
HOCMU 00yYeHUs ¢ NOMOWBIO UZPOELIX cmpamezuii. — B nociennue roasl reiMudukanms
MIPUBJICKAET 3HAYNTEIHbHOE BHUMAHNE KaK CTPAaTerns MOBBIIICHHUS KauecTBa MPENoAaBaHHs
1 00y4eHHs Ha BceX YPOBHAX 00pa3oBaHMs. XOTS HEKOTOpBIE yUEHBIE BEIpaXkaroT oOectio-
KOEHHOCTb €€ 3THYECKHMH IOCIEICTBUSIMI M BO3MOKHBIMU HEJOCTAaTKaMH, OOJIBIIMHCTBO
ucciuenoBaTesell Mo JuépkuBaioT €€ crioCOOHOCTh CO3/1aBaTh YBJICKaTEIbHBIN, MOTHBUPYIO-
IMHA U IIPUSTHRIA y4eOHbIH onblT. B nanHOM paboTe paccmaTpuBaeTcs MOHATHE TeiiMubu-
Kaluy, e€ TMPOUCXOXKICHHE M pPa3IMYHbIe ONpPENeNeHus, NPEIOKEHHBIC YYEHBIMHU, C
aKIIEHTOM Ha OTIMuYMe redMuduKanuu oT Urp U cepb&3HbiX (serious) urp. IlyTém nHTe-
TpaIli UI'POBBIX MEXAHHWK — TaKMX KaK OYKH, 3HAYKH, TAONHUIB JIHIEPOB M HATpajisl — B
HEUIPOBbIE KOHTEKCTHI TeiMH(UKALUS CTPEMUTCSl MOBBICUTH BOBJICYEHHOCTH MOJIb30Ba-
Tesieil M yueOHbIe pe3ynbTaThl. MccienoBaHue Taxke aHAIM3MPYET KIFOYEBbIE (hakTopBbI,
BiMsIOIINE HA 3(Q(HEeKTUBHOCTh TeMMU(HUKAINK B BBICIIEM 00pa3oBaHUH, BKIIOYas MOTHBA-
LU0 00YYaIOMINXCsl, COTPYIHUYECTBO M OTHOLIEHHE K TeHMH(UIIMPOBAHHOMY OIIBITY.

Kpome Toro, pabora 3aTparuBaeTr npo0sieMbl, TaKUe KaK KOTHUTUBHAST MAHMITYJISLIUS,
9THYECKHE COOOpaKEHHs W TOTEHIMAIbHOE CHIDKEHHE YYeOHBIX pe3yibTaToB. Tak,
Hampumep, Anmensa u coaBTophl (2023) mpoBenu cucTeMaTHYecKoe Kaprorpaduieckoe
HCCIIeIOBAaHMe, TOKa3aBIlee, YTO HEKOTOPHIE 3JEMEHTHl MIPOBOTO IH3aifHa, TaKWe Kak
3HAYKH W TaOJWIBEI JHJIEPOB, MOTYT HPUBOJIUTH K HETaTUBHBIM 3(ddexkram — CHIKEHHIO
MOTHBAIIMH U YCIIEBAEMOCTH B 00pa30BaTeIbHOM IporpaMMHOM obecrieueHnd. OHH Takke
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OTMETHJIU 3TUYECKHE JUJIEMMBI, BKIIOUasi BO3SMOXKHOCTb CIIUCHIBAHUS U MaHUITYJINPOBAHUS
CHUCTEMOM.

CormnocTaBHUTENBHBIN aHAIU3 TeopeTHYeckux padbot [erepaunra u coastopos (2011),
Bep6axa n Xanrepa (2012), Xyortapu n Xamapu (2012) naér npencrapieHue 0 pa3IMuHbIX
noAaxonax K reiMupukanuu. B 3axmodeHne mogu€pKHBacTCs Ba)KHOCTH TINATEIHHOTO
MIPOSKTHPOBAHMS W BHEAPCHUS, YTOOBI TeMMU(UKAIUSA CIyKiia >(PQPEKTHBHBIM HHC-
TPYMEHTOM OOyUYeHUsI, a He IOBEPXHOCTHOM MIIM MAaHHUITYJIITUBHON CTpaTeruei.

Knrwouegvie cnoga: zeiimuguyuposannoe ooOyuenue, uepa, cepvésndas uepa, 2etmu-
@urayus, snemeHmovl UZP0B020 OU3AUHA
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Abstract: This study investigates and compares the core cultural values of Armenians and
Americans, aiming to enhance cross-cultural understanding within the Armenian EFL
educational context. Using a mixed-method approach — including Likert-scale surveys and
semi-structured interviews — data was collected from Peace Corps Armenia volunteers and
FLEX Armenia alumni. The results confirm the research hypothesis: Armenian values,
traditions, and interpersonal relationships are deeply rooted in community, while American
values emphasize individual rights and social diversity. Specifically, Armenians place
strong importance on hospitality (83%), family (67%), and unity (50%), whereas
Americans prioritize diversity (80%), individualism (58%), and liberty (50%). Notably,
kindness and hospitality are more significant to Armenians (83% vs. 40%), and strong
family values also differ greatly (67% for Armenians vs. 8% for Americans). Despite these
contrasts, both cultures value hard work and perseverance. In Armenia, these traits support
community cohesion and tradition, while in the United States, they reflect the pursuit of
personal success and innovation. By filling a gap in Armenian EFL scholarship, this
research foregrounds the pedagogical relevance of intercultural exploration.
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Introduction

Cultural value is defined as normative, interpretive, and collectively recognized
and is based on shared norms, beliefs, and practices that influence how people live;
it results from a communicative process in which individuals interpret what is
important to them according to both collective norms and personal objectives; and
it requires collective approval, achieved through mutual understanding and
agreement rather than objective proof. In essence, cultural value is formed through
the process of meaning-making (Kazynska, 2024).
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L. Dyczewski (2016) states that cultural values are shaped by a community,
not by individuals alone. Members of a community encounter these values and may
develop personal perspectives toward them. The process of discovering and
engaging with these values is a key aspect of being a free, thoughtful, and active
individual. Every society has shared values that are broadly accepted, forming the
foundation of its identity. These values guide the actions of social institutions and
individuals, create a motivating environment, and help unify society. They bridge
divisions and elevate what is personal and temporary into something universal.
Such values are referred to as central or native values. They define the quality of a
society and its cultural uniqueness. In any culture, individuals strive for self-
fulfillment, but this always occurs within a social framework. Since culture is both
social and individual, a group upholds and simultaneously evolves its culture. Each
new generation inherits the values of the past while adding new elements, always
respecting the foundational values. While material goods and behaviors constantly
change, many of them fade away, the underlying values that gave rise to them
endure, continuing to inspire new actions. This demonstrates that culture is both a
social message and a creation, demanding human effort to preserve what has been
valuable to both individuals and society, while simultaneously fostering new
developments that connect closely to the existing cultural heritage.

