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ON SOME ISSUES OF NEWS MEDIA TEXTS TRANSLATION

“Without translation, I would be limited
to the borders of my own country.
Translator is my most important ally.”
Italo Calvino

Today media and translation have become two inseparable fields that play an
integral role in international news reporting. They not only convey information to the
reader, but also facilitate this flow of information to a wide range of audiences.

The paper makes an attempt to reveal the common challenges and difficulties in
news media text translation. We specifically focus on some linguistic and stylistic
features of media texts and propose certain strategies for their appropriate translation
from English into Armenian which will make the translation culturally acceptable for
the target reader.

Key words: news media text, translation strategies, linguo-stylistic features,
clichéd expressions, standard journalistic terms

Today, that the world is becoming a global village, mass communication plays
a vitally important role in spreading information among people. It is well known
that the primary tool of communication is language. Hundreds of languages
transfer information to different corners of the world.

The language of mass communication refers to different texts produced by the
mass media and distributed to the public. Mass media refer to various technologies
that reach a wide range of people through mass communication. There are four
main types of mass communication — print, broadcast, transit or outdoor media and
digital media. The role of news media or so-called traditional media which include
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newspapers, magazines, journals, radio and television is to inform, educate and
entertain. The language of media has a great influence on the audience.

Media texts of all genres possess two functions — to transfer information and
to influence the audience. “The genre of news reports has its own discourse created
by institutions. Each genre forms its discourse structure which is realized in texts.
This genre reflects events happening in the world; therefore, social and political
knowledge and beliefs are gained through these reports” /Van Dijk, 1991: 110/.

Main Functions of Media Texts

In spite of the fact that the way information is presented in the media has
changed drastically over the years, it is still true that the language of media has its
invariable power to influence the consciousness of the audience. Journalism
derives a great deal of its power from the postulate that it is able to present true
pictures of reality. Concepts such as “truth” and “reality” cannot be separated from
the concept of objectivity. Though the main function of news media is considered
to be the transfer of objective information, almost never it is completely neutral.

Very often media texts together with their main function to spread information
using linguistic means or speech techniques give evaluation to encourage the
audience to a certain reaction, to draw the public attention to a certain point of view
expressed in the message. In different genres of media texts different expressive,
stylistic and linguistic means are used to influence the public.

All politicians, political parties and governments realize the significant role
that media can play in supporting to achieve their goals. “Governments attempt to
induce the news media to support their authority and policies through promoting
positive media coverage and flooding media representatives with information
supporting the government’s view and perspective” /Danziger, 1997: 250/.
According to specialists, there are three major functions of mass media:
surveillance, interpretation, and political socialization. Graber /2006/ adds a fourth
one - manipulation.

Surveillance is the act of reporting the current events happening in the world,
it also involves shedding light on selected stories, individuals and organizations.
Surveillance determines what political demands and actions should be covered and
what should be hidden, which affects politicians’attitudes to the public’s decisions
and responses to certain issues. “The mass media are especially significant in
drawing people’s attention to some political phenomena rather than others - a
situation termed agenda setting” /Danziger, 1997: 244/.

The news media’s attention to events and people gives them more influence
with decision makers. Thus, the notion of ideology brings distortion and
manipulation of the truth in pursuit of specific interests. The media play an
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important role in the production of ideology. This ideological nature of the media is
visible in the construction of news texts and thus determines their contents to a
large extent. How things are said is as important as what things are said, as
ideology is continuously expressed in the elements of linguistic structure. Leon V.
Sigal said, “News is not what happens, but what someone says has happened or
will happen” /http://mason.gmu.edu/~progers2/Sources_Chapter.pdf/.

Linguostylistic Features of Media Texts and Their Translation

The newspaper is the most readable source of information throughout the
world. The facts in the newspaper should be presented objectively and fairly. The
language should be clear and acceptable.

According to R. Fowler, “the news media select events for reporting according
to a complex set of criteria of news worthiness; so news is not simply that which
happens, but that which can be regarded and presented as newsworthy. In other
words, news does not have to be just simple description of events, but also has to
be meaningful” /Fowler, 1991/.

Today people can’t let language barriers drive them apart. Thus, it is quite
normal that translation plays the role of the main factor in mass communication. In
this context, one of the most important fields of translation is media translation. Its
main function is to provide accurate information in different languages which will
help to reach different people all over the world.

The role of the news media translator is not only that of a translator of words,
he/she must be the interpreter of ideas and messages of the source text and should
be very accurate not to distort the meaning of the original. A really professional
translator should not only accurately translate the exact information but he also
should recreate the stylistic and linguistic expressive means of the source text in his
translation.

Bielsa and Bassnett write, ““ information that passes between cultures through
news agencies is not only ‘translated’ in the interlingual sense, it is reshaped,
edited, synthesized and transformed for the consumption of a new set of readers”
/Bielsa, Bassnett, 2009: 2/.

To achieve success in their role of media translator translators should
thoroughly study and understand the role of linguo-stylistic devices in media texts,
as the language of media texts is a special, separate discourse with its own
vocabulary rules and style.

According to Hatim and Mason, translation is an act of communication which
attempts to relay, across cultural and linguistic boundaries, another act of
communication (which may have been intended for different purposes and different
readers or hearers) /Hatim, Mason, 1997: 1/.
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The main task of the translator of an informative text is to convey to the reader
its content in the clearest, comprehensive form, as media texts are distinguished by
stylistic restraint.

In this article we’ll discuss the ways of translation of those stylistic devices
used in news media which need careful interpretation in the process of translation.

Firstly we’d like to mention stable, clichéd expressions, standard journalistic
terms. These devices make one of the main features of news material, they help to
create the impression of objectivity. For the translation of these terms and
expressions translators most often apply the technique of equivalent translation.

1. Equivalents are mainly applied, as it is not difficult to find semantic and
stylistic correspondences for many journalistic clichés, expressions, terms among
the same kind of expressions in the Armenian language, which are typical of
Armenian media texts.

For example:

a working visit — woluwwnwupwiht wjg

bilateral talks — Gpyynndwuh pwuwygnieyntuubp

on a final leg of the visit — wygh ybponid

UN Security Council — UUY4-h Uuywmwugnipjwtu funphnipn

US Secretary of State for Defence — UU'L Mwpunwwuntpjwt bwfuwpwp

2. Equivalents are also applied for the translation of a wide variety of realities
of social, political and cultural life.

For example:

The Upper House — Ubphtu wwjwwn

The Carribean Crisis — Ywphpjwu 6quwdwd

The House of Lords — Lnpntiph wwjwun

3. The same principle should be applied, if possible, when translating
figurative, idiomatic expressions and other expressive elements of the text. So, if it
is possible to adequately convey the idiom in the source text using an idiom in the
target language similar in structure, lexical composition and in its communicative
function there is no reason not to do this.

For example:

The Party leader burnt all the bridges with his recent speech. —
Unwuwlgniejwu wnwounpnu hp Ginyeny wiptig pninp Ywdnipgubipp:

First let them think, then speak — Unwg @nn dwnwdtiu, htwnn funubiu:

Eagles don’t catch flies. — Updhyp 6wué sh pnup:
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4. In the absence of close relevance at the phraseological level, the translation
should be realized by other techniques of translation such as paraphrases, calques
or analogies.

For example:

They simply kill time. — Lpwup Wwpquwtiu dwdwuwy Gu uwywunid:

People at last should understand all that glitters is not gold. — Lbpohytipon
dwpnhy wbwp b hwuywuwu wdGlh wuwnwgnn pwt nulp sk:

Proverbs and sayings are also translated via their analogies in the target
language.

Make hay while the sun shines. — Gpljupn tnwp-nwp §skstu:

Let bygones be bygones. — Ulgjup wugus k:

Specifics of the translation of media texts are most clearly expressed in the
headlines, that is why it is necessary to consider them in more detail.

The headlines of articles and information messages, most often, serve to
attract the attention of the reader, inform him about the content and tone of the text,
to organize the reader's perception in the process of reading the text. In other
words, a headline must prepare the reader for the article to follow. It must be short
and appeal to the tastes and interests of the intended reader.

To achieve this communicative purpose reporters use simplified grammar —
words may be shortened, where it is possible abbreviations are used, prepositions
are avoided, only certain verb forms are used.

E.g. FA Angry — The Football association is angry. — dnwnpnih
wunghwghwu ypnnyyws L:

Former MP freed — Former Member of the Parliament has been freed. —
Lwhuyhtu wywuwgwdwynpp / ywnjwdbunh wunwdp wqwunybg Yujwu-
phg:

The above given examples show that in Armenian translation this tendency is
not observed. Surprisingly enough, Armenian headlines tend to contain full
sentences.

To make the headline more attractive and inviting reporters use different
stylistic devices and descriptive language. It is obvious that such headings cannot
be translated literally. The translator here again should find an expression or idiom
in the target text that will express the same meaning in the translated text (see
examples a, d given below). If the translator cannot find a solution to such a
problem (which happens quite often), it is better to change the headline completely,
making it neutral, but comprehensive in meaning and related to the topic of the text
(see examples b, ¢, e, fgiven below)
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Idioms

a. The Russians Sweetened the Pill — Mniuttipp thwithniy pwpa Gu nund
hwupniejwu gfuh nwy

b. Sher Steals the Balmain Show in Paris Fashion Week — Cipp' ®wphgh
unpwdlnigjwu wpwpdw Pwdbujwu onnth wdbuwonnonnniu
wuwnn

c. Where the Grass is Greener — Ujuuntin, npuintin wybih (wy &

d. Putin Says “Ball ‘s in EU’s Court” Over the Gas Supply — Mntinhuu
wunw k. «hug dtipwpbpnud £ qugh dwnwwpwpdwup, gunwyp
GU nwwnud k»

Metaphors
e. Cliff-Top Ordeal — Shwé thnpanipntu
f. Dying Words convict Killer — Utinunnh pwnbpp nwpdwtu dwpnw-

uwwuh hwugwuph wwwgnygp

Allusions, Quotes

To translate allusions and quotations which are also typical features of
headlines, translators need to have background knowledge of literature and
erudition. To understand how to translate such headlines, as for example “The
Taming of the Shrew”, the translator must have an idea where the quote or allusion
comes from, but if he doesn’t know its origin he should at least recognize that it is
a quotation and look it up in dictionaries of quotations or encyclopedias, then
turning to the existing classic translations he will get the equivalent of the given
phrase:

a. The Taming of the Shrew — Ywdwynph uwudwhwpnidp

b. To Be or Not To Be — Lhuby, pb” yjhubi|

However, there may be cases much more complicated than these famous ones.
Even the most experienced translators will have difficulty recognizing the hidden
quote in the media text. In such cases they should use dictionaries or reference
books.

It is impossible to know or memorize all the literary texts, titles, quotations,
here translator’s professional intuition and educational background should come to
help him.

The translator should translate the headlines after reading the whole text,
taking into account all the indicators of the interaction of the title with the text. At
first, the translator must determine the main ideas, attitudes, identify the
connections of the text with extratextual aspects, taking into account the broad
context including the extralinguistic one. The translator should also determine the
style, the register of speech and the target audience.

8
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A. F. Arkhipov distinguishes the pre-translation stage and the stage of the
actual translation of the titles. The first includes identifying the actual content of
the title in connection with the content of the text, determining its more specific
functional orientation, the degree and nature of its expressiveness, the role of the
title in the organization of the text. The second includes the fullest possible
transmission or partial compensation of the identified features of the headline,
taking into account the regularities of the design of the titles of similar texts in
newspapers and magazines published in the Russian language. Headings are
divided into classifying, informative and intriguing /https://study-english.info/
media-language-translation.php/.

Another typical feature of the headlines of media texts are neologisms. They
are widely known as new words or new meanings of words already existing in the
vocabulary which have not yet entered into the common use. Thus, most of them
are not included in dictionaries yet. The task of the translator is to transfer the
meanings of neologisms into the target language. It means that either they have to
coin new words following some word-building patterns (see examples d, e given
below) or explain English neologisms using the descriptive method (see examples
a,b given below), or sometimes they may use transliteration to achieve this aim
(see example ¢ given below).

For example:

a. mouse potato — dwpn, np wdpnng opu wug k Yugunwd hwdwywpgsh
nhdwg
to netmeet — SwunpwWUwW| hwdwgwugntd
Netspeak —Ubputhhy
Netizen — Ukighgbtiugh
Instagrammer — huuwnwagpwdgh

oo o

To sum up, it must be said that media translation plays a vital role in
informing people and shaping their opinions. To make translation culturally
acceptable for the target reader translators must be well acquainted with the social,
political, cultural traditions of the nation and the mechanisms of the media
addressing the target audience. Therefore, translators should follow news
translation strategies like equivalents, analogies, substitutions to make the
translated text comprehensive and worth reading.
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L. @NYUUUSUL, N. TU2UNM3UL - Lpupduwlwi denpw ppbpuipbpp

pwpquwunypyut futinhpubiph 2nipg. - Ujuop dtinhwu L pwpgquwunyeniup
nwpdb] Gu bGpynt wupwdwu ninpunubp, npnup Ywplbnp nbp Gu fuwnnud
(nwwnywlwu hwnnpnwygnipjwu dbe: Lpwup ns dhwju wnbntYwunynyeniu Gu
thnfjuwugnud, wy] bwb bwwunnw U nbnlwwynipjwu hnupp wnwyb (wju
[uwpwuubpht  hwugubniu:  <bwnbwpwp, pwpgiwunigywu b pwpglw-
uhsubph nbpp quwiny wybh £ Ywpunpynd dnhw ninpunp puybipnieyniu-
utph hwdwp: Unyu hnnwoénd nuniduwuppynid Gu dbnhw ibipuinbpht
punpn2 Jh owpp |Gqunéwlywu wnwuduwhwwnynyeniuubp' bGgpnypubn,
nwpdywoépubip, pwnwluwntp, wunpwnwpdubp, thnfuwpbpniyeniiutbp, L
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npwug' wugipbupg hwjbpbu pwpgdwunyejwl pupwgpntd wnlw dwpunw-
hpwytipubpu nu ndqwpnieyniuubipp:

Uwutuwynpwwbu putuwpyynd  Gu  npnowlyh  nwqdwywpniegyniuutp,
npnup Uwwuwnnd Gu phpwiuwihu pupbpgnnh hwdwp wugibpbuphg hw)tptu
pwngdwunte)niuutpp Jowynipw)hu wnnwing punnwubih nwpdubniu:

Pwbwgh pwnbp. dbnhw nbpuwn, pwpgldwunyejwu nwqdwywpniegntu,
(Gqunéwywu  wnwuduwhwwyniejniuubp, Yot  wpnwhwjnnieniuutp,

Inwapnnwlwu tigpnypubin

H. TOBMACHSIH, P. KABAPAH — O nekomopuix npoonemax nepesooa meoua-
mekcmos. — B yCIOBUSX CeromHSIIHEH TI0OAM3alMu CPEICTBA MaccoBOM MHMOP-
MallMd W TEePEBOJ| CTalM JBYMs HEPa3[JCIUMBIMH OO0JACTSAMH, KOTOPBIC WIPAIOT
BXHYIO POJIb B OCBEIICHUHM MEKTYHAPOMHBIX HOBOCTeH. OHHM HE TONBKO MEPEHAIOT
HH(OpPMAIIMIO, HO ¥ CIIOCOOCTBYIOT IMHPOKOMY DPACHPOCTPAHCHUIO 3TOTO IOTOKA
uHpopMmanmu. B craThe nenaercs MOMBITKA BBIABUTH OOIIME MPOOJIEMBI U TPYTHOCTH
MepeBoia MeIUaTeKCTOB. [IpencTaBneHsl HanboIee ONTUMAIBHBIC METO/IBI U MPUEMBI,
HCIIONIb3YEMbIE MIPU MEPEBOJIC AHTJIOSI3BIYHOI'0 MEIMIHOTO TEKCTa HA apMSIHCKUHN S3bIK
C YYETOM JIMHI'BOCTHIIUCTHUECKUX OCOOCHHOCTEH MEIMaTEKCTa.

Knroueevie cnosa: MEIUATCKCT, MEPEBOAYCCKHUC CTPATCIUU, JIMHIBOCTUIIMCTU-
YECKHUEC OCOGGHHOCTI/I, KJIMIIE, pEUCBbIC HITAMIIBIL, ) KYPHAITUCTCKHUEC TCPMUHDBI
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DISCOURS POLITIQUE : AU CARREFOUR DE LA LANGUE
ET DE LA POLITIQUE

« Produire un discours, ce n’est pas prélever dans un dictionnaire idéal

une suite de signifiés que I’on combine librement, c’est se situer a I’intérieur d’un
filet extrémement serré de contraintes tissé par le déja dit et le dicible »
Dominique Maingueneau

Le présent article porte sur les particularités du discours politique. L objectif de
ce travail est d’examiner la notion de discours et de dresser I’analyse d’un discours
politique d’Emmanuel Macron sur le plan lexical. L’analyse en question a été réalisée
a partir du discours du président francais a la conférence des Nations Unies sur les
changements climatiques (COP26) de Glasgow. Dans le cadre de ce travail, nous
avons présenté les particularités du lexique de ce discours.

Mots-clés: discours, énoncé, énonciation, discours politique, communication
politique, analyse du lexique, Macron

De nos jours, le discours représente un phénomene important dans les sciences
du langage. De nombreuses études y sont consacrées afin d’en dresser les
particularités. Ainsi, le discours constitue 1’objet d’études de nombreux ouvrages
scientifiques. Dans le méme temps, la littérature scientifique accorde une place
importante a ’analyse du discours prononcé dans le domaine politique - discours
politique. Les hommes et femmes politiques se servent de procédés oratoires dans
I’optique d’influencer la vision de 1’auditoire. Grace aux ouvrages de plusieurs
linguistes le champ d’études du discours politique s’est bien €largi. L’objectif est
d’en décrypter le message. C’est I’'intérét croissant pour le discours a 1’étape
actuelle de la linguistique qui a conditionné le choix de la problématique.
L’actualité du travail consiste en ’analyse du lexique d’un discours de Macron
portant sur le climat prononcé le 1% novembre 2021. La protection de la planéte
préoccupe ’esprit de tout étre humain. Il convient de souligner qu’il est question
d’un probléme majeur. De ce fait, les enjeux climatiques sont au coeur de plusieurs
discours prononcés par des personnalités politiques.

Vu les suggestions mentionnées ci-dessus, ’analyse du discours politique
revét une grande importance. Dans le cadre de cet article nous allons analyser dans
les grandes lignes les approches linguistiques sur le discours et développer une

12
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synthése de théories. Les principales caractéristiques du discours politique seront
relevées. Nous allons également analyser le discours d’Emmanuel Macron a la
COP26 de Glasgow. Une grande attention sera portée au lexique du discours. Ce
discours entourant le changement climatique présente les axes majeurs qui vont
servir de guide durant la lutte contre le déréglement climatique.

D’abord, il est nécessaire d’examiner la notion de discours. Sur le plan
linguistique, le Dictionnaire Larousse propose du discours la définition suivante :
« le langage mis en action et assumé par le sujet parlant (c’est la parole au sens
saussurien du terme), tout €énoncé supérieur a la phrase, considéré du point de vue
des régles d’enchainement des suites de phrases » (Dictionnaire Larousse). Le
Dictionnaire Robert définit le discours comme « ensemble des énoncés, des
messages parlés ou écrits (par opposition au systéme abstrait que constitue la
langue) » (Dictionnaire Le Robert). Dans le premier cas, il s’agit d’une relation
synonymique entre discours et parole, tandis que Le Robert insiste sur la
distinction entre discours et langue.

Le célébre linguiste Maingueneau, dans son article « L’analyse du discours »,
met en avant sept définitions du discours, entre autres « variante de la parole
saussurienne; unité de dimension supérieure a la phrase, énoncé, message; unité
transphrastique intégrée a 1’analyse linguistique, qui étudie les régles liant les unes
aux autres, les phrases qui la composent; énoncé linguistique intégré a un acte
d’énonciation » /Maingueneau, 1979: 3-4/.

Une approche assez intéressante a été présentée par Charaudeau. Le linguiste
frangais construit sa conception du discours a partir de 1’importance des
« circonstances de communication ». Il est a noter que la composante extra-
linguistique joue un rdle incontournable dans la formation du discours: de
nombreux facteurs entrent en jeu. En effet, le discours suppose une assimilation des
composantes linguistique et extralinguistique. Le contexte taille le cadre de ’acte
de communication et influence le sens de 1’énoncé. Voila pourquoi la signification
interprétée hors-contexte peut mener a des mésententes. Nous trouvons que cette
définition du discours en tant que « I’énoncé dans son cadre énonciatif »
proposée par Charaudeau englobe les principales caractéristiques du phénomeéne en
question /Maingueneau, 1979 : 4/.

De ce point de vue, les termes énoncé et énonciation sont a distinguer. En vue
de cela, Jean-Claude Anscombre et Oswald Ducrot en précisent les définitions pour
mettre en relief les traits particuliers qui déterminent les divergences:

« Enonciation- ’activité langagiére exercée par celui qui parle au moment ot
il parle, proces

Enoncé-occurence- 1’objet de I’énonciation, produit

Enoncé- ce qui subsiste de 1’énoncé-occurence lorsque 1’on fait abstraction de
I’aspect événementiel de ce dernier » /Anscombre, Ducrot, 1983: 36/.
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Dans ce contexte, nous avons affaire aux trois composantes formant le cycle
de la production langagiere. Ces éléments se caractérisent par une interdépendance
certaine qui se traduit par ce lien important entre proces (énonciation) et produit
(énoncé). Toute énonciation met en avant un énoncé et vice versa. Plus tard,
Ducrot, dans « Le dire et le dit », précise que « tout énoncé apporte avec lui une
qualification de son énonciation, qualification qui constitue pour moi le sens de
I’énoncé » /Ducrot, 1984 : 174/. C’est la qualification — le sens de I’énoncé qui
forme « I’image » de 1’énonciation.

La théorie de I’énonciation élaborée par Benveniste suppose « la conversion
individuelle de la langue en discours » qui présente une allocution /Benveniste,
1970 : 13-14/. Ce processus forme la partie essentielle de la production langagiére.
Et sur ce plan, I’auteur dépeint I’image du monologue sous forme de dialogue
intérioris¢, dans le but de mettre en exergue le fait que dans ce cas 1’échange
s’opere dans le cadre du méme individu : « entre le moi locuteur et le moi écouteur
». Ce dernier, omniprésent, se traduit par une question, un doute /Benveniste,
1970 : 16/. Chaque prise de parole sous-entend un dialogue parce que le moi
€couteur est toujours a I’écoute.

Il est nécessaire de souligner que 1’analyse du discours recouvre la théorie de
la communication impliquant I’interaction entre destinateur et destinataire. Ce qui
est important c’est la communication verbale qui est mise en relief. Discours et
communication sont des phénoménes sociaux dont 1’analyse exige des efforts
considérables. Etant donné que le contexte social conditionne le contenu et la
forme du discours, les spécialistes de discours et de communication se référent
souvent au cadre social pour un examen détaillé. Schiffrin met 1’accent sur
« I’interaction sociale » /Schiffrin, 1994: 419/ en tant que caractéristique essentielle
du discours. Les travaux menés dans le domaine ont donné naissance a des
disciplines telles que pragmatique linguistique, sociolinguistique, analyse du
discours, linguistique textuelle. Le mot est étudi¢ au niveau du discours, dans son
contexte de production. 4insi, le discours forme une sorte de synthese de la langue
et de la parole, le lieu ou se croisent ces notions saussuriennes. Dans ce contexte,
il est a préciser que le concept de communication politique est trés large : il inclut
celui du discours politique. A son tour, le discours est supérieur au texte en ce sens
qu'outre la dimension linguistique, il prend en considération [’aspect
extralinguistique.
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Figure n° 1

Discours et action sont fortement liés. Cette idée a été travaillée dans
I’ouvrage « Quand dire, c’est faire » d’Austin. L’auteur distingue trois
composantes de ’acte de parole (speech act): acte locutoire (le sens littéral de
I’énonciation), acte illocutoire (le but de la communication) et acte perlocutoire
(Ueffet sur le destinataire) /Austin, 1970/. Cette interprétation met en évidence la
nécessité d’une analyse au-dela de la grammaire et de la sémantique, la
communication étant un phénomeéne complexe. Elle ne se résume pas d’une simple
interprétation du sens littéral de 1’énoncé mais d’un examen approfondi du cadre
contextuel y compris le c6té implicite du contenu, le sous-entendu en particulier.
La dimension pragmatique en sciences du langage est censée étudier les liens qui
se tissent entre les actes de dire et de faire. Dire suppose faire : cette formule se
manifeste dans le discours politique dans la mesure ou les promesses forment les
prémisses de I’action : les personnalités politiques disent pour faire et font pour
dire. Mais dans le méme temps, il est d’usage de dire que la politique constitue le
terrain de vaines promesses. D’ou 1’opposition entre discours et action. Ainsi, nous
avons affaire a un caractére contradictoire des phénoménes en question dans le
cadre politique.

A ce titre, Charaudeau considére le discours et I’action comme « deux
composantes de 1’échange social » qui se caractérisent par une « relation
d’interdépendance réciproque » /Charaudeau, 2005 : 18/. La nature sociale du
langage renvoie a sa fonction communicative. Kerbrat-Orecchioni insiste sur
I’importance de la sémiotisation. Dans le cas des actes langagier (une insulte) et
non langagier (une gifle), ’acte non langagier nécessite une sémiotisation, en
méme temps, l’acte langagier se caractérise par une pragmatisation /Kerbrat-
Orecchioni, 2004 : 32-34/. 11 s’agit d’une interprétation a I’aide des signes. Sur ce
plan, nous avons affaire aux fonctions cognitive et communicative du langage.

Etant donné que I’objectif du discours politique est de persuader
I’interlocuteur et de modifier son opinion, ce type de discours est doté d’une force
persuasive. Pour atteindre cet objectif, les personnalités politiques ont recours a
I’application d’un lexique capable de garantir le succes ce qui forme le coté
argumentatif du discours. Mais la persuasion ne concerne pas que le discours
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politique. Comme ’affirme Plantin dans « L’argumentation », « tout énoncé vise a
agir sur son destinataire » /Plantin, 1996 : 18/. Ce phénoméne est omniprésent dans
les relations interpersonnelles. De ce fait, tout discours contient des techniques qui
assument le potentiel d’influencer.

Défini a plusieurs reprises, le discours politique est au centre des études dans
le cadre des sciences du langage. L’étude des approches théoriques est nécessaire a
la détermination de ses traits distinctifs. Tout d’abord, il importe de noter que « le
discours politique est celui que tiennent les hommes et femmes politiques dans
I’exercice de leurs fonctions » /Le Bart, 1998 : 7/. Cette définition de Le Bart
précise clairement la notion et repose sur deux facteurs importants : elle met en
évidence I’énonciateur — homme/femme politique, et les conditions du proces — en
exercice.

Encadrée en sciences sociales, la science politique anime d’intenses débats sur
I’organisation de la vie politique et la représentation du pouvoir. C’est a travers les
mots, le message verbal que le discours politique étudie les manifestations du
pouvoir. Cette tache incombe a la pensée linguistique formant 1’ensemble des
théories concernées. Toutes ces théories esquissent 1’état de 1’art dans un modele
interdisciplinaire. En effet, I’interdisciplinarité se traduit par une synthése de
savoirs scientifiques.

Comme nous 1’avons déja mentionné, le contexte occupe une place centrale
dans I’analyse du discours. Pour Charaudeau, la politisation du discours se fait a
travers la situation /Charaudeau, 2005: 30/. Le contexte crée du sens : il est a la
base de la catégorisation des discours. C’est au sein de I’approche pragmatique que
le role des éléments contextuels est souligné. La sémantique a elle seule ne peut
pas fournir le nécessaire pour I’analyse de la communication. Dans cette
perspective, « toute parole prononcée dans un champ politique ne doit jamais étre
prise au pied de la lettre» /Charaudeau, 2005: 5/. Cette formulation met en avant
I’idée qu’on peut trouver quelque chose impliqué dans les mots. En effet, il arrive
que le message soit transmis implicitement. Et cela incite I’interlocuteur a
compléter « les lacunes » qui peuvent étre omises. Les mots fonctionnent dans un
contexte mais pas comme des €éléments séparés. De plus, ils gardent certaines
nuances de leur usage antérieur /Maingueneau, 1979 : 10/. Cela souligne le fait que
I’association est fort tenace en dépit des acceptions nouvelles.

Ainsi, nous allons dresser 1’analyse du discours de Macron a la COP26 de
Glasgow sur le plan lexical. La 26° conférence des Nations Unies sur le climat
réunit des dirigeants du monde qui discutent du changement climatique dans le but
de trouver des solutions. Le président frangais s’est exprimé sur la stratégie
nécessaire a la mise en ceuvre des engagements. Tout d’abord, dans son discours
d’ouverture, Macron prend la parole et s’adresse a tous les membres de la
conférence:
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Mesdames et Messieurs les Chefs d’Etat et de gouvernement,

Mesdames et Messieurs,

Chers amis. (Macron, 1.11.2021)

Cette évocation vise a créer une ambiance d’amitié et a renforcer les
engagements. A la fin de son intervention, Macron souligne:

Voila, chers collégues, les quelques convictions que je voulais partager
aujourd’hui. Merci a vous !

Il est a noter que cette formule parait dans plusieurs discours de Macron.
L’étude des discours révele qu’il s’agit d’une forme particuliére par laquelle se
terminent beaucoup de ses discours. Par 1a, Macron insiste sur le bien-fondé de son
énoncé.

Le discours politique suppose la présence d’un lexique défini : des sujets
précis y sont abordés. Le contexte discursif conditionne le choix du lexique. Le
discours en question est formé autour des valeurs importantes telles qu’ambition,
solidarité, confiance et transparence. Le Président souligne ces objectifs a
plusieurs reprises. A ’issue de cette analyse, nous avons distingué les mots formant
le fonds de ce discours. Le tableau ci-dessous présente les occurences d’utilisation
de ces mots dans le discours susmentionné.

Mot Occurence
Ambition 4
Solidarité 4
Confiance 3
Transparence 4
Stratégie 10
Objectif 5
Défi 6
Solution 5
Clé 3
Engagement 7
Transition 5
Accord 7
Action 6
Déréglement (climatique) 5
(Re)crédibiliser/rendre crédible 4

Tableaun® 1
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L’utilisation du mot défi (le défi qui est le notre, notre défi, nous avons ... un
défi, vaincre ces défis internationaux, répondre au défi d’une tranmsition juste,
répondre a nos défis) rappelle la présence d’un probléme et la nécessité d’y faire
face. Parallélement, 1’accent est mis sur I’importance de proposer des objectifs
(notre objectif, premier objectif, le deuxieme grand objectif...), solutions (proposer
des solutions économiques, pour que nous développions ... des solutions...), des
clés (la clé de notre action collective, la clé pour y arriver...), des engagements
(prendre les engagements, nos engagements climatiques...) qui seront a la base de
I’action (le bon suivi de nos actions, le programme international pour l’action sur
le climat...), de la stratégie (recrédibiliser notre stratégie, dans nos stratégies
nationales...). De plus, le Green Deal suppose des transitions (transition
énergétique, transition du modele économique, cette transition doit étre juste et
accompagnée socialement, cette transition est celle qui permettra aussi de créer de
nouvelles opportunités...). L’orateur développe sa conception autour d’un accord
(c’est ce modele d’accord qu’il nous faut ensuite bdtir, cet accord témoigne...).
Pour évoquer la crise climatique, Macron emploie le mot déréglement (/e
déreglement climatique, les modeles de développement qui ont causé cette crise et
ces déreglements, l’agenda de lutte contre le déreglement climatique...). Le
déreglement présuppose implicitement la gravité de la crise climatique. Nous
pouvons en trouver dans le dictionnaire Larousse la définition suivante: « état de ce
qui est déréglé, irrégulier, désordonné, qui ne fonctionne pas régulierement,
détraquement » /Dictionnaire Larousse/. Dans le but de souligner la mise en ceuvre
de I’objectif de 1.5°C, le président francais introduit le verbe crédibiliser (des
stratégies nationales qui crédibilisent cet objectif, recrédibiliser notre stratégie...).

Dans son discours, Macron attache une grande importance a la notion de
coopération : elle y joue un réle considérable. De surcroit, cela se manifeste en tant
que fil rouge, théme récurrent dans 1’ensemble du discours. Ainsi, cette idée se
traduit par [’utilisation des différentes parties du discours: nom (mobilisation,
accord), adjectif (collectif), verbe (mobiliser, uni), adverbe (ensemble,
collectivement).

Mobilisation (Et notre mobilisation pour les océans est indispensable)

Accord (bdtir un accord qui n’était pas construit au début de la COP, c’est ce
modele d’accord qu’il nous faut ensuite bdtir, cet accord témoigne...)

Collectif (La clé de notre action collective est...)

Mobiliser (Pour que cette COP puisse étre un succes, ¢’est a portée de main,
si nous nous mobilisons, décidons et agissons)

Uni (paticipe pass¢ a valeur adjectivale) (Nous avons réussi a garder
[’ensemble de la communauté internationale uni)
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Ensemble (Nous ne pouvons vaincre ces défis internationaux que si nous
sommes coordonnés et si nous agissons ensemble, je souhaite qu’ensemble nous
puissions aller plus loin)

Collectivement (£t donc si nous sommes attendus collectivement
aujourd’hui..., Un merveilleux exemple a été donné ces derniéres semaines avec
["accompagnement que nous avons collectivement trouvé pour aider I’Afrique du
Sud a réduire sa dépendance au charbon).

En général, il est a souligner que 1I’Europe occupe une place importante dans
le discours politique de Macron. En 1’occurence, le chef de I’Etat frangais emploie
parallelement les termes « national » et « européen », ainsi que « France » et
« Union européenne » dans le but de réaffirmer ses priorités.

... la mise en ceuvre du Green Deal au niveau européen de nos stratégies
nationales ...

... noS mises en ceuvre aux niveaux national et européen.

La France, mais plus largement I’Union européenne, le Royaume-Uni sont
aujourd’hui au rendez-vous de ces engagements.

Aujourd’hui, la aussi, la France et I’Union européenne...

Dans ce discours, Macron a recours a I’emploi des mots que 1’on associe a la
guerre (lutter, lutte, se battre, faire face, vaincre, bataille). Le Président compare la
crise climatique a la guerre pour souligner la gravité de la situation. De cette
maniere, le déréglement climatique est considéré comme défi auquel il faut faire
face. L’orateur cherche a éveiller aupres de I’auditoire la volonté d’y faire face eu
¢gard aux conséquences qui en résultent.

La biodiversité est notre meilleure alliée pour lutter contre le réchauffement
climatique.

La Grande muraille verte ... est une initiative essentielle qui doit nous
permettre de lutter tout a la fois contre la désertification et proposer des solutions
économiques.

Cet agenda est complémentaire et indissociable de ’agenda de lutte contre le
déreglement climatique.

Et quand je regarde les années qui viennent de s ’écouler, nous avons réussi a
garder 'ensemble de la communauté internationale uni pour continuer a nous
battre et a faire face.