Cultural values offer a structure for understanding one's identity and role
within society. These values impact behavior and decision-making, acting as a
moral guide. They steer students in their interactions and decisions, helping to
create norms and set expectations within a community. Exploring various cultures
encourages students to think critically and question stereotypes, biases, and
prejudices. It expands their understanding of the world, promotes open-
mindedness, and enhances their ability to adopt different perspectives and develop
cultural sensitivity. Investigating their own culture and the culture of the foreign
language (English in this case) they study values, traditions, and customs that are
important to their community. This can foster a sense of belonging and cultural
appreciation. As no significant research has been conducted in this field in the
Armenian EFL settings, it seems reasonable to conduct such a study to respond to
this lack. Hence, this study will examine the following research questions:

1. What are the main American Values?

2. What are the main Armenian values?

3. What are the similarities and differences between American cultural values
and Armenian cultural values and their significance in the EFL settings?
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Methodology and Investigation

A mixed-methods research design has been employed to investigate the American
and Armenian value systems, focusing on their similarities and differences through
both quantitative surveys and qualitative interviews. In order to seek answers to the
guestions guiding this study, Survey research methodology has been used.
Particularly, a bipolar scaling method called Likert scaling is used to assess
participants’ opinions, attitudes and behaviors quantitatively.

Participants: Participants of the study (N=46) were from two different
sources. In order to identify the Armenian values, we distributed the survey among
Peace Corps Armenia volunteers, since the latter living two years in Armenia
contribute to such impactful projects as TEFL and Youth in Development and learn
about Armenian society and values. Correspondingly to identify the American
values, we distributed the analogue survey among FLEX alumni, since they usually
spend an academic year in the United States, living with a volunteer host family
and learn about American society and values.

Instrumentation: The instruments that were used to collect the data consisted
of an online Likert scale questionnaire, which included anonymous and
unstructured open-ended interview questions. All the instruments were conducted
and administered in English. The modified version of 2013 Web Survey of the
FLEX 2007-2008 Cohort by E. J. Peachey (2017) was used to find out Armenian
and American values. The questionnaire consisted of two sections; the first section
included questions asking for background information while the second one
covered questions on cultural values. The questionnaire consisted of 15 close-
ended statements, where response options were coded to 5-point Likert scale from
Strongly disagree to Strongly agree. The FLEX Armenia alumni from the 2023-24
cohort as well as 2023-25 Peace Corps Armenia volunteers were recruited for
participation in this research study. The FLEX Armenia Alumni Coordinator sent
announcements and invitations to all 2023-2024 FLEX participants through their
email lists to join the survey. Once they accepted the invitation, they first received
a page containing information about the study and their rights and responsibilities
as participants. To proceed to the survey itself, alumni had to click on a Yes dial at
the beginning of the document, thereby providing proof that they read and gave
their consent to participate in the study.

Interview: In order to check cultural awareness of the American volunteers,
interviews were conducted based on Nunan’s (1992) suggestion of three types of
interviews: unstructured, semi-structured and structured. Unstructured interviews
are conducted with no control at all. In contrast to the unstructured interview, in
semi-structured interviews, the researcher asks all the participants the same
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guestions in order to make comparisons across them and to summarize the results.
In contrast to the structured interview where the researcher controls the
participants’ answers, in the semi-structured interviews the researcher controls the
content of the interview, directs the participants without controlling their ideas.
Richards (2003) calls on the researchers to be attentive listeners and go deeper in
their interviews in order to pursue a full understanding of an issue in all its
complex forms. Particularly, the researcher suggests that the interviewer focus on
events, offer supportive feedback, respond to emotions, let the interviewee discover
things as well as monitor the responses, in order to give the interviewee a proper
space. Nunan (1992, p.149) believes that the type of interview one chooses will be
determined by the nature of the research and the degree of control the interviewer
wishes to exert. In our study, the semi-structured interview technique was used
because it would provide more information about the participants’ feelings, beliefs
and attitudes, revealing their individual perceptions and experiences. Before the
interview, we explained the purpose of the interview to the participants and asked
for permission to record the interview, promising the confidentiality of their
answers.

Results and Discussion

The survey results of FLEX ALUMNI Students (95% of the participants belong
to 18-24 years age group, 70 % of them are female) are as follows:

What is your current age?
40 responses

@ 181024
@ 25t0 34
35to 44
@ 451054
@ 551064
@ 65 or over

Infographic 1
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What is your gender?

40 responses

® Male
@ Female

Infographic 2

In general, how favorably do you view the American people? 1. What is your view of the Am:
people?

40 responses

@ Strongly unfavorable

@ Generally unfavorable

@ Neither favorable nor unfavorable
@ Generally favorable

@ Strongly favorable

Y

Infographic 3

For the first two questions from the second part of the Likert scale options
Generally agree and Strongly agree have the highest bar, which shows that nearly
90 % think the American people are favorable and friendly.
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Please indicate how strongly you agree or disagree with the following statements about America
and Americans. 2.  Americans are friendly and open.

40 responses
@ Strongly disagree
@ Somewhat disagree
Neither agree nor disagree
@ Somewhat agree
@ Strongly agree

Infographic 4

The US is a diverse society consisting of various groups with differing
political, social, religious, and ethnic backgrounds, along with numerous interest
groups. Despite this diversity, certain core values are shared by most Americans.

6.In America men and women equally share family responsibilities.

40 responses
@ strongly disagree
@ Somewhat disagree
Neither agree nor disagree
@ Somewnhat agree
@ Strongly agree

Infographic 5
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15.Please identify the three (3) most important American values.

40 responses

Kindness and hospitality 16 (40%)
Unity

Respect for adults

1(2.5%)
Individualism 23 (57.5%)

Strong family values 3 (7.5%)

Self-government

10 (25%)
Gentle attitude to children 5 (12.5%)
Diversity

Liberty

32 (80%)
20 (50%)

Infographic 6

The chart above shows the answersto a survey about the most important
question, thus forming top three American values: Diversity - 80%, Individualism -
57 %, Liberty - 50%. These results coincide with what sociologist Robin Williams
(1970) first identified as ten American values.

1. Individualism: Americans have long valued personal success driven by
individual effort and initiative. They hold the belief that anyone can rise from
poverty to success, often blaming individuals for failing to advance rather than
examining societal barriers.

2. Achievement and Success. Success is highly prized, especially surpassing
others in work, school, and wealth, power, and prestige.

3. Activity and Work. Americans expect people to work hard and be
constantly busy, even outside of work.

4. Efficiency and Practicality: Efficiency is highly valued, with an emphasis
on doing things quickly and constantly finding ways to increase efficiency.

5. Science and Technology: Americans are passionate about applied science
and technology, aiming to control nature, such as harnessing wind power or
developing new gadgets like motorized scooters and talking computers.

6. Progress: There is a belief in constant technological progress, with the
expectation that society will continue to improve through new inventions and
innovations.

7. Material Comfort: Americans expect a high level of comfort, which
includes not only basic needs like food and healthcare but also luxuries such as
new cars and recreational items.
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8. Humanitarianism: Americans value helping others, through kindness, aid
during disasters, and organized philanthropy.

9. Freedom: The value of personal freedom is deeply ingrained, with a strong
historical connection to the American Revolution.

10.Democracy: This core value encompasses majority rule, the right for
everyone to voice their opinion, and the system of representative government.

The Survey results of Peace Corps Volunteers are as follows:

What is your current age?
6 responses

® 181024
@ 251034
© 35t044
@ 451054
@ 55t064
@ 65 orover

Infographic 7

What is your gender?

6 responses

® Vale
® Female

Infographic 8
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In general, how favorably do you view the Armenian people 1.  What is your view of the Armenian
people?

6 responses

@ Strongly unfavorable
@ Generally unfavorable
Neither favorable nor unfavorable
@ Generally favorable
@ Strongly favorable

Infographic 9

Please indicate how strongly you agree or disagree with the following statements about Armenia

and Armenians. 2. Armenians are friendly and open.
6 responses

@ Strongly disagree

@ Somewhat disagree
Neither agree nor disagree

@ Somewhat agree

@ Strongly agree

Infographic 10

The demographic data collected from six respondents revealed that 50% were
between the ages of 18 and 24, 33.3% were aged 25 to 34, and 16.7% were aged 55
to 64. This indicates that the majority of participants were young adults, suggesting
that the findings may primarily reflect the views of individuals with more recent or
active intercultural experiences.

In terms of gender distribution, the responses were evenly split, with 50%
identifying as male and 50% as female. This balanced representation allows for a
more equitable comparison of perspectives across genders.

Regarding perceptions of the Armenian people, all participants expressed a
favorable view. Specifically, 66.7% reported a strongly favorable opinion, while
the remaining 33.3% indicated a generally favorable opinion. None of the
respondents selected neutral or unfavorable options. This unanimous positivity
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suggests that Armenian cultural values — such as hospitality, unity, and community
— are well recognized and appreciated by outsiders, especially those with direct
exposure through programs like the Peace Corps or FLEX.

15.Please identify the three (3) most important Armenians values.
6 responses

Kindness and hospitality
Unity

Respect for adults

5 (83.3%)

Individualism 1 (16.7%)

Strong family values 4 (66.7%)
Self-government 2 (33.3%)
Gentle attitude to children 2 (33.3%)
Diversity

Liberty

1(16.7%)

Infographic 11

Although hard work, diligence, and endurance are often associated with
American values (Valesyan, 1999), these qualities are also deeply woven into
Armenian culture. However, they are expressed differently. Armenians have long
been defined by their resilience, shaped by centuries of historical challenges, wars,
and displacement. From an American perspective, hard work is often about
personal ambition and individual success. But in Armenia, it carries a deeper
meaning — it is about family, community, and national identity. “An American
Peace Corps volunteer currently living in Armenia, who wished to remain
anonymous, expressed it this way:” “You take great pride in your communities,
your friends, your families, and the connections you make. That makes you very
strong as a people.”

Diligence, too, plays a central role. Armenians approach their work with
patience and commitment, be it in education, craftsmanship, or the arts. In the
American perspective the strong sense of community can sometimes limit
individual ambition. The anonymous interview participant went on to elaborate as
“Because there is such an emphasis on the group, many people struggle to see the
assets within themselves. Some don’t push themselves as far as they could because
they know the group will always be there for them.” The insight offers an
interesting contrast: while Americans often emphasize self-reliance, Armenians
find strength in collective resilience. Another interviewee described how his
perception of Armenia completely changed within the first few months of living in
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Armenia: “T thought I would be an outsider, that I wouldn’t be accepted because
I’'m American, my thoughts and beliefs are different. But then, in my first three
months, | was living in a tiny Armenian town, and my host family welcomed me
with open arms. Even though | spoke almost zero Armenian at the time, they
accepted me. We laughed, ate, shared traditions — it was the most powerful gesture.
My thoughts of Armenians after that were completely different.”

This experience highlights a key aspect of Armenian endurance — it is not just
about surviving hardships but about rebuilding, welcoming others, and holding on
to traditions with pride. While hard work, diligence, and endurance are universal
values, the way they manifest in Armenia is distinct. For Armenians, they are not
just personal virtues but the very foundation of what it means to be Armenian.

Culture represents the essence of a nation, and what stands out most about
Armenia is its deeply rooted commitment to hard work. As the first interviewee
noted, “Armenians exhibit remarkable diligence. Life here is challenging, yet
people persevere with great resilience. Their efforts extend beyond personal gain;
they work for their families, communities, and the country. This collective
dedication is what sustains Armenia.” Armenians labor not only to fulfill their own
needs but also to honor their families and contribute to their communities’ welfare.

The significance of family ties and communal support was a recurring theme
in the discussion. The volunteer explained that, coming from a culture focused on
individualism, adapting to Armenia’s community-centered approach was initially
difficult. However, she has grown to value this collective way of living. She
elaborated: “Because the group is emphasized so much, many individuals have
trouble recognizing their own strengths. Some don’t push themselves to their full
potential, knowing the community will always provide support.” Despite these
early challenges, she admires the mutual reliance among Armenians and views this
shared spirit as a crucial factor in the country’s resilience through long-standing
adversity. She added: “Though it was hard to adjust at first, I realized how this
sense of solidarity empowers Armenians. It has helped the nation survive centuries
of struggle. People care for one another in a way that is both moving and
powerful.”