Nous ne pouvons vaincre ces défis internationaux que si nous sommes
coordonnés et si nous agissons ensemble.

Elle est aussi ce qui permet de redonner en particulier au continent africain
sa pleine part dans cette bataille.

Dans le passage susmentionné, Macron compare la lutte contre le déréglement
climatique a une bataille. En 1’occurence, 1’évocation de ce mot met en avant la
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formation d’une métaphore. Cette représentation métaphorique confére au discours
un caractere spécifique.

De ce fait, Macron emploie régulierement le verbe « devoir » tout au long de
son discours pour insister sur la nécessité d’entreprendre des mesures. Ce verbe
constitue un auxiliaire (verbe modal) dont le but est « d’exprimer les modalités
logiques de 1’action (contingent vs nécessaire, probable vs possible, etc.) »
(Dictionnaire Larousse). Devoir exprime en général 1’obligation (obligation
morale, obligation atténuée), mais aussi la nécessité et la probabilité.

Dans les exemples qui suivent, devoir manifeste I’obligation. Il est précédé
par le sujet nous (pronom personnel). L’usage de la premiére personne renvoie a
I’idée d’avoir un devoir commun (notre devoir est de...).

...nous devons suivre avec rigueur et transparence dans un cadre commun le
bon suivi de nos actions.

Nous devons en trouver tous les moyens... .

...nous devons aussi avoir une transparence sur le suivi de ['utilisation de ces
100 milliards de dollars par an.

Nous devons mettre en cohérence notre cadre commercial et notre cadre
environnemental et climatique.

Au-dela de « nous », ’emploi de 1’adjectif possessif « notre (nos) » est
¢galement accentué:

Nos accords commerciaux doivent refléter nos engagements climatiques.

Notre solidarité ... doit permettre de développer ces fillieres ...

Dans ce cas ou le verbe est a la forme passive I’accent est mis plutdt sur
I’action que sur 1’agent.

Les foréts tropicales doivent étre protégées.

En guise de conclusion, il est a noter que le discours constitue une notion
fondamentale au sein des théories linguistiques. Nous avons présenté les
différentes approches sur la notion de discours. Les principales caractéristiques du
discours politique ont été relévées. Le role de I’argumentation au niveau discursif a
été souligné. Subséquemment a notre analyse, nous pouvons affirmer que le choix
lexical revét une importance cruciale dans la stratégie discursive. A 1’aide de ces
choix I’orateur arrive a influencer 1I’opinion de 1’auditoire. L’analyse du lexique du
discours de Macron met en lumiére 1’emploi des mots qui illustrent la nécessité de
P’action pour lutter contre le déréglement climatique. La représentation
métaphorique de la crise en tant que guerre suppose ’impératif d’agir. Dans le
méme temps, 1’accent est mis sur les manifestations de la notion de coopération,
située au cceur du discours.
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L. CULNNULS - Puwmuwpwlwl pununyp. [bqih U pumwpwlwtnipuut
fuwsdGpniynid. - Unyu hnndwédp udppywsd | pwnwpwlwt fununyph npny
wnwuduwhwwnynieniuubph  nwunwWiuwuppnuyejwup: Wu bwwwnwly niuh puunt-
Pwu GBupwnyt| fununye hwulwgnieniup, huswbu twl Ybpnwdt] Suggninud
UUY-h" Yhdwih dinthnfunygyut dwupu opgwiuwwihu Ynudtughwih Ynndbph
26-pn hwdwdnnnyh 2npswtwynud dpwuuhwih twiuwgwh Edwunt; Uwypnup
tinyreh punwiwywpuwinp:

Pwtiwgh pwnbp. fununye, wunye, wunipnit, pwnwpwlwu fununypE, pw-
nwpwlwt hwnnprnwygniegniu, pwnwwwwph Yyapnidnyeyniu, Uwypnu

N. SHALUNTS - Political Discourse: At the Crossroads of Language and
Politics. — The present paper is devoted to the study of some peculiarities of political
discourse. The aim of the research is to examine the notion of discourse as well as to
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provide the analysis of a political speech by Emmanuel Macron at the lexical level. The
research is carried out with reference to the speech by the French President at the UN
Climate Change Conference (COP26) in Glasgow. Within the framework of the
research, the lexical peculiarities of Emmanuel Macron's speech have been presented.

Key words: discourse, utterance, enunciation, political discourse, political
communication, lexical analysis, Macron

H. ITAJIYHI — IToaumuueckuii Ouckypc: Ha nepekpecnike A3blKa U ROAUMUKU. —
JlaHHas cTaTbsl MOCBSIIEHA W3YYEHHIO OCOOCHHOCTEH IMONMTHYECKOro uckypcea. llensb
UCCIIE0BAaHUSI — PACCMOTPETh MOHATHE «IHCKYPCY, a TAKXKe NIPOaHaTU3UPOBATh JEKCHUKY
npesuneHTa @paHuuu OMmaHys st Makpona B ero peun B I'nmasro, Ha 26-o0it
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Uiniquutw FUEJ4NU3UL
<wy-nnwwlwt (upwyntwlwt) hwdwuwpwb

ULGrhy GULULUYNCU UL LEMrULU
rusdnrArULENE Sruvuhuuun
LrUSrNuUuuUL vNUNh3ENhU

Unyt hnndwémd numdbwuppymid G inwgpnnuwlwt inbpuypnnid hinp-
bwlhuyphti npppnpnpdwt ns pwgwhwyyn npubinpmidbulipp,  Jwubiwnpuiwbu,
wibphly Gnwbwlwynpdwl wyt dhongtbipp, npntp bbpwyw dJwhwpnwlynd
dbnp Gu pbpnd wuninnuyp bpwgnnnulwt gnpéwnnype’ Jagpbnnidubinh,
hnnudtbiph, tpwbwlgndughti hdwuippbbph U hwpwypybwlwt Guwnnygbbiph
dhongny:

Pwbwgh pwnbp. winpphpbq, hwpwipyuwlwt  Yunnygbtp, pwg-
dwdwybinyeynil, tpwbwlhgnidughti hdwuy, wibphly tnwbwlwynpmd, Ewpu-
ptuply tnwbwlywynpnid

Lwywuwpwypnwd b wuwswn intintywwnynipintut nu ybpnwdnieint-
up hwdwnpynwd Gu jpwapnnuywu fununyeh hhdtwywu twfuwwwdwuu
nt hwwlwuhyp /Code de déontologie journalistique, 2017 : 7/: Ujn huy wywwn-
dwnny punniudws £ nhinwnpyt) bwiu b wnwy wibrehy tnwuwlywynpnidp
npwtiu hpbiph U Gpunyputiph wulynniuwwwh 2wpwnpwuph dhong' wn-
nwgniginy thwuwnbpp hpwyhbwlwiht wunyph dhongny (I'énoncé d'état)
/Greimas, Courté, 1993: 17/: Ujn uwwuwwyny pwgpnnubipp hwéwfu Yhpw-
nnw tu dbgpbipnuiutipn W hnnwubp' hpbiug funupht wnwyb; hwywuwnhnt-
pintu hwnnpntint hwdwn: Npwbu ophtwly wunpwnwnuwup $pwuupw-
Ywu Le Monde wwnpbpwywunwd 2020e-h hnyunbtdpbnph 7-hu « La nouvelle
complexité de la crise du Haut-Karabakh » ytpuwgpny [nyu wnbuwd wnwg-
unpnnn hnnywshu, nph htinhuwyu £ $pwtupwgh hwyinup |pwgpnn-ytip-
(ndwpwu Ybuuwu Wy bpp:

Unwoht hul wwnptipnipinitunwd htinhuwyp hnnwd £ wunwd Uhuuyh
fudph hwdwuwfuwqwhubph hwjnmwpwpnyjwup:

Rendre voix a la diplomatie et arracher un cessez-le-feu, sans prétendre
résoudre le conflit dans limmédiat. Tel est ['objectif que s’assignent les
coprésidents du Groupe de Minsk, qui essaie depuis plus de vingt-cing ans de
faciliter une solution dans le Haut-Karabakh, entre [’Arménie et
[’Azerbaidjan. Depuis le lancement, le 27 septembre, d’une offensive militaire par
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Bakou, les Etats-Unis, la Russie et la France tentent de faire bonne figure et
jouent une partition devenue traditionnelle. A chaque incident grave depuis 1994,
ils appellent les parties a la retenue, a la négociation. Cette fois, cependant,
[’engrenage est plus complexe.

Stpuwnnud Yns £ wpynd nhjwuwghwnwlywt pwuwygnipiniuutiph dh-
ongny &binp ptint hpwnwnwph ntdhdh wWwjdwuwynpywdnipiniu' wnwug
dnin wwwqwinwd  Ynudpihyup nwdtiint hwjwluniypjwu (sans prétendre
résoudre le conflit dans 'immédiat):

Ujbphy bnwuwlwynpdwu npubnpnudubphtu  gnigwhbin wnbpuwnp
ubpwyw Jwywpnwynd pwgwhwjnynid Gu htnhuwyh unipGlynhy nhpp-
npnadwl wpwnwhwnnipniuutpn: Uwutuwydnpwwbiu ybGpnuojw wywppb-
pniginiund hnnywdwaghpp ogwwagnndnud | « faire bonne figure » wpunw-
hwjwnieintup, npny gwulwund £ wnwoht hwjwgphg gnig wmw; 5ULY
wunwd tpyputiph' UWWUL, Mnwuwunwtu, Spwuvhw, pwpuguywd Jtipw-
pbpdniupp, Upwug wwwnpwuwmwlwdnygniup' oqubint ndywphu hpwyp-
Swiynwd, uwlwiu wyuhwjn £ hbnpuwyh hbguwupp, Geb ulwunmph nlub-
Uwup « faire bonne mine au mauvais jeu » wuwnhpbtq Wwpniuwynn nwns-
Juwidpp:

Uotiup Uwly, nn « jouer une partition devenue traditionnelle » pwnwljw-
wwlygnientun huwpwynpnieinit £ unbindnwd « traditionnelle » (wjwunuw-
Jwt) wodwlwup, npp unynpwpwn niuh pungdywd npulwu hwpwuyw-
uwlnip|ntu (connotation méliorative), inGpuwmnwiht dwlwpnwynd puyuwibint
pwgwuwlywu, htquwywu, hwybyw) hdwuwny, Geb uywunwph nubuwup
ugjw whwnnentuutiph wuthnihntu, pwig W wnmwphubp nbunn wuwpnniup
nhppnpnonwin: <wybijtiup, np huswbiu upnd £ hinhuwlyn' 1994p-hg h ytn
Intpwpwusinp npg dhownbiwhg htwnn upwup quuyywontpiwiu b pwuwy-
gnipniuubiph Ynsny Gu hwunbu quwihu (A chaque incident grave depuis
1994, ils appellent les parties a la retenue, a la négociation.):

Ppwlwuntpeintup optywmhynpbut ubpywjwgubint pwgh Jhwdwdw-
uwy hp nhppnpnonwip wuninnwyh dhongny wpunwhwjnbiint uywwwyny
htnhuwyp nhdnw £ hwpwypYuwywu Yunnygubiph (répétition anaphorique):
Uju nbiwpnid gnnpd niubitp pwgdwdwiunyeiwu htin, pwuh np htinhuwyh
dwjup bywwnwy nwh dhwhynwytint puebngnnh dwjupu:

Ce n’est pas seulement li¢ a [’ampleur des moyens militaires déployés par
[’Azerbaidjan, lancé dans la « reconquéte » des territoires perdus, situés entre le
Haut-Karabakh et [’ Arménie. Ce n’est pas uniquement dii a la forte polarisation
des opinions publiques, de part et d’autre, sur ce sujet identitaire et existentiel. La
complexité accrue vient de intervention d’un pays tiers, la Turquie, et de la
retenue spectaculaire et incompréhensible, en retour, de la Russie.
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Uju wwppbpnieiniund henhuwyp unbndywsd hpwyhbwlyh wwwnbw-
np wbuunw k£ Gppnpn Bpypp' (npphwih dhowdwnipjwu W npw nhdwg
Mnwwuwnwuh «qupdwuwih bW wuhwulwuwih quyywonipiuu» dbo: Lw
oglnwgnnonud k «la retenue spectaculaire et incompréhensible » pwnwlw-
wwlygnentup, nph  dhongny wpwwhwijnmnd £ hp Jpnngydniupp:
« Incompréhensible » dhwynpp fununud £ Gnwuwnmhéwu Gnwuwywynpdwu
dhwanydwu Jwuhu. htinhuwywihu «Gu»-h uniplnhy Jbpwpbpdniupn
Uwfuwnwuntgwu funppwiht Jwwpnwynud unnwunwd £ « je ne comprends
pas » hdwuwnp: <bnhuwyp huskgund £ hp nmwpwynwwwupp, hpwyhbwyh
quwhwwwlwup, huswbu twl denunpwup' «wuhwulwuwh quuyjw-
onipntu gnigwpbipnnh» hwunbw:

Grb wnwohu hwjwgphg « incompréhensible » wdwlwun pulwynid £
hppl Fwhuptdhy  Bnwuwhwdnphs, www ny  pwgwhwiwn,  ubpwyw
hwdwwnbipunnid wju nhnynd £ hppl quwhwwnwywu, hppl denuinpwup:
Zbnhuwyn phpwywund uppwulwinnpbu, wuninnuyhnptu hnpnnpnud £
nuptingnnht’ npnbtiaptii npnawlh nhppnpnonwd: Ujuwhuny, Ywpnn Gup
Gagpwlwgub, np wnw Lt wju nbwpnd unggbiunpy (Uppwulwn)
hnpnnph thwuwnp:

<nnywdh witrhy Gnwuwlwynpdwu Jywinipiniuu Gu, huswbu ybpp
uobi| tup, pwquwpehy hnnwubpu nu dbgptpnwiutipp: Wu wnbiuwytitnhg nh-
mwpybup hGnlyw| wwppbipnieginwp:

Le président turc, Recep Tayyip Erdogan, apporte son soutien politique et
militaire — via des mercenaires syriens et les équipements fournis a Bakou — a
[’opération déclenchée par I’Azerbaidjan. Il a déclaré que I’Arménie devait quitter
le « territoire azerbaidjanais occupé ». Voici confortées, sur un nouveau thédtre
d’opération, les critiques adressées par Paris a [’endroit de I’expansionnisme néo-
ottoman d’Ankara. Apres la Syrie et la Libye, Erdogan impose a nouveau son pays
comme un acteur incontournable, ambitieux, méprisant au passage ses
engagements comme membre de I’OTAN.

<nnjwdwghpp dbopbpnud £ Epnnnwiuh funupbpn, pun nph, <wjwu-
nwup wbwp £ ph «gpuyjw; wnppbowtwlwtu nmwpwépp»: “Ywnond
Gup, np htnhuwyp sh Ypund hp Ynndhg dbopbpdwd wpumwhwjinnipjwu
nbuwybwnp, pwuh np twfunpn twjuwnwunijwu Jdbe uw pwgwhwnn-
nbu hwjwuwwuwn nhppnpnond £ wpnwhwynnd' usting, np wwnbpwg-
dp uwudwgbpdwd £ Unppbowuph Ynndhg U hpwlwuwgynd £ Uhphwih
Jwnaywuubiph dhongny: Wuwnbin hwuwnwwnynud £, np nwgdwlywu gnndn-
nnipintuutiph unnp pwwbpwpbdnd Pwnhgh Ynndhg putwnwwnipniuubp
Gu huskgynid Uulwpwih ubinoudwuwlwu uypwnwdubph yepwpbpjw): Up-
phwihg U Lhphwihg hGwnn Epnnnwup htppwywu wugqwd hwjwyunwd En,
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np hp Gpyhpp Ynwnuw «Yuplnp pEpwyuwwnwp»’ wunbubing LUSO-h
wunwdh hp ywpuwynpnipyniuubipp:

huswbiu wnbuunud Gup, « territoire azerbaidjanais occupé » swllipiptiinny
pbndws dboptinnidp windwqwipmd £ dbn huly nunidiwuppws buwfunpn
wwnpbpnipywit Ubo « reconquéte » gnjuywuhu, npp unyuwtu wnpdwd k£ sw-
Ytpwnutipny U pwgwhwjnn £ henhuwyh wuhwdwdwjunyeinitup' pungdtiing
swytpunutph  Gnwuwlywynphs gnpdwnnyep, huswbu uwl  dbopbpdwu
(usage) W hnnuh (mention) wwppbpnuyeiniup: Wu  hwulwgnipiniiubpp
dwutwynpwwbiu tnwppbpwyndd £ 3. Ubkugunu /Maingueneau, 1993: 87/:

LbEwmwppppwlwu £ usk), np wwppbpniginiup wnwuduwund £ uwl
npnawlh pwgdwdwiunipjwdp: GRL « un acteur incontournable, ambitieux »
pwnwwwwygnyeintup pny] £ nwlhu «ubp» Epnnnuuh dwjup, www
« méprisant au passage ses engagements comme membre de ’OTAN » hwuwn-
Jwénwd husnid | Edwunis) Uwlypnup denwinpnn dwijun, « mépriser » pwjh
fuhunn  pwgwuwywtu Upwuwlgnwwiht hdwuwinh ounphhy’ pungdting
(anipphwih twhiwgwhh wphwdwphwlwu Ybpwpbpdniupp « au passage »
dwypwih Yhpwnnipjwu dhongny:

Zbnhuwyn, dgwnbiny duw hwjwwwppd [pugnpnnulwu stgnpnipjwu
wwhwuoubphu, htwnlyw| wwppbpnipinund thnpénwd £ gbipd duw quw-
hwwnnnuwlwu pwnwwwsowphg, wwpquuwbu wbnblywgubind, np Gpyne-
2wpph opp Uhtuuyh fudph hwdwlwfuwqwh Gpypubpp ubiplwjwgunn
wdbphYyjwu, nnwwlywu b pwuvhwywu nhjwuwghwnipiwu nGhwywn-
utin Uwjp Mndwbinu, Utipngl; Lwypndn U dwu by LG hwup nwwnw-
wwpwbght «wttwlwnty b Junwuquynp pnunipjuu upnudp», npp
nbinh £ niubgb] Upgwfujwtu hwwdwpunnipjwu gninnd bW nphwuhg nnipu:
Uwlwiju wnweht hwjwgphg gniin wnbnGlwwndwlwt twywwwy niutignn
wwppbipnyentup wybith 2ww udwu £ henhuwyh nhppnpnadwt wpwnw-
hwjindwup. dboptiptiiny Upuuyh tudph Ynndhg hustgywéd funupbipp, « avec
la plus grande fermeté I’escalade de violence inédite et dangereuse survenue
dans et en dehors de la zone de conflit du Haut-Karabakh » htnhuwYyp pwgw-
hwjind £ hp wbuwybunp « condamner » ubipdnidnn pwjh ogqunipjwdp
(verbe introducteur): UptUp, np swybpwnubph Yhpwnnipniup Gnwiwyw-
Yynpdwu wnbuwuyniuhg pwqdwugwuwy £ W Ywpnn £ vwppbp uywnwy-
ubiph dwnuwyb:

Lundi, les chefs de la diplomatie américaine, russe et frangaise, Mike
Pompeo, Serguei Lavrov et Jean-Yves Le Drian, représentant les pays coprésidents
du Groupe de Minsk, ont condamné « avec la plus grande fermeté I’escalade de
violence inédite et dangereuse survenue dans et en dehors de la zone de conflit
du Haut-Karabakh ». Ce méme jour, Viadimir Poutine s’est entretenu pour la
quatrieme fois depuis le 27 septembre avec le premier ministre arménien, Nikol
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Pachinian. De son coté, le chef de la diplomatie russe, Serguei Lavrov, a proposé
d’accueillir ses deux homologues de I’ Arménie et de I’ Azerbaidjan a Moscou, dans
le cadre du Groupe de Minsk.

Sbpunwihu dwywpnuynd Gnwuwywynpdwtu Ggulywu npulinp-
dwu dbo Ywplunp nbp GU fuwnnud hwpguwywtu dwjuwnwunieniuubpp:
Grel, unynpwpwn, hwpgulwu punyph Uwhuwnwunieinuubpu wpwnw-
hwjnnd Gu hwpgnut' wdbktwpwqdwaqwt upptipwuqutinny npuk wnbnbynt-
Nt hdwuwnt juwd hdwgwdp pwgubint twywwnwyny, www jpwgpwihu
fununypnd npwup hhduwywund ogunwagnpdynid Gu pupbngnnhu dwnn-
pbnt wnhp nwnt, nmwwynpnieintup Gonbint bwwwnwyny, husp nbutund
Gup nwunwduwuhpynn hnnwénud: <Gnhuwynp wuwwwmwufuwu sh pnnunid
hp huskigpwd hwngp, wybht' bw snwwynud £ wudhowwbu nw) uwb ww-
wwufuwn htug dbYy wy) hwnpgh dhengny’ Gpyfunuwiht dhowdwp uwnbin-
obi|nt uwwwnwyny:

Cuwn hbnhuwyh «wju nwuwlwu nhywuwghnwywu» (cette partition
traditionnelle) gnpdniubinipjwu hhdpnud twpwynwubh £ Unuydwih ybpw-
ptipdniupp: <wdwuwlwu huswhuh® owhbp £ hGnwwunnd Nnwuwunwun
pny wwiny, nnp «Unppbowun L upw pnipp Yupwhwipp hwpdwynd
ububu» <wpwdwiht Yndywuph wbu gquintu wnwpwsépnd: Ujuwhund,
wwppbpnyeiwu dby ulwwynd Gu uwb fwhuptdpy Gnwuwywynpdwu
dhongubin, dwutuwynpwwbu hwpgwlwu vwhiwnwunipinwuutph b $pwit-
utipiuph conditionnel présent-h dhongny, npp huswbu hwjnup £ Ywpnn L
twl hwywuwywunipjwu hdwuwn thnfuwughi:

Mais, derriére cette activité diplomatique classique, [’attitude de Moscou
laisse perplexe. Quel intérét aurait la Russie a laisser faire [’offensive de
[’Azerbaidjan et de son parrain turc, dans une zone aussi sensible que le Caucase
du Sud ? Punir Nikol Pachinian, le dirigeant arménien, pas assez prorusse ?
C’est renverser l'ordre des priorités. La géopolitique et le choc des puissances
importent davantage, pour Poutine.

Wuwhuny, wprynp wpdt” wwwndt] <wjwuwnwuh wnweunpn Lhyn
Pwohujwuhtu pwywywuwswth nnwwwdbw ghubint wwwbdwnny: Uw Usw-
uwynw £ giiupwip 2pob| wnwouwhbppniginiuubph Ywpunpnieniup:
Cunn hnnywdwanh Mnunhuph hwdwn wybih d&6d usowuwynipiniu niubu
wotuwphwpwnwpwwunyentuu nt nidbtiph  wnéwlwwndp, pwu Up-
gwlujwu fuunph ndnuip:

Plusieurs incendies, de nature différente, menacent aux portes de la Russie.
En dehors du Haut-Karabakh, un conflit gelé s’installe dans le Donbass ukrainien.
En Biélorussie, la révolution pacifique et civique contre le régime s’installe dans la
durée, sans parvenir a renverser Loukachenko. La encore, Moscou est pris entre
deux feux, la continuité sans enthousiasme ou le saut dans un inconnu a maitriser.
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Enfin, au Kirghizistan, les affrontements entre manifestants et forces de l’ordre,
apres le scrutin législatif de dimanche, ont conduit a des scénes ravivant, aux yeux
russes, le spectre des « révolutions de couleur ». On préte souvent un grand
pouvoir nocif a la Russie. Mais ses fragilités sont aussi exposées, ces jours-ci.
Lwdwwnbpunwiht wnwjwgnuiubph wmbuwybnhg wsph £ pulyund Jyap-
ohu wwppbpnieniup: <Gnhuwyp, ogwnwgnpdty £ hpnbh «incendies » qn-
Jjwlwup, nph wybh hpwywu hwdwwnbpunwiht hdwuwnp nbuunw Gup hw-
onnn bwiuwnwunteintunwd hwlywdwpunieinlu « conflit» pwnh dhongny:
«On » wunpny nbpwuniup njw) nbwpnd unwunwd £ punhwupw-
Ywu hdwuwn' wunipjwun (énonciation) hwnnpnbiing witphy tnwuwlwyn-
pnud: « Souvent » Gnwuwlwynphsp hdwuwmwynpynw £ h hwlwnpniginiu
« parfois » Gnwuwlwynphsh, huly « Un grand pouveir nocif» wpwnwhwj-
wnyeintup hdwuwmwynpynwd | « ses fragilités sont aussi exposées » wpunw-
hwinnipjwu hwpwuntipunnwd, npny Yuwulwdh wwy £ wnuynid MNniuwu-
wmwuh hpwlwu hgnpnieniun:
hus yapwpbpnud k « préter » pwiht, mbpunnud wju unwund £ quw-
hwwinnnwywu hustnnieiniu, pwuh np ugqwy pwyp niuh hGnbjw] uwhdw-
unwdp. attribuer a quelqu’un un acte, une parole etc. Uotup, np wju hwdw-
nbpunnud  «préter» pwih pdwuwnwuwntnéndp  wbnh £ nibunid
« supposer » (Gupwnnb]) hndwuhsh hdwuwnmwihu nwaowmnd: UYuhwiw £, np
pwgwhwjn Jwlwpnwynw vwhdwiuwlwu Gnwuwyny wpnwhwjnywsd
witirhly wunyen hn dby Ypnud £ bwhupbidhy’ wuwsh hulnueiniup uulw-
o6h wwly wnunn, huswbu twl quwhwwnnuywu Gpwuqutip: Wuwhuny
wibrhy Gnwuwywynpnwip wdpnng wwppbpniejwu dwlwpnwynd hugnd
E npwbiu unipiynpy puyupdwt guwhwwnnnulwu npulinpned:
Udthnthtny, Ywpnn Gup thwuwnbi, np nwnwuwuppynn hnngwénid
[nwanpnnp, swuwny duw| wuwswn, gnpénwd £ witiphYy Gnwuwywynpdwu
uwhdwutbpnud: Unnthwunbipé, uw, wnbpuwnh ny pwgwhwjn Jwlywpnw-
Ynw, hnpnnpnd £ pupbpgnnhu funphtii, qwub] pp hwdwp pwqdwehy
hwpgbph Wwwwufuwuubp' hpwguting nbnuphy Gnwuwlwynpdwu gnp-
dwnnypep:
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C. TAJIEBOCSIH - Hmnauyumnvle mauuecmayuu anemuueckoil
MOOANbHOCIMU 80 (PPAHUYICKOM JHCYPHATUCMUYECKOM OUcKypce. — B HacTosmei
CTaTb€ MCCIEAYIOTCS MPOSBICHUS aBTOPCKOM MO3WMIUM Ha YpPOBHE TEKCTa C y4ETOM
WCMOJb30BAHUS CPEICTB AJNETHYECKOM MOAAIbHOCTH, KOTOpas Ha HWMIUIMLUUTHOM
YPOBHE MPHOOPETaeT MO0 YIUTEIHHYIO ()YHKIIHIO IPU TTOMOIIIH CYTTECTUBHO 3HAYMMBIX
SI3BIKOBBIX €MHUL LIUTAT U CCBUJIOK, KOHHOTATUBHBIX CMEIIEHUH U CUHTAKCHYECKUX
MIOBTOPOB.

Knrouesvle cnoea: AHTHUTE3Aa, CUHTaKCUYECKUM TIOBTOP, HOJ'H/I(I)OHI/IH, KOHHOTa-
TUBHBIN CMBICJI, aJICTHYCCKass MOAAJIbHOCTh, CIIUCTCMHUYCCKAA MOAAJIbHOCTDh

S. TADEVOSYAN - Implicit Manifestations of Alethic Modality in French
Journalistic Discourse. — In the present paper, the non-obvious manifestations of the
author’s opinion in the journalistic text are studied, taking the means of alethic
modality as a basis, which at the implicit level acquire the indirect inductive function
due to linguistic units with suggestive value, in particular, quotations and references,
marking deviations and anaphoric structures.
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<bknhub UMU23UUL
d. Ppynungdh widwt wbypwlwt hwdwjuwpuwt

<U3uLGRNk UNIRAUNULULHUL UNShULULUUL
HN4URILENP LeRYUGNMOULULUUUL
unuuavucusunr@3nruLere

Lwywuynwbind unghwywlwt gnyugnp uluby £ qupquwbwy bpopt yw-
phubipht U nbnbu wytpwl Ep gl ppwpwénd smbp: Ghwby unghwpwlwb
gnwqgnbbph opptwlubpp <wjywuipwimd vwlwdwehy Gu, htwpwynp £
dwnptiwtiphy npnpwyp pbduwpply ninnnipnitttn, npntighg wdbbwlwnplinpt
nt qwipwédywdp wnnne wuypbiulbnuwht ninnywéd gnduwgnbbnt Gu: dbpoht
pwiphtliphty - hwéwhp  hwinhwynn  wnnnowwwhwlhwb  unghwpwlw
gnywqnbbphg Gu Spubyn, UbUY/ahU<-p L Ynpnbwyppniuwght Jupwlp
ywupwpqbidwut ninnué gnduwqnibpp: Ldwbwiphy ypwwaghp unghwiw-
bwt gnywagnbbph wpynbwybppnygywt pwpdpwgdwt hwdwp hwéwpu (Gg-
Ywlhwt ppbpupp gniquiigynid b wuwiplGpwtipwttibph htyp: <Gplwpwnp un-
ghwywlwt gndwqnuyhti ppbpunbpp bwwipwlwmnnywds gnpdh Gu nund
wqnbgnipywl puppbp Jbpuwihqutin’ qmqulglny (Gqywlwt b wpgpw)biq-
Ywlwt dhgngtlbipp, npwbugh hwutitt hplitg hynynuphy bujunpuwypls, wib £,
Yns wubt wuwnby wnnno wwynbjwlinyny:

Pwbiwih pwnbp. unghwwlwt qnduwqn, (nynuppd  wip, - pynynuphy
wl, wapinynuphy why, Yupqupunu, qifuwagpp, hhdtwlwt gnywqnuiht
ipbipun, wpdwquitip-wunype

Unghwjwywu gnwgnp wwppbip Gpypubipnd gunuynd £ quipgug-
dwu wnwppbip wunptwuubph Yypw: Gpt wpldwjwu gnwuqnwihtu dow-
Ynyend unghwjwywu gnwagnp nwwpwddwsd nt pwjwlwuhu qupgqugwsd
gnpdhp t, wjwuwnwund unghwjwywu gnjwgnp ulyub) £t qupgqwuw| dp-
wju ytipohu wwpphubpht: <wjwunwund unghwjwywu gnjwgnh qup-
gugiwu gwon dwlywpnwyh wwwbwnubphg tu wbnwlywu ppuwtuw-
ynpdwtu uvwlwynipyniup, unghwjwywu gnwgnh Glwdwnwpbpnigjwu
pwgwlwnipniup b unghwjwywu gndwanh’ npwbiu hwupwihu ghunwy-
gniejwu Yypw wanbignipjw dhongh phpwquwhwwnudp: Pwgh  wyn, h
wwpptipnyeyntt UUL-h, Cwjwunwunwd pwgwlwjnid £ npluk Ywnnyg, npp
wdbppyywu Snwgnwihu funphpnh (Ad Council) hwdwudwunipjwdp
YYwpgwynptip wyu ninpwp W YEunmpnuwgywsd Ygpwnybip unghwjwlwu
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gnhjwqnubiph untinddwdp W wwpwddwdp: Uw £ wwwbwnp, np <wjwu-
wmwund unghwjwlwu gnywgnubipp wnwpbipwihtu Gu, hpduwywunw hwu-
nhwynw Gu hninjulyubph bW wnwywghp wwuwnwnubph nbupny: Uunwwdb-
uwjupy, pEwtwn unghwjwywu gnjwagnubiph ophuwlyutipp <wjwuwnwunid
uwlwywpehy Gu, huwpwynp £ dwuntwugk] npnpwyh pGdwwnpy ninnni-
pintuutip, npnughg wdbuwywplunpt nt lnwpwdywodp wnnng wwnbjwytip-
whu ninnywé gnywqnutipu tu:

Ldwu pnwunwynipjwdp unghwjwlywu gnwagnp dhon wpnhwywu
£ wulwfu Gpyphg nt dwdwuwlwopowuhg: Uwlwiu wju Ywd wju dow-
Ynyend nu dwdwuwwhwwnywdnid wnwyti| nwpwddwsd Gu |hund nyjw
opowuhu punpng fuunhputiph nbd ninnywdé gnjwgnubipp: et WU L-nw
ytipphu dh pwuh wnwphutiph Snjwqnwihtu funphpnh wnnnowwwhwlywu
unghwiwlywu gnwanubpp ninnywd thu Uighwydbph hhywbnnipywi,
Ynpntwdhpniuwght Jupwlp, wpywt pwpdp dugdwi, pnptph punglitinh,
dypwiynn wnnnonipywt, huptwuwwnyeywt, bwhiwpwpwpwpiph futinpp-
uiph dwuphu hpwgbydwuu nt Ywufudwup /https://www.adcouncil.org/all-
campaigns?f0=00000163-b74a-d8fd-alef-b76f2b1e0000/, npnup pninpp Ywg-
duwybpwyywd mhwlwu punye Gu Ypb) b hwunbu Gu YL Gpywpwnl gn-
quaqnwjhtu wpowyubiph wbupny, wwyw Lwjwunwund ybipoht wnwphub-
pht wdblwhwéwiu  hwunhwynn  wnnnowwwhwlwu  unghwwywu
ghjwaqnubpp Spubyn, UbUY/dPUL-h L Ynpnbwdhpniuughti hhywtinni-
wt Ywufuwpgbjdwuu Gu ninnwd, npnughg tpup G dhwju Ybpohup
Yuptih £ juquwybpyyws whwywl gnugnuiht wpawy hwdwnby® $h-
wuuwynpwd <L Ywnwywpnipwt Ynnihg: Wu gnugnuwiht wpowyn
(wjunptu - wpunwgnyty £t << wwppbip  pwnwputiph  thnnngubipnid W
Ywugwnubtipnwd wnbinwywywd pwubtipubph Yypw:

Gnjwqnutiph  |Gguagnpdwpwiwlwt  wnwuduwhwwynypniuutipp
gytip hwubint uywwwyny, tywwnmwlywhwpdwp Gup gununud jnipwpw-
gnin gnyuiqn nhiwnplty npwbu hwnnpnwlygwlwu wywn, nph qifuwynn
hwwnlwuhoubphg £ uwwwwlwninnywénipniup, hwugbwwhpng Ypw
npnawyh wgnbignipiniu pnnubiint dhnnwp: Upwuny b wywjdwuwynpywsd
wju hwuqwdwupp, np ytipndneeiniup hhduynw £ L. L. Ouwnhuh hwnnp-
nwygwlwu wlwbph nwuwlywpgdwu Ypw, hwdwdwju nph wnwuduwg-
ynw GU fununnwuywu /inyniwnpy/, fununnuywu-fuwwnwpnnuwu /pnynt-
why/ W fununnuywu-utipgnpdwlwu /wbipinyninpy/ funupwihu wynbipp
/Austin, 1975: 123/: fununnuiwu wywnp nplut pwu wubiju £, hdwuwnwihg
Uwfuwnwuntgintu  wpwwpbptbp: flununnwywu-Yuwwnwpnnuywu  wynp
gnpénnnieintu £, npp Ywwnwpynd £ npuk pwu wubiiny, wjuhuptu, h wwp-
ptipnyeyntt fununnwwu wywnh, wju niup ny dhwju hdwuwn wy] uwle gnp-
Swpwlwywu nid: huy fununnuwu-ubpgnpdwywu wywp wyu wprynitupu
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E, htunbwupp Ywd wanbignyeniup, npp ennunwd £ bwjuwnwunipjwu wp-
wmwpbpndp hwugbiwwnmhpng Yypw:

L&L-nwd wwphubp gwpnitwy wdbtwwnwpwéywd wnnnowwwhwywu
fuunhputiphg £ hwdwpyb) dfuwtunwnp oguwgnpdnidp: Cuwn ULSS (Unnn-
swuwwhnipjwt hwdwlwnpgh gnpdniubinijwu quwhwwndwt) hbnwagn-
nnejwu’ «2016 pYwywupu, 2012 pwlwuph hwdbdwwnniypjwdp, <wjwu-
wmwuh <wupwwbwunnypyniund wybjwgb| £ wdbu op &funn wudwug rhyp,
pun npnud, U wninudwpnyuwug, U Jwuwug opowuntd: Gl 2012p.-hu Lw-
jwuwnwunw wdbu op Stuwfunwn tp oguwgnpdnud 15 U pwpdp tnwphpwjhu
fudph puwysnipjwu 23%-p, www 2016p.-hu’ 26.2%-p: Cun npnut® wdbku
op ofunn wmnwdwpnywug phyu wybjwgb| L 48.7%-hg dhusl 53.4%, huy
Ywuwug phyp’ 1.3%-hg dhusl 2.3%» /https://www.e-gov.am/u_files/file/
decrees/kar/GV84-A7C6-E3CB-5E3F/1058.1.pdf/:

Puwlwu L, np udwt upwgnn fuunphtu skhu Yupnn swunpunwnuw
Uwl unghwjwywu gnwgnubpp: Wnnthwuntind, hwpy t ugki|, np <<-nwd
hwunhwnn hwywdfuwlunwnwiht gnwqgnutipp wwpbpwihu  punyp Gu
Ypnid, husp Jywynid £ << puwlsnipyut’ Stuwfuninh ogunwgnpddwu, dtub-
Int ntd wwypwph U hwhwdtuwfunnwiht wppwyutiph yspwptipjwi nhppn-
pnonwduiph b wwwybpwgnwdubph  nwnwWuwuppnygjwu 2017p.  hw)-
tinynipjwu dbio wnyw htinmw| wnwownyp. «Lwlwsdtuwfunwnwihu pw-
pnqupawyh Jwuhtu Unuebp wywwpwuwnbiihu wuhpwdtiogn £ npwnpnt-
pINU nwpdub] pwpdwgywd wnbntynieniuutiphu b wwwhnyt] npwug
ownpniuwlwlwuntynitup»  /http://armconsumer.am/pdf/report_smoking_%20
free_armenia.pdf/:

h wnwppbpnginiu UUL-nd hpwlwuwgynn gnugnuwiht wpowyub-
nh, npnup wbwywu Gu b hwdwYwpgwihu, <<-nwd, gwynp upwnh, tiplw-
pwwnl b phpwuwht Yunnigywsd unghwjwlywu gnwgnwihu wpowyub-
pp o2wwn phs Gu: Ubklwuqwdjw wwpbpwihtu punyp Ypnn unghwjwlwu
gnugqnutipp ghonud Gu gnjuqnuiht Gplwpwnle wppwyutiphu hpbug
wpryniuwybunnigjuwdp:Unghwjwlwu gnuagnutipp dhindwé Gu hwupwihu
ghwnwygnipjwu W wppwadh thnthnfunyejwu, hul udwu thnihnfunie)niup
sh Ywpnn wnbnh niubuw dGlwuqudjw punyp Ypnn unghwjwywu gnywg-
nh dhongny: Slhwlwu unghwjwlywu gnwaqnwiht wpawyubipu Gu, np Yw-
nnn GU funppwiht U phpwiuwihtu wantigniginiu ennubi hwupwihu gh-
mwlgnipjwt Yypw:

“thunwpytup htinmw| unghwjwlwu gndwanp, npp dhinywsd k Stubine
Ywuluwpgbdwup.
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Lwp 1 Ubkup thnpénud Gup wypb wnnng: Oqubp dbq sstubiny:

Jdbpnugw| gnwgnnd (uwp 1) wpunwitiquywu dhongp tipbijuwip
uywpu £, U funupp unyuwbiu GpGluwh Ynndhg £ wuynwd: Snwgnnid
wwwnybpywsd bpbjuwt Jwulwlwu juwnwhpwwywpwynd k, wyupupu
fuwnnud E, wywnhy b wnnne wwypbwybpwny wwpnd: Wu hwdwwnbpu-
nhg npwdwpwunpbu plund £ wnwohup ubpyuwjwgynn wunypp' dbbp
thnpdnud Gup wuwynty wnnno: LYwpNW wWwwnybpwsd tptifuwu hwywpw-
Ywu Ytpwwn £ L pninp Gpbluwubiph wunwhg (dkbp) hnpnnpnn Ynsny nh-
dnwd £ phpwiu uwpwupt' dedwhwuwlubpphu (nnp): Wuhupt wnlw k
huwnwl wwpwugwwnid b hwlwnpniyeiniu dup-h' wnnny wwnbjwybp-
wny wwpnn Gpbluwubph W nnp-h' dtunn dedwhwuwlubph dholi: Lqyw-
Ywu wnbipunp pwywlwuhtu wwpg k, wnwug nbwywu huwnpubiph, husp Lu
wpunwgnnwd £ tipbjuwh wwpq funubjunép: Liquywu wbpunp Ywnnig-
qwsé £ npwdwpwiuwywu thwumwplydwu ypw, pun npnud, Gpypnpn tw-
fuwnpuwip Ywufubupwnpynud k: Grb thnpdtup wdpnnowlwu wnbuph pb-
ptii wpwdwpwuwlwu thwunwpydwu Ywnnygp, wwyw wit wjuwhup
wnbiup Yniubuw'

Uttp thnpénud Glp wuwnby wnnny:

Unnng wuynbulipnwp Gupwnpnd £ sétubiy:

Laplwpwp' oqubp Ubq sSfubny:

Pnjwunwynptu b ubpwyw hdwuwnny thwunwpynwdt wju gnwg-
nnu wybiih onun pwpnjw-wndtpwihu k, pwuh np nhdnud £ dGdwhwuwy-
ubiph wwpwph b wwunwuliwtwnynipjwu qqugniubpht: Mwnwhw-
Ywt sk, np Gpbluwih hwjwpwlwu YGpwwpp hnpnnpnn wunyeny oqunt-
pIntu k£ fuunpnud ddwhwuwlubphg' Uwwuwb) hpbug wnnng wwpbjw-
Ytipwpu: BpGluwubpp Jdhown dEdwhwuwlubtiph oquniejwu Ywphpu Gu
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qgnul, htimbwpwp wpwdwpwuwlwu § oqlliy pwih Yhpwnndp gnwqg-
nnu: Wu Ybpw wubihpp 2w wytih dbnd £ dwwnngynud bW gnugnw-
nnl funwwihnd | dfunwlwu hpwdwjwywu wunypubphg (ophuwy’ Jp’
Sfubip), husp gnyugnu wybih punnubih £ nwpdund phpwiu juwpwup
hwdwn:

Sndwqgnnd wnlw £ pwpnjw-wpdtipwiht thwuwmwnpynd, huswbiu twl
thwuwnwpynwu nidquwgunn bu dbYy wwpp' ophuwyp dbpnnp: Undnpw-
pwp dtdwhwuwlwubpu Gu opptwy Sdwnwind btpbluwubppu, huy wyu
ntiwpnud tptfuwh hwyjwpwlwu Ypwwnu £ wnnng wwpbwytipwh oph-
uwy dwnwjnw &funn dtdwhwuwyubph hwdwp: Uw bwu pwpnjwhngbipw-
unpbu Ywpnn £ wgnbghy (pub] bW bwywuwnb] pwpnjw-wnpdbpwihtu thwu-
wmwnpydwup: Leguywu nbpuwnp Ywuws $nup ypw k, npny wjt wnwus-
uwunud £ dwuwulywu fuwnwhpwwwpwyh gnitwynp nupg, huswtiv uwle
Ywpdhp gnyuny wwwnybpywsd bt wpgbyymd k£ gnigwupwuhg: Uu
Ybpw nhdbiny wwppbp vywuwghwnwlwu Jhwynpubph' Wwnybpwuowu,
gnigwuowt b [Gqulwu upwuubip, gnjugnwwniu thnpéb| £ pninp huw-
pwynp dhongubipny hwuwubih nwpdub| hp wubihpp:

Mwywu Ywpunp sk uwl wju Jwypp, npu punpyt) £ gndugnh nbinw-
npdwu hwdwp' gpnuwignt dwuwlywu fuwnwhpwwwpwyh dnunwywpp,
npp hwdwhntts £ gndwgnh wwwnybpwuowuwihu intipunhu: Pwgh win,
wjunbin gndwgnu wybh hwuwubp £ phpwfuwhtu hhduwlwu fudpht'
odunnubiphu, vtdwhwuwlyubphu, npnup Gptfuwubiph opowwwwnnid Gu: Uw
bl wyblh £ nidquwgunud gndwqnh hynynunhy gnpdwnnyep, wit £ npnt
dtdwhwuwlubiphu sotubif:

“Hhunwnplbup hwonpn gndugnp.

2bU3-C FNLNMrb B4 SNHPULRUL2SNH L L hIL E

A UG dwnewgdh ghlin uu-nant Zietgaile priliy, nUG, =V"ULUJLMJLI il
sqhuEiSaaEaatLERRtwaL YU E UEUCST BN ST AR BN shywliw: Ba wh-lmluhq LRl
wwuwuhuul qnqayuhh f\ ummhbhhn U htigy nguitEn e 2w 1. iy Utuupl:

—_—
Liwp 2 AhU&-p pnnph b jnipwpwiugniph fjuunhpt k:

Ny wudwnwuq Juppwqsdh ghup Yupnn £ swhwquig pwul hub:
Chduwlwunwd nni sghwnbiu’ qnigpuybpn Jupwlywsé £ UbUd-ny, ph’
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ns: <uwpwynp £ vw | shdwbw: n wuduwugnipjut ywwnwuluw-
twwynipyniut h'upn unwuduhp b h"upn hnqu wnnnonipjwun Jw-
upu:

UbhUJ-h ybpwpbpjwp htnmwgnnnipyniut wuybwp k, nintlygynud k
funphpnwunynipjwdp, Ywpnn  juunwpylbp wowumu: Uhud/abuL-h
dwdiwtwlwlhg pnidnip hwuwubh £ b wudbwp << pwnwpwghutph
hwdwp: Vwupwdwuubph hwdwp quuquhwpt) «@Gd ghé»' 010 610
820 Ywd nhdt; AhUL-h Ywijuwpgbpdwt hwupwybunwlwt YEunpn®
Gplwu, UJwu, Wwnjwut 2:

dbipnugw| gnwgnp (Wywn 2) d6Yu £ wjus wnnnowwwhwlwu swpph
gnwqnutiphg, npnup hpwgnpdyt Bu dhowaqquiht Yuqdwlbpwnigniu-
ubiph wowlgnipjwdp' dhindwsd |hubiny wbntywgubint b Ywufuwpgb)tint
Uhud4/ahU<-h  wwpwdnwp:  Stpunwiht hwwndwdp  pwdwywupu
punwnpdéwy L unynpwlwtu gnjwgnwihu wnbipuntiph hwdbdwwnnipjwdp,
husp wwydwuwynpwsd £ upwuny, np fuunhp Yw ppwabybint hwuwpw-
Ynyywup hhjwunnigjwu wnwuduwhwwynyeniuutipph dwupu: Uw hp
htipehtu wwjdwuwynpyws £ upwuny, np hwjjuwywu hwuwpwlwywu-
dowynipwihu wnwpnwitiph wpryniupnid wnlw £ nbnGluwunjwywu pwg,
husp Ywpnn £ bwwuwnb hhjwunnigjwu tmwpwddwup, nwunph wju gnywg-
nwjhu swnpp bwfubwnwy nbnGYwwnjwywu punye L Ypnud:

Cun npnuwd, gnwqnwihtu owppnd npwbiu nbipuinh hbinphuwy W Yny
wunn hwuntu Gu qwphu bGppunwuwpn  dowynipwihu  gnpdhsutipp,
wjuhupt winbipuinp gqniquygywsd k upwug (nuwuywpubph hbwn: Wu de-
fuwuhqup' dwuwsywd Jwpnlwug Jwutuwlgnigniup gndwgnhu, pwyw-
Ywupu wwpwdwsd £ huswbu wnbnpwihtu, wjuwbu £ ng wnlinpwhu
gnjwqgnubiph nbwpnw U hwdwpynw £ thwuwmwpyndu nidquwgunn dp-
ong: <wjnup wudwug Ypwwnubtipp dadwgunud Gu gnwagnh wpnyniuw-
ytwnnieynitup, pwuh np hwuwpwynipyniup hwyyws £ hbwnlbbine udwiu wu-
hwwubtiph Jwppht L ubint upwug funupp: Wuwhuny, Udwu pwpngsw-
Ywu dbjuwupgip bwywuwnnud £ nyjw; unghwjwlwu gndwqgnh hyinynwnhy
gnpéwnnyph hpwgnpddwup: UJLhu, dgbpnugw; UhUY/AhUL-h nbd
ninnywd gnjwgnubipnid hwwnwwbu punpdwd Gu Gppunwuwpn Yep-
wwnutin, pwuh np gndwanh phpwfuwht' funwpp hwuwpwynuyejwu Gph-
tmwuwnn 2Gpinu k:

Nuwgpwy £ twl wju, np wwwnlbpwuswuwihu nbpuwnp, wjuhupu
Gppunwuwpn wudwug nuwulwpubpp ul, dnfupwgnyu Gpwuqubipny Gu
L Ywpdbu $nuwjhu Gu Jwn Ywpdhpnd gpwsd Ggulwu nbpunph hw-
dwp: Uw bu wuninnwyp Yepwny pungdnud t iquywu inbipunp Yupun-
pnueyniup, huswbu twl gpwdhlwlwu thwunmwpydwu dhong Lt hwunh-
uwunw, npny uwpwup nwnpneintup pubnnd £ Ggulwu inbipuwnh
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Yypw, np htug wnbtipunt £ wwpniuwynd hpduwywu gnugqnuihtu thwu-
wwnyu ni Yngp, dhusntin wwnybpwupwuwihtu inbipunp odwunwynn dp-
ong k: Liqulywu inbipuwnp pp dbo wwpniuwynw £ pninp hhduwlwu gn-
Jwuanwjhu dwubipp:

S. Mnppnulynuulwjwu wnwuduwgun £ gnduanh hbnlyw Jwubipp’
«qlfuwghp, hpduwlwu gnwgnwihu wnbpun UL wpdwgquup-wunyp:
Inywqnuwihts gifuwgph twwwnwyu £ gpuyb) uwpwih npwnpniggniup b
htiwwppppnieintu wnwyowgub] gnjugnynn wwpwuph Ywd dwnwjnipjwu
hwunbiw: Snduqnuiht gfuwghpp ubpwnnud £ gndugnuiht Yngp
glfuwynp gnqwqnuyht thwuwnwplp, npp wpryndipnud punuuynud £ hpd-
Uwywu gnjwgnwipu  wnbpuwnnid» /dobpocknonckas, 2008: 143/: bhul
gnhjwqnuwjhu wntipuinh ytipohtu hwwnywdp wpdwqubp-wunypb k, npp Yw-
punp gnpdwnnyputip £ hpwgunw: Wu Ypyunw £ gnjwgnwihu gjfuwynp
thwuwnwpyp bW wjwpwniu wnbup wwihu gnjwugnhu /dobpocknonckas, 2008:
144/:

dbipnugjw| ophuwynud giluwghpp wnwusduwgywsd £ gnjwqnh ybphu
hwwndwdénud, wybih funonp nwnwswing £ juwpwup npwnpnuyeniup win
wunyeh Yypw plubintint tywwnwyny: Sjuwghpp bwl gnjwugnuhu gfuw-
dnp Ywpquwfiunuu £ 2hUL-p pninph L jnipwpwbisiniph futinppts £: Uju
wunyep dund’ wpnwhwjnnyejwu wwund ubpywjwgunn gnpdwnnype k
hpwgunud, uwlwju pnjwunwywihu wnnuny wju qgnnijwu b ggnunt-
Rjwu hnpnnph nt Ynsh hdwuwn £ unwunwd pwnwihtu thwunwpydwu 2unp-
hhy: Unwohu htppht pwnwihtu thwuwmwnpynwp wwwhngynd £ pninp b
Jnipwpwitisinin pwnbph hwywnpnipjwu 2unphhy, npny pungdynd £ wyu
hwuqwdwupp, np fuunhpp ny dhwju wnwudhtu wuhwwubiph, wj wdpnng
hwuwpwynypjwu wnnnonigjwuu k tipwpbpnw, W wdpnng hwuwpwynt-
Wl nL npw jnipwpwusgnip wunwdh qgnuntgjwt nt hpwabyniypjwu Yw-
nphep Yw: Luwu hwunwpldwu dGfuwuhgdp thnyphtu hwdpuyunud £ wnnn-
oniput hwidngunitiph Yuwnuwuwwnph (Health belief model) inbiuntpjwu htin
/Champion, Skinner, 2008/:

Unnnontpjwu hwdnguniuph Ywnwwwnpp thnpénd £ pwguwwnty, pb
husnt Gu dwpnhy npntgpnid wnnnowwwhwywu Juwppwadh thnihnfunt-
pintu: Lwfu Upwup wbwp £ hwulwuwu, np hpGup wnusynid Gu wyn hp-
Jwunnipjwup: UjunthGnl wuhwwmubpp wbwp £ hwjwwnwu, np uw [nipg
hhJwunnieiniu k£, W pptup Ywpnn Gu ujwqgbigut) hhjwunniejwu hbwn
Yuwwywd Junwugp, bl yuwwmwpbu funphnipn wiipynn pwjbpp: Uuhwnub-
nhu wbwp £ npyh wuhpwdbom nbnbGynipintu npnawyh pwjtinh dwuht,
npwbugh Upwup Uwhuwdbnubu Jwppwadh thnihnfuneiniu: b dbpon,
upwug dnwn wbwp £ wnlw |huph hupuwpnyniuwybunnigjwtu qqugnid, np-
wbugh Ynuyptizn gnpdnnnipynitutip dEnuwpytu: bull hupuwpryniuwyb-
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wniejwu ggugndp Ywnbh £ dbuwynpbi funupwiht hwdnqdwt W ninnnpn-
dwu Jdhongny /Champion, Skinner, 2008/: Wyuhupu, ulgpniupnpbt wnnnow-
wwhwywu gnwqgnubpp unyu unwwwpu Gu Yhpwnnd b wnwoht
htipphu dwpnywug hwdngnwd Gu, np wn fuunppp Ywpnn £ npuk Yepw
wnusyb) bwl hpbiug:

dbpnugjw| opphtwynd ywlwu Yuplnp sk bwle fuinpn pwnh Yhpw-
nnuwip, pwuh np gnjwugnwwnntt sh thnpdnid dendwuwgnipiniu Yphpwnbp b
sh funwwihnud hpbu hnignn hwingp Yngk utinpip, husp bu hp wqnbgnt-
pINtUU £ ennunw b wytith qgnu nwpdunw phpwfu juwpwupu:

Indwgnwihu hhduwlwu dwup hGnlyw(u £

Ny wudwnwugq Juppwqsdh qghup Yupnn £ swihwquig pwul |hub):
Shduwywund pn sghnbiu’ qnigpuytipn Jupwyjws £ UbUd-ny, pt*
ng: <uwpwynp k' tw b shdwbw: £n wijuwugnipjut ywwnwufuw-
uwwnynipyniut h " upn unnwusupp b h"upn hnqu wnnneniejwun Jwuht:

Uyutiple £, np JtGpnugu gnwagnh hhduwlwu dwup pwyjwlwupu
dwywntu £ owwn wy| gndwgnubiph hwdbdwwn, husp dhindws £ huwpwyn-
phuu owwn nbinGYwwnynieiniu thnfuwugt; UhU4/ahUL-h wnwuduwhwun-
Ynieyniuubiph ybpwptpjwi: Unweohtu Gptip wunypubipp ubiplwjwgunn Gu W
nbntYwwnywlwu punype Gu Ypnwd, huy ybtpohtu snppnpn wunyep hnpnn-
pnn £ U Yng £ wund jJuwpwuphtu npnawyh wnnnowwwhwlywu Jwppwaghd
npuunpb: Unwohtu wunypp wsph £ pulyund nbwlwu wpunwhwjinswdp-
ongubiph Yhpwnnipjwdp: Unwohu huy wpwnwhwywnngyniup' ns whyypwbg,
ujwquwunye &, nphu hwonpnnud £ hnfjuwpbpniginit’ Juppwaqdh ghtip
bwpnn E pwily hub;, husp hwybipw] wpunwhwjnswlwunieiniu £ hwnnp-
nnud wunypht, huy swiphwquig pwnh hwybindp pwil wswywuh pw-
gwnpdéwy gbipwnpwlwu wuwmhéwuu Lk, husp bu pungdnd £ wudunwug
Jwppwaghé npntigptint uwpunpnieginiup:

Lhwnwppppwlwu k, np wnweoht wunypp Gppnpn ntdpny L ubpyw-
jwgunud  hpwyhbéwyp, huy Gpypnpn wunyphg uluwsd gnjwgnwnniu
wugund £ nni-h U ninhn Gpypnpn nbdpny nhdnwd uwpwuhu' nne sghybu,
qnigpuyipn, pn  wbdpwbgnipiwt  wwipwupawbwgpynginiip,  p'tpn
utpwbdupp, wnnnonypwbn dwupb: Wu pninp pwnbpu nt wpunwhwjnnt-
pintuutipu wytijh wudhowlwu Gu nwpdunwd gnjwgnwwnth b uwpwuh
dholt  Yuwp, ehpwiuwynpywsd  nhund  jnipwpwtgnin  puptipgnnp
pungdtiiny, np fuunhpp Yybpwpbtipnw £ jnipupwugnip wuhwwnptu: 3nipw-
pwugnip wuhwwnh hpwgby ni qgnu [hubiint qunwthwppt £ odwunwynid
uwl p'ipn wusuwlwu nbpwudwu Ypyunipniup b sbonmwnpdudnipiniup:
Wu Ybpw pwnwihtu dwywpnwyny gnjugnuwwnniu hwonnnud & hp wubjp-
pp hwugub] juwpwupu: Cun npnud, pGwtin ybpnugjw| pwnbpu nu nbw-
Ywu wpwnwhwjnswdhongubip odwunwynu Gu gnjwgnh hwdngswlwu
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gnhpéwnnyeh hpwgnpddwup, hhduwlwu thwunwpyndu wynnithwunbipé
wnpwdwpwuwywu k, nnnywnhy, npny gnjwuqnunniu punhwuniphg (/s
whiipwibiq Juippuwqdh ghtip upnn £ swihwquiig puwily hul) nbuh dwu-
uwynpu & qunud (<pdbwlwumd nnt sghippliu’ qnigpbybpn Jupwldwé F
UbUd-ny, pt' ny: <uwpwynp £ bw b shdwbw:) W wyn hhdph dpw £ Yng
wunwd jnipwpwuginip wuhwwhu' hngwy hp huYy wuwnwugnipjw Jwuhu:
2020p. Ynpnuwyhpnuwihu hwdwéwpwyny wwjdwuwynpwsd' <<-
nud wuhpwdbpnnipniu wnwowgwy hpwgbtiyt b hwdngb| hwupnijwun
nhdwy Ypb: << Yunwldwpnipjwu $huwtuwynpdwdp uluybg «Yph'p, np
Yptup» gnqwgnuhts wnpwdp: Indwgnuihi wppwyh wwuwnwnubiph ypw
wwwlybpwsd Bu wnwppbp ninpunubph hwjwnup wudhup' nbpwuwuubp,
hwnnpnwywpubip, Gpwdhonutp, npnup Ypnd Gu nhdwy W &tinpny
dwwntwgnyg Gu wund wju: huswbu wpnbu ugyb) E, hwywnup wudwug
dwutwygnipyniup  gnugnubpnid  hwdwpynwd £ hwunwpyndu  nud-
quwgunn dhgng, pwuh np Gupwnnynid £, np owppwjhti pwnwpwghtbpp
Ygwulywuwu npnbigpt| wju Jwppwaghdp, npp gnwagnynwd £ hwupwhwjn
dwpnywug Ynndhg: Wuwhpuny, gnjwgnubtipnid wnwoht htprhu
thwuwnwnpynwu hpwgnpdynid £ wwwnybpwuswuubph dhongny:

unhp, & unkip, &
nn ImU'UE nn UI‘IU'UE

“Hrtualyrn] b b v 2i
dunned, puayg 3Ed Mﬂ hlll.l!

.-,:
-y 30 nebgnhnad:

Liwnp 3 Liwnp 4

Ny ywlwu Ywpunp nbp £ fuwnn twb Ggulwu wnbpuwnp, npntin
Ywpbh b wnwuduwgub) swipubpng wybih d6é L dqugywd gifuwghpp’
Y4ph'n, np Yptlp: Xfuwghpp hnppnpnn wunye £, npnud pwnwifuwn £ Yh-
pwnyby: Ypby pwp Yhpwndty £ dh Ynndhg pwnwpwuwhtu nbby, hwqtby
hdwuwnubipny, djnw Ynndhg funuwygwlwu pwnwobpinhu punpny hwnpeb;
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hdwuwnny: dbipghuu hwywuwpwnp wpyt) b puwysnigjwt jwju quugywo-
ubiphtu wubhpu wytih dnuin nwpsubnt dhuninwinyg: LJwu nwguwywnnt-
pIntup’ funuwlygwlwu pwnwobpunh Yhpwnniginiup gndwgnubpnud, (wju
wmwpwdnd nwh onwpwibignt wwpptip gnjwagnubipnud, uwywju npwup
Uhpwnbhu hwpy £ ggnuwynpniginiu gnigwpbipt: Ywu hGunwgnunnt-
pintuutip, npnup thwuwnnud tiu, np «swithhg 2wwn hunbpubinwihtu funuwy-
gwlwu |Ggyh Yhpwnnieinup Ywpnn £ pwgwuwlwu wgnbignieintu niub-
Uw] pptunh bW wpnwnpwuph quwhwwndwu Ypw» /Liu, Gui, Zuo, Dai,
2019/: Uty wy| hwwgnunieiniu thwuwinnd k, np funuwygwywu Ggyh Y-
pwnnup gnjwugnwihtu nbipuntipnd wagnnud b Gqulwu gnpdpupwgub-
ph Ypw, tywuwnnw npwug wnwpwddwup b npwup ptipnud unpdwwnphy
(Ggyp nwow /Mamirova, 2021/: LGinlwpwp, Ywnpbih £ Gupwnpb, np J&-
pnugjw| pwnwfuwnp wwppbp wqnbgnieintt Ywpnn £ ennub] hwupnt-
RIWU nwpptip 2tipnbiph Ypw, ng dhwupwuwy pulwiyty pninph Ynndhg L
hwywuwywu wbpinynwnhy wgnbignipintu niubuwg:

Lhduwywu gnwgnuwihtu inbipunp wwpptbpynid £ owpph wnwudhu
gnwgnubiphg’ Ywiuws wju hwugqwdwuphg, pE hus ninpnp ubpluwjw-
gnighs £ wwwybpjwsd wwuwnwnhu:

On." (3) Hhdwyny bd wdbu wnwynwn bpbp dnunwd, pwyg sbd ndgnhnud:

(4) dtpW hnwinp Gu wunw nu sku b hwulwunud' dwpn dwywnd , ph
onwjuwuntd, puyg std ndgnhnud:

huswbu Gpund E, gndwgnubipnd gpwdphlwlwu thwunwplydwdp
wnwuduwgwsd £ puyg std ndgnhnid hwndwdp, npp wnwppbpynud £
duwgjw] wbpuinhg wytijh dng gnyuny: UWYuhwjwn £, np gnugnp uwntin-
dnnubipp hbinwwunb| Bu Gpynt bwywwnwly. wnwehup' npnb| hwupnuejwup
nhdwy Ypb, nptt wpnwlw npulinpynid £ gifuwgph hnpnpnn wunygeh
dhongny U GpYypnpnp' ubpwluwinptu, gpuwbhlulwu hwunwplydwdp b
ubipywjwgunn wunypeny hwdngti| hwupnyejwup sndgnhb nhdwy Ypkijhu:

Udihnthtind Yuwnwpywd nwuniduwuppnyeiniup wpbih £ hwuwnb, np
hwjwtignt wnnnowwwhwlwu unghwjwywu gnjwgnubpp ytp Gu hwunwd
wju wnnnowwwhwywu fuunhpubipp, npnup wnlw Gu dbp hwuwpwyne-
pjwu db9 U dgwnwd Gu thnihnfubip hwuwpwlwywu Jwppwaghdp: Mbpnynt-
why wgnbgnipniup hpwgnpdbint hwdwp gnjwgnubpnd Yhpwnynd Gu
huswtu wpunwbqulwu, wjuwbu b Ggwlwu wdbuwwmwppbp wpunw-
hwjwnswdhongutip, nbwlwu huwpubp nt hwunwpywihtu defuwuhqdutn:

YrusuLnirie-3nNkL

1. Opwgphp Sfuwfununwihu  wpwmwnpwwnbuwlubiph,  Sfuwfunwnwihu
wpwwnpwwbuwyubph  gnfuwphupsubph oguwgnpddwu  nbd
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E. XAPA3SH - Jlunzeonpazmamuueckue ocobeHnocmu 30pasooxpanu-
MENbHBIX COUYUATLHBIX PEKIaM HA apMAHCKOM A3blke. — B ApMeHuu cormaibHas
peKIaMa Hayajla pa3BUBAThbCSA B IIOCJIEIHUE IOAbl U IO CUX IIOp HE UMEET LIUPOKOro
pacmpocTpaHeHusl. XOTS KOJIMYECTBO COLMAIBHBIX pekiaM B ApMEHUU BecbMa
OrpaHHYEHO, MOXXHO BBISIBUTH OIIpEJCJICHHBbIE TeMaTndeckue oOyacTH, Haubosee
BOKHBIMU U PAaCIPOCTPAHCHHBIMM U3 KOTOPBIX SBJLIIOTCA 3APaBOOXPAHUTEIbHbBIE
COLMAIbHBIE PEKJIaMbl, KOTOPbIE B OCHOBHOM HAaIlpaBJICHbl Ha HEPACIPOCTPAHECHUE
kypenus, BUY/CIIN/la 1 xopoHaBupycHOH HHGekuuu. B mnedaTHoW couuaibHON
pekiaMe 4acTo HaOJII0aeTcsl CoYeTaHUe SI3BIKOBOIO TEKCTa C M300paKEHWSIMH IS
JnocTwkeHnst Oonee 3ddexkTuBHOrO pesynprara. TakuMm crocoOOM, NMPHU3bIBas BECTH
300pOBBI  00pa3 JKM3HM, HAMEPEHHO HCIIOJIb3YIOTCS JIMHIBHCTHYECKHE U
JKCTPAJIMHI BUCTUYECKUE MEXAHU3MBI BO3JCHCTBUS I JOCTHIKCHUS WILIOKYTHBHOU
LIEJIU PEKIIAMBL.
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Knrouesvie cnosa: conuajbHas peKjiama, HOKyTI/IBHLIﬁ aKT, I/IJ'IJ'IOKyTI/IBHHﬁ aKT,
HepHOKyTI/IBHLIﬁ aKT, CJIoraH, 3aroJiOBOK, OCHOBHOI peKHaMHLIfI TCKCT, 3xo-q)pa3a

H. KHARAZYAN - Linguopragmatic Aspects of Armenian Health PSAs. —
PSAs have developed in Armenia during the recent years. Though they are rather few
in number, it is possible to group them thematically. One of the most important themes
of Armenian PSAs is healthcare, with topics like prevention of smoking, HIV/AIDS,
and Coronavirus infection. For the purpose of effectiveness, print PSAs incorporate
linguistic texts and images. The intentional application of both linguistic and extra-
linguistic means aims at fostering the illocutionary force of advertisements in
promoting healthy lifestyle.