One particular experience that left a strong impression on her was witnessing
the New Year’s festivities in Armenia. She described it as a profound
demonstration of the nation’s ability to pause and celebrate despite everyday
hardships. Reflecting on the event, she said, “Seeing the entire country come
together to celebrate was impactful. Armenians work tirelessly, and life is often
difficult, but they know when to stop, enjoy the moment, and share happiness. It’s
a very healthy cultural practice.”
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This harmony between relentless effort and joyful celebration is something
she deeply respects about Armenian culture. For her, working hard in Armenia is
not just about meeting basic needs — it’s about preserving customs, supporting
others, and drawing strength from community bonds. She concluded: “I used to
view hard work as an individual pursuit. Here, I’ve learned it involves family,
carrying traditions forward, and enduring hardships together. That’s what makes
Armenian culture distinctive.”

The reflections offered by the American Peace Corps volunteer provide a
compelling insight into the fundamental values shaping Armenian society — values
centered on industriousness, community cohesion, and perseverance. Her
viewpoint highlights that in Armenia, work goes beyond survival; it is a means of
honoring family, uplifting the community, and fostering a purposeful life. While
this collective outlook posed a challenge to someone from an individualistic
background, it ultimately represents a vital foundation of Armenia’s lasting
strength.

The equilibrium between dedicated labor and the capacity to pause, celebrate,
and share joy — especially during events like the New Year’s celebrations —
illustrates the balance between hardship and happiness that Armenians have
nurtured through generations of difficulty. Through the volunteer’s experiences, it
is evident that hard work in Armenia transcends the personal realm — it is about
contributing to a shared good, maintaining traditions, and discovering unity amid
adversity. Her time in Armenia transformed her understanding of effort, revealing
how resilience and joy coexist, crafting a culture that is both inspiring and unique.
This stands as a testament to a community that labors not solely for individual
benefit but for the enduring spirit of the entire nation.

Conclusion

The study confirmed the research hypothesis by demonstrating clear cultural
distinctions between Armenian and American value systems, shaped by their
historical experiences and societal structures. Quantitative data revealed that
Armenians highly prioritize family (67%), hospitality (83%), and unity (50%),
while Americans place stronger emphasis on diversity (80%), individualism (58%),
and liberty (50%). These differences reflect deeper cultural orientations: kindness
and hospitality are significantly more valued by Armenians (83% vs. 40%), and
strong family ties hold greater importance (67% vs. 8%). Conversely, diversity and
individualism are dominant among Americans (80% and 58% in America vs. 17%
and 17% in Armenia), and liberty stands as a core American value (50%), unlike in
Armenia (0%).
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Qualitative insights, particularly from Peace Corps volunteers living in
Armenia, brought further depth to these findings. While Americans tend to equate
hard work with personal ambition and self-fulfillment, Armenians interpret
diligence as a communal virtue — rooted in family responsibility, cultural
continuity, and collective well-being. The accounts of volunteers highlight
Armenia’s strong sense of community, the enduring importance of tradition, and a
unique balance between resilience and celebration. The Armenian way of life,
though initially unfamiliar to individuals from more individualistic societies, was
ultimately described as powerful and transformative.

In essence, although both nations value hard work and perseverance, these
values are expressed in culturally specific ways. For Americans, they are linked to
personal success and autonomy; for Armenians, they are embedded in community,
heritage, and interdependence. This study not only illustrates contrasting national
values but also underscores the importance of intercultural empathy and
understanding in an increasingly interconnected world.

Future research could expand on this comparative framework by including a
broader demographic sample across different regions and age groups or by
examining how globalization and migration are influencing cultural values over
time. Longitudinal studies might also explore how these values shift within
diaspora communities or across generations, offering deeper insight into the
dynamic nature of cultural identity.
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U. Ywpuwybwywi - Zwyjwlwi b wdbphplyul wpdkpughl hudwlwpglp. —
Uju nuunidtmuhpmipiniup hbnwgnuinid b hwdbdwnnd E hugbph b wdbphlw-
ghtbph hhutwlwl dywlnipughtt wpdbpltpp tywnwl mbkiugn] funpughty
dhoupwlnipuyhtt thnpupdpnunidp Zujuuwnwith ownwp 1kqyh (EFL) ntunigdwt hw-
dwinbpunnid: Oqunugnpstim] juwnp hknugnunulul Uninkgnid npp abpunnd k
Lhytpunh vwinnuyh hwpguptpphiukp b jhuwuemguspwihlt hupguqpnig-
ubkp, nfjuukpp hwjupyt) tu «Peace Corps Armenia» (lvwnunnipjut §npyniu)-h
Juwdwynputiphg b «FLEX Armenia» spwugph opowbwdupunitphg: Upmyniuptbipp
hwununnud tu htnwgnuuljut hhynptqp. hujjuljut wpdtpubpp, wjwbunnipe-
ubpb n1 Uhpwtdtwghtt hwpwpbkpnipmibubpp jpnpp wpdwinwynpus Eu hwdwgi-
puhtt ghnnulgnipjut dke, dhtsnbn wdkphljjut wpdbpubpt pungénud Lu wnhw-
wnh hpwyntupubpt nt unghwjuluwb puqiuquinipniip: Uwubwdnpuybu, hugb-
np Uks Juplhnpnipinit Bu wmwhu hnuppujunipjutp (83%), punwthpht (67%) L
dhwutnipjuipn (50%), Uhisnin wdkphughtubpp wnwetiwhbppnipnit ko tmwjhu
puquuquinipyuip (80%), withwnwlwiuntpjuip (58%) b wquuinipjup (50%):
Lowtmujh k, np pupnipmitip b hymippuumipniup hugbph hwdwp wybh
pupdp wpdbpubp tu (83% punpbd 40%), hull ptnwibkjwb wdnip wpdtputnh
nupphpmpmbp inybygbu ks £ (67% huykph dnwn, plnggbd 8% wdbphlw-
ghttph Unw): Qtwyws wyju hwlwnpnipibkphtt Epyne dpwynypubpt b jupln-
poud kb wpuwwnwuhpnipgniip b ninniunipiniap: Zuyuunwinod wyju npuljukpp
tywunnud Eu hwdwjupuyghtt hwdwhidpdwp b wjuwungnyputph quwhywudwp,
Uhyntin Uhwugju Lwhwiqubpnid npuip wpnwgninid it wthwnwlw hwen-
noipjult b itnpuwpupnipjut dgunudp: Ubgikpkup npybu onnwp (kqnt puuwdui-
nhnt npnpunid hugulwi hknwgnunmpnibibpht tyuuntng wpu nundbw-
uhpnipniip pungénud £ dhouswlnipughtt hbnmwgnunnmipnibttph dwblugwup-
duljwt bywhwlnipniip:
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BPuwbuyh punkp. Hwlnipuyhl wpdbphlp, huyfuwlwi o wdbphljul Uow-
Unijp, ownwp jEqi/h niunignid, dhopwilnipuyhl hwdbkdunnnijeinil, hiphnipinti,
Uhotrwilnipuyhll thnpupdprinid

M. KapanerssH — ApmaHcKue u amepukanckue cucmemsl yenhocmeil. — JlanHOe
HCCIIEIOBAaHNE HAMpPaBJICHO HA U3YYEHUE U CPAaBHEHHE OCHOBHBIX KYJIbTYPHBIX LIEHHOCTEH
apMsH ¥ aMEPUKAHIEB C IEJIbI0 YIIyOJCHUS MEKKYIbTYpPHOTO NMOHHMAaHHSA B KOHTEKCTE
TIperolaBaHusl aHTIMICKoro sA3pika kak wmHOcTpaHHoro (EFL) B Apmenuun. Mcnomnp3ys
CMELIaHHBI METOJ HCCIENOBaHMs, BKIIOUYAIOLIMN ompockl o mkane Jlaiikepra u
MOJYCTPYKTYPUPOBAaHHbIE MHTEPBBIO, AaHHbIE ObLIM coOpaHbl cpeau BONOHTEPOB «Peace
Corps Armenia» u BblTyckHUKOB nporpammbl «FLEX Armenia». Pe3ynbraTsl monrsepik-
JTAI0T BBLABUHYTYIO THUIIOTE3y: AapMSHCKHE ILIEHHOCTH, TPaJulMd U MEKIMYHOCTHBIE
OTHOIIECHHS TJIyOOKO YKOpPEHEHbI B OOLIMHHOM CO3HaHMHW, TOT/Ia KaK aMEpPHKaHCKHE
LEHHOCTH aKLIEHTUPYIOT BHUMaHHE Ha MPaBax JIMYHOCTH U COLMAIBHON Pa3HOOOPAa3HOCTH.
B gactHOCTH, apMsiHE PUIAIOT OOJBIIOE 3HAUEHHE TrocTenpuuMcTBY (83%), cembe (67%)
n equHCTBY (50%), B TO BpeMs Kak aMEpHKaHIBI B TIEPBYIO OYepenb LEHAT pasHooOpas3ue
(80%), maomBuayammM (58%) u cBoboxy (50%). Ciemyer OTMETHTB, YTO HOOpOTa H
TOCTEIPUUMCTBO Oosiee 3HaumMbl At apMmsiH (83% mpotuB 40%), cuiibHBIE CeMeiiHBIE
LIEHHOCTH TAK)KE CYIIECTBEHHO pasniudarorcs (67% y apMmsH npotuB 8% y aMEpHUKaHIIEB).
HecmoTpst Ha KOHTpAcThI, 00€ KYJIbTYyphI BBICOKO IIEHAT TPYAOJIO0HE U HACTOHYUBOCTh. B
ApMEHHH O3TH KayecTBa CIIOCOOCTBYIOT CIUIOYEHHOCTH COOOIIECTBA U COXPaHEHHIO
Tpanuimii, a B CIIHA oTpaxaroT cTpeMieHHe K JUIHOMY yCIeXy M MHHOBaIsIM. BHocs
BKJIJ B apMSHCKHE HCCIEIOBAHHS 110 MPETMOAABAHUIO AHTIHICKOTO KaK HHOCTPAHHOTO
SI3BIKA, JAHHOE HCCIEIOBAaHHE MOAYEPKHUBACT IMEJarorn4eckylo0 3HaAYMMOCTh MEXKYIbTYp-
HOTO U3y4YEHHS.

KaioueBble cjoBa: xynbvmypHvie yeHHOCMU, aAPMAHCKAA U AMEPUKAHCKAS KYabmypd,
npenodasanue aHIUNCKO20 S3bIKA KAK UHOCWPAHHO20, MEJCKYIbHYPHOEe CpasHeHue,
UOEHMUYHOCTb, MEJICKYIbIYPHOE NOHUMAHUE
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Introduction

The rise and rapid progress of artificial intelligence (Al) has significantly
influenced a number of aspects of human life and has led to transformative shifts in
multiple domains, particularly the field of education and language learning (Balyen
and Peto, 2019; Chen et al., 2020; Spiro et al., 2017). The integration of technology
in education modifies learning practices and knowledge acquisition. In computer
programs, Al, as a branch of computer science, is developed to render and respond
to inquiries, functioning as a platform based on human intelligence to deliver
relevant information (Devi et al., 2022; Nemorin et al., 2023). Incorporation of Al
into education has raised substantial attention from scholars and researchers,
educators and policymakers alike. Among the IT programs, Al is considered a
promising tool used in language learning to improve learners’ language
performance (Haristiani, 2019; Pikhart, 2020). Al has created new opportunities to
enhance educational practices and student achievements through its ability to
process large volumes of data, identify intricate patterns, and provide personalized
insights (Roll and Wyle, 2016). The integration of Al-driven language learning
tools into education has demonstrated considerable benefits and has helped learners
in improving their language skills (Tafazoli et al., 2019).

By providing convenient access Al-powered language learning tools allow
students to easily engage in language tasks, and improve their overall language
proficiency. Al-enabled tools are intended to assess the language materials and
offer feedback on many aspects of the language, such as grammar, vocabulary,
syntax, content, and structure (Hosseini et al., 2023; Strobl et al., 2019). The
assessment of the material, feedback on the language and the analysis of the
language in general help learners improve and refine their language skills. A wide
variety of Al tools applications, which assist the learners in text-translation, text
summarization, text rewriting, text analysis, and spelling, provide suggestions for
modifying and improving texts within seconds. For instance, ChatGPT, an Al-
powered tool which interacts naturally with users in a responsive way, can provide
language learners with the essential information and comments across various
language skills, thus contributing to their language proficiency development. The
use of this tool by language learners can possess benefits in terms of enhancing not
only their core language skills but also specific subskills (Hong, 2023). It helps
learners generate new ideas, refines sentence structures to improve their writing
quality by identifying and correcting language errors, whether grammatical or
lexical, thus contributing to their language learning success (Yan, 2023). It is also
able to suggest grammatically correct and coherent sentences helping learners
construct orderly texts and provides the optimal answers. Furthermore, it can
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function as a writing assistant, improving learners’ vocabulary and grammar in
their writing outputs, as well as assisting with drafting revisions.