Key words: PSA, locutionary act, illocutionary act, perlocutionary act, slogan,
headline, body copy, tag-line
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Lnwput UUHLE@3UL
tu.Upndjuwth wuduwt <MULK

duuvutuuh cu3dssuuurqudnrnrhuc ArPSULULUL B4
<U3uyuuuu <tLhufLeMrNhU. PNULEMNRGE-3NKRL Y
PNULNRLNRG3NRL

<nnywdh ppowbiwliubpnnd puymd £ dwdwbwlp hwybgwlwnpguynpnidp
thnfuwbnitnysyniiibph b thnfuwpbpnipiniitbph dhongny pppypnwbwlwt b
huwyyuwlwt hbphwptbnmd: <&Gphwph pnbpuypp, 1hubny Jepwgwlwt b dyw-
qwoht, ypnid £ wbghpwygwlwih wybih Jun wppwhwpindwsd puwnppbp b
hbypwgnipnipywt hwdwn wihnpuwnphbbh Gqyuwiynie E:

et pppipwbwlwt, pl" huyyuwlwt hbphwpttphg pipdwds opptiwlub-
nny thwuppdnmid £, el ptswbu £ dwdwbwly Yepwgulwi hwuluwgnyeniiti wn-
ywwuwipybpdnid npwbu umpGly,  gpwpwdnyymt b wnwplw:  Udbiht'
nwuntdbwuppnyagniip pGpmid £ ouglr Ggpuwhwbiqdwt, np wywbnuwlwb pnbb-
nh, YGugwnwywnpnipywb, qninuippbipnbuwlwt gnpdnibiinyeywti, plniysjwb
bplnypubph, pwquwynpniginibbnh, uttinh widwandubn tpnn pwnwdpbn-
pny wpypwhwypdws  dwdwbwyughti  thnfuwbnianysymbbpt wytyh - quyt
pangpynid nibGl hiphwiph dwupnid:

Pwbwgh pwnbp. dwhwsnnwlwt (Gguwpwbnyaynit, hwulwgwluwt thn-
fuwpbpnyaynit, hwulwguwlwl thnpuwbnidinyaynit, huwybguwlwnpquynpnid, Gw-
bwsnnwlwb unwuwwntbn, dnnnypnwluwt hbphwye

Awuwshnwlwu |Ggupwunypjwu qupgwgnudp hwugbgpt| £ |Gqw-
Ywu tpunyputiph U dJwpnywihtu dwuwsnnnipjwu dhol wnlw Ywwh wytih
(wy pdpnudwup: Swuwshnulwu |Ggupwunypjwu npwnpnyjwu Ytuwn-
pnunwd (Ggniu £ Uju wpnwigninud £ Gwitwsnnniginiup’ hwunbu  quiny
npwtiu Jhunp wpunwhwjnbiint hhduwlwu dJdhong /Kybpsikosa, 2004: 42/:
Cwny £ ugk) uwl, np hwujugwywu dwlwpnwynwd hdwunh Ywnnignidp
Swuwshnwywu [Ggywpwuniejwu wulyniuwpwnu £ /Fauconnier, 1997: 2/:
EJwuup quunud £, np hdwuwnp uygpniupnpbu wpunwgnynud £ npwbu thnp-
&h dwpduwgnid /Evans, 2004: 55/: Ujuwhuny' dGup Ywpnn Gup funub dhwju
wju dwuhu, husu puhwind b wwwmybpwgund Gup, npu ) hwdwpynd £
wuhwuwnp dwuwsnnulwu hwdwlywpgnud Yninwlyywd thnpdh wpnyniup:

Awuwsnnulywu Ggwpwunipiwi ogunipjwdp huwpwynp £ Juwnw-
pti| dwdwuwyh wybh 6ogpphin b hnwwh yepndnieiniu: <wdwdw)ju Lw-
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Undh L 2nuunuph' dwdwuwyh puyuwinu Nt wwnlbpnwp' hwibguywp-
gwynpnudp, pwgwnwwbtiu dwdwuwlwihu Ggpnyputpny fuhuwn uwlywyw-
rhy tu: Wu ubpunnpbu Juwwygwsd £ wjuwhup hwulwgnipiniuubph
htw, huswhuhp GU rwnpwdnyeiniup, tyinyep, Ywipp, hpwnwnpdnieinitp U
wjju /Lakoff, Johnson, 1999: 127-135/: dwuwsnnulwu |Gqwupwunipwu
ubpywjwgnighsuinh  nwnwuwuhpnipniuubpnid wnwe £ pwoywd  wyu
nnnypn, np dwdwuwyh hwitgulwpquynpnidp dwpnnt Gwuwsnnwwu
wughwnwlygwlwuh dwut £ Yugdnd: Cunn win npnyeh’ dwpnp dwdwuw-
Uh dwuphu funubihu hupuwpbpwpwp oginwgnpdnid £ npwu wnuswyhg
hwuywgnipintuutinp: FHpwup Yugdnd G wnopjw hwitgwwpgwihu hw-
dwlwngh dh dwup (unyu wnbnnud): Ujuhupt' dwdwuwlu wpunwhwjnynid
E dwuwsnnulwu hwdwlwpgnud' dwpnyuwihu thnpdh wpryntupnd Yne-
nwlyjwd hwulwgnipintuubph hpdwu Ypw:

Lwyndh U nuunup dowlwd Jupywsh hwdwswit' Ybpwgwlwu
hwulwgnipiniuutpn hwibgwywpagynd Gu thnfuwpbpnipiniuubph U thn-
fuwuntunyeiniuutph dhongny: dwdwuwyh wpunwhwjnndp, pun upwug,
wuhtwnp £ wnwug thnfjuwpbpniginiuubph U thnfuwuntunieiniuubph:
Tthwup ny RE (Ggyh, wy dwpnnt dnwdnnnipjwu W gnpdniubinypjwu dtio
Gl /Lakoff, Johnson, 1980: 3/:

Pnjuwpbpnieiniup dh Gplnyph wwwybpnwu £ oGy wy Gplnyeh dp-
ongny (wjn Gpunyputiph dhol Yw ubippht Ywd wpwnwpht tdwunipiniu,
ptyng htinwynp Ywd dpwqlwd), dhusntin thnfuwuntunyentt wnusw-
Uhg tiplunypubtiphg dtyh Yphpwnndu Lt dnwp hnfuwpbu (wwpniuwynnp
wwpniuwlwih  pnfuwpbu, dwup' wdpnnoh U wyu): Uy Ybpy
wuwd' wnphpnypep Ywd hwulwgnipiniup gnpdwdynud £ npwbiu wnpynip, L
Jopwgwlwu wnhpnyp hwulwgnipniup, wu nbwpnd’ dwdwuwlp, pu-
Ywynw £ npwbiu phpwfu /Ivanova, 2018: 168/: hulj thnfuwuntunypjwu nbw-
pnuw dGYy whpnye £ dhwju ubpgpwyyws, npu wybih wwpg £ W onynip-
pdpnutijh /Velasco, 2001: 49, Lakoff, 1987: 77/:

Ubip hGwnwgnuinipjwu opowuwlyubipnd puunigjwt tup wnubiint dw-
dwuwyh ywwnybipnwip ppprnwtwywu b hwwywu hbnlyw) hbphwpub-
pnd' «Twenty years with the good people», «The sea-maiden», «The widow's
sony», «The three advices», «The tale of Conal Crovi», «Jamie Freel and the young
lady», «Tops or butts?», «The green children», «The three advices which the king
with the red soles gave to his son», «The lady of Llyan y fan Fachy», « Whittington
and His Cat», «The recovered bride», «Oulyph wpu», «Unpwih htphwpep»,
«ﬂuL|l: GnLl,m», «pLUI'uu’]LULI_nr] nnw», «q_nn_—LUIa», «Q-LunUhq LUI'Uthr]», « -
yhe onhYy Yp noubi», «Ljwswiu nt pjnuwt», «Swu nnuep», «Uydh Cw-
pnthp nnbGU», «Hapdwyh wushy», «Awu-thnjww», «2wpquun pwgwyn-
nph wnohyp», «luhwhiyh pning», «fwuswwpph wntu»: Gpynt dnnnynipn-
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ubiph updwd htiphweubiph puwnpniegintup ywjdwuwynpywsd § hwdwudwu
dwldwuwlwjhtu Yuwnnygubiph hwbwjuwnhwnipjwdp:

dwdwuwlwjhu wwpph puunteginiup Yuwwwnpyb £ hGnww| dbennw-
Ywu htuph Jpw' gnigunpulwu, Jbpndwywt, dwuwsnnulwu, nGwgh-
mwlwu:

dbpnugw| hbphwpeutipnd dwdwuwyh hwitigwlwpgwynpndp nh-
wwpyynw £ dwuwsnnuywu |Ggupwuniypjwu phpwfuwhtu Yunwwwnpub-
ph' thnfuwuniunpjwu W infuwpbpniwu nyup ubppn: <bphwpend thn-
fuwununigqwu Yhpwnnigjwu Ybpwpbppw; Ywu hwlwuwlwu dnnbignid-
ubin: <Gunwgnunnnubph dh dwun Yundnd £, np hpwowwwwnnd hbphweh
wnbipunp nnipu £ dnnd thnfuwpbipniginiup, wjuhupt' wbinh £ nubund
wwwihnfuwpbipwgnud /Tobxunsckas, 1990: 476-490, 2hywiujwt, 2008: 85,
Pwfunhu, 2017: 205/: Uwywju hhdp punniuting QEjunuh wjiu nbuwybunp,
nn htiphwph dwdwuwyp jhunw £ Gpynt mbuwyh' dwpnywihu bW qupdw-
Uwhpw, Ywpnn Gup wunb), np wwywihnfuwpbpwgnwp wnyw & hpwow-
wwuwnud htphweh qupdwuwhpw) dwdwuwlwihu gnunwd /Jason, 1977:
204-219/: Uhusnbn  hpwywtu dwdwuwlywihu gnunind  hwunhwnd  Gu
thnfuwpbipnieinwuutin, npnup wjupwt pwwn Gu Yhpwnyby wnopjw fununy-
pnd, np wpnbu nwuyb) Gu dwpwé (dead) thnfuwpbipnieintuutiph pwnphu:

Unyu hGunwgnunnipjwu hwdwp punpdb) Gu dnnnypnwywiu hbphweh
dwpnywiht hpwlywu dwdwuwlu wpunwhwjnnn  ywwybpwgnudubpp:
Awuwsnnulwu [Ggwpwunpiwu nwuntwuppnipiwu hwdwn wuguw-
hwwbih wpdbp tu ubpYwjwgund dnnnypnwywu htphwpubpp, npwntin
wdithnthywd Gu Junuowywu dwdwuwlubpphu wnusynn dnnnypnh duinw-
onnniejwlu huwywun wwwybpwgnuiubpnp /von Franz, 2017: 12, Zipes, 2002:
7/: Udbhu, twunbtup gnund £, np pwuwhinwniginiup dnnnynpnh ubithw-
Ywu ujwpwgpnyeniutu £ hp Jwuht /Dundes, 2007: 55/: <Gunlbwpwp hb-
nwgnunnip|wu hwdwn punpjwd Ggyuungep dGYy wuqwd bu Ypungdh
liquh U dwuwsnnnipjwu dholt wnfw ubipin thnfuwwwygywénieiniup L
Ypurwiuh dwuwsnnwywu |Ggupwuniejwu dtnppbipnuiutinp:

Znnjwdnud ubpywjwgywd thnfuwpbpnieiniuubpu ne thnfuwuntunt-
pintuutpn dwpnnt Gwuwsnnnipjwu wupwdwubih dwut Gu Yugdnd W
hptiug wudhowlwu wpunwgninutu Gu guund gbnupybunwywu uwnbin-
dwagnndniejwl Uwfuwwmbpunwihu wpdbp nwbignn dnnnypnwywu hb-
phwpubnnid /Lovell-Smith, 2002: 197-214/:

1. Qwuuwguwlwu thnfuwpbpnipyniu

dwlwuwyh Jwuhtu funubihu dwpnp gbpwquugwwtu hhduynd £ hp
htiupwjhu ghwnbhputipp ypw: <wulywgwywu hwdwlwpgnd Yniwnwyywsd
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thnpdhg Giubiny' dwdwuwyhu ypwapynwd Gu wjuwhuh punwewanhsubn,
npnup punpny Gu unipGyunpt, wnwplwihu, punyjwu  LGpunypub-
nhu: Unnpl Yubpywjwgubup dwdwuwyh pulwind wwpniuwynn thnfuw-
pbipnipjwu ophuwlubip' pwdwuywd tiptip fudph: PEpdwd ophuwlubipnid
thnfuwpbnnieintu hwunhuwgnn wpunwhwjnnienwutpu wpnbu dnyyb) L
nuwpdb| Gu wnopjw funuph pwnwnphs wwpptp: Uwlwu nhwug hhdpnid
npulwsé £ thnfuwpbpnieiwu Gpunypn, husp hhduwynpnid £ Gwuwsnnwiwu
(Ggwpwunigjwu ubpywjwgnighsubph wju hhduwnpnyep, np ybpwgw-
Ywu Gpunypubph Jwuht funubijhu, wju nbwpnud dwdwuwyh, wywdwihg
ognwagnpdyntd | ujnypwlwu wnwplwubphtu hwwnnty punwwwown:

1.1 dwdwbwlyp npwbu pundynn uniptiyin

dwdwuwyh pupwgpp 2wwn hwwfu unyuwlywuwgynwd k owpddwu
htinn: Pphunwtwywu W hwywlwu htiphweutipnw dwdwuwyh wpunwhwy-
wnuwp Ypnud £ hwuluwgwlwu thnfuwpbipnigjwu punype:

1. Weeks, months and years came and went, but he never turned up /Ashliman,

Twenty years with the good people, 1999-2022/.

2. Everything happened as the sea-maiden said, and he himself was getting

plenty of fish; but when the end of the three years was nearing, the old man

was growing sorrowful, heavy hearted, while he failed each day as it came

/Campbell, The sea-maiden, 1890: 74/.

3. Swuw nt phs' Uundwd ghwnti, dbY Jwpun ni dwdwbwly np wiguwdy,

Uupw btpypp pnnéphpp dbYy op, wnwynwubu dhusk hppyniu pnn

pgtiiny hnghpp nnipu gnipw, hpdp dbYy aniy b sGu Ynuw pnub:

bphyw nbd" winu nunuwnt Jujuwinp, pnnént deyp Ypub /<d< 4,

Nwuswwph wnnku, 1963: 129-138/:

4. Syph,— Yypub n,— |nipp Jwn' LL’h dwdwuwly: Gu Ykppwd onp-

whd. ppgh www yhpwup:—<wu nb hd nhwtu dnuin ouynti Gnlwu b

Yw npngy, Yp ybpgnu: dwdwbwly on Yp dnipbtw' hpbip hwn pwudnp

Up pluleiulgniu, bu nhduwd’ op nnu hd Yuhlyu hu, bu* pni hphy /<3<

10, Fuhwhyh pning, 1967: 24/

Gpynt dnnnynipnubiph hbphwputinhg ptipwé oppuwlyutipnd dwdw-
uwyhtu ybpwagnynw tu pwndybiint niuwynipyniu niutignn unipjtiynp hwun-
Ywupoubip: Swpddwu hdwuwnt wpnwhwynynd £ hbnlyw; pwtpnyd’
came, went, was nearing, Jwtgtp, Yyp dnipbbw: Upu pninp pwtipp wwunw-
unud Gu pwpdnwd gnyg inynn pwnbipp fudpht, npnup punnpny skiu Yybipwgw-
Ywu gnulywu dwdwbwypt: Lbpp upywd thnfuwpbipnigintt ywpnituwynn
ophuwyutipnwd dwdwuwyp hwigwwpgynwd £ npwbu 2wpdynn unip-
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jaYyw, huy nhuninpnp (observer)' spwipdynn: dwdwuwlyp wyu oppuwyubipnud
Ywpdtiu _E wwpptp ninnnyejwdp 2wpdynn unipjtiywn k:

Gpynt dnnnynipnubiph htiphwprutiphg ptpdwd ophuwyubipp hhduw-
ynpnw Gu wju Jwplwsp, np dwpnu hp dnwdwywu hwdwlywpgnd ujnt-
pwlywu wnwplywubphg Yninwlwsd thnpdp Yhpwnnid £ yepwgulywu hwu-
Yuwgnipyntuutiph dwuht funubijhu:

1.2 dwdwbwlyp npwbu ynwpwénysynit

dwdwuwyp b nwpwdniginiup fuhuwn wnuswyhg hwuljwgnieiniuutn
Gu: dwdwuwyh dwuht funubijhu hwwnnyy pwnwdebpp unynpwpwp sh
gnpéwoéynwi: Pwnbiph W wpunwhwjwnnipniuutph 2w phs dwut k, np
hpwwtiu dwdwuwywihu Gu: Puswbu upnwd Gu Lwyndp L Knuunup, dbp
dwldwuwlywhtu puyuppwu dGé dwup nwpwodnyjwu dbe swpddwu thn-
fuwpbpwgywd nwppbipwyu k /Lakoff, Johnson, 1999: 129/: Uybhu, dwuw-
snnwywu hwdwywpgp dhgliquywu punye L Ypnud /Evans, 2004: 14/: Uju
nbuwybinh wwywgnygp wjuwyhuh wpnwhwjnnyenuutp Gu, npnup hwu-
nhwnw Gup U htphweubpnuw, U wnopjw funupnud (the length of the day,
short/long time, tiplup/Yupé dwdwbwl): Uwywju htiphwehtu wybih pun-
pn2 Gu thnfuwpbpnie)niututip, npintin mwpwdwywu swihndt wpwnwhwun-
Ynuw £ dwdwuwwihtu Ggpnypubpny:

1. So he went in, and on the morrow she said, "I have a sister who dwells on

the road; it is a walk of a year and a day, but here are a pair of old brown

shoes with holes in them, put them on and thou wilt be there in an instant; and

when thou art there, turn their toes to the known, and their heels to the

unknown, and they will come home; and so he did /Campbell II, The widow's

son, 1890: 313/.

2. Now it happened, towards the end of their day's journey, when they were

all tired with walking, that they came to a wood, through which there was a

path that shortened the distance to the town they were going towards, by two

miles /Ashliman, The Three Advices, 2013-2022/.

3. Eudwt nhue nt wpfutht Wujwup Eh Epyne op dwdpw tYwy, duw-

gbip Ep Jt opdwd dwdpw op hwuuhp /<4d< 4, Rwpquun pwaqwynpp

wnohyn, 1963: 100/:

4. -1, quwgbp, -wubg pwqwynpp hpw unpwpubphlu, -pptp opw-

Yuwp pbn Junbip, Ynpbly gwutip, jwy thngfutbip, pnn tu wintiu dhu-dhu

hwywph /£d< 2, Quiu-thnjww, 1959: 71/:

Oppuwyubpnud  nwpwdnypntup sh unwunw  EYwihu puntpwagnhs:
®nluwpbup wwpwdnipjwu swihdwu dhwynp £ dwdwuwyp' pdwihu dhw-
ynpny: <bGpnut pp dwuwshnuwu hwdwlwpgnud wpnbu nuh ywnyb-
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pwgnud, _L nppwu twpwdp k bw hwnpwhwnpnd npnawyh dwdwuwlw-
hwwndwdnd b wyu Ynunwlyywsd hnpsh hwdwdwit' nwpwdph Gplwpne-
Rwlu Jwuhu fununud £ dwdwuwlwhu Ggpnypny: Ppphunwuwlwu htiphw-
rhg ptipqwé ophuwynwt hGpnup hpwowagnpd Ynohyh oqunipjwdp dph
wyupwppend hwnpwhwpnid | dh nmwpdw b dby opdw ninph dwuwwwp-
hp (a walk of a year and a day): <wonpn ophuwlynid dwuwwwnphnpnnigjwu
wnlnnnipnitup swithynid £ opny (day's journey): <wjywlwu ophuwynud hb-
pnup wugubhp Swuwwwphh GpYwpnugniup swihynud £ by opny’ Ut op-
Ywd dwdpw: Fninwnunbuwywu woluwnwuph hpwhwug unwgwd hb-
pnup wjupwt nwpwdp whwp £ Jupbp ne gwubip, npp Yulbp Gpbp op'
hnbp opwwip ipbn:

Pphunwuwywu W hwywlywu dnnnynpnwywu htiphweutiphg pwnywsd
ophuwyubtipp wyubpl Gu nwpdunw dwdwuwyh b wwpwdnipjwu Jdhw-
&ny| hwdwlwngh Entpyniun:

1.3 dwdwbwlp npwbu opliin

(b pphurwuwlwu, pE hwlwlywu dnnnpnulwu hbphwprubpnid
dwdwuwy hwulwgnieiniup tppbdu unwunid £ uynipwywu, wnwplywjw-
Ywu punipwagphsutip: Wu ophuwlutipnd wnbinh £ niubunwd ybpwgwlwu
hwulwgnipjwtu dwutwyh untpwywuwgnid:

1. The king said that he would give any reward to any man that would make

out the place where ConalCrovi was taking his dwelling. The king's swift rider

said, that if he could get a day and a year he would find out where he was. He
took thus a day and a year seeking for him, but if he took it he saw no sight of

ConalCrovi (Campbell, The tale of Conal Crovi, 1890: 130).

2. He lost no time, but drew his wife within the ring, within which none of the

myriads round dared to enter (Ashliman, The recovered bride, 1999-2022).

3. Uubkig.- Gu Qupphti| hpbownwyu Bd, Gyt Gd pn hnght wnubu:

Uubig.- bu dhunibwp bd. fuwquw, nwbhuw nwd hd $nghu dph" wnuh:

Uubig. - (@t np pnbiug w, Gu pbq prwu op dwdwbwl fyrwud, pnL opw-

fuhg Uh Lpwuwpwlu wpnh wnwubd /Ld< 3, Hpdwyh wushy, 1962:

167/:

4. Sntiu nbiuwy, np niph2 Gwp splw, Lih pplip on dwdwtiwy niqlig pw-

quynpbt, np dinwédti, wmbuuh /{4d< 4, wybh Cwpnihp nntu, 1963: 3/:

dbpnugw| ophuwlyubpnd dwdwuwyp hwjtigwywpgynd £ ppph
wnwpyw, nph ubithwywuwwnbpp dnnnypnwywu hbphwputpnd pynu L,
pt hhduwlwunud pwgwynpp Ywd hpbionwyu £: Ldwuophuwly thnfuwpb-
pnyRjw Yhpwnnipjwup hwyjwuwnnud b dwuwsnnuywu [igupwuntgjwu
wju npnypp, np dwdwuwyp dwpnp hwdwpnud £ wpdtipwdnp hp (valuable
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commodity) /Lakoff, Johnson, 1980; Evans, 2004/: Unwohu ophuwlyntd get L
take pwjbipp, (get - hus-np pwu unwuwy, take - dh pwu Ytipgub)) ogunw-
gnpdynid GU wunpnonie Nt wpinwhwjwnnn op W wmwph pwnwywwwygnt-
pRJwU htwn (could get a day and a year, took a day and a year) L puuynid &
ujnpwlwu wnwpyw, npp htpnup Ywpnn E fuunpt] b unwtw] pwquyn-
nhg: Gpypnpn ophtwynuw unyuwbiu wnyw £ dwdwuwyh wpdbpwihu W
wnwplywjwywu punypep, npp htwpwynp £ Ynpgutbi| (lost no time): Lwjlyw-
Ywunwd' Qwpphty hpbounwyp dwpnne Yuwuph opbipp Ybpwhuybint hpw-
Yniwpny yrwu op dwdwbwly £ ppwihu Ywuphg hbnwuw| sguulwugnn hb-
pnupu: <wonpn oppuwynud’ hbpnup bpbip op dwdwuwy k' fuunpnd pw-
gwynphg b unwunw k: Pwnwiht wju dhwynputiph hwdwwntin Yhpwnnt-
pIntup dwdwuwyhu hwnnpnnud £ ubithwywu opjiywnp hwnwuhy:

Wuwhuny' tnwppbp dnnnynipnubiph wwwnlwunn wyu Gpynt hbphwpe-
ubipnud dwdwuwyh hwuywgnipjwu hwitigwlywnpgwynpndp hwdwndtip L,
Gpptidu £ unyuwywu: Wu wpunwwwwmybtipynwd £ wuhwwnp dnwdwlwu
hwdwwpgn niubigwd wnwpywubph, upwug 2wpddwu, twpwdnijwu
dwuhu niubigwdé dunwwwwytipubiph dhongny: Uulwlu wagbiph gpwlw-
unyejwu qupgqugniphg' dwdwuwyp swpniuwynud £ hwybgwywnpgyt) np-
wbu pwndnw niubtignn untpjtiyn, tnwpwénieintu W wnwplyw, npu wpunw-
hwjwnnd £ opowwwnnn dhowdwyph, puniypjw uwwndwdp dwpnynigjwu
puywinwiutipp: huly gwuywgwsé dnnnynpnh gpwywuniejwu uwfuwhhdp
htiphwen dwdwuwyh thnfuwpbpnigniup  unwgt] £t wnwyb] Jwn
npulinpnud:

2. Qwuljwgwlwt hnfuwuntunipniu

Pnjuwuniunipiniup dwuwshnuywu [Gqwpwunyejwt hdwuwn  wp-
wmwhuwjwnbint dGfuwuhqdutiphg dtyu £: Wu Gupwnpnwd £ dh wwppp Yp-
pwnnudp d6Yy niphoh thnfuwpbu: Uwlwju thnfuwuntungeniup ny el wwp-
quuwbiu thnfuwphunwd £ d6Y wdpnnonypniup dbYy wyiny, wj hnfujuwwy-
gnu £ npwup' duwynpbiny unp, pwpn hdwuwn /Radden, Kovecses, 1999: 2/:

2.1 Ujwbnwlwb pnbpp npwbu dwdwbwl

dnnnypnwywu htphwputpnud hnglinp winubipp tippbdu oquwgnné-
ynw Gu opwgnigwiht dwdwuwyh thnfuwnbu:

1. So a year passed, and Halloween came round again /Ashliman, Jamie Freel

and the young lady, 1999-2022/.

2. <wubg obwhgp dp dwubp Yinn pwiustig: - Uubkg.- Unw', Gu wpwnh
Eprwd, ptiquuhg 2unphwlw) Gd:
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- Npnp’,- wubg,- Up' bpw, Yw'g, quunyhg buinp quw /<d< 3, Swu

nnywpp, 1962: 172/:

Pphunwuwlwtu «Jamie Freel and the Young Lady» htiphwph wdpnng
wwunnwnw dwdwuwyp wywwybipdnd £ Halloween wjwunwlwu wnup
dhongny: Wu hhu Ytunwywu hngunp wninuwfudpnyeyniuutiphg £, npp
ugynuwd £ hnyunbtidptiph 31-hu: Wuwnbin wuwgnnp funwwihnd £ pywihu
puniewagphsny  wpnwhwjnb] dwdwuwyp U wjy  wpnwhwjnnd  §
Halloween otiuh dhongny: <wdwdwju dwuwshnwwu [Gqwpwunipjwu
npnyputiph' Bupwnpynud k, np unnp hp dnwdwywu wwwnybpnd wpnbu
niup hunwy qunwithwp wju wnnuh Yybpwpbipjw) W Halloween dGup Ypulyw-
(h hpplt hunwy dwdwuwlywhwunydwsd, npu pungpynd £ hnlyunbidpbp
wdudw ybipop: «Swu nwep» hwjwlwu htphwpend wnbpp dwnwjhu
wnwowpynid £ soinwwb) W quw RQwiplyhg hbinn, npp hwjlwywu Gytink-
gnt owpdwlwu wnubiphg £ W dhown Uyt £ qupuwup: 6'Y pphunwtwlw,
U hwjywlwu hbphwpubpnud wuwgnnubpp nwpjw dwdwuwlwhwwn-
qwép wpunwhwjnnd  Gu  wnubipnd: LPwuph np hGphwpeh wnbipuwnp
thnfuwugynud £ pbpwuwgh U gnun wuwgnnh hponnniypjwdp, dwdwuwyp'
pYwjhu punipwagphsutipny wpunwhwjnnup nwnunid £ ng Yhpwntih:

2.2 Yninuptipbuwlwti gnponiuinygymip npwbiv dwdwbwlwhwindwd

Yninwununtivwlwu thnytipp huwgnyu ujndtubpnud hwéwfu Gu wp-
wwgnybil, pwuh np hwuwpwy gjninugnt hwdwnp Yuuwlwu Yuwpunpne-
pIntu niubignn wnopjwjh wupwdwubih dwut tu Ywuqdb|, husu | wwuwn-
ytipyb & htiphwend hppl dwdwuwyh hhduwwu thnfuwuntunie)niuutn:

1. The time for the reaping match arrived /Folk-tales of the British Isles, Tops

or butts?, 1987: 112/

2. They came in harvest-time out of the Wolf-pits; they both lost their green

hue, and were baptised, and learned English /Hartland, The green children,

2018: 101/.

3. Snptup 2wwn Jwy bnwy, hbdbnt dwdwbwlyp hwuwy /<UP 16,

Ljwswiu nL pjnuwt, 1984: 86/:

Ptpdwsd ophuwyubpnud* 1, 2, dwdwuwyh swihdwu dhwynp nunund b
gjninwinunbuwwu gnpdpupwgubinp: Harvest gnjwwup hupupu niup dw-
dwuwlwhu punypwaghp. wju Gupwnpnud £ vnwpyw dh hwndws, Gpp nu)-
wtinhg pbipp tu hwywpnid (hwdwdwju Cambridge Dictionary-h), huly reaping-
p bpwuwynd £ plinpp hwywpty, pwnb: Uju \pwguntd & match gnjuywupu,
nph wnwouwihu hdwuwp dpgnypl k: Pwjg match-u wjuntin wju hdwuwinp
sh Ypnw. wju hwunbiu £ quihu hnjuwujwuwpwn: PGppwhwywp (reaping)
W dpgnype (match) pwnbiphg Yuwquijwd pwnwlwwwlygnieintup hwunbu £

49



OLP"/FLHE 2022, Vol. 26, No 2 (33)

guwihu dwdwuwlwihu thnfuwuntunieinitu, b Gupwnpynid £, np unnh htu-
pwjhu ghwbjhpubipp upwu ninnnpnnud GU- wpni: <wyjuwu ophuwynd
hGupwjhu ghwnbijhputipp hhdp Gu nwnunid, np «hudbint dwdwuwly» thnfuw-
uniunygyniuu puywiyh hppl hnyhu wdhu, pwugh <wjwunwund gnpbup
hhduwlwunw wyn dwdwuwy £ hwuntwuncd:

2.3 YGugwnwywnpnygniip nnwbu dwdwbwlwhwipywsd

Lhubny Jwnuowlwu nbpun’ hbphwph dwuphtu hwwny £ uwl dw-
dwuwyh wwwybpnudp Yugwnwywpnipjwu wwnq tpbnypgutipp dhon-
gny: Mwuwnnidwjhu dwup' hbphwenu, opp pwdwuynud E puwn nunbtijhpp
punniubnt hwwnywdubiph: 6y pwup np dwdwgnygny dwdwuwyh swih-
dwu ubpuwjhu nwpwpunye dhongubipp Yhpwnbih sh tinti, Yeugunh Yuw-
plunpwagnyu  hpwnwpénieniututipp Yhpwnyty Gu pppl dwdwuwlwihu
gnighsuip, npnup £ hptiug hGpehu nwnpaéb| Gu thnfuwuniunipniuubn:

1.When he arrived, he found that they were at dinner, and several neighboring

families with them in the great hall /Ashliman, The three advices which the

king with the red soles gave to his son, 2013-2022/.

2. Tng op Ytnuh, by Yn innfuw, dby gbuwu wwplyht dpp

wynhu: Bdwpp Jwpuy' uunpuwu /£d< 10, Ywdhe onhy Yp noub,

1967: 449/

3. dwdwhwpp pptipniwy dwdp pwint Jwhippht quihu w pwagwnphu

Ywusnid /Lwhwuwwpnbwug, Swnuhly wiuwkp, 1882: 20/:

Lgjw ophuwyubipnd' at dinner, Guph Jwpupn, prinnuwy dwdp puwgnt
Ywhiphti: wpinwhwjnnieiniuubpp dwdwuwwihtu thnfjuwuncuniyeyniuutin
tu: ' pphurwtwywu, U hwwywu htphwpubpnud hwdwfu Gu hwunh-
wnw dwdwuwlwihu ginfuwuniungyniuubph ophuwlubp' wpunwhw)wn-
Jwsd Ybpwynip punniubint dwdwuwlwdhongny' 1, 2: Gppnpn opphuwynud
hnqunp Sdhuwlwpgp npwbu dwdwuwyh gnighs £ «Gwnupy whuwbpp»
htiphwenud htpnup pwgwynph dnuin £ qunuwd Gytintignt ghotipdw quiugh
hustiint dwdwuwlywhwunywoénwd: Ujuntin dwdwuwyp hwjbguwywpgynd k
quugh hustnt wpwpnnuywpgny: Unwpbjwlwu Gytinbgnt wunuwywn-
ghtu hwdwdwyu' Gpbynwu quugp husnd £ dwjpwdnuinhg wnwy: Upup
dwjp £ dwnund 5:00-7:00 puywd dwdwuwlwhwindwdnwd, nwunp bu-
pwnpynu £, np htipnup pwqwynph dnunn qunud £ htug wyn dwdwuwyw-
hwwnyjwonid:

Wu Gupwfudpnud npwnpnipjwt Gu wpdwuh twl wjuwhuh ophtuwy-
utip, npintin dwdwuwyp hwybgwywpgynd £ utunwipu judpht ywwnlw-
unn pwnwdebpph Yhpwnnyejwdp: Unnpl nhwnwpytup pppunwtwywu
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htiphwehg ytipgyws Gpynt npwq, npuntin uuntun wpunwhwjnnn pwnbipp
thnfuwphunwd Gu dwdwuwywihu pupwgphu:

1. I myself was the first that met them; and by thy hand, oh, King of Eirinn,

and by my hand, were it free, if I was not in a somewhat harder case, when the

steak was coming out of me, than I am to-night under thy mercy, with a hope

to get out /Campbell, The tale of Conal Crovi, 1890: 138/.

2.When the men who were above had filled themselves full of meat and drink,

it was then that the king thought of sending word down for Conal Crovi to tell

a tale /Campbell, The tale of Conal Crovi, 1890: 133/.

Lhiphwpeh htpnuph hwdwp pwqwynph nnnpdniRjwup uwywubint dw-
dwuwwhwwnywdp wjnpwu b nddwp sk. uw hp Yywupnd niubgb) £ wyb-
(h dwup opbtip, npnup thnfuwujwuwpwp ubpywjwgynd Gu utunwihu pw-
nny (the steak was coming out of me): Uju wpwnwhwjwnnipjniup gpbipt hw-
dwpdbip £ hwjbptu hbnlyw) nwpadwdphtu' dhup pbpwip pwy' swpswnby,
punaynwibigly (hwdwdwiu <pwsjw Ubwnjwiuph dwdwbwlwlhg hwyng (Gqyp
pwgwippwlwt pwnwpwbp): Uulwiu wugltptund the steak was coming
out of me wpnwhuwjinnentup nwpdqwédp sk: <wonpn oppuwynid meat b
drink uuunwjhtu dhwynpubpp dwdwuwyh punipwaghsubip Gu: Lnpubip Lnp-
yhhu ubiwnb] Ehu wuwutwgnd: Wuwbn bw uwywunid tp pwgwynph nnnp-
dnyjwup: Lnpyht wuwutwagndnid dunwd | wjupwt, dhusk pwqwynpp L
upw npnhubipp hwgbunw Gu duny U tudhspny (had filled themselves full of
meat and drink): Uhwju npwuhg htivin Gu Ywusnid Lnpdhpu: Ywpnn Gup
Gupwnpt|, np Lnpubip Lnpyhht nnipu Bu wusnd Gpbynjwu, pwuh np dp-
up U fudhspp wytih hwéwtu gnpdwdynwd Gu pupeppph dwdwuwy:

b wwppbpnginiu ppprnwuwlwuh’ hwyywywu hbphwpubpn hw-
dwfu dwdwuwyhtu wunpwnwnuwihu ogunwagnpdynwd £ hwg pwnp:

— Qbjuhu ku uwph gnjup, Euwnbin hptip hwwn nnywin Yuwu, dey L db

dtpd niupu: <phdh Lu nnwnbpp ppuwd Yknupu, hwgh dwpigp wypunh

Enuh op h’Gjupu hwg nunbu: Hne Ykppwu,— Ypub,— En nndunbipp

pnyn Ypwy Yp Junh, En Ypwyh dpw npwsd £ 06 dbud duyw wnhtd’

En wnudh dbgp ofuinp hwwn osfuwp Yw |pgwd, Ykthtu op En nnywn

wnbpp h’Glupu nuntiu /<d< 4, \pn-wp, 1963: 54/

Uwph gifupt wwpnn nbbipt wppuwunw tu dhwju hwgh Jwpup (dw-
dwuwl): <bphwpnwd huwnwy sh ugynud, b np dwdhu Gu wppuwund,
uwlwju hwuwgwlwu thnpdhg Gupwnpynd k, np funupt wnwynunyuw,
Ytiuopyw U bptynh dwuhu E: Npwnpnigjwu £ wpdwuh hwg vuunwihu
pwnh Yhpwnniginiup: <wjng dowynyenid, htimbwpwp W hwywlywu dn-
nnynnwlwu htiphweutipnw hwéwfuwnbw § hwg pwnh Yhpwnnieginiup
npwbu uuniun punniutiint dwdwuwywdhongh wpwnwhwjnnyentu (upw
dnwnwynp hwdwnpdtipp wug|tptunud meals pwnu k), pwugh hwjh hwdwnp
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hwgu puywynid & ppple gnjnigywit hhdp, U hwy hpwlwuniejwu dte ny dh
nintiun wnwug hwgh sh dwunnigynud: «Pwlunnwynp ninw» hwjyulwu
htphwehg pbpdwd oppuwynd’ dwdwuwlu wpunwhwynynid § uuunwihu
hhdp ntutignn nwp&dywdpny:

Sppnp En Epyne pulipu hwapduwu hpwtg Gpyhpu Eppwint, wnphly
wnunn wntu puwy,— Ulup dGup hpwp htwn pbinubpn wn nt hwg Gup
Ytinty, dbp Eu dtyb| puybppu, wunywsd huspn nwpny Yeub, op pnnubup
puwnbin fubtiné nu wnpww, nt dGup pudwtu thwnph hwuwd tppwup dbp
wubipp /4d< 4, Pwfunwynp wnnw, 1963: 160/:

Pwnph hwuwd tpynt pulybpubpp s6u ngnud pnnub pwgwynphg
nshus sunwgwd hpbtiug pulybipnop: Lpwup wugjwiht wunpwnwaé tu Yw-
wwnnd wn nt hwg Gup Lant; nwpdywdpny, npp upwuwynwd £ ubipn pw-
pywdnipyniu wub) (Cwjtiptu nwpdwdpubtiph punwpdwy pwgwunpwlwu
pwnwpwt): twpdjwoéph hdwuwnp uuunwihtu hhdphg npnawyhnptiu hb-
nwgwd £, pwg funppnid tupdwpynwd U uttinwihu thnfuwuntuntegyniun,
npnug dhongny htphwpnd wunpwnwnd § Yuunwpynd wugjuih dh dw-
dwuwlwhwwnywsdh, npp hwgbigwsd k tinkp pwpbywdwlywu hwpwpbpne-
pintuutinny:

2.4 Punipywti Gplunyptubnp nnwbu dwdwbwl

Unwudhu htiwmwppppnipntu £ ubipluwjwgunud twb dwdwuwlywhwun-
qwéh wywwybipnwip punipjwu tiplinypubipny:

1. When lateness came (in the evening), and when he took (them) home they

had not much milk, the place was so bare, and his meat and drink was but

spare this night /Campbell, The sea-maiden, 1890: 76/.

2. The sheep and goat browsed on the steep sides of the Fan; the cows strayed

amongst the rocks and boulders; rain and sunshine came and passed away.

But all were unheeded by the youth, so impelled by love was he /Folk -tales of

the British Isles, The lady of Llyan y fan Fach, 1987: 83/.

3. Epnud Gu Eenid, swwnt nu phsu Uuwinod ghuy’dh dkoh npwnh dniep

Ypw w hwubinid /Lwhwuwwpnbiwug, Nuyk dnyp, 1882: 30/:

4. Unwiowp' nbn jhu nt dmipp spwdwbnuwd, tu dwpnp Jbp w Yeunwd

nbund’ $npp dhohgp dp uwngh aku w quwih

/Lwhwuwwpnbwug, Unpwih hkphwpen, 1882: 47/:

Ptipqwd oppuwyubinnud lateness gnjulwup dwdwuwwjhu Ggpnype sk,
pwig nwh opyw wywpy vpwuwyniginiup (hwdwdwju CD-h), W puptp-
gnnh dnun duwynpnud t Gp&lynih wwunybpwgnid: Lnyu dElUwpwunient-
up nup uwb Gppnpn oppuwyh dnyep pwnp: Lhubiing ghotpdw punipw-
gphsubphg' dnye pwnp hwywlwu hbphwpubpnd hwéwfu Yhpwnynud §
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thnfuwujwuwpwp: Gpypnpn oppuwynwd punijwu tiplnyputinh hhpwww-
Ynwp (rain and sunshine came and passed away - wudplp W wpuh onnwip)
wwwhnynd £ wwpyw, wdphuutiph, Gplwp dwdwuwlywhwnywsdh wu-
gnud: Nwagpwy & uwl snppnpn oppuwyh' jhu ne dnipp spwdwbinuud wp-
wmwhwjwnnigintup, np nwihu £ wnowdninoh wwuwybpwynp uwpwghpp:
Lbipyuwjwgywd oppuwyubpnud Yw twlb thnfuwpbpnigjwu b thnfuwuntunt-
pjwu hwlwdwdwuwYyjw Yhpwnnipiniu: Punypjwu Gplunypubipp (lateness,
rain and sunshine, dni@) hwunbtiu Gu quihu opyw, nwpjw dwdwuwyh thn-
fuwptu, b wn dwdwuwlu b wpunwwwwnybpynwd £ npwbiu pwpdynn
untpjywn (came, came and passed, Ypw w hwubinid, spwdwbtiniwo):

2.5 (Gwquiynpnipyniip npwbiu dwdwtiul

dnnnypnwlwu hbphwpeutipnd tpptidu pwqwynph U upw pwgwyn-
pnjwt dwdwuwlwopowuh Yywjwynsdwdp ubuynd £ ywwnndh ulyw-
pwannueniup: Niwlunhpp Ywd puptingnnp, hp htupwihu ghwntijhputinhg
Glutiiny, hwulwuntd £, np ywuwnnwp 2uwn htinwynp wugjwih dwuhu L:

In the reign of the famous King Edward III there was a little boy called Dick

Whittington, whose father and mother died when he was very young /English

Fairy Tales, Whittington and His Cat, 1890: 167/.

dbpnugwy U ppphrnwtwywt, U hwwywu hbphwpubph uyuywdp-
ubipnud Wwwndwlwu ppwywu YEpwywpubph pwquynpnipyniuutpp dwdw-
uwlwjhu hnfuwuniunyeyniuttp Bu: bpwlwu wwwndwlwu Yepwwnhp' En-
qwpn Gppnpnh, hppwwnwydwdp pynd k, pE ywwwnwp ppwlwi hwunb-
ph onipe £ hynwidbne: Uwuwju uw dh hGwwppphp huwp E: Uuwgnnp,
wwundwywu dwdwuwyp ugbiiny, wyulwind t, np niulunhpp Yhwywwnw
uywpwapynn hpwnwpdniginiuttiph 6odwpwnwghnyejwup: Ugbhu, win
wqnbignieiniut nidtinugutiint hwdwp hGpnup ubpywjwgynd £ wudtuw-
untuny (Dick Whittington): <pduwlwuntd wuduwunwtuubiph pungpyndp hb-
phwputnnd htug wju dhinnwiu niuh:

Lwonpn ophuwynwd  wywwndwlwu ppwywu YGpwwph hnfuwptu
wnwuwbijwywu htpnuph pwgwynpnipyniut £ dwdwuwlwihu thnfuwunt-
unieniu:

When good King Arthur reigned, there lived near the Land's End of England,

in the county of Cornwall, a farmer who had one only son called Jack (English

Fairy Tales, Jack the Giant-Killer, 1890: 99).

Uuwgnnp hbphwpep ufunw £ hunwly dwdwuwlwopowuny U awpnt-
uwynd £ npnawyh hpwnwpénipiniuutiph uywpwagpnudp: GebE uwfunpn
ophuwyp YtGpwpbpnwd Ep 2w htinwydnp ppwlwtu wugjwiht, wwyw wju
ophuwynud htug Upenip pwgwynph (wnwuwbjwywu pwqwynn) wuywu
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Yhpwnnipjwdp wuwgnnp wwwunpwuwnd  wuppwlwu hpwnwpdniejniu-
ubip nwuyunnpbniu:

Cwjywlwu hbphwpubpu wnwuduwund Gu pphunnwuwlwuhg npw-
uny, np hwy dnnnypnwywu htiphweutipnwd hwghy b huwpwynp £ hwu-
nhwb| hpwlwt wwndwhwl Yepwwpubph pwgwynpniginiutbiph Yhpw-
nnyRjwdp dwdwuwywihu thnfuwuniunyeniuutipp: <wjywlywu dnnnypnw-
Ywu htiphwputipnd utipwnjwsd Gu hhduwlwund dunwgwdhu pwaqwynp-
ubiph Ywd hofjuwuubiph wunwubp:

Mnny pwaquwynph opny tpynt gpybg Ywwptu /Ld< 10, Oulyh wpuw,

1967: 235/:

dbipnugw| opptwynwd Mnny pwquynph opny wpunwhwjinniiniup
dwdwuwlwihtu thnfuwuniuniginiu £ Uwywju hwy hpwlwunigjwu dbg
Mnny wunwuny pwaqwynp sh Gnb|, 13-pn nwpnwd Mnny wunwuny hojuw L
tnb /UYypuingwt, Uwhwljwu, 2011: 40/: Uw bu dGY wy| huwp £ wuwgnnh
Ynndhg: Lw Ywpdbu pL thnpénw Lt hpwlwunyejwu wywwnlbp untindt,
pwjg dhlunyu dwdwuwly ns wynpwu £ dodwpwwgh wnbnGynipiniuny
wquwuwunud £ hpbu ywwnwuluwuwnynipiniupg:

Wuwhuny, dwuwshnuywu |tgupwuntgjwu npnyputipny ntunwduw-
upptind ppprnwtwywu b hwywywu hbphwpubpnud dwdwuwyh hw)b-
gwlywpgwynpnwip, hwugnd tup wju Ggpwlwgniejwu, np htphwpenid
dwdwuwyp gbipwquugwwbu wpunwhwjnynd t thnfuwpbpnipniuutipny
U thnfuwuniunyeyniuutipny: Lwuh np htiphwend wdbku hus yepwgulywu k
U dunwgwdhu, syw hunwy wuduwynpwsd Ytpwwn, nbin b dwdwuwy,
htiinmbwpwnp htiphwpend dwdwuwyht wunpwnwpd £ Juuwpynd dbé
dwuwdp dwuwsnnuwu Yunwwwnpubipny: dwdwuwyp wpnwwwnybip-
ynw £ wjuwyhuh hwwnlwupoubpny, npnup punpng tu owpdynn unipjtiy-
whu, wnwpwdnipjwup W wnwplwihu: b wwppbipnyegntu thnfuwptinni-
pPjwl' hwulwgwlwu hnfuwuniunypgniuu wybih (wju wwpwsdnd niuh hb-
phwpeh dwupnwi: Fw jwju Yphpwnnigintup hbphwpeh wwwnwp nwpé-
unud £ wybh wpunwhwjnhs bW wwnybpwynp: dwdwuwyh wpnmwhwjnnt-
Up wywunwlwu wnubph, Yeugwnwywpnigjuu, gninuntnbuwlwu
gnpénwubinijwl, punijwu Gpunypubph, pwgwynpnipniuutiph, uuunw-
Jhu pwnwdpbppht Wwwnywunn tgnnyputpny puwy funpe st wju dwu-
phu: Wu dhwynpubiph Yppwnniginiut hpple dwdwuwyh wpnwhwjndwu
gnighsutip pbplu pwgwunpynw £ upwuny, np npwup Ywaqdb] Gu huopjw
hwupniejwu Ytugwnh wupwdwubih dwup W wju wdbup wpwwgnindp
wbuunwd Gup huwgnyu ujnidbubipnud:
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*Cnnwdnud ubipwnywd Gu ophuwlubip, npnup ptipdwsd tu Etywnpn-

Uwjhu snbidwpwuhg (Eotipp wnlw sGuU): Cinbidwpwuh hwywpwagpnidp
ufubi| £ wibppywgh pwuwhwywp W gpnn %+ Ughdwup: <wywpwagpnidp
owpniuwlwlwu punyp £ Ypnid:
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J. MAJATSH — Konyenmyanuzayus epemeHu 6 OpUMAHCKUX U APMAHCKUX
HapoOHBIX CKa3Kax: memagopa u memonumus. — B cratbe mpencraBieHa
KOHIIENTYaJIM3alys BPEMECHH ITOCPEICTBOM METOHHMHUHU M MeTadOpbl B OPUTAHCKUX U
apMsHCKHX cKa3kax. Cka3ka Kak 0Opa3HbIA ¥ BRIMBIIUICHHBIA TEKCT COICPIKHUT B ceOe
HEKOTOPBIC aCIIEKThl OECCO3HATEIILHOrO U 00Pa3HOrO BOCIPOU3BEICHUS U CUUTACTCS
LIEHHBIM MaTepUajIoM Ul HAYYHOI'O UCCIIEA0BAHMUS.

HccnenoBanue OpUTAHCKUAX M apMSHCKHX CKa30K MOKA3bIBACT, UTO a0CTPaKTHOE
MOHATHE BpeMeHH MeTa(OpHU3UPYETCs B KAUeCTBE CyObEKTa, MPOCTPAHCTBA U OOBEKTA.
bonee Toro, B KauecTBE METOHMMHUU B JKaHpPE HApPOJHOM CKa3KM IIUPOKO
UCTIONB3YIOTCS  OOpSIbI, OBIT, CEIBCKOXO3SHUCTBEHHAs JEATEIBHOCTh, IPHPOIHBIE
SIBJICHUS, IPOJYKThI IUTAHUS U HAa3BaHUs LIapCTB.

Knroueevle cnosa: KOrHUTHBHAS JIMHI'BUCTHKA, KOHICHTYaJIbHAA MeTaq)opa,
KOHLCITYyaJlbHast  MCETOHHMMMUS, KOHLCHUTYaJIU3alus, KOTHUTUBHBIE MCXAaHU3MBbI,
HapoJHas CKa3Ka
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L. MADATYAN - Conceptualization of Time in British and Armenian Folk
Tales: Metaphor and Metonymy. — The paper deals with the conceptualization of time
with metonymies and metaphors in British and Armenian folk tales. Folk tale text as an
imaginative and fictitious phenomenon carries some vivid aspects of unconscious and
is considered to be a valuable material for linguistic research.

The examples under analysis illustrate that in both British and Armenian folk tales
the abstract concept of time is metaphorized as subject, space, and object. Moreover,
the study shows that rituals, lifestyles, agricultural activities, natural phenomena, food
products, and names of kingdoms are widely used as metonymies in the folk tale genre.

Key words: cognitive linguistics, conceptual metaphor, conceptual metonymy,
conceptualization, cognitive mechanisms, folk tale
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INTEGRATING ELEMENTS OF AMERICAN CULTURE
IN ESP CLASSES

The present paper reflects on the importance of cultural awareness in ESP classes
and suggests incorporating some cultural elements of American studies into the course
of teaching English. To explore the depth of the student’s familiarity with the culture of
the target language, a survey was conducted among the students of different
departments at Yerevan State University. The paper also suggests introducing a series
of classes on American culture, which will complement the core ESP class and give the
learners an opportunity to enrich their knowledge of the culture of a country that has
the largest English-speaking population.

Key words: American culture, teaching, American studies, cultural awareness,
ESP

Over the past decades, the knowledge of the English language has been of
paramount importance for all the spheres of our activities be it science, politics, or
business. Though English is taught as a foreign language at schools and
universities in non-English-speaking countries and there is an extensive number of
teaching methods and techniques, both teachers and learners encounter difficulties
in the course. The majority of learners does not apply the language outside a formal
environment and seldom use it as a language of informal communication on daily
basis. At the same time, most courses focus on teaching language rules and systems
paying no or very little attention to the cultural specifics, which usually restricts
and hinders a full perception of the language. Most teaching methods use various
innovative techniques to promote listening, reading, writing, speaking, vocabulary,
and grammar, as well as fluency and intelligibility. Even though at the end of the
course students usually master to great extent all of the mentioned skills, they may
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still experience difficulties in their communication with a native speaker or
understanding an authentic piece of literary work. This may be caused by their lack
of knowledge of the customs and values of the target culture. From this
perspective, culture-based lessons will give students an opportunity to understand
the prevalent social axioms and basic beliefs that guide the development of the
target language.

ESP courses in their turn are planned to meet the specified needs of the learner
within the frames of particular occupations, and thus, they target the language
appropriate to those activities in lexis, discourse, and semantics /Strevens, 1988/.
This means that students have limited opportunities to increase their knowledge in
culture during an ESP class, and the introduction of cultural themes and related
areas of studies in a form of supplementary material will benefit students and
contribute to the overall increase of cultural awareness necessary to develop a good
command of the language out of the occupational area.

In this respect, the integration of American studies can make a significant
contribution to ESP classes, since they comprise a broad understanding of American
history, structures, and institutions, represent the art and literature of diverse cultural
groups, and can be applied as an effective technique to create a mental image of the
target language to enhance the learning process. Besides, while studying American
culture students get acquainted with concepts upon which lies American philosophy.
Overall, being a complex interdisciplinary field of social sciences American studies
focuses on the concept of the cultural aspect, and the incorporation of some elements
of American studies in the general program of ESP and ESL classes will produce
positive outcomes and help to hone English language skills.

It is commonly stated that while teaching a foreign language we also teach its
culture and the acquisition of the former presupposes a mechanical acquisition of the
latter. Numerous studies trace the relationship between language and culture. In the
course of studying a foreign language, our cultural knowledge is often limited to
standard information about the cultural aspects of the target language such as major
celebrations, historical events, or forms of greetings. Even if the learners master the
language and succeed in speaking the language like natives, they do not share with
them the same communication value owing to the lack of cultural awareness. A full
and in-depth understanding of the language can be reached if a wider scope of
cultural aspects is viewed to provide a profound background of cultural knowledge,
which goes beyond a standard perception of culture, and includes knowledge of arts
and music, history, literature, politics, sports, and geography of the target language.
As Ellis states, the effective use of language learning strategies and techniques results
in better achievement of language fluency /Ellis, 1997/.

Durham and Kellner believe that in order to properly interpret and understand
the culture, it needs to be situated within the social context of production and

60



UtN1huU/METHODOLOGY

reception in which the culture is consumed /Durham, Kellner, 2006/. Nevertheless,
it is not always possible to provide an appropriate environment to practice the
language in its natural environment. It is from this perspective that broader and all-
encompassing knowledge of different aspects and topics on history, geography,
literature, and arts, which are the constituent ingredients of the culture, should be
studied and incorporated in the course of teaching a foreign language.

Obviously, American culture, known for being one of the most diverse ones
and having the largest English-speaking population, has a decisive role in molding
an image of the language itself. Though the United States is not the only country
where English is spoken, most English language learners find it appealing to learn
about American culture, partially owing to the media content and the exposure to
such famous American companies as KFC and McDonald’s or TV shows and TV
series. At the same time, English language learners get an inaccurate or incomplete
picture of the culture, mostly relying solely on the information they receive from
the media. The stereotypes that have been shaped thanks to movies, shows, music,
and celebrities by no means reveal the rich American culture the introduction of
which can be both challenging and intriguing and can significantly contribute to the
student’s proficiency. It is also of crucial significance to draw attention to the fact
that US culture is a part of American culture, as students often tend to view
anything that is American as something exclusively and undeniably belonging to
the USA. American culture is diverse and twisted and is often referred to as a
“melting pot of different cultures” which makes the whole process of learning
American culture even more adventurous and engaging.

Survey Results

The primary aim of the survey was to investigate to what extent the students
are aware of American culture. The online questionnaire with cultural components
was instrumental in collecting data and was administered among 80 undergraduate
students at five departments of Yerevan State University, including the department
of European Languages and Communication, where the students major in English,
and the departments of International Relations, Political Science, Public
Administration, and Oriental Studies where English is studied for specific
purposes. The questionnaire was divided into two sections containing multiple-
choice questions and open-ended questions. The questions addressed the history,
culture, geography, politics, and sports of the USA. Overall, the questionnaire
comprised 30 questions of which the first section included 25 short questions such
as “What was the name of the Pilgrims’ ship?”, “What’s the largest ancestry
with two

b

group in the US?”, or “Lost Generation" refers to a group of ...
optional answers and 5 open-ended questions.

’
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The answers to the first 25 questions of the survey fall into three categories.
About 70% of the respondents chose the correct option to 15 questions, while only
half of the participants knew the right answer to 7 questions. Finally, the majority
of the respondents over 80% were unaware of the remaining 4 questions.

Most students failed to mention when Thanksgiving is celebrated or what the
most popular US sport is. It is worth mentioning that almost all the participants
irrespective of their department were well aware of what date the 4 of July is or
what the red and white stripes on the American flag symbolize. The students of the
department of International Relations, Political Science, and Public Administration
gave the most accurate answers to questions related to political or historical events
such as the date of the Cuban Missile Crisis or who founded the Peace Corps, due
to their familiarity with the topics. Half of the respondents confused Mount
Rushmore with a lake, demonstrating their lack of knowledge of US geography.

The following table illustrates the most frequent responses to 5 open-ended
questions of the survey, the choice of which is probably influenced by abundant
media content and sources about the US.

What US landmarks do you know? the Grand Canyon, the Golden Gate
Bridge, Mount Rushmore, the Empire
State Building, the Hollywood Sign,

the Statue of Liberty

What popular US holidays and
celebrations can you mention?

Halloween, the Day of Independence,
Thanksgiving, Christmas

What is the most popular American
food?

Burgers, Hamburgers, Fast Food,
Donuts,
Hot Dog

What are basic American values?

Freedom, Equality, Justice, Dollar,
Democracy, Tolerance, Liberty, Big
Opportunities

What is the first image that comes to
your mind when speaking about the
USA?

Good life, Money, Freedom, the
Statue of Liberty, Donald Trump,
Barack Obama, Rich Life, New York,
Netflix
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Of particular interest is the answer “good asphalt” which one of the
respondents probably associated with the image of the USA as a country with high-
quality roads, which in its turn is subconsciously associated with a developed
infrastructure, and, thus, with a strong economy.

Culture Teaching Activities in an ESP Class

Students may have various perspectives and background knowledge on
different aspects of American culture and related areas in an ESP class. Teaching
American culture means teaching literature, arts, music, sport, politics, history,
geography, and much more. English learners, however, may lack familiarity with
the content conveying information on U.S. governmental processes, political terms,
historical concepts, events and figures, and geographical place names. One of the
common problems students encounter is reading and pronouncing geographical and
historical names and place names and events in the target language, which, in its
turn, negatively contributes to the development of four language skills. Having
insufficient knowledge in US geography, learners often get confused when they
come across place names and doubt whether those are rivers, mountains, or other
types of proper names. Languagewise, Chicago and Michigan are the two most
frequently mispronounced locations. In addition, students have little or no
knowledge about the types of climate, terrain, and flora and fauna of the US, as
well as weather conditions, which may require special terminology. Thus, topics
related to American history and geography may pose challenges not only for the
student but also for the teacher in the language classroom. However, a well-thought
set of strategies and techniques may be quite instrumental and ease the process of
perception.

To develop basic knowledge of American culture activities encompassing
additional materials in cultural areas will help to organize the class in a more
resourceful and productive way bridging the cultural gap and giving the learners a
better feel of the country, and thus a better understanding of how the language
functions. As a part of complementary teaching, ample resources and materials
such as fact-finding sheets, videos, group presentations, and interviews may be
applied.

As the fields to be explored are diverse, so are the teaching activities.
Irrespective of the field to be covered, the teacher should always bear in mind that
the set of classes is of complementary character and has to decide on the duration
of the activity, which can be up to a 20-minute class as a part of the main class. It is
recommended that a thorough lesson plan be designed to have the supplementary
material fit well into the lesson. US history and geography are full of facts and
terms, and names, and memorizing them will require plenty of effort. The
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following in-class activities can be helpful to get students acquainted with the most
important and intriguing historical topics of the country, as well as geographical
place names and climatic conditions and terms.

Activity 1: Matchmaking Race

Level: Pre-intermediate-Advanced

Duration: 5-10 minutes

Format: Group work

Preparation: None

Procedures: Provide students with names of historical figures, events and
dates printed on pieces of paper. Ask the students to work in groups by finding and
matching the right halves. The group that finishes first wins the race.

The same activity can be adjusted for covering the geography of the United
States, when introducing states and their capitals, or climatic zones and weather
conditions.

A short video clip on flora and fauna will demonstrate the diverse and rich US
nature.

Activity 2: Let’s Explore US Nature

Level: Pre-intermediate-Advanced

Duration: 5-10 minutes

Format: Group work

Preparation: None

Procedures: Watch the video on the US nature and ask students to write down
as many words and terms as they manage to hear. Watch the video for the second
time. Hand out the worksheets containing the terms and their definitions. Ask the
students to work in groups of four to match the terms with their definitions. After
the groups have completed the worksheets discuss the results.

The following activity can be instrumental in a class of Economics and
Politics.

Activity 3: How Much Do You Know About US Politics and the Economy?

Level: All levels

Duration: 10-15 minutes

Format: Individual

Preparation: None

Procedures: Ask your students to write down any term, concept, phenomenon,
or name related to the politics and/or economy of the United States. Time the
activity respective to the language level of the students.

One of the students has to read out the notes while others compare and read
out their own set of words if they are different. On the completion of the activity,
the teacher addresses those names and terms that students want to learn more
about.
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Activity 4: Music Is Art and Art Is Who We Are

Level: Pre-intermediate-Advanced

Duration: 5-10 minutes

Format: Individual/Group work

Preparation: Prior to the class, ask your students to surf the net and find
information on the most popular musical instruments and genres of music and art
and present them during the class.

Procedures: Students may demonstrate pictures of the instruments and
compare them with the national instruments of students. The best way to introduce
music genres is to play some pieces.

As far as integrating US literature into the ESP classes, is concerned, any list
should include “The Great Gatsby” by Fitzgerald since the novel helps to project a
better perception of the American dream exposing students to its values and
beliefs.

Activity 5: Reading Is a Treasure

Level: Pre-intermediate-Advanced

Duration: 20-25 minutes

Format: Individual/Group work/Pair work

Preparation: Preliminary reading.

Procedures: Ask your students to work in groups and summaries the novel in
a form of a mind map to illustrate the development and main ideas. Next, ask the
students to work in pairs individually and examine two opposite characters of the
novel, the protagonist and the antagonist. Discuss the novel with the students and
ask them to voice their opinion.

Ask the students what books of American literature they have read. At the end
of the class, offer the class a list of novels and poems in American literature for
further reading.

Finally, a class covering US places of interest in each state will give the
learners an opportunity to learn more than the general and standardized information
about the country and have a deeper perspective on what the US can offer them as
tourists. The lesson is structured in an interactive mode where students act as
guides introducing facts and stories about historical places and other US sights.
Visual tools will make “the tour” more impressive.

Activity 6: Guided Tour

Level: Pre-intermediate-Advanced
Duration: 5-10 minutes

Format: Group work
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Preparation: Assign US famous landmarks as a research project. The students
then have to work in pairs and prepare information on the sights of two or three
states depending on the number of students.

Procedures: Ask the students to create short videos showing the landmark. In
turns, students working in pairs guide the rest of the group introducing them to the
sights and interesting facts.

At the end of the cultural class to help students understand the academic
vocabulary offer a list of further reading activities and watching documentaries to
develop a better understanding of the material.

Recommendations and Conclusions

As English language proficiency is becoming critical in all spheres of our
life, integrating cultural aspects with the language-learning process in class will
facilitate the process of learning itself motivating the learners and at the same
time will broaden their mindset and perspectives. A complete understanding and
mastery of the language are only possible when the cultural context is present. A
series of discussions and interviews with the students at Yerevan State
University identify that most learners find studying culture an inseparable and
mandatory part of learning the target language. Background knowledge of
different fields and conceptualization of ideas, beliefs, and customs alleviates
and at the same time fosters the process of mastering the language.

To raise the students’ cultural awareness, we recommend applying a series of
culture instruction classes on American culture as supplementary material that
comprise the following fields:

» US History and Geography (include information on important dates,
places, events, and figures)

» American Arts, Music, and Sport (include information on popular art
forms, genres of music, and instruments; names of sports and facilities)

» American Literature ( include information about famous poets and writers,
and outstanding literary pieces)

» US Politics and Economics (include names of political parties, figures, and
actors; terms in politics and economics; main US industries)

Knowing the history, economic and political structures, customs, and
traditions of the target language country as well as customary manners of
behaviour will help students master the language, avoid embarrassing situations,
and feel more confident.
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OF ECONOMICS: FROM EXPERIMENT TO RESULTS

The paper demonstrates the findings of the experimental study into the efficiency
of blended learning when teaching English for Special Purposes to students applying
miscellaneous online tools and platforms in the teaching process, as well as analyzes
how best to apply these methods and techniques to achieve success and engage
students in the lessons with more beneficial and interest-provoking activities.

The study was conducted among first-year students studying in their bachelor’s
degree program, during the first semester by previously testing their initial knowledge
of English via a diagnostic test and later, after some lessons held, a set of formative
assessments (tests) were carried out to discover how effective blended learning was
and if they improved their knowledge after the installation of this learning modality.

The results showed that the knowledge improved and increased substantially in
the experimental group where blended learning methods were applied, while the
control group based on traditional teaching methods had comparatively little progress.

Key words: blended learning, online tools, online platforms, efficiency, language
skills, evaluation, mode of teaching

Blended learning has been around since the 20" century, but gained popularity
and significance all over the world after COVID-19 pandemic hit all countries
including Armenia. Some educators prefer a traditional, face-to-face mode of
instruction, some prefer completely online teaching modality, while others consider
blended learning as the most beneficial and preferable mode of instruction
especially in teaching foreign languages. Although these new media, online
collaboration tools, learning management systems, and online platforms can create
undesirable issues for many educators to embrace the current situation, yet dozens
of lecturers were happy to shift to blended learning modality, immerse in the online
and virtual reality to offer better-organized courses with multiple tools to their
learners.

However, this seemed to be the greatest issue for many lecturers and teachers,
who had some basic computer knowledge of online platforms and resources which
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were not sufficient to conduct the teaching process, and the necessity to transform
teaching materials from paper form into online resources and digitization of
lectures was an initial shock for these professionals. They also had to familiarize
themselves with video conferences or had to know Learning Management Systems,
websites that could assist in the teaching process. They had to make their lectures
more efficient, motivate themselves and their students in this new ‘normal’ reality,
which was still foggy. Lecturers also desperately needed the motivation to organize
their lessons as efficiently as they had been during traditional classroom teaching.

Traditional classroom practice used to dominate teaching at different
educational institutions and would have stayed as such if COVID-19 had not
changed the rules of the game. The pandemic posed new challenges and made
educational institutions work under strict conditions and adopt contingent decisions
that would benefit beneficiaries and would not deprive employees of their work
routine. The solution came in the form of a completely online mode of teaching,
which became a nightmare for many educators and educational institutions. Many
educators had to struggle with low computer literacy and had to adapt to online
teaching platforms to deliver their lessons. These new teaching techniques (remote
teaching model) and media of online collaboration have led us to new issues and
challenges to be embraced by educators and lecturers throughout the web and in
the entire world. The issues include but are not limited to methodology choice,
instructional continuity, behavioral issues, choice of educational materials etc. This
shift to online teaching, the necessity to translate the teaching expertise into a new
teaching modality, the forced immersion and resistance of some educators to use
technological advances has their own effect on the ways the online learning in
HEIs will develop /Torgomyan, 2020: 180/.

The online learning environments afford the opportunity to shift the role of
instructors from “delivering” to “listening and supporting” /Doubler, Grisham,
Paget, 2003/.

Instructors nowadays have to adapt their teaching materials for online
education as they have faced the problems of digitization of textbooks, printed
handouts, or tests. Siemens encourages teachers to consider what elements are
required in any learning environment and what corollary tools exist online:

e Have a place for learner expression (blog/portfolio/emails).

e Have a place for content interaction (which LMSs/Learning Management
Systems have) /Siemens, 2004/.

Later on, after 2020, the year that posed huge challenges and created
uncertainties in the sphere of education, let alone the other sectors of any country’s
functioning, university leadership, the academic staff, and students had to rise to
this challenge by attending classes two weeks online and two weeks offline and
apply all their knowledge and skills to overcome the new difficulties and not to be
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hurt by this whirl about. In Armenia, some institutions (including ASUE) shifted to
the blended form of learning after the pandemic hit the world.

Blended learning as a notion started its existence long before COVID-19
pandemic shook the foundations of everything around the world, but it revived its
functioning and operations after the spread of the pandemic in different countries.
Many scholars and scientists have contributed to giving the precise definition of
blended learning but nothing has turned out to be a universal definition so far that
will finally indicate its true essence due to the new teaching modality.

Here is one of the definitions born in the University of Calgary: “The
integration of face-to-face and online learning to help enhance the classroom
experience and extend learning through the innovative use of information and
communications technology. Blended strategies enhance student engagement and
learning through online activities to the course curriculum, and improve
effectiveness and efficiencies by reducing lecture time” /University of Calgary,
2008: 6/. This definition demonstrates what is considered to be blended learning
while extensively using communication technology, but which resources should be
used to facilitate the work of the lecturers are not fully clarified, hence we further
explored other definitions, and the next one that caught our attention was the
following. The Sloan Consortium defines blended courses as “A course that blends
online and face-to-face delivery: substantial proportion (30 to 79%) of the content
is delivered online, typically uses online discussions, and typically has some face-
to-face meetings, with the remaining portion of the course content delivered by
face-to-face instruction or other non-web-based methods, such as paper textbooks”
/Allen, Seaman, Garrett, 2007/.

These two definitions do not frame the notion of blended learning from the
point of view of pedagogy, teaching modality and best practices, they are just
statements about the facts of blended learning. We had to identify what we wanted
to achieve during blended learning practices and highlight its real value for
educators and the efficiency it can have for the language acquisition of the learners.
We still went on researching other scientists’ ideas and found out what Dziuban,
Hartman and Moskal in a research brief for EDUCAUSE entitled “Blended
Learning” had noted: “Blended learning should be viewed as a pedagogical
approach that combines the effectiveness and socialization opportunities of the
classroom with the technologically enhanced active learning possibilities of the
online environment, rather than a ratio of delivery modalities. In other words,
blended learning should be approached not merely as a temporal construct, but
rather as a fundamental redesign of the instructional model” /Dziuban, Hartman,
Moskal, 2004: 3/.

We could even go further by mentioning that blended learning could break the
constraints of learning space and time allowing learners to study at their workplace,
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in the transport, on the way to and from somewhere and devote as much time as
they find sufficient for this or that discipline or according to time available for
studies. Thereby, self-paced learning could make the learning process more
efficient than before.

We tried to gain some insights into the coinage of the term “blended learning”.
The origin of the term “blended learning” is generally traced back to a 1999 press
release by EPIC learning in Atlanta, Friesen pointed out that from the outset the
term had been plagued by ambiguity and then concluded: “Blended learning, in
other words, is almost any combination of technologies, pedagogies and even job
tasks. It includes some of the oldest mechanical media (e.g. film) and theories of
learning (e.g. behaviorism), as well as the newest” /Friesen, 2019/.

As we can see, scientists are still trying to find the best definition for this
relatively new teaching and learning modality and we hope to contribute to its
creation and popularization in the future.

Although there are many other definitions, we mainly concentrate on the
above-mentioned ones as they describe this process more or less completely and
thoroughly although there are many gaps to fill in later on.

To address the main objectives and goals of our current research, we applied
the following techniques and analytical tools:

- Statistical analysis

- Online and offline research and experiment

- Mix of comparative and experimental analyses.