A wide array of research studies has investigated how of Al-powered
language learning tools influence language learners’ general language
achievements along with specific language skills and subskills, revealing their
positive contribution to learners’ achievement (Zheng et al., 2021). The aim of a
study by Hsu et al. (2023) was to find out how Al-powered tools influence
learners’ vocabulary, and the findings demonstrated that learners using Al tools
showed vocabulary gains and outperformance in vocabulary knowledge.
Furthermore, the application of Al tools was found not only to enhance the
learners’ vocabulary acquisition, but also to help reduce their language learning
anxiety. Similarly, Schmidt-Fajlik (2023) found that ChatGPT effectively detected
and enhanced English grammar. Focusing on writing skills, Yan (2023) found that
Al-assisted tools significantly improved EFL learners’ writing performance and
considerably facilitated the completion of their written tasks. Moreover, Al tools
proved to help the students’ academic research writing by offering alternative
sentences and phrase options, crucial suggestions, immediate feedback and
comments (Utami et al., 2023). They are efficient in detecting linguistic errors,
inspiring new ideas, summarizing information, facilitating translation, improving
readability, identifying plagiarism, and increasing motivation. This body of
research demonstrates that Al-assisted tools have a considerable impact on various
language skills and highlights their effectiveness in improving vocabulary,
grammar, and writing performance.

The Aim of the Study

The developments in artificial intelligence (Al) have dramatically altered the field
of education, particularly in language learning. A key area of research is exploring
how Al-powered tools can improve the language learning outcomes of learners
studying English as a Foreign Language (EFL). Despite the potential of Al in
educational contexts, there remains a gap in understanding its impact on EFL
learners, particularly within content-based classrooms (Balyen & Peto, 2019). This
article aims to address this gap by emphasizing the significance of investigating
Al-assisted language learning tools and their influence on the language
development and self-regulated learning of EFL learners.

Al-powered tools offer a distinct opportunity to tackle the challenges faced by
EFL learners. Al-powered tools offer language learners immediate feedback in
areas such as vocabulary and grammar, helping learners improve their language
skills effectively (Hosseini et al., 2023; Tafazoli et al., 2019). Investigating the
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impact of Al in these areas, particularly within content-based classrooms, is
essential for evaluating their effectiveness as educational tools. The goal of this
research is to provide empirical evidence to the growing body of literature on Al in
education, with a particular focus on EFL learners. By studying how Al tools
influence language learning outcomes, we can gain a deeper understanding of how
these technologies can enhance language proficiency and foster self-regulated
learning behaviors in students.

Al tools can be particularly effective in content-based classrooms by
delivering subject-specific content alongside language learning, helping students
improve both language proficiency and subject matter knowledge (Strobl et al.,
2019).

Language learning is a complex and labor-intensive process that involves
multiple skills, including reading, writing, speaking, and listening. For EFL
learners, acquiring language skills can be especially difficult, often requiring
customized teaching methods that cater to the unique needs of each student.
Content-based instruction (CBI), which combines language learning with subject-
specific content, is a highly effective teaching strategy in many classrooms.
However, conventional teaching methods may be insufficient in addressing the
diverse proficiency levels, motivations, and learning strategies of different learners.

The primary aim of this paper is to study the specific effects of Al-assisted
language learning tools on EFL learners’ achievements in content-based
classrooms. This investigation is essential for a number of reasons:

1. Empirical Evidence. Although there is a wealth of scientific research on Al
in general education and language learning, there is a distinct lack of studies that
specifically focus on EFL learners using Al tools in content-based classrooms
(Haristiani, 2019; Hosseini et al., 2023; Pikhart, 2020; Roll & Wylie, 2016). This
study aims to fill this gap by providing empirical data on the effectiveness of Al
tools for improving language proficiency in this context.

2. Focused Scope on EFL Learners. EFL learners face unique challenges,
such as limited exposure to the target language, cultural barriers, and differing
levels of motivation (Chen et al., 2020; Haristiani, 2019). By narrowing the study
to this specific group, the research can provide insights into how Al tools can
address these challenges in a way that aligns with EFL learners’ needs (Pikhart,
2020; Tafazoli et al., 2019). This targeted approach ensures that the findings are
relevant and applicable to educators working with EFL students.

3. Focus on Language Development and Self-Regulated Learning. A key
aspect of the study is its focus on two important areas: language development and
self-requlated learning. Al tools are particularly well-suited to support self-
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regulation, as they provide learners with immediate feedback and encourage
autonomous learning. Self-regulated learning refers to the ability of learners to
plan, monitor, and evaluate their own learning process, a crucial skill for language
acquisition. By investigating how Al tools foster self-regulation, the study can
offer valuable insights into the long-term benefits of Al-assisted learning in
language development (Devi et al., 2022; Haristiani, 2019; Pikhart, 2020; Roll &
Wylie, 2016).

Methodology

The current study seeks to explore the influence of Al-powered tools on the
language achievement of EFL learners in content-based classrooms with the aim of
revealing their perceptions and practices in using Al tools to improve their
language skills. The research employs a mixed-methods approach, particularly
gualitative data (e.g., questionnaires, learner interviews, open-ended survey
responses) to gain a deeper understanding of how Al tools impact language
proficiency, how learners interact with Al tools, their perceptions of these tools,
and the specific ways in which Al affects their learning behaviors. Data from
interviews, surveys, and observations provide insights into learners’ perceptions
and experiences with Al tools, their motivation and attitudes toward language
learning.

The study was conducted at Yerevan State University, the Faculty of
International Relations, involving a group of EFL learners, all enrolled in content-
based classrooms where English is taught alongside subject-specific content.
Students at the Faculty of International Relations study English for Specific
Purposes, and they use such Al tools and platforms as ChatGPT, Promova, Google
Translate, Canva, Grammarly, Gemini, Duolingo, etc. to assist them in specific
vocabulary acquisition, professional text translation, text summary, as well as in
refining sentence structures and grammar. The number of participants in the current
study were 77 students enrolled in their second, third and fourth year of studies.