It was of utmost importance to analyze blended learning from its outset, to
find the best combination of online and offline teaching modalities. The analysis
revolved around the consecutive usage of online and offline modes of teaching, and
how to apply them interchangeably while achieving better performance of learners
in their everyday learning routine.

Being teachers and instructors, we always try to study the best practices
existing in the world and adapt our teaching resources and methods for the benefit
of our learners, as their success and progress are the result of mutual work, that of
teachers and students.

While conducting the research, we came across some online platforms which
offer not only great functionality and toolkit but also have internal statistical
analysis tools that facilitate data collection on students’ performance in online
settings or while doing homework or tasks online. They also enhance the
functionality design of teaching tasks. It is invaluable in terms of assessment and
learning outcomes.

We conducted a comparative analysis of online platforms and resources to
find the best ones for our blended teaching experiment and offered them to the
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experimental group of students and according to the obtained results, highlighted
the best ones to be constantly used.

Finally, the experimental analysis helped us see the progress of the students
during their studies. A diagnostic test was previously given to them, then during
the term, they took three more tests and the results of the tests were demonstrated
on the diagram thus showing which groups had made considerable progress during
the term and which ones had no progress or little of it.

The focus of our research is on teaching English as a Foreign Language at the
Armenian State University of Economics (ASUE). At the beginning of the
lockdown, we had only an online mode of teaching and the whole process was
organized by us rather efficiently and the results were very good because of the
usage of various online tools and platforms. Later our university leadership
transferred to the blended mode of learning which was not completely the one we
have defined as blended learning because during this process our lecturers used
online technologies and participated in online lessons, although, based on blended
learning principles, they should have recorded their lectures and shared via online
platforms. If we pay attention to the definition popularized by Clayton Christensen
Institute that emphasizes an “element of student control over time, place, path
and/or pace in the online portion of the blend as well as the importance of
integrated instruction between the online and face-to-face modalities /Horn, Staker,
2014/, we applied another strategy where lecturers were always present during
online and offline settings. We can argue about its efficiency or inefficiency, but
this was the effect of the initial shock of the new reality and new ideology.

Afterwards, we decided to achieve better outcomes by applying both online
and offline settings implementing the methods of blended learning.

We can state that this method opened a new teaching horizon and shifted the
teaching paradigm from traditional to ultra-modern, online, blended, or any other
mix of teaching.

We conducted an experiment to evaluate how best to use the blended mode
(online resources and offline setting) to achieve the best results in teaching English
for Special Purposes, but this strategy can be used in teaching any discipline or
subject, although our main focus is English.

Let us introduce the groups of students who participated in the experiment.
The first group majoring in ‘Actuarial and Financial Mathematics’ started their
education in blended learning modality and the other group majoring in
“Information Technology” studied English in the traditional classroom. The test
which aimed at checking the knowledge of business vocabulary was identical in
both groups and the results were nearly the same: there were up to a median of
43% correct answers.
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Picture 1 demonstrates a sample of the diagnostic test given to the
experimental group, where the multiple choice format was used to check the
business vocabulary of the students on www.bakpax.com, whereas the control
group was provided with the same test but in the paper-based form.

We designed the test on www.bakpax.com and shared it with the students
from the experimental group so that they could enter the website and complete the
test meanwhile getting accustomed to using online resources. The given website
enabled us to allocate some minutes to complete it. Based on the results of the
diagnostic test which gave us a comprehensive understanding of the gaps existing
in our students’ knowledge of Business English the focus of teaching shifted to the
words and expressions which should be activated during our classes. We did not
grade this test but mostly assessed it according to the percentage of correct
answers. In this case, students were not interested in cheating as they understood
that this showed their current knowledge and the problem of cheating disappeared,
and this worked well.

After comparing some very result-oriented websites, we distinguished some
websites that offered different toolkits and divided them according to our needs and
language skills necessary to develop speaking, listening, reading, and writing skills.
We concentrated on the following platforms extensively used during the
experiment. After every face-to-face lesson, we wanted to enhance their knowledge
of the topic, so we registered our students on several websites, namely
www.freshgrade.com, www.bakpax.com, www.nearpod.com as well as used some
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boards for online discussions such as www.conceptboard.com and
www.dotstorming.com and during online lessons we used online collaboration and
competition tools like www.kahoot.com and www.quizziz.com.

We also considered it important for the students to have an online portfolio
and understand their progress without asking us for their results or progress
information all the time. For this reason, the website www.freshgrade.com offered
the best solution where we could upload any assignment for our students, create
classrooms for them and assign tasks for them to complete. The results of their
work were visible to the lecturer who assessed them using the criteria previously
defined for this or that task and the grade was visible to both the students and the
lecturers. We could deliver the content, employ various approaches and methods,
and keep the students under observation to gain better results. In this way, after
each assignment, the students could see their progress and what was necessary to
improve to get higher grades or identify weak points of their comprehensive
knowledge to work later on. This also enabled us to focus on difficulties the
students had faced in developing their language skills and direct the teaching
process to fill in the knowledge gaps of the learners. The website allowed sending
immediate feedback on the completed assignment so that the students could see the
teacher’s comments and assessment and later improve all the weak points
mentioned by the teacher.

s | connect

Added by Milena M
Sat Oct 30 2021 - 11:25 PM

Activity 1,2.3,4,5:

—_ = * v O ¢

7 COf

English as a Second Language =
Excellent

Kristina Torgomyan
Oct 31, 2021 at 2:25 AM

Milena, | totally like your work, u r extrermely
creative

Picture 2: Image of the assignment completed by the student:
www.freshgrade.com
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We assigned the students their homework by previously downloading the
assignment and writing the instructions on how to complete the work and send it
back to us via the same platform.

No matter how overloaded they were, students completed the assignments set
with great enthusiasm, willingness and motivation. These factors greatly
contributed to the positive attitude to the learning process and language acquisition.
There are situations when students are shy to ask the lecturers to explain the
unclear moments during offline lessons as they will be misjudged by their peers so
these websites with the possibility to send and receive instant feedback will
tremendously assist such students to acquire better knowledge and improve their
skills, and the lecturers will have more opportunities to help and see the result of
their industrious work.

The next online platform that is extremely interesting and efficient for blended
learning is www.nearpod.com. The website allowed us to prepare complete lessons
taking into account all the language skills to be improved by the students. The
website also enabled us to prepare lessons embedded by tests and quizzes that were
an effective option for us to check the overall understanding of the lesson. This was
a real discovery for us to organize colorful, engaging, and motivating lessons and
activities. The lecturer could create a complete lesson there, including all language
skills and even more: activities could also include online dashboards with online
collaboration, listening activities with different types of assignments, such as
multiple choice, open question, true/false statements that made the listening not
just listening, but listening for information, analysis, and understanding. This
undoubtedly developed students’ attention to what they listened to. Lecturers could
also make assignments in the form of readings followed by activities such as
quizzes, games, simulations, writing, paraphrasing, anything the lecturer
considered appropriate to design. The whole lesson was the own work of the
lecturers, any activity was authored by them and they could guide the lesson
according to the needs of particular groups of students or even one student
depending on his/her needs and level of motivation. We could write dozens of
pages about this online platform, but we would like to share the link and visual
representation would be more beneficial than hundreds of words written. The most
useful tool on this website was that the lecturer could get the report on the
performance of the groups of students, who participated in the lesson, either online
during the lesson, or at home, at their own pace. This kept the lecturer on the pulse
of students, and students were always immersed in English no matter the time of
the day. This was a good solution for the lecturers who led their students to keep on
the same wavelength during the whole year and not only during lessons at
universities.
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Picture 3 demonstrates the graphical representation of the report on the
work of students on www.nearpod.com.

Here the students wrote their names and participated in the listening activity
by choosing the right answer based on the listening video. So the lecturer could
also monitor the success and progress of the students as well as their weak points.

We conducted our research during the first term of the 2021/2022 academic
year, by previously diagnosing the level of English competency in two groups.
After every two units of the textbook as well as online lessons organized for the
experimental group, we tested the acquisition of the material to check their
progress and in order to have more accurate results for both the experimental and
control groups, we decided to conduct paper-based tests in the classroom during
their lesson time. In this way, we tried to create equal conditions for both groups to
objectively evaluate their progress. Overall, we conducted one diagnostic test and
three progress tests and the results were somehow surprising as the group with
blended learning (Actuarial and Financial Mathematics) demonstrated better
knowledge and results during the tests. They increased their language competency
from the lowest median of 34% (diagnostic test result) up to the highest 85% (final
test result) which is the result of the mutual work of the lecturer and the students.
The group with traditional classroom teaching (Information Technology specialty)
increased their competence from median of 42% (diagnostic test result) up to 66%
(final test result). We can highlight the fact that blended learning classroom
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increased the median by 51%, whereas traditional classroom — only by 24%.
Results speak louder than any definitions or expectations of educators. The
percentage ratio was based on the correct answers given by the students.

Test results for the control and
experimental group

90%
80%

70%
. —
60%

50% D
40% —

30%
20%

10%
0%

Diagnostictest Test 1 Test 2 Test 3

== |nformation technology, control group

Actuarial and Financial mathematics, experimental group

Diagram 1 — graphical representation of the test results and analysis of
the groups participating in the experiment.

Concerning the other online platforms, namely www.dotstorming.com, and
www.conceptboard.com, they are perfect online tools for online communication,
exchange of ideas, peer chats, creativity developing skills and language skills
enrichment. The groups usually get an invitation from the lecturer to join the board
and start the discussion, and the topics chosen are based on the corresponding unit
from the textbook already considered during the face-to-face lesson but with
further developments and exchange of ideas and suggestions made by the lecturer
to the students. We would also like to identify the possibility of
www.conceptboard.com that also enabled us to embed a video from any website
for the listening activities and to make discussions more lively and engaging.
Students agreed or disagreed with the ideas presented in the video and shared with
us. This tool is unavailable on www.dotstorming.com.
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Picture 4: This is the illustration of the online collaboration and
communication between the lecturer and the students from the experimental
group on “Banking Industry” (Unit 8) /Harutyunyan, 2019: 82/ held online,
via www.dotstorming.com.

Some people would doubt whether to use blended learning or not, however,
according to the results of our research and experiment, we have identified the
main points of the advantages of choosing this mode of teaching.

1. Although lecturers spend more time during this teaching modality, result-
oriented lecturers can use it for their benefit. They will engage their students as the
students will be completely immersed in the English atmosphere, not only because
of the lecturer but the interest, fun and novelty that online platforms and resources
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offer together with virtual reality and the possibility of using different gadgets that
have become an inseparable part of modern generations.

2. All the websites we have introduced in the current analysis of the research
and experiment are perfect for teaching goals and objectives and we should not pay
much attention to one of its drawbacks — time devoted to online platforms and
lesson developments — as the results can be promising, engaging and motivating.
One more peculiarity is that in the course of online lesson development, lecturers
also have fun and are fully engaged in the process. The challenge is double-sided
and has an effect on both educators and students. This will involve every student in
the learning process as they get interested in something new offered to them.

3. This watershed moment of the transfer to blended mode will become a
trigger for better classroom management, on how to improve the quality of online
and offline lessons, how to correctly allocate time for them, when to organize
online instruction, and when — offline. This is completely the responsibility of
lecturers. We can integrate IT organically into our teaching atmosphere and setting
and cultivate students’ English abilities.

Results of our research allow us to state that blended learning, if used
efficiently, improves English language knowledge and acquisition even after the
first semester at the university, with meeting just once a week. But the possibility
to engage students in English atmosphere throughout the week reaps its results in
the form of mutual work.
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BUILDING THE CULTURE OF ACADEMIC INTEGRITY
IN AN ESP CLASSROOM

The culture of academic integrity is not strongly developed in the Armenian
educational context, which has a direct impact on the quality of education in the
country. This paper raises some important questions concerning academic
environment in Armenian schools and universities and the factors leading to academic
dishonesty. It considers specific cases of cheating, plagiarism and facilitation in an
ESP classroom (namely, Political English) and proposes steps to potentially counter
the issue.

Key words: academic integrity, academic dishonesty, plagiarism, EFL, ESP

Being an educator has always been complex work as it involves not only
teaching an academic subject to individuals of different age, background, ability
and motivation, but also guiding them how to obtain and develop knowledge and
skills. Additionally, in the view of recent information technology advancements it
has become increasingly demanding to teach learners’ ethics and help students
assimilate the culture of academic honesty. It is especially true of school and
university education in post-Soviet republics, where academic integrity has never
been particularly highlighted by education authorities. In the meantime, although in
Western countries the issue of cheating and plagiarism has been in the limelight for
a long time, it has only been mitigated but not eradicated so far. Considerable
research has been conducted on the nature, causes and prevention of academic
dishonesty. In the real classroom, however, combating dishonesty seems easier said
than done.

This paper aims to raise some important questions relating to academic
environment in Armenia. Drawing from the first-hand experience, it considers
some striking instances of academic dishonesty encountered in teaching English for
Specific Purposes (namely, Political English) at the university level, as well as
reflects on the underlying causes of this widespread phenomenon. The article also
proposes skill- and task-based strategies that might reduce academic dishonesty in
an EFL/ESP class and promote academic ethics on the whole.
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Defining academic dishonesty

What is academic dishonesty? In general and simple terms, it refers to any
dishonest act in academic settings. What particular acts it comprises may vary
among educational institutions depending on their policies /https://bit.ly/39Zwh8z/.
In this paper, I will focus on three of the five most commonly acknowledged types
of academic dishonesty /Correa, 2011: 66/, namely, cheating, plagiarism and
facilitation, which occur most frequently during my experience of teaching
political English to university students.

Each of these types is a complex phenomenon per se. For example, cheating
refers to secretly using reference sources (cheat sheets, textbooks, dictionaries,
online translators, internet sites, text messages, other people) and technology
(mobiles, apps, ear-phones) to aid at the exams and with class’home assignments.
Whether any other dishonest acts committed for academic benefit should be
considered cheating is a matter of individual approach. What I mean here is
students making handy excuses for their unpreparedness, bargaining for an
undeserved grade by stirring the examiner’s pity. Dictionary definitions of ‘cheat’
and ‘cheating’ clarify this point. According to Oxford Learner’s Dictionaries, the
verb to cheat means “to trick someone or make them believe something that is not
true” and “to act in a dishonest way in order to gain an advantage, especially in a
game, a competition, an exam, etc.” /https://bit.ly/3yN1qVe6/. Cambridge
Dictionary formulates it as “to behave in a dishonest way in order to get what you
want” /https://bit.1y/3yl2Z6x/.Vocabulary.com defines cheating as “a deception for
profit to yourself” /https://bit.ly/3aGa3bS/. Thus, cheating involves a wide range of
dishonest acts and is rightly used as a synonym for academic dishonesty by many
scholars /Correa, 2011: 66/.

The other two types are equally multifaceted. Plagiarism is generally defined
as using another person’s works and ideas as one’s own, partially or completely,
but it involves far more than just copying them. In fact, in its elaborate forms
plagiarism also means paraphrasing the original or translating it into another
language without referencing /Idem: 66-67/. Copying from other students,
generally with their permission, can be viewed as plagiarizing as well.

Facilitation in its broad sense refers to helping to cheat. It can involve other
people’s voluntary help, such as sharing ideas and knowledge, prompting correct
answers, producing a piece of written work for other people on a paid or unpaid
basis, as well as teachers’ involuntary agreement to admit the falsified tests and
plagiarized papers.

From the above definitions it follows that cheating can also be viewed as a
broader term involving both plagiarism and facilitation, despite the distinct
difference between the three terms.
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Prerequisites to cheating

Let us now consider some manifestations of academic dishonesty in primary
and secondary education, as well as factors contributing to it. The primitive form of
cheating at junior levels includes copying homework and test answers from a
classmate, whispering/prompting the right answers to each other and using cheat
sheets. Both the pupil ‘offering help’ (facilitator) and the one using it are
considered to be cheating. In addition, parents sometimes do the homework for
their children for the best of motives, or they may hire a private tutor who, instead
of enhancing the kid’s knowledge in the subject he or she is struggling through,
unscrupulously ‘dictates’ the ready-made homework to him/her. Moreover, some
school teachers have recently adopted a ‘novel assignment’ for young learners — to
write about popular heroes, scientists, actors, and so on from the internet (without
instilling the ethic of using information resources correctly). All these instances
testify that the culture of academic integrity is undeveloped and unpopular in this
country. Some parents, let alone their children, cheat unconsciously not realizing
what irreparable harm this can do; others cheat because ‘everybody else does’, it is
a common phenomenon and no one gets penalized for it. In turn, tutors often
promote, or facilitate, cheating because it takes less effort than to explain to lazy or
hard-to-teach pupils.

Apart from ignorance, ‘unintentional’ cheating /Idem: 77/ in academic settings
in Armenia may be the direct result of our cultural heritage. For instance, the
tendency to plagiarize instead of creating authentic pieces of writing arises from
suppression of individuality and discouragement of initiative in the Soviet period.
In post-Soviet countries today “pressure and over control at educational institutions
deprives the students of the necessary self-confidence” /Mekhakyan, 2018: 4/.
Many teachers require at the exams that the theories should be presented exactly as
they are formulated in the textbooks; any improvisation or deviation results in a
lower grade. In many cases students are still discouraged from challenging
conventional thinking.

Alternatively, the habit of prompting at the lessons, exchanging cheat sheets
and sharing ideas during tests may originate from our collectivistic trait of helping
each other. This characteristic is surprisingly blended with the individualistic desire
to outdo each other — students strive to score high at the exams (as well as stand out
in class) in order to qualify for a discounted tuition fee. This creates unhealthy
competition, especially among mediocre students who fall short of the highest
grades and, therefore, have to resort to exerting moral pressure on examiners or
cheat otherwise.

Today, the availability of smart phones, various apps and the free Internet
connection enable cheating at unprecedented levels. Schoolchildren and university
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students alike not only duplicate test answers secretly exchanging text messages
with their classmates but also copy ready-made model essays, project works and
course papers from the Internet claiming the work as their own. Thence appear
identical essays, comments, translations, summaries since the sources used happen
to be the same. It is more than evident to the teacher or examiner that plagiarism
has taken place. Still, no punitive or remedial measures are enacted.

Recent studies and surveys on academic dishonesty in Armenia, as well as in
other post-Soviet republics /Milovanovitch et al., 2015; HERB, 2018/, have
revealed a broad range of additional factors contributing to development of various
forms of “educational corruption”. Among them are insufficient institutional
control, dependence of university budget on the students’ fees, poor student and
teacher motivation /Hovhannisyan, 2018: 8; Milovanovitch et al., 2015: 81-86,
100-102/, parental pressure on children for high marks /Milovanovitch et al., 2015:
13/, outdated study programmes and excessive loading /Idem: 91/. In this context,
it is hardly feasible to eliminate academic dishonesty unless its primary
contributing factors are eliminated first.

Peculiarities of cheating in an ESP classroom

In addition to the aforesaid prerequisites to violating academic integrity,
cheating in a foreign language classroom is triggered by very specific conditions,
such as the necessity to produce and receive ideas in a language other than the
mother tongue. The requirements for English proficiency in Armenia are more
stringent than ever, but increasingly more university entrants fall short of mastering
the language at the required level.

At the Faculty of International Relations, Yerevan State University, and the
Faculty of World Politics, Moscow State University Yerevan Branch, one of the
major subjects taught is English for Specific Purposes, namely, English for Politics.
This intermediate to upper-intermediate/low advanced course covers such activities
as summarizing and commenting on professional reading passages, speech and
essay writing, reporting on, discussing and analyzing political phenomena and
events, designing leaflets and party manifestos, interpreting/translating/rendering
sentences and news articles from Armenian/Russian into English and vice versa,
listening/video-viewing and further discussion of topic-related content, reinforcing
grammar and vocabulary, to name just a few. For effective learning and acquisition
to take place through the aforesaid assignments, students need a good command of
the language, creativity, time management skills and willingness to develop one’s
knowledge and abilities through independent efforts. However, professional texts
are preferably crammed, translation practice is done through online machine
translators, presentations are completely read from the slides, model essays are
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copied and pasted from the Internet or, at best, produced in the native language and
then translated with the help of parents, siblings, tutors, who know the language
well. As a result, most students can hardly develop a deep knowledge of political
English. After all, most of these resources are readily available on the World Wide
Web, and it is only natural for the students to be tempted to make use of them.

What are the unique contributors to these fraudulent acts in an ESP
classroom? Here are the most frequent reasons I have encountered in my work: 1)
poor background knowledge of general English on which to build professional
lingo; 2) inadequate understanding of the subject matter; 3) insufficient grammar
and vocabulary; 4) inability to express independent thoughts orally or put ideas on
paper (mostly due to language difficulties); 5) existence of tempting online
translators; 6) laziness and reluctance to demonstrate honest endeavour; 7) lack of
time.

Sadly, the biggest challenge is that today too many students get admitted to
universities without proper prior EFL preparation. Here is a typical subsequent
scenario. In order to handle an ESP reading assignment, freshmen have to cope
with a triple task — to comprehend the unfamiliar professional topic written in an
insufficiently mastered language loaded with professional terms. Further, the
reading passage is to be summarized and discussed in class (rather than learnt by
rote without getting to the bottom of the topic). In turn, poor grammar and
vocabulary (including professional terms and collocations) hinder the ability to talk
or write independently on a professional issue. Few students choose to overcome
this deficiency by making proper use of dictionaries; instead, the majority opts for
handy online translators, which can do the whole work in seconds. In case of essay
writing, at best, machine translation comes as an ‘honest’ alternative to plagiarizing
sample essays from the internet. The uniqueness of such essays cannot even be
checked by Antiplagiarism software. Armenian students frankly admit they have
composed their work in Armenian first and then translated it through the google
translator or with relatives’ help. They do believe they have produced their own
piece of writing and there is no element of cheating.

How to tackle the issue?

Regrettably, some professors often turn a blind eye to students’ dishonesty
thus becoming facilitators of acts of cheating and plagiarism themselves. Many of
us warn our students that dishonesty will result in a failing grade but eventually we
do not resort to that ‘tough’ measure. We may claim to use Antiplagiarism software
to check the authenticity of students’ written works but then we find it more
comforting to make no reckoning of their ‘little deceit’. We choose to bluff and our
students realize this, which makes it practically impossible to combat the issue. In
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the words of Hovhannisyan, “one of the main factors that make cheating and
plagiarism possible is lack of control and detection means, as well as the at-
mosphere of impunity” /Hovhannisyan, 2018: &/.

However, let us be realistic. In Armenia most (EFL/ESP) teachers, including
myself, will refuse to assume the role of a ‘hangman’ single-handedly. Contrasted
with their all-permissive colleagues, they will be at a disadvantage. Only education
authorities or the administration of particular schools and universities are in power
to introduce and enforce official policies and regulations on academic conduct,
which will be observed by all professors and, subsequently, by students. It should
be made clear that the use of any unauthorized aid and the seemingly innocent,
kind, ‘motherly’, or even ‘philanthropic’ acts of facilitation constitute an offence
and will be punished; otherwise, the cheating habits are certain to develop in the
future into more serious ‘thefts’, such as stealing someone’s intellectual property
for financial gains.

While this standard seems to be a long-term perspective in this country, ESP
teachers have to adopt the tried-and-tested methods from Western practices as well
as elaborate novel ways to deal with each particular case on an individual basis,
considering the specificity of the Armenian culture. For example, depriving adult
learners of their smart phones in the classroom day by day may sound like a
violation of human rights to a Western student, but in Armenia this tough measure
would most probably produce a remarkable effect.

Nonetheless, the Western academic experience shows that even harsh
institutional punishment methods are not a panacea and do not work miracles.
Giving one cheater a failing grade or dismissing him/her from school may deter
other students from temptation to cheat; yet the problem will not be eliminated
altogether. In view of the ignorance of Armenian students as to academic integrity,
such measures will hardly teach them an important moral lesson. Therefore, the
first and vital step on part of an EFL/ESP teacher should be to introduce and clarify
to university freshmen the concept of academic dishonesty with its most manifest
types and harmful impacts, raise the awareness of cheating and plagiarism not only
as acts of stealing other people’s ideas but also as self-deception. Generating
students’ motivation to avoid dishonest behaviour and maintain it throughout their
studies and future career paths should be the teacher’s main goal.

One strategy to familiarize students with the concept of academic dishonesty
that I have developed over the last few years is to give them a brief questionnaire
or a quiz including questions about their preliminary idea of academic integrity,
why they should be academically honest, how honest they were at school, etc. The
multiple answer format of the questionnaire (including an independent answer
choice) allows expanding the scope of answers beyond the suggested ones. Here
are example questions to demonstrate the point:
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What does academic dishonesty mean to you?

a) Lying to parents about your grades

b) Copying homework from a course mate

¢) Having other people write your essay

d) Asking your teacher for more detailed explanation about the subject
e) Other:

Why do you think you should be academically honest?
a) To get good knowledge

b) To get high grades

¢) To impress your course mates and teachers

d) To succeed in life

e) Other:

The questions and answers should be formulated in simple English for easy
comprehension. In case some of the freshmen still experience difficulty
understanding the language, a similar survey can be offered in Armenian/Russian.
The goal at this point is to set the stage for productive (honest) work ahead rather
than teach a foreign language. Then the students’ answers are analyzed and
discussed together, followed by a more detailed dialogue about academic ethics
and integrity.

After the students have got some insights into the issue at question, it is time
for the teacher to establish a general policy on cheating. The policy should detail
the rules of fair competition and honest behaviour in the classroom and the
assessment strategies in case of violations. At the freshmen level we can afford to
be relatively mild, but not too tolerant, because, as my experience demonstrates,
most students tend to take advantage of the teacher’s high tolerance in the future.
In other words, we should use soft or even smart power to have a lasting impact on
our students’ attitude to studies.

An interesting experiment which I tried last year was designing a policy in
collaboration with senior students (who are relatively mature). The students, as the
policy makers, appeared to submit to their own rules more willingly than in case
the rules were imposed on them.

Admittedly, however, having an unofficial (a single teacher’s) policy is not
enough to foster an honest academic culture. Enthusiastic at first, later students
start comparing their ‘difficult’ conditions with a ‘more favourable’ situation in
other groups, combined with the increased workload and shortage of time, and their
initial willingness to avoid cheating is replaced with the temptation to take a
shortcut to their goals. Therefore, ESP teachers should also work out general as
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well as skill- and assignment-based strategies to help improve students’ morale and
promote honest behaviour in class.

Some helpful general methods are as follows:

e Adapt the task to the learners’ ability and interests. For instance, allow
weak students to prepare a smaller portion of the task.

e Avoid reproaching or giving a failing grade to students who cheated (in
case of freshmen). Instead, explain the problem and give them a chance to replay
the scenario next time. They will have to redo the task until the desired outcome is
reached without cheating.

e Encourage fair competition by avoiding grading on a daily basis. Students
often cheat because high grades at finals will lower their tuition fee. Have them
learn for the sake of learning, not for grades.

e Teach how to work with dictionaries. Whether printed or online,
dictionaries can be of long-term benefit if used correctly.

o Create conditions for pair, team and group work but make sure the weak
students do not ‘free ride’.

An alternative approach to conventional pair work is to channel the learners’
collectivist characteristic of helping each other in the right course by encouraging
knowledgeable students to help their struggling fellows with out-of-class
preparation rather than be their cheat pals in class. For example, in many Western
countries, despite their individualist culture, talented students are engaged in peer
tutoring, i.e. providing free academic help to fellow students. They get paid for
their activity, so the students who need help cannot make an excuse about their
inability to afford a tutor. While this approach can only be applied at an
institutional level, 1 propose using another popular type of peer mediation.
Grouping a strong and a weak student from the same class will enable the strong
one not only to help a peer but also enhance his/her own knowledge and skills
through teaching; in turn, the weak student will get a personalized aid and will not
lose face before the teacher and other peers. The teacher can choose to award
incentives for the strong students who effectively assume responsibility for their
‘beneficiaries’. This is not about the pair work where each participant has their
independent share of work to do, but about specific results that one can induce the
other to achieve. A potential drawback of this method is that the ‘tutors’ might
have to rob themselves of extra time, which could be invested in their own
extracurricular development if they were freed from this duty; moreover, the
weaker ones may turn out to be an unmanageable task for the former, and hence
neither of them will be at advantage.

As for task- and skill-based methods, I recommend taking the following
approaches.
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1) To promote integrity in both speaking and writing assignments:

o let students practise finishing sentences (both orally and in written form),

o guide the talk/discussion and the essay with a list of key phrases and/or
questions,

e assess the initiative and originality without focusing on grammatical or
vocabulary inaccuracies,

e give students freedom to choose and create, encourage them to be different
producing their own peculiar stories, observations, sharing their own experiences
and fantasies.

2) To promote essay and comment writing:

o initially teach the rules of essay/comment writing as well as the methods of
avoiding plagiarism (referencing, quoting, paraphrasing),

e temporarily reduce the task to drawing up a plan during the lesson. Save
the plan for future reference. The students can finish writing at home, but they
should follow the initial plan (at least broadly).

o guide the writing with a gap completion task,

o let students finish an essay rather than produce a whole new one,

e try to specify the task to prevent copying from online sources,

o let students express their ideas on the issue orally before writing. Take
notes of each student’s ideas. If the lesson is in the online format, it can be
recorded so all the students’ ideas will be documented. At this stage it is purposeful
to discourage any change of ideas/plans when putting the essay on paper.

e encourage joint writing in class (through process writing or peer work). In
process writing, grammar mistakes can be corrected and explained as they occur.
Provide no assessment, as the main goal is to boost the writers’ self-confidence and
determination to write on their own.

3) To promote effective talks, reports, presentations and speeches:

e assign simple independent talks on the topics of genuine interest and
encourage students to have their own say rather than borrow others’ opinions
/Karapetyan, 2020: 78/,

e get all the students in the class to ask the speaker follow-up questions.
Break the stereotype of harming their peers by eliciting additional answers from
them. Explain that in this way they contribute to the advancement of their
knowledge and skills.

4) To promote classroom discussion of a reading passage and prevent
cramming:

o let students ask each other questions on the passage and answer them in
their own words,

e encourage students to summarize the passage using their own words,
instead of cutting ‘unnecessary sentences’ and learning the rest of the passage by
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rote, as a result of which students develop a bad habit of repeating (stealing) the
content from previously memorized texts. Initially, allow summarizing in written
form; further require oral summaries.

5) To promote independent listening/video-viewing:

o listen in class to prevent reading from the audio scripts/subtitles,

o for listening as a home assignment, teach how to use audio scripts/subtitles
for the betterment of the listening skill,

e let students summarize the passage.

6) To promote independent translation or rendering:

o let paired students simulate interpreting to their partner,

e watch rather than read news stories in Armenian/Russian and render the
content into English,

¢ in the sentence translation task, have students provide at least two variants
of translation for each sentence,

o let students do translation/rendering tasks in class providing they have
submitted their phones beforehand. Otherwise, the phones are literally at students’
fingertips ready to help them out and show them ‘to the best advantage’.

Needless to say, both general and specific methods will be optimal in small
classes up to 15 students at most. To address these challenges by doing most
activities in class and demonstrating individual approach to students is unviable in
a larger classroom.

To sum up, it will be most expedient if primary and secondary schools take
the responsibility for laying the foundations for academic honesty, which will assist
students in their further studies in higher educational institutions. Otherwise,
university freshmen and even sophomores do not realize which actions in the
academic settings can be referred to as cheating, and getting them to display
integrity at this level may become a daunting task. Admittedly, we cannot expect
all our learners to eventually adopt an honest approach to studies, but we can at
least target a few conscientious ones who do care about quality education and their
own successful future.
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U. WUPrUNGES3UL - UywnbEdhwlwt wqbynipyuwt dywlnyph duunn-
pnudp «UtqipGup hunpniy bwunpuwlupny» nuuwydwunbim pupwgpnid.
- Uywnbdhwywu wquynigjwu dowlynyep hwjwywu nwpngubpnd b pni-
htpnw pwywywuwswih qupgugwd sk, husu ninnuyhnpbu wgnnud £ Gpypp
Ypeniejwu npwyh Jpw: <nnjwénd nhunwpyynd Bu hwjwywu Yppwlwu
ninpuind wnyw  dowynyphu  YyGpwpbpnn npn2  hhduwhwpgbp b wyw-
ntdhwlwu wuwquynipjwup  npnnn gnpdnuubp:  LbpYwjwgynd  Gu
wugtpbup hwwnny uwwwwyubph hwdwp nwuptpwghtu hwunhwnn wyw-
ntdhwlwu wuwquynigywu npnawyh nbwpbp W npwug hwnpwhwpdwu
Gnwuwyubin:

Pwbwgh pwnbp. wlwnbdhwlwu wquynieniu,  wlwntdhwywu

wuwquyntpntl, gpwagnnnieiniu, wugiptup npwbu onwn (kgnt, wug|bptup
hwuwnnyy twywwnwyubiph hwdwp
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M. KAPAIIETSIH — ®@opmuposanue Kyabmypwl axademuueckoi 000poco-
6eCIHOCIU HA YPOKAX AHZIUIICKO20 A3bIKA O1a cheyuanvnuvlx yenei. — Kynptypa
aKaJIEeMHUYECKON YECTHOCTH NAJIEKO HE Pa3BUTa B apMSHCKHX IIKOJIAX U BY3aX, YTO
HAMpPSMYIO BIHSIET HA Ka4eCTBO 00pa3oBaHUs B cTpaHe. B IaHHOI cTaThe paccMaTpu-
BalOTCsS HEKOTOpbIE BaKHEHIIME BOMPOCHI OTHOCHUTEIBHO KYyJIbTYpHI B 0Opa3oBa-
TenpHON cdepe u (akrTopsl, BemylMe K akKaIeMHYECKON HEeJoOpOCOBECTHOCTH. B
CTaThe MPEJCTABJICHB KOHKPETHBIC CIydad aKaJIeMHUYEeCKOW HeZOOpPOCOBECTHOCTH Ha
YpPOKax aHTJIMHACKOTO s3bIKa [UIS CIICHUANBHBIX LeJIel U MPeAIaratoTcs ASHCTBHSA IO ee
MPEAOTBPAIICHHUIO.