Limitations. While the study aims to provide comprehensive insights into the
effectiveness of Al tools for EFL learners, certain limitations must be
acknowledged. First, the study is conducted in a specific context, which may not be
generalizable to all language learning environments. Future research could explore
the impact of Al tools in different educational settings or with different learner
populations to assess the broader applicability of the findings. Additionally, the
study focuses on the short-term effects of Al tools, and further research could
investigate the long-term impact on language acquisition and learners’ retention of
skills. Finally, future studies could explore the effectiveness of different types of
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Al tools (e.g., chatbots, grammar checkers, language platforms) and compare their
efficacy in improving specific language skills.

Results and Discussion

This section discusses the outcomes of the participants’ responses to a 3-point and
4-point Likert questionnaire, as well as open-ended questions.

The results of a 4-point Likert questionnaire reveal that the vast majority
(more than 90%) of the respondents find the use of Al beneficial for their studies.
However, when it comes to writing assignments, the responses are split, with about
45% of students not using Al for their tasks. 57% of respondents indicated that
Acrtificial Intelligence tools help correct grammar mistakes in their writing
assignments. Additionally, Al supports vocabulary acquisition of about 70% of the
students and is an aid in the creative process as nearly 90% of the respondents
claim that Al helps them generate ideas for writing tasks. Surprisingly, despite the
positive feedback regarding the enhancement of writing assignments, 61% of the
students believe that Al has not significantly improved their writing skills in
English (see Table 1).

Table 1.
Question Strongly | Agree | Disagree | Strongly
agree disagree
The use of ChatGPT has been beneficial | F 19 52 5 1
for my studies % 25 67.5 6.5 1.2
I do my writing assessments with the | F 4 38 30 5
help of ChatGPT % 5 49 39 6.5
Al helps me correct grammar mistakes | F 12 32 27 6
in my writing assignments % 155 415 35 8
Al helps me enhance my vocabulary | F 12 40 23 2
acquisition % 155 52 30 25
Al helps me come up with ideas for my | F 18 49 9 1
writing assignments % 23 63.5 115 12
I have enhanced my writing skills of | F 3 27 42 5
English with the help of Al % 4 35 54.5 6.5

* The percentage is rounded up.

According to the 3-point Likert survey, over 90% of students report using Al
applications at least occasionally when learning English. A significant number of
students (around 75%) use Al tools for text translation. Around 60% use Al tools
to refine sentence structures, and many students use Al to summarize texts, further
demonstrating the versatility of Al in supporting learning (see Table 2).
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Table 2.

Question Always | Sometimes | Never
How often do you use Al applications when F 4 68 5
learning English? % 5 88.5 6.5
How often do you use Al tools for text F 5 52 20
translation? % 6.5 67.5 26
How often do you use Al tools to refine F 1 44 32
sentence structures? % 1.2 57 41.5
How often do you use Al tools to summarize F 14 44 19
texts? % 18 57 24.5

* The percentage is rounded up.

The results of the survey comprising open-ended questions revealed that the
following platforms are among the most popular tools students use: ChatGPT
(considered particularly useful by many), Promova, Google Translate, Canva,
Grammarly, QuillBot, Noredink, Copilot, DeepL, Ewa, Tandem, Gemini, Yandex
Translation, Elsa Speak, and Duolingo. Although these platforms are widely used,
some respondents expressed skepticism or distrust toward Al tools.

When asked about specific skills that Al can help develop, responses varied.
Some students use Al to improve reading comprehension and make summaries,
simplified versions of texts, and translations. Others leverage Al for
communication purposes, enhancing their speaking and listening skills through
conversation simulations. Additionally, many students find Al-powered interactive
exercises, such as listening activities, highly beneficial. Al is also valued for its
ability to correct and explain grammar mistakes. The majority of interviewees
indicated that their writing skills had improved with Al assistance, especially in
terms of generating ideas for essays and identifying and correcting errors.

Several students noted that the learning process became more efficient and
focused after the integration of Al tools. However, there was also some negative
feedback regarding Al usage. Some students feel that Al makes them lazy and
hinders their creative thinking.

While some students reported that Al tools helped to significantly lower their
anxiety levels, making them feel more confident that their work was error-free,
others expressed concerns about Al-generated content, believing that it hinders
their ability to complete tasks independently, leading to stagnation in cognitive
development. These respondents felt that depending on Al for writing assignments
prevented them from using their problem-solving skills, which they felt were
crucial for brain activity, intellectual growth, and overall learning.
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Conclusion

This article explores the impact of artificial intelligence (Al) on language learning,
particularly for English as a Foreign Language (EFL) learners within content-based
classrooms. The study reveals how Al-powered tools are reshaping the educational
landscape, offering students personalized, immediate feedback and assisting them
with various language skills including grammar, vocabulary, and writing. Through
a mixed-methods approach involving surveys, interviews, and observations, the
study demonstrates that Al tools play a crucial role in enhancing language
proficiency and fostering self-regulated learning behaviors among EFL learners.

The findings from the survey data indicate that over 90% of students
acknowledge the benefits of Al in supporting their language learning. The majority
of students use Al tools regularly, especially for text translation, refining sentence
structures, and generating ideas for writing tasks. Notably, 70% of students
reported that Al aids in vocabulary acquisition, and many students praised the tools
for their ability to correct grammar and provide instant feedback. However, despite
the overall positive feedback, students expressed mixed views regarding Al's
influence on improving writing skills, with 61% believing Al had not significantly
enhanced their writing proficiency. This suggests that while Al tools offer support,
their role in advancing language skills, particularly writing, may require more
targeted interventions or training to maximize effectiveness.

The article also highlights the role of Al in reducing language learning
anxiety, with many students feeling more confident about their work after using Al
tools. However, there is a noticeable concern among some students that over-
reliance on Al could stifle creativity and critical thinking. These students believe
Al may hinder their problem-solving abilities, potentially limiting cognitive
development and independent learning. This dual perspective — acknowledging
AT’s assistance while questioning its impact on deeper learning — underscores the
need for a balanced approach to integrating Al tools into language education.

In conclusion, Al-powered tools undeniably have significantly impacted the
language learning process, providing both immediate and long-term benefits,
particularly in grammar correction, vocabulary acquisition, and the development of
language proficiency. They offer learners a personalized learning experience,
encourage autonomous learning, and reduce anxiety. However, their use should be
carefully monitored and integrated with traditional methods to ensure that learners
are not overly reliant on technology at the expense of developing essential
cognitive skills such as independent problem-solving, creativity, and critical
thinking.
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nnhkph jEqijp jmipuguui gnpénid. — Uphtunwlut pubwlwinipjud Yhpw-
nnudp (Equjut Yppnipjut Uke Yupnn k twljwb wqnbgnipmnit niikug whqb-
pkup npyku onwp (kqnt unynpnnkph (kqulijut hdnnipniubph qupgqugdut
Jpue Unyl wohmwnwiptt nunidbwuppnid £ wphbunwljut puwtwljuwbnipjut
Ypw hhdtqwé gnpshpubnh wqpbgnipmniip, hwnjuwybtu pnduinulnipyui Jpw
hhdtujwsé nuupupwgubpnid: ChatGPT-h, Google Translate-h, Promova-h, Canva-h
wy] wdwt gnpshpubph dhongny unynpnnubpp vnwind bt wadhpwjut hkwnw-
nupd juy, npp tyuunnd b punwyuwowph hwpunwugdwip, phpujutuljut
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ghwutjhputph b gpunp hdnmpniutbph pupbjudduwin: Zknmwgnnni it hpw-
Jwiwgyk] t jpwnp dkpnpibph dninbgdudp hhdtwlwinid npuljulul Jppnt-
snipjul Uhongny, tyyunwl niubkbwny quwhwwnb] wyju qnpshputph wqnkgni-
pintup 1Eqyh hdwgnipjui, hipttwdbpwhuljynn ntunigdwt b unynpnnubph dnwnp-
Jughuyh ypu: Upmyniupubpp gnyg L wwwhu, np wphbunwljut pubuljuine-
pjwl gnpshpubpp Jupnn kb qquijhnptt pupbjuyl) 1kquh huwgnipnip, wipu-
wunk] Ynulhptin hinmpniuubpp b ppwib] hupunipny ntunignudp: Muntduw-
uhpnipniip bywunnid £ wphbunwljut pwtwujuinipjut nhph JEpwpbpuyg
tiwhphy hbnwgnunmpiniubphtt b pingdmd £ npu bpnidp’ pupdpugibynt
unynpnnubph tkpgpuyqusnipiniup b wjuqtgubnt (kqyh nipugdwt pughpp:

Puiuh punbp. wphbunwlul puinalpuinipinl, (Eqyh puwgnipmndi, wp-
htunwlwl pululuinieyul gnpdhpalp, unp dkpnnbbpny hknmwmgnunnipint i,
whqgykpkip npyku ovnwp jkgnt (EFL)

A. Maprtupocsii, M. Mkprusii, P. Apycramsin — Bauanue uncmpymenmog uckyc-
CMBEHHO20 UHMENIeKMA HA YC8OeHUe AHNUIICKO20 A3bIKA cmyOdeHmamu (Ha npumepe
daxynomema mesxncoynapoonvix omuouwenuii EI'y). — Vicnionb3oBaHrue MCKYyCCTBEHHOTO
unteiekta (M) B s35IKOBOM 00pa30BaHUU CIIOCOOHO CYIIECTBEHHO TpaHCHOPMHUPOBATH
MIOJIXO/bI K PA3BUTHUIO A3BIKOBBIX HABBIKOB Y U3YYarOIUX aHTJIMHCKUN A3bIK KaK MHOCTPAH-
weii (EFL). B HacrosmeMm wmcciaeqoBaHWM paccMaTpUBAeTCs BIUSHHE WHCTPYMEHTOB,
ocHOBaHHBIX Ha M, Ha S3BIKOBBIE TOCTIKEHNUS CTYJCHTOB, H3YYAIOIUX aHITTUHCKUIT S3bIK
KaK MHOCTPaHHBIH, B OCOOEHHOCTH B paMKax NPEAMETHO-OPHEHTHPOBAHHBIX KypcoB. Ta-
ke nHeTpyMeHTH, kak ChatGPT, Google Translate, Promova, Canva u npyrue, obecrie-
YUBAIOT O0YYAIOIIMXCSl ONEPATHBHON OOPAaTHOW CBSA3BIO, CIOCOOCTBYIOIIEH pacIIMpPEHHIO
CJIOBApHOTO 3amaca, COBEPIICHCTBOBAHMIO TPAMMATHUECKUX 3HAHUN M Pa3BUTHIO HABHIKOB
MMUCBMEHHOH peun. MccnenoBanre BBIOJIHEHO ¢ IPIMEHEHHEM METOOJIOTHH CMEIIaHHBIX
METOJIOB, TIPH 3TOM OCHOBHOI aKIIEHT cJeJlaH Ha Ka4eCTBEHHBIM aHAJIN3 C LEJbI0 OIICHKH
BIMSIHASA JAHHBIX HHCTPYMEHTOB Ha YPOBEHb BIAJICHHUSA S3BIKOM, CaMOPETYIHPyeMOe
oOydeHue M MOTHBaUUIO oOydaromuxcs. [lonmyueHHbIe pe3ysbTaThl CBUIETEIBCTBYIOT O
TOM, YTO MHCTPYMEHTHI MCKYCCTBEHHOT'O MHTEJUIEKTa CIIOCOOHBI 3HAYMTEIHHO MOBBICHTH
YPOBEHb SI3BIKOBOH KOMIIETEHIINH, YKPEIHUTh OTJENbHBIC S3bIKOBBIE HABBHIKM U CTUMYJIH-
poBaTh camocTosTelibHOe o0ydeHne. Kpome Toro, mccienoBaHue HarpaBJICeHO Ha pacliu-
peHue sMnupudeckoi 6asel o uzydenuio ponu MM B oOpasoBaHnu, B 4aCTHOCTH B KOH-
TEKCTEe IIPEIMETHO-OPUEHTHPOBAHHOTO OOYUEHHs SI3BIKY, a TaK)KE Ha BBISBJICHHE ITOTEH-
nuana uHCTpyMeHToB MU B mepcoHamm3anuy OOy4deHHS, IOBBIIICHHH BOBICUYEHHOCTH
CTYJCHTOB M COKpAIIIEHNH TPOOETIOB B YCBOCHUH SI3BIKA.

KaioueBble ci0Ba: ucKkyccmeenuvlili UHMEIEKM, A3bIKOGAs. KOMNEMeHYus, UHCImpY-
MEHMbL UCKYCCMBEHHO20 UHMEIIEKMA, UCCIEO08AHUE C UCTIONb30BAHUCM CMEUAHHBIX MEMOd08,
anenutickutl kax unocmpanuwiii (EFL)
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