Knrouessle cnosa: akanemmdeckas 100pOCOBECTHOCTh, aKaJeMU4ecKas HeIo0po-
COBECTHOCTD, IJIarvaT, aHIJIMHCKUNA A3bIK KaK WHOCTPAHHBIN, aHTJIUNCKUN SA3BIK IS
CHelyaJIbHBIX IeNei
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hluwtu HUI3UL
Gplwuph wbypwlwt hwdwuwpw

<uLNMrMULHUL [FUrQUULNME3UL UNULSLU3PL
LYY PLEML N HULWUUYUL UL UkfNaLENe

Unyt hnndwép bdppywd b hwonpnwlwl pwnpqdwbnysjwl wnwbgpuyht
futinpptipht b nwuwdwindwb dbpnnbbpht: Wb niumdbwuppnid £ hweonp-
nwlwt pwpgduwinyewl wnwbdiwhwipynyniubibpp' pttineywt wnbbiny
pwngUwbwpwinyaywt ninpph ywppbn Jwubiwg intibph Ynndhg wnweow-
npywé pbuneinibtibnt ni dnipignidulipp: ®onpd £ wpdmd J6p hwaby dypw-
ynp wyli gnpénnnyyniiiinp, npntip wplinh Gu nbGund pwbwynp pwpqdw-
bnipyni quipwiptihu, pbswbu bwl dwipptiwtipby wyt funsptinnipipp npnbig
puwnguwbpsp pwpdmd b wyn pwpn gnpéplipwgh dwdwbwly: Lutingsjwt Gu
wnbynmid  hwonpnwlwt  pwpgdwinpywt nwuwdwindwt  JGennubpt
nwqdwdwpnygniutipp, npntip juwyt Yyhpwnnd mbGl: Lephuywgynid G bwli
dp pwpp tnp dnipgnidubn U Juipdniggnibbip, npntip  Ghboypwglbt
hwgnpnwlwt pupgdwlsh Jbpwuwppwuypdwt gnpépbpwgp U |bpghtpu
bghtutt hwdwwwipwupuwt hdipnyginibtipny: dwnpdnipynibubntl ptiupppyuw s
o' Gutind . Qmp wnweownpwé dnnbihg, npp Gepluywgtmd Eowyl
hhdbwlwt gnpénnnypyniiibpp, npnbg Jpw pwpgdwipsp Swpumd £ pp
dywiynn Fubpghwt:

Pwbwgh pwnbp. hwonpnwlwt pwpgdwinyenil, dywydnp gnpdnnni-

pynibtln, dywynp Eubipghw, pwbwynp pwpgdwish Jepwwwippwugind,
nuwuwywbndwl dGenntbp

Pwuwynp pwpgdwush dwutwghwnyeniup, hhpwyh, swihwquug
gpwyhs k, uwluwju ninpuinud |nypg hwonnnigjwu hwuubiint hwdwp ww-
hwugynid E wnwpphubiph wufunug wofuwwnwup, huswbu uwl puwwnnip |tg-
qulwu &hpp: huswtiu <nddwut £ upnud, hdnun pwpgdwuhs nwntwint
hwdwp Ywpnn £ wwhwugyl| ytighg wmwup wnwph: dbpohuhu hwdng-
dwdp' thnpsh pupwgpnd pwuwynp pwpgdwuhsp uunud | wnwyby funp-
pwjhtu U uygpniupwiht dnintignid gnigwipbiptip wnlw fuunhpubtipht, W ww-
phutiph pupwgpnd pwpgdwubint ghnwygywd swupp wunhbwuwpwp
ytipwdynwd £ hupupuinhupjwu nkinh niutignn gnpdpupwgh /Hoffman, 1997:
198/:
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huswbu uluuwy, wjuwbu L thwpdwnnt pwpgdwupsubpp wtiwp L
wupunhwwn woluwwnbu hptug Ywpnnnipniuutiph W hdinnyeyniuutiph quip-
qugdwu ninnnipjwdp: Cun Epplunup’ ng np dwutwghwnwlwu udwdnid-
ubip Jhwuqwdhg &tinp sh ptipnwd: Wu wuwmpéwuwpwp wnbinh niutignn
gnpdpupwg k: Uynpwnp ptwqwywnh ubipluwjwgnighsubipnp hpbiug dwutw-
ghwnwwu gnpdniubnpjwt qugwpRluwytnhu hwuunw Gu Ywuph Gpy-
pnpn lwutwdjwyh ybipotiphu, dhusntin wpybunh W ghnniyejwu ubplw-
jwgnighsubpp' dbY wwutuwdjwy wybih nw: Lnyuhuy 2unphwown dwp-
nhYy, huswbu uwnpwph, wjuwbu L ghunppgwu L wpybunp
puwgwywnnud, Jwulwghnmwywtu  Ywwwpbinygjwt  hwuund  Gu
wnujwqu nwup nwph wunwnwp w2fuwwnwuphg hGwn /Ericsson et al.,
1993/:

Pwuwynp pwpgdwush ninhtu pwpn £ W fungpunnunutipny (h: Lw
unpwyywsd Lt wofuwwnb] dwdwuwlwiht fupun uwhdwuwthwyndubiph
wuwydwuubpnut® junnnipjwdp pulwywsd wnbipunp hwugbwwnhpnop dhwu-
qwdhg hnfuwugbnt uywnwyny' swnwywnbing unwgywsd nbnbYnipjwu
punhwunip hdwuwnp: Pwuwynp pwpgdwunypjuu hdunyeniup duwynp-
ynw £ hwdwwywwnwubuwu Ybpwwwunpwundwt pupwgpnid, dhusnbin
wju hnyynw b Yuwnwpbiugnpdynid £ wnwppubiph thnpdh wpryniupned:

Npwbugh unynpnnh dbe dLwynpybu dwutwghunwlwu hdwnnieiniu-
ubip, wuhpwdbion E unbindti hwdwwwwnwutuwu gnpduwywu wwjdwu-
utip, nph nbwpnud wnwepupwgu wybih 2ntin uywwnbih Yhup:

Swpptpwyynw £ pwuwynp pwpgdwunigjut tipynt hhduwywu wnb-
uwl' hwdptpwg L hwonpnwwu: Unyu hbunwgnuiniyegjuu wnwugpnid
hwonpnwlwu pwpgdwunyejwl nwnwWuwuhpniginiuu £ dhindwd Jbp hw-
ubint wju fuunhpubipp, npnug pwpglwuhsp pwfuynd £ hwonpnwywu
pwpgdwunieintu Juwwwnbijhu b dwwntwugbint npwug hwnpwhwpdwu
dbpnnubinu nt nwquwywpnipjniuutipp:

Luwfu b wnwy hwulwuwup' hus £ hwonpnwlwu pwpgdwunigniup:
SGnuuwibup wwihu £ hbGnlyw; vwhdwundp. pwpgdwupsp uwwunid k
dhusl pwuwfunut wnpjnip Ggyny wuh hp funupp, nphg htwnn dhwju wyju
ytipwpuwnpynud £ phpwtu |tgyny /Gonzalez et al., 1991: 379/:

Swppbpwyynd £ hwonpnwlwu pwpgiwuniygjwu  Gpynt nbuwy’
wpé U Gplwp: Ywpdh nbwpnud funupp Gupwpyynd | dwutwwmnudubiph.
jnipwpwuginip bwjuwnwuntginiuhg hbunn wnpgnwd £ nwnwp, npwbugh
pwnquwuhyn pwpgqdwuh wju: Gplwph nbwpnd pwpgdwtynn Yjniep
wpnn k£ dqybi| dGY wwppbpnyphg dhusl funupt wdpnnontejwdp: Pwuw-
ynp pwpgldwuntgjwu nbwpnd Ywpunp £ pwpgdwush ubiplwjnieiniup,
npp, puin UbGGuyndphsh, wju wnwuduwhwwniy ghdu &, npp wwppbipw-
Ynw £ pwuwynp pwpgdwunteginiup gpwynphg /Seleskovich, 1978a/:
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Pwuwynp pwpgdwush Ytipwwwunpwundwu dwdwuwy wuhpwdtiown
E hwwuwpwswih sbonwnnti] huswbu pwpguiwunipjwu pniu gnpdpupw-
gn, wjuwbiu £ npwuhg pfunn Yipguwpmyniupp:

(Fwpguiwunipjwu gnpdpupwg wubiny' ujwwh nlubup wu, hus wnbinh
E niubunud pwpgdwush gifunid, Gpp bw unud k funupp, 4bndnd wiu L
thnpénwd wudwdp day (tiqyphg thnfuwugb| by wy [Ggnt: Lbpouwpryniupp
rhpwfu |tigyny Yybtipwpunwnpjwd wdwpunniu funupt k: Unwohttu wuwnb-
uwubih £, b gnpduwlwu wwpwwdniupubiph pupwgpnd npuk JdGYy wy
wud sh Ywpnn Jbpwhulyty wiu: Uhwu htupp' pwpquwthsp, Ywpnn b
htiunmwnwné hwjwgp qgti] hwuywuwnt hwdwp, G npnup tu wju pwpnnt-
pIntuutipp, npnug hupp pwfuyb) £ dunnwynp gnpdnnnipiniuubpp Ywwnwnb-
(hu, W npéb| wunhdwuwpwp hwnpwhwpb) npwup: Cun pjh' wnwy-
Uwhbipp wtiwp L otionwnnti| pwpgdwuniejwu pupwgpntd intinh niubignn
dinwynp gnpdnnnieyniutbinp W, 6hown dbennubp npntigptiint dhongny, sw-
pniuwlwpwp Yuwunwpbugnpdt npwup: dbpohtuhu hwdngdwdp' win
thnynud ytipguwpryniuph ypw Yunmpnuwuw) whiwnp sk, thnfuwpbup wtinp
E unynpnnht ww| wuhpwdbon gnpdhpwywaqd W hhduwpwnp ghwnbihpubp
pwpgdwuwlwu gnpdpupwgutiph Jybpwpbpjw). «Uuhpwdtion £ ny pb
ytunpnuwuw] pwnbph W Ywnnygubiph ypw, wy dwntwugki, G husnt L
unynpnnp Yuwnwpb] wju Yuwd wju ujuwp' pugdting wuhpwdtion Jdwp-
wwywnnipjntuubiph hGunwaqw Yhpwnnwip» /Gile, 1995: 10-11/:

2hih hwdnguwdp wnwpptip dnintignwiubp nwunwduwuppbine wpryniu-
pnud £ dhwju htwpwynp puwnpt bW dowybi| pwpgdwtuwywu wpnniuwytin
dtpnnutin:

Pwuwynp pwpqdwunipniu Ywwwpbihu nintnp Ywwwpnd £ dh
owpp gnpdnnnipjniututip, npnup wwhwugnd Gu dunwynp dtd Lubkipghw,
husp dwpnnt dnin wuuwhdwuwthwy sk Gt b wywwnbwnp, np pwpgdw-
unyejwu hus-np Jdph thnynd wyn Eubpghwt uwywnynd £ hwugbgubing
npwyh wuydwu:

2hiu wnwownpnu £ Jdph dnnby (Effort Model) nph  hwdwdwju
wnwuduwgynd £ dunwynp tiptip gnpénnnigintt jwd pwpgdwuswlwu
owup.

1. whnt b gbpndtiint hwdwp gnpdwnpynn swup, nph 2unphhy

pwpgiwuhsp Yeunpnuwgund £ hp npwnpnigniup’ wnpnep (Gqyny

hugnn funupt pulwitint b ybpnstipne hwdwip,

2. tunuph ybGpwpunwnpwdwut ninnywd owup, npnwbugh pwpgiwup-

sp Ywpnnuitiw wuyqwdp phpwiu (Gayny ubiplwjwgut) juwpwuht,

3. wbintynyeyniup Yupbwwnle hhonnnigjwu Jdhongny dunwwwhbijnt

owup, dhty nieh’ wdpnnoniejwdp phpwiu (Gqyny uEpywjwgubin

/Gile, 2001/:
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Lwonpnulwu pwpglwunipjwu nbwpnd pwpgdwuhsp huwpwyn-
pnueyntu niuh wybih dGd npwnpnientu nwpdubint Unyehu, pwuh np nb-
ntynieintup nipynud £ punhwwnnwdubipnyg: <wdpupwg pwpgdwuntpjwu
nbwpnuw nbintynypjwu hnupt wunwnwn &, nwunh pwpgdwuhsp, oguw-
gnpotiiny php Yupbwwnlbe hhonnnieintup, wju dwningh Gupwpynwd t dowy-
dwtu' Jhwdwdwuwy Wwnpnip, W phpwiu Ggniubpny:

Cwdpupwg pwpgdwunipnu Juwwnpbijhu pwpgdwush wnwelwjhu
fuunppu £ wub wjuwbu, np funupp phpwu Gqyny Jtpwpuwnptihu wn-
pnip (kignuu fungpunnun shwunhuwuw: <wonpnwlywu pwpguwuntjwu
ntwpnwd winuwhuh fuunhp sbw, pwuh np pwpgdwuhyn Yuwnwpnd £ gpuw-
nnuutip W wjunthtun funupp thnfuwugnud phpwiu juwpwuhu: <wdpupwg
pwpquwuntejwu ntiwpnw gpbiet wuhwnprwhwntih dwpwnwhpwytip £ pw-
Uwfunup swihwquug wpwg funubp® hwnwwbu, bpp wpdnd £ wnbluup-
Yuwywu pwnwwwownny hwgbligwd ntintyniyeyniu: Wu nbwypnud pwpgiw-
uhsp unhwyywd £ unytswih wpwg pwngiwub), hush wpryntupnd Yupnwy
puyunw L pwpgdwunypuu npwyp: <wonpnwlwuh nbwpnd pwpg-
dwuhsu hupu £ punpnd, pb hus wnbdwny YbGpwpwwnpp funupp: <w-
onpnwlywu pwpglwunyjwu wnwybnyeniuubphg dGYu wyu k, np pwpg-
dwuhsu nup Gplwpwunle hhonnnieyniup gnpdh nubiint dwdwuwy, husp
pnyl £ wwihu wnwyb] 62gppin bW dwupwdwut Ybpwpunwnpb| funupp:
([Fwpgdwuhsp uwle huwpwynpniegintu Ntuh wunpwnwnuwy nbkpuwnp pninp
uppnieyniuubiph, npnup  hhduwlwund pwg Gu pnnuynud hwdpupwg
pwpquwunigjwu nbwpnid: Unnithwuntind, huswtiu hwdpupwg, wjuwtu k)
hwonpnwywu  pwpgdwunipjwtu  nbwpnud  pwpgiwuhsp  wbtiwnp L
togpunnptiu Yypwpuwnph wnpnip wbpunp pipwwuwlwu W pwnwihu
wnwuduwhwwnynygniuubpp, huswbu twl' ndu nu pnuiunwynip)niup:

Lwonpnulwu pwpgdwuniyjwu dwdwuwy dbYy wy Ywpunp wuhpw-
dbonnipyniu £ gpwnndutip Ywwwpbip: bigp b Lwdpbipnp Yuplnpnd tu
wju gnpdpupwgh nbipp hwonpnwlywu pwpgqiwunyjwu gnpdnid /llg,
Lambert, 1996/, dhusntin UtijGuynyhsp uonid k, np gpwnndubip Yuwnwnbip
Ugwuwlwihg nbip sh fjuwnnu b wpryniuwybiun sk hwonpnwwu pwpgdw-
unejnlu ppwywuwgubiihu: Lpw Ywnpdhpny, btipt pwpgdwuhsp |hnyhu
pdpnub| & funupp, www hupuwpbpwpwp Yhhoh wju /Seleskovich, 1978a/:
huswbu ybipp ugytg, hwonpnwlwu pwpgdwunyejwu ntwpnd gnpdpu-
pwgp thnpp-hus wytith rynipht £ nwnunwd funupp duwybpwbine W ytpwp-
wmwnpbint  pwywpwp  dwdwuwyh ounphpy: Npn2  pwpgdwuphsubipp
wundwdp' hwonpnwlwup hwdpupwg pwpgdwuntyniuhg wybh pwpn k,
pwuh np wbwp £ wunwnwp wup gnpdwnply’ wbntynigyniup dunwww-
htiint hwdwn: Pwuwynp pwpgdwuntgjwu wju Gpynt wmbuwlyubph dhol
gnigwhbinubp wwubju wjupwu k| 6hown sk, pwuh np dwuwsnnwywu Jw-
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Ywpnwynd wnbinh niubignn gnpdpupwgubtinp dhwugqwdwju nwppbp Gu:
Uhwuowuwy £ wju wunnudp, np hwonpnwlwu pwpgdwunipiniup wybih
dwdwuwlywwwnp Lk, suwywd np wybh phs swup b wwhwuond: Pwgh
wn, hwugbwwbpp dwdwuwy niuh dwpubine hnfuwugywsd ntintynye)nt-
up' Jdhusl pwpgdwush Unp wbntYyngyntu wnpwdwnpbip: Yepwnwnuwiny
2hih wnwownpwd dnnbipu’ uskup, np ubnt pupwgpnd pwpgUwuhsp
owup E gnpdwnpnud, npwtiugh |hnyhtu puywih unwgywsd ntintynieniup:
Uw dh gnpdpupwg L, npp hupupunpupjwu wbnh sh niwbunw: Ophuwy,
Gpt wbjuupywlwu punyeh npluf fuunhp UGpYwjwgubihu pwlwfunuph
funupp wpwq £, wyw pwpgdwih Ynndhg wybih d6d gwup £ gnp-
dwnnynd' uwdu pulwbine W ybpindtine hwdwp: 6L wjunbn ogunt-
pjwu U hwuund gpwnnidubipp:

Snipwpwugnip pwngiwuhs wwpwwynp £ dowyt gpwnnwdubph hp
hwdwlwpgp, wjwwbu oqubint thnfuwpbu, gpwnnd Yuwwnwnpbip Yotinh
pwpgdwush nuwnpniEniup funupp ubint b puluwibint gnpdpupwghg:
Lwonpnwlwu  pwpgdwungjwu  nbwpnd  dhwdwdwuwly gnpdh  bu
npynud Yupbwwlb b Gplwpwunle hhonnniginiutbpp, huswbu twb dinw-
ynp o2wwn  wj gnpdpupwgubtp: UIGU wuqwd wbntynyejwu  unp
wwuwwnhy uwnwuwhu Yupbwwnb L Gplwpwwlb  hhonnnyeniuubpp
wotuwwnid GU Jhwugqwdwu wy| dbfuwuhgqdubpny:

Cuwn 2’ funupp phpwfu (bgnt ginfuwtgbint thnynd pwnpgiwuhsu
wjlbu unhwywsd sk hp dunwynp Lutipghwt hwjwuwpwswih pwotubip dp
pwuh gnpénnnigjniuubiph’ ubny, Japindtine bW gpwnnwiubp Yunwpbn
dhol /Gile, 2001: 2/: Wn nbiwpnw pwpguwush dhwy fuunhpp dunud | ub-
thwywu gpwnnwdubpp ytpdwubip: (Fwpgdwupsubipp hwéwfu htugnwd Gu
wmbunnwywu hhonnnipjwu ypw b hpbiug gpwnnuubipp juwnwpnd wju-
wbu, np ybpohtuubipu wnpnip wnbpunh wnwugpwiht YGwnbpu wpunwgn-
(U Ghown hweonpnwywunipjwdp:

Cwonpnulwt pwpqgiwunientt Juwwwpbint hwdwp  wuhpwdtion
dwuwshnwlwu gnpdpupwgutiph dwuht hunwy wwwnybipwgnd nibuw-
(nt nwpnud nwuwywunnnp Yywpnnwuw Yeunpnuwtw] Yupd dwdwuw-
Ynw Jdté wpryniuph hwutbiinu ninnywd wnweownpwupubiph ypw: Unw-
oswnpwupubpp wtiwp & punpybu wjuwbiu, np npwup hwdwwwwnwufuw-
utiu unynpnnh wnnnniejniuubphu:

Muwuwbwnubpp, npnup Ywpnn Gu hwugbligub] pwpgiwuwlywu ufuwf-
ubiph, pwquiwphy Gu, U dhwju unynpnnh nwnpniENLUU wyn ufuwiubph
Ypw hpwyhpbiint, npwup dwupwdwut puuwpytiint dhongny Ywnbijh £ wu-
wnhdwuwpwp dtippwquunyb| npwughg:

Lwonpnulwt pwpgdwuntgjwu pupwgpnid hwunhwnn funspunnun-
ubipp hhduwywunud wnugynd Gu fjunuph puywdwup, duwybpwydwup W
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thnfuwugdwup:  Unwouwhtipe Ytpwny wbtwp £ hwulwuw] wn
funspunnunutiph wnwowgdwu wwwbwnubtipp, W R npwup huswbu Lu
wunpwnwpdb] hwnnpnuygnigwu  gnpdpupwgh  Ypw. wndwwnydb b
wprynp hdwuwnp, wnwywnyt’| § funuph [Gqundwywu Gpwugwynpnidp
U wyju:

Funubint pupwgpntd ey pywd ufuwutiph dwwntwuonwp b dayunt-
pintup Ywplunp nbp Gu Yuuwwpnd [Gquyph nwnigdwu gnpdpupwgntid:
Uuwjubpp W hwnnpnwygnipjwu ypw npwug niubigwsd wqnbignieiniup
hwulwuwinig htinn wuhpwdtion £ Yuqgdt] hbwnwaqw thnitipnd npwughg
wquwwnybntu ninnywé gnpdnnnipniutiph wjwu: Ophuwy, Geb unynpnnp
pwpgdwunypjwl pupwgpnd pwuwlunuh funupp |hwpdtp spdpnubint
wwwndwnny pny| k vwihu |ntpe ufuwiubin, www wuhpwdbown t nuniduw-
uppbi puiwplynn phdwiht Yepwptipnn Uniyetin:

[Fwpgdwuniejwu pniu gnpdpupwgu wuhpwdtion | ybpwdt| dwub-
ph' wnwyb| wbuwubih nupdubnt wyu pwnwnphsubpp, npnug Ypw wbwnp
E wnwuduwhwwniy npwnpnyeintu nwpdub;: Wunthbnb Yplunnuywu
qupdniejniuubiph dhongny npwup wtivp t ybpwdt| deptuwjwpwp wnbinh
niubignn gnpdnnnigyniuttiph: Oppuwl' pwuwynp pwpgdwubijhu funspu-
nnun Ywpnn £ hwunhuwtw] wndniyp: Wn nbwpnd wuhpwdtown £ dowybg
hwldwwywwwufuwtu  nwqdwywpnigntt - wjn  funspunnup  Ybpwgubint
hwdwn:

“twupupwgh dwdwuwy whwp £ wnwohu htipphu qupgugub) unyn-
nnnh Gqulywt upnnniejniitbinp” 2twnwnpbing W wnpynip, U phpwiu
(igqnwubipp, npnup Yoqubiu hunnwy pdnubi; wnpnip |Ggyny thnfuwugywsd
nbnbynieyniup: Wunthtunl wpfuwwnby unynpnnh® funupp [uwpwupu ¢n-
fuwugbint Jupnnnieyniuubpp qupgugubiint ninnnyejwdp, npwbugh ybip-
ohtuu Jupnnwuw unwgywd inbintynieiniutt wuutuw) YyGpwpwnwnnb eh-
pwiu |gnd’ wwhwwubind ndwywu pninp wnwuduwhwwnynigyniuubpp:
Uuhpwdtioin £ uwle unynpnnphu ghutip hwdwwwwwufuwu hdnniejniuub-
pny pwpgldwutiihu wpryniuwytiv dbpnnutip W nwgdwywnniginiuutn Yp-
pwnbint bywuwnwyny:

Pwuwynp pwpgdwuhsp wbwnp £ niubuw |Gguywu dyniunyeniu,
dhodowynipwihtu hpwgbtiynieiniu W dhowuduwihu hdwnnyeyniuutip, npnup
£l wybh Yhtionwgubu hwnnpnwlygniejwu gnpdpupwgn /Roberts, 1995/:

huswbu Uugbitihu £ ugnud, pwuwynp pwpgdwunteiniup wywhwuontd
E (Ggwywu W unghw-dowynipwiht hwpnwwn ghwbhpubin: Pwuwynp
pwpgdwuhsp whiwp £ Juuwwpbjwwbu nhpwwbinp funupt wpwg b 6hon
gtipinétiint hdinnigjwup b Yuwpnnwuw dhwdwdwuwy Yuwnwnb] dinwynp
wmwpwpunyp ghpdnnnieintuutin, ghuywd huph phGdwh ybpwpbipjw) funpp
ghwbhputipny, nwbuw hwnnpnwygdwu hdwnnipniuubp, wnphpwwbinp
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hnbinnpwlywu wpybiunhu, huswbu twb dwutwghnwlywu Eehlwh Yw-
unuubippu /Angelelli, 2006/:

(¢l pwuwynp pwpgdwush wnwouwhu Uwywwwlyp wbwp £ (hup
dunph G2gphuin thnfjuwugnudp, uwywju Yuplnp £ uwl, np bw Yupnnwuw
pwpgdwutijhu wpwg dwnwpbpt] pwnbiph hwdwpdtipubpp: 6 Spnieh
Ywpdhpny' pwnbiph hwdwpdbpubpp wyupwppenpbu Junwpbpbine Yupn-
nnieintup wbwp £ wjupwu qupqugub], np wju nwnuw JdbpGuwjwlwu
gnpdpupwg: tw Yoquh pwpn pwpgiwunieniuutiph pupwgpntd dnwynp
utd Lubpghw futwit): Wn nbwpnd pwuwynp pwpgdwuhsp huwpwyn-
pnuejntu Yniubiuw hp dunnwygnp nbuniputubpt ninnbi| wju gnpdpupwgubnphu,
npnup s&U Ywpnn dbpbuwinptu Yuwwnyti| /DeGroot, 2000: 55/:

Pwuwynp pwpgdwuhsp wbwnp £ niubuw Yuwwpjwg hhonnnipyniu:
Cuwn Upphuunup L Thdphuh wnwowplwsd dnnbh' mwppbpwyynd Gu
hponnnipjwu htimlyw| wnbuwyubpp, npnup pwuwynp pwpgdwuntyEjwu
dwdwuwly woluwwnnud tu ubppnuoywd hippwlwuntejwdp.

w) Rquwjwlwu hphonnnipniu. dwpnnt qqujwpwutbpp Ywpnnwund
Gu JGY wlyupwpend spowwywwnnn wotuwphh tywwndwdp nbntynieniu
Ynunwyb): <honnniejwu dti9 npwup dunwd Gu gnyubiph b wwwnybpubipp
nbupny' sniubuwiny hunwyy bpwuwynipiniu:

p) Ywpbwwnle hhonnnipynit. wjuwntin unwgywd wnbntYnieyniup tiu-
pwpyynwd £ dowydwu, nph wpryniupnd Gpluwpwwl hhonnnipjwu 2unp-
hhy dbp uwdhu L wmbuwdhu hdwuwn £ hwnnpnynwd: Ywpbwnle hhonnnt-
pRjwu uti9 nbntynipntup wwhwwuynid £ 15-hg 30 Jujplwu:

) Gplwpwwnle hhonnnieiniu. Ybpohtuhu wnwpnnnipnttt wuuwhdw-
uwthwy k, b gwulwgwd intintynyeintu Ywpnn  ywhwywuyt] wudwdytin
/Atkinson, Shiffrin, 1968/

Pwuwynp pwpgiwunipjwu nbiwpnd swihwqwug Ywpunp £ qup-
gugubi] Yupbwwnl hhonnnieyniup: Ywpéwwnl hhonnnipiniup squipgugub-
(Nt nbwpnd Yupnn B b hwyn qu) pwgqdwehy pwgpnnnudutbp' (pugnud-
ubiphg W dhowuljw| bwuwnwunieniuutiphg dhusl wdpnnowlwu dwnptip:
Lwy hponnnigjwt pwgwlwynieiniup hwugbgund £ dnnwynp pwpgdw-
unejwu. pwpguwuhsp hhonw E pwuwflunuph hhduwywu dhwnpp, uwlwju
sh hhonud Yuplunp dwupwdwuttin: Wn nbwpnd pupguwusht oquniejwu
GU hwuunud gpwnnwiutipp:

Lwonpnulwt pwpgdwunipntt uwnwntihu, npwbiu Ywunu, gph Gu
wnuynd hwwnnty wunwwubpp bW wwpbeybpp, pwuh np ntintlwwyniejwu
hnuph dti9 gpbiet wuhuwp & hhotip npwup: Unwuduwhwuwniy nwnpnt-
pINtU whwnp L nwpdubi wbluupywlywu punyph pwnbpht nt wnbpdhuub-
phu, npnup tpwuwlwihg nbkip Gu Yuwwwpnu funupp d2gphin pwpgiwub-
[Nt gnpdntd:
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Mbwp £ Uk, np gpwnnuwdubp Yuuwwpbip deluwuhlwlwu wofuw-
wmwup sk Spwnnwubp Ywwnwpbijhu pwpgdwuhsp unhwyywd | ybpdwub
funupp, npwbugh gpwnnwiutipp [hubu huwpwynphtu ubind, hunwy wp-
wmwgn|tu dinpbiph hGppwywunyeniup U fupwubu pwpgdwush hhannnt-
Rintup: Bplwn 2wpwnpuupttiph ntwpnid pwpgdwthyp sh upnnuuw
nipwnpnujwdp htnlb| pwuwlunuh dinphu:

Pwuwynp pwpgdwuniypjwt nuuwywundwt wnwuljwly wnwphubipp
thnpdh pupwgpnw dywyyb| Gu pwagnud dbpnnutip bW nwgdwywnnieiniu-
ubip: Uwlwju wbfuuninghwlwt ninpwnph uppipwg qupgugdwu wwpw-
gunud wuhpwdbtionneiniu £ wnwowunid Yybpwuwt; W jpwdawyb) gnjnt-
RNt niutignn dbpnnuywu gnpdhpwlwaqdp b gnpdwdt| wpnh dbennubp
U dnwnbgnudutip, huswbu twl punpb] dwdwuwyhu hwdwhnius eEdwubp
U |Gqwujnipe:

Uwnnpl ubind ubipyujwgywsd Gu huswbu jwjunpbu Yhpwnynn, wjuwbu
£l nwuwywundwu ubthwlwu thnpdh pupwgpnid dowyywsd dtipnnubinu ni
dnwnbignudubipp:  dbpohuubiphu Yppwndwtu  wnwuduwhwwnynypyniuutipu
wnwybi| gwjnniu nwpdubiint hwdwp wnwownnyti| Gu twl dh wpp Jwp-
dnipyniuutip, npnup, wuhpwdbonniejwu nbwpnud, Jwpbih £ Gupwpyt
npnowyh hnthnfunipiniuubph’ hwdwwwunwuuwubgubine juwpwuh |Gg-
ywywu Ywphpubiphu:

Lotup, np wbpunnud putwplynn dbpnnubph puwnpnugjwu hwdwp
hhdp £ hwunhuwgti &phjh wnwownpwd dnnbip, npp ubipywjwgunud £ wyu
hhduwywu gnpdnnniejniutubipp, npnug Ypw pwpgiwuhsp dwiuuntd £ hp
dunwynp Lubipghwu:

huswbu wpnbu ugh| Gup, pwuwynp pwpgiwunienlu Ywwnwnbint
hwdwp wuhpwdtion £ twiu b wnwe qupgugub] unynpnnh |Ggyulwu
hdwnieyniuutipp: Nwunh bwfupuwptih £ ulubp wjuwhuh unebphg, npnup
hwdbdwwnwpwp hbow Gu b rynippdpnubih, wupupt' dwupwpbnuywsd sku
wudwunp pwnwuwwownny b pipwywiuwywu pwpn wnnygubpny:

Nuyunpdwu gnpdpupwgp whwnp § wnwybjwgnyuu wywnpy (hup: Un-
ynpnnp whinp £ npwnpnipiniu nwpduh funuph pupwgpnid Yhpwnynn jni-
pwpwugnip pwnht' hwuwuwint, RE huswbu £ wju hugnid dinw pwnbiph
htwn hwdwnpnigjwdp: Ophtwy' hwéwlu pwnbpl wpwg wpunwuwubne
wpryntupnid (igquyhpubipp dhwénynwd Gu hugniutbipp (how’s it going? -
howsagoin): Mbwnp L Jowyybtu wjuwyhuh Jwpdnieniuutip, npnup huwpw-
Yynpnipntt Yrwt dwunpwuwint wyjw| onwp |tqyh husnnnipjwun: Unyn-
pnnh npwnpnieinup wtwp £ hpwyhpbip funuph dwjuwihu Gilukowynpdwu
nL otiginnwynpdwu Yypw: Lunnuwu Jupdnipniuubip Yuwwnbijhu wtiwp k
dwdwuwlwjhtu ubnd uwhdwuwhwynwubp snub: GebE unynpnnp Jhwu-
guwuhg sh pulwinwd Ujnyep, www whwnp £ htwpwynpnieintu viw| wyu jub-
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(nt Gpypnpn, Gppnpn b wybih wugqwdubip: Ywpunp £, np nwuwywunnnp
quuwhnigjwu Jdpuninpun duwynph, npwbtiugh unynpnnp uwodp ufuwg
pdpnubiint Yuwd wnhwuwpwy spdpnubine nbwpnd suwoywunyp pwpdpw-
dwjubint wju:

LwpYwynp £ twl pwpdpwdwju Ypyub| juwdp: Lwluwwbu nbpunp
wbwp £ wnpnhb| upé bwuwnwunieniuubph W jnipwpwsinip bwfuwnw-
unipjniuhg htitin nwnwnp wnw], npwbugh unynpnnp pwpdpwdwiu Yplyup
wju: 6pbi h hwjwn Gu qwihu wjuwhuph pwnbp, npnup wudwunpe tu unyn-
pnnhu, U npnug wwwéwnny ytipghuu ndwpwunw £ pdpnubip dhwpp,
www wbwp st dhwugwdhg dhowdwnb) W hnpb] npwug upwuwyniejniup,
w)| hwpywynp £ hwdpbpwunwp uywub| dhusl nwpdjw| dh pwup wuguwd
ubiinig htiinn bw pwntipp hdwuwnt puwh hwdwwnbpunn: Pwpdpw-
dwju Ypyubiipu unynpnnp Ywpnn £ Yuwnwpb| wpunwuwuwlwu dh pwpp
ufuwubin, npnup wbwp £ ninnybu nwuwywunnnh Ynndhg, huly wuhpw-
dbonnipjwu ntwpnd whiwnp £ pwgwwnpnientt tpgh wpunwuwuwywu
wj| Uppnieiniuutiph yGpwpbipjw): Linep bwjuwnwunteiNU wn Uwfuwnw-
unie)nLl YpYubipng htinn, wuhpwdtion £ inpwdwnpbi funuph ntipuwnwihu
wwppbipwyp, npwbtugh unynpnnp jubiinig quin bwl hnbh npwu: ‘w k)
wybh uwdpwwunh wpnwuwtwlwu wnwuduwhwnyniejniuubph dwupu
ytipphupu ghwbhputipp bW wudwune pwnwwwwpp: Unwuduwyh Yw-
punpnieintu ntup unynpnnhtu nqlinpbijp: Unwownpwupp 6hon uwnwnbint
nbwpnu gwulwih £ huskigub) gndbuwnp funuptip: tw Yoquh dénwlwu
wnpwdwnpywdnipjwdp hwnpwhwpb| hblnwqw thnybpp: Awhwquug Yw-
punp £ bwl pwpgdwush ybipindwlwu dinph wnfwynieniup: Nwwnh nwu-
pUpwWgh wnwugpwihu Ytwnbkphg dbyp whwp £ |huh undnpnnh dbg uyniep
thown ybipnwdtiint upnnnieyniup qupqugubin:

Qnjnieintu nlubiu pwquwehy dbpnnutin, npnug dhongny huwpwynp &
unynpnnhtu unhwb) Ybpindwlwu dnnbignid gnigwpbiptp unyeh ybpw-
ppw: Oppuwy' Ywpbih £ puwnpb) 15-20 pnyt wbinnnugywdp npulk wnb-
uwujnie U wju pwdwub) Jh pwuh wjwpunniu Jwubph' jnipupwgnipp
hhug pnwt nbnnnjwdp: Unwoht hwunydwdp [ubinig htiwnn wnwuduwg-
Ynw U dp pwup dhwinp, npnup wnwugpwihu Gu wnyjw| nbiwpnid: Wunthb-
wl unynpnnp thnpénd £ hp pwntipnd wdihnth ubipyuwjwgub| puinpywsd
wwwinwnhyp: dwnpdnigintup unpwynd £ wnwybjwgnyuu YGunmpnuwuw
ujnyeh Yypw b diinyh vwtuwgbi wyu, husp ubnd Yubipywjwguh ujnigh pn-
quunwyniejniup:

Shihuu wnwowpynud £ dh Jwpdnipynit, npu oqunud £ qupgugub) un-
ynpnnh ybipindwlwu dhwnpp, huswbu twl fupwiunwund pwpgdwubinig
wnwy huwpwynphtuu dwunpwuw| pEdwiht' npw Jbepwpbpjw) pwgqdw-
punyp Ujniebin nwnwuwuhpbint dhongny: dwpdniejniup Ywpbih £ Yw-
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wwnb) huswbu dwyptiup, wjuwbu £ onwp |gyny: Ogunybiny jpwwnyw-
Ywu wnwppbp wnpnipubphg’ nwuwdjwunnnp twfuwwbu wnwuduwgunid
E dh pwup hnnwdubiph ybpuwgpbp: Lwjuwwwwnynyeyniup npynid k
wjuwhuh Yepuwgnbipht, npnup Ygpwytt unynpnnh nipwnpnigjniup, hug-
wbu bwl wdhnih ubpyuywgubu unueh pnwunwynieyniup: Oppuwy’

Highlights from Jan. 6 Hearing on Trump’s Actions during Attack on the
Capitol
MSNBC

Unynpnnp ybpuwaghpp pwdwunwd  pwnwnphsubph W thnpénwd hwu-
Ywuwi, pE pnywunwywihu wnnwing hus Yuww Yw npwug dhol, huswbu
uwl ubpYwywgynn nbwpbiph ytpwpbpjw| wtintyniegyntu £ hwyjwpnid:

Ny £ mbwyn Ppwdhp:

“Mbwn Fpwdthp Udbphluyh Uhwguy Lwhwbqgbtbph 45-pn bwpiw-
quwht F' <wipwwbypwlwl Ynwuwlgnpgiuwt bepluywgnighs, npp, 2020
pYwlwih bwhpiwquwhwlwl ptppnipiniatbpnid wwpppdbGing, hp hwgn-
npnygyniiibpnp thnfuwbigbg Fednypwippwlywt Ynwuwlgniyeyuwti teplywywgne-
ghs 8n Puwynbupt:

b"ts hwpdwlydwl dwupt k punupp:

Lwpuwquhwluwt ptppnygyniiiinnid wwipignniynit Yntnig htiyy in-
bwin rBpwdipp, spunnibbing puwppnyywt wpnynibptlinp b wanbny, np
2n Puyntup hwnpwiwl £ pwpby dh owpp bwhwaqtbph ptppwipbnu-
dwubpnd quitigywdéwygpht dbpbiwynieniiiiph ptnphhy, hn wowlyhgtnht
Yns £ wunmd Uyhypwly it dnip hniiwipp 6-pti yuqdwybpwby hwbipw-
hwywp, npwbugh fuwthwubt ptiyppniyniatilnh wprynitipbnh Jwybinwg-
dwb gnpdptpugp: Unrnyniupnid 2021 .- hniidwiph 6-ht (epwdihh Ynnd-
bwlhgubipp bbpfunidnid Gt UUL Yntignbup bpuippbiph gnidwpdwt pbtp'
Ywwhypnihnd:

b"ts nupwlwt juniduliph dwupt E funupp:

2021 p.-h hnwipup 30-ht UUL Ubpluywgnighstbph wwjwiph npnp-
dwdp upbinddmd £ hwpndy hwbdtwdnnnd' Gwwhynihnidh Jpw hwp-
dwldwt Yapwpbpywy hbGypwpbitngeynit wbglwgtitine buywiypwyny: Mpny-
ynid £ waglwgly Ybg pwg umd' hwbpuwyunpbt ubpywywgtiine bwpuyhts
bwhiwquh Fpwdihh hwhwwbpwlwt, hwhwdnnnypnwlwpwlwt, hwi-
guwinn gnpéniblinipnitip:

Swulwih £ htwpwynphuu gwwn nbntynyeniu hwywpk| uneh Y-
nwptinjwi, hugp ng dhwyt Yoquh pwpqiwluwlwu gnpdpupwght, wjl
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Ypurqwjuh ungynpnnh dwnwhnphgnup U upwu Yghup quuwqwu ninpunub-
nh dtpwpbinjwi funpp ghnbihpubpny:

Uty wy ywpdwup, npp twwuwnid t ybpndwywu dinph quipgwg-
dwup, dnwynp pwpwnbqu £: Wu huwpwynpnieiniu £ tnwhu inbnGynient-
up wbunnwpwnp Yuwqdwybpwtb] wjuwbu, np pnwunwyniyentup Yuagqinn
dinptiph dhol gnjnieiniu niubignn hdwuwnwiht Ywwp hunwy nbuwubih
nwnuw: Uwnwynp pwpwbign ywwytipgnud £ nwwwny Eoh Yypw: Ubionk-
nnw gdwjihu Ynpp dbe ubipywywgynid £ YEunpnuwlywu qunwihwpp, huy
npwuhg pfunn wnwugpwjhtu djnw qunwthwpubpp dhwunw Gu YGuwnpn-
uhu: dbpohuubipu k|, hptiug hbpphu Gninwynpytiiny, wnpwdwnpnud tu
dwupwdwuubp: Ywplunp £ wywhwwub] npwug hbippwgwnientuu puwn
Ywplnpnipjwu:

Snjnipiniu niubu pwqdwehy wy ywpdnigyniuutipn, npnug dhongny
wnbih £ unynpnnh bt qupquguti ybpndwywu dhwnp:

Unynpnnht £ wnpwdwnpynwd fuwnp nwuwynpnieginiu niubignn wwp-
ptipnyegniuutiphg  pwnyugwd wnbipun: wup pupbpgbiingg htunn tw
wbwp E wwppbipneniuutipp nwuwynph 6hon  hwonpnwlywunipjwdp:
LUnyu Jwndnpniup Yuptih £ Yuwwnt) d6y wyp duny: Uwlwiu wju nbw-
pnuw ny RE fuwfunygwsd £ wwppbipnyeniuubph hwonpnwlwunteginiup, wy|
wnbpunt wnhwuwpwy pwdwuywsd sk dwubiph: Undnpnnu hupp wtiwp L
wbpunt puptipgtiinig htitnn tpnhph wju wjuwbu, np unwgybu dayp Jdyni-
uhu wnpwdwpwunpbit htppwaqwinn wwppbpnienuubp:

Lbtipyuwjwgynn Yniep htonnpbu dnwwwhbine b yGpndnipgjuu Gu-
pwpybint hwdwp wuhpwdtonm £ Yeuwmpnuwuw| ny pb pwnbiph, wy
npwug hdwuwnh Ypw: Upryniupnd tplwlwiniyejwu whpnypnd Yalw-
ynpdbu npnawyh wwwybiputip. gnpdpupwg, npp Ywpnn tup ywjdwuw-
Ywunptu wujwub] dnwwwwnybipnw (Yhgniwihqughw): Wu nbwpntd,
ungynpnnp ns Rt thnpdnud £ pwnwgh bGpwpunwnpt] pwuwfunuh funupp,
wy| ubipyuyjwgunid £ wju wwwybpubipp, np wyn pwnbpp duwynpti Gu pp
Gplwywnypiwu vby:

Uwnwwwwnybpdwu dhongny ybpindwywu dhinpp qupgugubint hwdwp
Yuwntijh £ dowyt) quuwqwu Jupdwupubn: Lwjuuwlwu thnynwd bwiupuwn-
nGih £ ulubi wuwhuh wnyehg, nph Jtpwpbinju unynpnnp npnawlh
wwwybpwgnd nwh: Ophuwl' Yupbih b ubpluywugub] hwdwnnn nb-
nGynieiniu Shrnwuhyh funprnwydw dwuhtu b pwpépwdw)u puebngt| wju.

[...] four days into its maiden voyage in 1912, the Titanic struck an iceberg,
and less than three hours later it sank. The drama of the eyewitness accounts and
the great loss of life helped make it one of the most well-known tragedies in
modern history. After the 1985 discovery of its wreckage, interest in the Titanic
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only increased, and its enduring appeal was evident with the huge success of James
Cameron’s 1997 film about the doomed ocean liner (Tikkanen, 2022 in
Britannica).

WunthGiwnl unynpnnp ubipywywgunid k, el htus ywwnybipubp wnwow-
gwu Shwwuhyh funpnwydwu dwuhtu unyep ubijhu: Lbplwjwgubup
huwpwynp wmwppbpwy.

«Nwpdnigyniip  ubghu  jnippwtisgnin - pwn  npnpwlp - wwpplyintibn
wnwowgnbyg gfunidu: Uipndh wuiplinugnh, pb dwpnply htus nglnpni-
pwdp Gb uwwunid wyn huuywlwt bwyny dnduyghti Gwdthnpnniewt
dbyutini: Uwluytr dwdhnpnngywt Yaupti fuwtinwdwnnysyniip, qyup-
dwbpt nt Juybpp thnpuwpphbdmid Gt pwqbwwp,  uwpuwph b
wbbwbbipnygywt unuuwih qqugnidny, bpp wudwypwdhp oyypwnuph
daoipninmid  bwyp  hwpywémd £ dppfuwuph  uwngwpblnpht:
Muwplybpwgpp, pG huswbu G dwpnhly unibwwp duppbdwsd thnpdnid
thpynygwtn Gip qupuly, dptusntin bwyp ulunid £ nwbnwn funpypwlyyty:
Lnh uwnbinyayniip diptiliny nulynpbibpn’ wyiu pny; sh pwhu nhdwnpby,
b danud £ dp pwt. hwdwlbpwyby dwhywib hb.. . »:

Lwfupwtu wbpunu pupbpgbp' Ywpbih £ undnpnnptu dwunpwguby
pwnwwwownhu, npwbugh wju sfjuwugqwpp Unyeh wdpnnonipjwdp pu-
Ywdwup: Geb upw tywpwgpwdp sh hwdwwwwnwufuwund inbipunhu, W
unynpnnp ulunud k£ obnyt| ubpyuwywgywsé uinyeh pnit pnjwunwynyeynt-
Uhg, www wuhpwdbion £ dhowdwnbi b npnawlh ninnnie)niu, hnpnwdutip
ww|, npwbugh tw Yupnnwuwu gtiphhot| uwdp: Upryniuwybivn £ uwl,
Gpp unynpnnp uwép ubipywywgunwd £ géwihu wwwybipubiph ywd twjuw-
wbu dowyywd uvpwuubph wbupny: UWu pwuhg hbtiwn, tpp ygbipghuu
hunw nhpwwbtinnw £ dnwwwunybpdwu nbfuuhYwihu, Yunbip £ jnipw-
pwuginp nwuh ybpoht wmwup - tnwuuhhug pnwtiu uyhpbip npwu:

Cwonpnulwt pwpgiwunypjwl nwupupwgh Ywpunp pwnwnphsutip
U Jupbwwnle hhonnnipntup qupgugunn Jwpdnipniuutipp: Lwiuwwbu
dowyjwsd hwinny Jwpdnyeniuubiph dhongny wuhpwdtion | wdpwgub)
ungynpnnh Yupbwunle hhonnnypyniup, npwbugh tw Ywpnnwuw wnpnip
(iquny dwwnnigywd inbintiyniginiup dnwwwhb] bW wnwug qquwih otinnw-
ubiph U pwgpnnnudutiph wju ubipywjwgub) phpwfu [Uwpwuhu:

Uwuwnnigynn nbintynypyniup hhonnnigjwu dti9 wywhynwd £ tipkip hphu-
uwywt' unnuiwu, wbunnulwu U pdwunwhu  dwlwpnwlubpnd
/Rennert, 2008: 209/: Pwuwynp pwpqiwunipnit wwnwnbijhu nw wnbnh L
niubunud dwutwynpwwbiu unnuywu W hdwuwnwjhu dJwywpnuynud: Uw-
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Ywju Gpptidu hpbug Gnyph dwdwuwl pwuwfunuubpu oguwagnpdnid Gu
nbunnwywu Ynypebp' hpbug wubihpp [uwpwuht wnwyb puywbh nwnps-
ubiint hwdwp: Nwwnp pwuwynp pwpgdwubijhu Yupunp £ ny dhwju Yuw-
wwnb] gpwnnuwubp, wyl dGnph wwly nwbuw] pwuwfunup Ynndhg og-
wmwghpdynn inbiunnulwu uniptipp:

Glubing Jbpp updwdhg' nwupupwgh dwdwuwl wuhpwdbon £ hw-
wnty nwnpniEntt nwpdub unnwywu L hdwuwnwht Jwywpnwynwd
wbntynypywu Yninwydwu W hponnnigjwu dbe npw wwhwwudwu Ypw:
“Twuwywunnnp Ywpnn Lt puwnptp 100-hg 150 pwn wwpniuwynn dhohu
pwpnniejwl wnbpun W pwpép pupbpgb wju: WunthGunl unynpnnu
wnwug gpwnniutip Ywwnwpbint thnpénud £ wnpjnip (tigyny dwupwdwut
tipwpuwnpbp wju: Lwup np wyn nbypnuw Yupunpynw Gu bwb dwupw-
dwutbipp, wuhpwdbiown E uwfuwwbu wnbnblwgub| wyn Jwupu:

Pwuwfunuh funupp YGpwpuwnptijhu Yupbh £ yhpwnb| hGnlyw; db-
pnnubphg npluk dbyp' fudpwynpnd, punhwupwgnd, hwdbdwwnnieni,
uljwpwgpnie)ntu /Naseri, 2017/:

Npwbu une’ wju nbwpnud Uywwnwlwhwpdwp £ ogunwgnpdt| pw-
nwpwywu punyeh hwpgwgpnygubip, npntn funuptu wytih puwywu k, L
gnnigwyhgp twjuwwtiu sh ywwnpwuwnyt] hwpgbiphu: Unweohu dbipnnh
nGwpnw unynpnnp uonwd £ pwtwfunup Ynndhg dwntwupgwsd wnwug-
pwjhu Ytwnbipp, wjunthbinle thnpénwd ytipghupu dunptipp fudpwynptip puwn
win  Ytwbph:  Cunhwupwgdwu nbwpnd  jnipwpwiygnip  fjuunph
ybpwpbpw; Ywwwpynd Gu  punhwunip  Ggpwlwgnipniuutp, huy
hwdbdwwnnipjwu nbwpnd' npwnpneiniu £ nupdynd ubpluywgywsd
thwuwmbph W hpwnwpdnieniuutiph - dhole  punhwupnyeniuutiph W
wwppbipnyyniuutiph Ypw:  Ljwpwgpnigjwu  dbennh  tywwnwyu L
dwupwdwuu ubipyujwgub) funuph dwdwuwy uoynn
hpwnwpénieniuutipp, dwpnywug, fuunhpubpu nu npwug nWnwubipp:
Wu dbpennutiph Yppwndwtu uwywwnwlu £ dwpgb unynpnnh nintinu nt
hponnnipntlt wjuwbu, np bw Yuwpnnwuw wlupwpenpbtu twppbpwyb
ns dhwju wnwugpwihu Ybtiwbpp, wyb pninp dwupwdwutbipp, huswbu
uwl npwug dhol gnjnipynit ntubignn inpwdwpwlwywu Yuwp:

Uty wy Junpdnigywu nbiwpnid, npp oqunw £ dhwdwdwuwy qup-
gugubint ubint b dnwwwhbint hdwnigynwiubpp, undnpnnp unuw £ ph-
nwfu |Gqyny ubipluywgynn funupp b thnpénud wit Jepwpuwnnt w-
wbu, np puophuwy wbipuinhg qquwih npuk 2tnnud g|hup: dwpdnipniup g
wybih pwpnwgutiint hwdwp Ywpbih £ punpb ninpunwjhu inbipuwntp, pw-
Uh np npwup wnwuduwunwd Gu wmbpdhuttph wnwwnniejwdp U jniophtwy
nény: Nuyunpbnig htivnn nwuwywunnnp wwhwuenid £ hunwy ubplw-
jwgub] wjuwyhuh dwupwdwuutbp, huswhuphp Gu hwwnny wuntuubipp, wnw-
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pbrybpp, wbnwuniubpp, huswbu bwl funupp Yepwpuwnpt]' ywhww-
ubiiny pninp wbipdhuutipp:

Mbwp £ ok, np pwpguwush Ytpwwwwnpwudwu gnpdpupwgp twl
dhinwd £ unynpnnh wjuwhup hdnnipniuutiph wphpwwbndwup, npnup
enyY| Yrwu huwpwynphuu phs dwupwpbinub hhonnniegyniup:

Tpwu  hwuubint wdbtwwpryniuwybinn - dGennubphg dGyp  winbink-
Ywwnynipjwu dwutwwnnidp/ ubgdbiunmwghwu E: Wu dbennp hwnjwwbu
wpryniuwybun £ wju nbwpnud, Gpp wnpnip W ghpwtu [Ggnubipp owpw-
hjnunpbu swihwquug nmwpptip Gu hpwphg Ywd, Gpp ubpluwjwgynn upnt-
Rp hunwy sk U sniuh inpwdwpwuwlwu hbippwaqw)nieinLu:

([Gwpguwubint gnpdpupwgnd nbntynigyntup Yupdwwnle hhonnni-
pjwu Ut wwhbint JGY wy oguwybin dbenn  Ywufuwwmbundp, nph
nbwpnuw jnipwpwuygnp bwjuwnwunipjwu Ybuhg nwnwnp £ wnpynd, np-
whugh unynpnnp, gnpdh nutiny hp® Wnueh YEpwpbipjw $nuwght ghunt-
(hpubpp, thnpdéh Ywuluwwnbub] dwiuwnwuniygjwu dnw hwndwoép: Wu
dtpnnp Yhpwnbp £ pwgwnwwtiu yapwwwnpwundwu dwdwuwy, pwuh
np pniu pwpgdwuwlwu gnpdniutinyejwu pupwgpntd Yhpwnbint nbwpnud
wju Ywpnn £ npwnpnieintup 2tint| b hwugbigubi dwunndwu:

huswbu ybpp uotighup, Unyep dnwwwhbint ypw dwiuuwd duwynp
Eubpghwu ujwquwagnyuh hwugubint hwdwp oqunipjwu Gu hwuunw gpw-
nnwdubipp: Cuwn Sndhup’ gpwnnwdubp Yuwnwpbine gnpdpupwgp hhdugws
£ funuph pdwuwmwiht ybpindnipjwu, hwwwyniwdubtiph, hwdwnnuwgnnt-
pintuutiph, upwuubph UL gpwnnuubiph ninwhwjwg nwuwynpnipwu
uypniuph Yypw /®omun, 2006: 5/: Lokiup, np gpwnnidutiph ninnwhwjwg W
wulniuwagdwihu nwuwynpnijwu ulgpntupt wnwoht wuqwd wnwy L
pwt| Mnqwup 1956 p.-hu /Rozan, 1956/:

Uhtwp-Rainpnisbit wnweownynd £ dp pwup dbpnn’ gpwnnuiubp Yw-
wmwpbiint gnpdpupwgt wpryntuwybin nupdubiint uwwwnwyny: Unwohtu db-
pnnh hwdwdwiu' funupp wbwnp | Gupwpyt) hdwunwpwuwlwu Jbpine-
dnipjwt W npdby pwuwfunuh dinpbpu wpnwhwynb) hwyphpé' wnwug bpy-
pnpnwlwu  punypeh  Jdwupwdwuubph:  Gpypnpnp  hwdwnnnwagpniejwu
dbpnnu £, npph nbwpnw, pwntipp gpp Gu wnuynwd ny RG |phy, wy] hwdwnnwn
duny' Ypbwwbind npwug npnp Jwup: Upnw deennp  gpwnnwdubiph
ninnwhwjwg nwuwynpnypniut t, nph ntiypnw dnptipp gph Gu wnuynwd
ninnwhwjwg, npwtiugh npwup wybih phs wwpwdp gpwnbtigubu W wnwyb
puptinubh |hubu pwpgiwush hwdwn: <wenpn dbkennp bpwuubph wnwun
Yhpwnnuu £ Uuhpwdbigm £ oqudb) wjuwhup Upwuubiphg, npnup
ubpyuwjwgund tu ny L UGY pwn, wy] pwntiph Jh wdpnne funwip /Musbsp-
Benopyues, 2005/: Pwuwynp pwpgdwubjhu pbplu  wdbuhg ndjwpp
wuduwuntuubipp, wbinwunwutipp, Ywqdwybpwnyeniuubph wujwunwubpu
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nt wmwpbpytipp hhotu £ Nwwh wuhpwdton | bwfu b wnwe gpp wnub
npwup: fFwpgdwush gpwnnwiubpp fjupun wuhwwwlywu Gu. wnwppbp
pwngdwuhsutip dhlunyt tpwup wwppbip pdwuwny Gu Yhpwnnd, uwlywju
dh owpp pYwpwiwlwu upwuubp nu Gpypwswihwlwu  wwwnybpubp
Yhpwnynw Gu dhluunyu vpwuwynyejwdp: Lwfupuwnptih £ gpwnnwiubpp
Ywwnwnby phpwiu (Gqyny b nppwt htwpwynp £ phy, wjjwwbu nu Yotinh
pungdwush npwnpnieintup b Yjuwuquph jubint W puywtGint gnpdpupwgn:

Ybpwwywwnpwunmdwu pupwgpnd funphnipn £ nipynid Yuplnpt ph-
pwfu |Ggyny tunupp Ytpwpunwnpbiint hdinnigyniuubiph quipgwgnidp, opp-
uwy' Ywpbip | funupp pwdwub) bwjuwnwunigniuubph, npwbugh npwup
hww wn hwwn ubingg hGwnn undnpnnp wnpjnip [Gqyny YGpwasuwybipwh
npwup: Ujuhupt' wjuinbin gnpd Gup niubunud ubplbgulwu pwpgdwunt-
pjwu htin: Wunthbunl unyu bwfuwnwunigniuubipp Ywpbih £ pwpgdwub)
rhpwlu (Gqyny’ uipjwjwgubiiny npwug dh pwuh wwpptpwyutin: Mewnp
E hwwiniy npwnpnipiniu nupdubp wnpjnip (Gquyh 2wpwhjnuwlwt jnipw-
hwwyniyeniuutiph  ypw, pwup np bGppbdu phpwfu  tqny Ybipwp-
wmwnnpbihu wbnp £ niwbunwd pwnwgh pwpgdwunip)niu, hwwnwwbiu wju
ntwpnid, tipp Gpynt (Ggnwtiph swpwhnwwywu Yuwnnygubipp wpdwunw-
wbu nwppbipynw Gu dhdjwughg:

Udthnihtiny' ugtiup, np Jbipp ubpyuywgywsdp dhwju dwuwdp £ wp-
wmwgnnd  nmwutwdjwyubph pupwgpnd ninpunw duwynpwd nwuw-
qwundwu dbpnnutiph pwqdwqwunteintup: twuptpwgnp dowytihu jnipw-
pwugnip nwuwywunnn hupu £ punpnd wju dbennubpu nt nwgdwyw-
pnyeyniuubipp, npnup  jhwdwwwunwuluwubt  pwuwynp  pwpgdwush
pwpn ninhu puunpwd wudwug Yupnnnieiniuubipht' (ndtnyg upwug wngl
nnqws fuunhpubipp:
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. JAJAH — Ocnoenvie npodnemvt u memoosvl npPenooasanus nociedosa-
menvHoz20 nepeeoda. — B crarbe paccMaTpuBarOTCsl OCOOEHHOCTH MOCIIEI0BATEIHHOIO
NEPEeBO/Ia, UCCIIEAYS TEOPUH U MOAXOIbI, NPEIJIOKEHHBIE LENbIM PAIOM CHELHaIICTOB
B 3TO# 00nacTu. Jlenaercs MoneITKa HanOoIee MOTHO BBISIBUTH OCHOBHBIC YMCTBCHHBIC
JIeCTBUS, KOTOPBIE MPOUCXOISAT B MPOLIECCE YCTHOTO MIEPEBO/IA, a TAKXKE yKa3aTb Ha Te
MPETSITCTBUSI, C KOTOPBIMH CTaJKHUBAETCSl MEPEBOAYMK B TOM CJIOXKHOM IPOLECCE.
PaccmarpuBaroTcs MIMPOKO HCHOJb3YEMble METOAbl W CTpaTerud MpernojaBaHus
nocienoBareabHOro nepeBofa. IlpencraBneH wedblii psii HOBBIX TMOAXONOB U
VIOPaKHEHUH, KOTOPhI  3HAYMTENLHO  OOJErYUT  MOATOTOBKY  IEPEBOAYMKA
COOTBETCTBYIOLIECTO MPOQUIIST M TEM CAMBIM BOOPYKHUT €r0 HEOOXOIUMBIMU HABBIKAMHU.
Bri0op ympakHeHHIH OCYIIECTBICH Ha OCHOBe mpemioxenHou J[. [xumom momenw,
OIKCBHIBAIOIIEH T€ OCHOBHBIE JEHCTBHS, Ha KOTOpbIE MEPEBOAYUK TPATUT CBOIO
YMCTBEHHYIO SHEPTHIO.

Kniouesvie cnoea. mnocnenoBaTeNbHBI MEpEBON, YMCTBEHHBIE JAEHCTBUS,
YMCTBEHHAs! SHEPrusl, IOATOTOBKA YCTHBIX MEPEBOJUUKOB, METO/bI IPETIOAABaHUS

I. DADYAN - Key Problems and Teaching Methods of Consecutive
Interpreting. — The paper studies the peculiarities of consecutive interpreting in view
of the theories and methods put forth by various translation scholars. It attempts to shed
light on the mental operations that take place while interpreting and highlights the
obstacles and challenges that interpreters face during that complex process. The paper
also examines the common methods and strategies applied to interpreter training and
proposes new ones alongside some exercises that can be used to provide learners with
adequate training and required degree of skill. The choice of exercises is based on the
Effort Model, proposed by D. Gile, which points to the main processes on which
interpreters spend most of their mental energy.

Key words: consecutive interpreting, mental operations, mental energy, interpreter
training, teaching methods
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Junana JABTAH

Poccuticko-apmsinckuii (Crassnckuti) ynusepcumem

O HEKOTOPBIX YEPTAX ITO9THUKH 3. XEMUHI'YI
HA OBPA3IIAX EI'O BOEHHOM ITPO3bI

Teopueckoe Hacneoue npUHAHHOLO KIACCUKA AMEPUKAHCKOU JUMepamypsbi Nepeotl
nonogunvt XX eexa Opnecma XemuHeydsi, €20 JUHHGIL ONbIM, HENOCPEOCMBEHHO
CBA3AMHBLL ¢ 08YMS MUPOBLIMU GOUHAMU U 6 OdNbHeluleM CYOIUMUPOBAHHDLIL 8 €20
XY0021CceCMBEHHO-a8MOOUOPAPULECKUX MEKCMAX, COXPAHAEM AKMYATbHOCMb U 8 HAWIU
OHU KAaK c60ell MEMAmUuKo, maxk u Memooamu JumepamypHo2o eonjoujerus. B yenmpe
GHUMAHUSL HACMOSIWYel CMamvy HAXO0O0SIMCSL OMOENbHble NOJONCEHUs. U HAOMOO0eHUs!
OMHOCUMENLHO — XYOOIICECMBEHHOU  (QOpMbl, CMUIA U  HABLIKOG NUCAMENbCKO2O
macmepcmea XeMuHzyasl, OmpadiCeHHbIX 8 e20 B0EHHOU npo3e.

Knrouesvle crosa: Xemumuzysii, apxumexkmypa nposvi, HAPPAMUGHvle MOOeIU U
MEMAaHappamue  mpaemamuyeckol — namsamu,  «aniedbpa»  NnoeecmeosamenbHoll

CMpPYKmypbi

KakuMm Obl MPOCTHIM HU Ka3aJiCs MUCATENbCKUN CTHIIb XEMUHTYIsl Ha MepBbIi
B3I/, 3Ta Kaxyllascs IMpPOCTOTa Ha pa3IMYHBIX JTamax XapaKTepu3yercs
yAUBUTENBHON cnoxkHocThio. Korma XeMuHrysil roBOpHUT, YTO «Ipo3a — 3TO
ApXUTEKTYpa, a HE YCTPOKMCTBO JIEKOPATUBHBIX MHTEPHEPOBY», UTO «AMOXa OAPOKKO
M03a/in» U YTO «TPYJIHEE BCErO CO3JIaTh apXUTEKTypy» (Xemuurysii, 2020: 96), on
MoJjpa3yMeBaeT B TOM YHUCIE U OYEHb TIIATEIbHBINA MpoIecc MoA00pa JIEKCHYECKUX
€IMHUI] M HUX CTPOroro CHHTAKCHYECKOIO pAaclOJOXKEHHs B TEKCTe. OpHECT
XeMUHT'y31 U3BECTEH CBOEH TOUHOCTBIO: €r0 I1€JIb — BHICTPOUTh YETKO BbIBEPEHHBIN
Y KOMIIaKTHBIA TekcT. OHA U3 caMbIX U3BECTHBIX (opMyn XeMUHTY?3sl «IHCcaTh TO,
YTO THI 3HAEIIb) — MPU3BIB K TOUHOCTH NIOBECTBOBaHMs. MccienoBarensb TBOpUECTBa
Xemunrysst Kapnoc beiikep 00BsICHSIET 3HaueHUE MOAOOpA TOYHBIX JIEKCUYECKHUX
eIUHUILL CIeqyIoUMM 00pa3oM: «XeMHUHIYd# Bcerja mucal MEAJIeHHO, TIIaTelbHO
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penakTHpoBad TEKCT, <...> OIyCKas, IMEpecTaBiisAs CJOBa, JKCIHEPUMEHTHPYS C
CHUHTaKCHUCOM, YTOOBI MOHATb, MOXHO JIM NPEAJIOKEHHE CAeNaTh KOpode, a IO
KOHEI[ BbIOpachiBa BCE CJIOBa, KOTOpbIe cuutan JmnrHuMmy /Baker, 1959: 71-72;
niep. Ham — J1.JT /.

B m3BectHOM uHTepBBIO JKOpmKy [InmuMnrony XeMUHrysi MmoBegan o CBOEM
MUCATEIBCKOM PACIIOPSAKE JHS: «yTPO HAUMHAETCS C PEAAKTYPbl BCEr'O TOrO, 4YTO
yXKe HaIllUCaHo, B TeYEHHE JHs MHCaI O TOr0O MOMEHTa, KOT/1a y)Ke 3HaJl, 4To Oyner
JlaNibliie, T.e. C Yero HauMHATh Ha Clenyromui aeHe» /Plimpton, 1963; 122-124;
nep. Hamt — JI.Jl/. DkoHOMUS cJIOB, pyOsieHble (pas3bl, JOCTHKEHHE MaKCHUMalIbHOM
MPOCTOTHI CTUJIA — BOT HA YTO HANpaBIICHBl TBOPYECKUE YCWIHS MHUCATENS U 4YeM
00yclioBlIeHa HEOOXOAMMOCTh, MO €ro e 3aMEeYaHUIo, «IPAaBHIBHO MOAO0OpaTh
cinoBay. [Iucarens Bceraa crapaercsa u3beraTh paclBEUMBAIOIINX U, B TO K€ BpeMs,
OTSDKEISIFOIUX TEKCT CJIOB M, MPU aIbTEPHATUBHOW BO3MOXXHOCTH, BBIOMPAET TO
CJIOBO, KOTOpPO€ WCIIOJIb3YETCS 4Yallle M KOTOpO€ IOHSATHEE — 3TO M €CTh
apxuTeKkTypa, a He nekopauus. Ilo 3ameuanuto kputuka Teppenca [lymwu,
MpOoCTaBIeHHAs IPOCTOTA CTUIIA XEMHUHTYdsI IPeciIeyeT B 1Iei, a IMEHHO, ObITh
MaKCHMaJbHO TMOHATHBIM PAa3HOYPOBHEBOMY YHUTATENI0 M «HAaUBHBIM CIOCOOOM
noJiiepkarb KOHTakT ¢ mupom» /Doody, 1998: 105; nep. wamr — JI.JI/, a takxke
BO3/ICHCTBOBATh HAa YUTATEINsl, MAHUIYIUPYS ero co3HaHueM. OJHAKO HAMEpPEeHHOE
n3beranne M30BITOYHOCTH TEKCTa, CIIOBECHBIX THPIISTHA U CIOXHBIX PEUEBBIX
MOBOPOTOB, TO €CTh TE€X OCOOEHHOCTEH YHHKAJIbHOTO AaBTOPCKOTO IOYepKa
XeMUHTY3sI, KOTOpPBIE CTAJIN €r0 «BU3UTHOM KapTOUKOI» B IIUPOKOM JIUTEPATypHOM
roJie MepBoi MOJOBUHBI XX BEKa, BOCHPUHHUMAINCh MOPON Kak BbIXOJIAIIMBAHHE
SMOIMIA, MEepeKUBaHU, YyBCTB, 0e3 oOpamieHuss K KOTOPBIM XYyHO0XKEeCTBEHHBIH
TEKCT TpaHCHOPMHUPYETCS B CyXYI0 M MPECHYI NOKYMEHTanucTuky. OtaaBas
MPEANOYTEHHE TOYHOCTH, «TeJerpa)UuHOCTH» IUChbMa, XEMHHTYdH, B CBOIO
ouyepesb, BBICOKO CTaBUT BapHaTUBHBIE BO3MOMKHOCTH XYHO0)KECTBEHHOM IpPO3bI
BOCCO3/1aBaTh YYBCTBA W IEPEKHUBAHUSA, HCIONB3YET €€ CYITECTUBHBIE METObI
BO3/ICHCTBUSl HA YMTATENsl, «IBITAETCS IepenaTh OLIYIIEHHE pealbHOH >KU3HK
/Doody, 1998: 106; nep. wam — /I.JI/ BO Bcem ee, B TOM YHCIIE, YyBCTBEHHOM,
MHOroo0pasuy, U JeiaeT OH 3TO Ha Mpejielie MaKCUMaIbHON KOHIEHTPALlMU CMBbICTa
MPY MUHUMAJIbHOM KOJIMYECTBE CIIOB.

Onacennie XeMHHIY?sl, 4YTO JaXe HE3HAUUTEIbHOE W3MEHEHUE MOKET
MOCTaBUTh II0J] YTpo3y Bce TO, K YEMY OH CTPEMUJICS, OTPa)XCHO B IIHCHME,
anpecosanHoM ["opanuto Jlusepaiity, u3gaTento ero cOOpHuKa pacckazoB «B Hame
Bpems»: «Paccka3pl HamMcaHbl TaK TOYHO U YETKO, YTO OJHO HEYMECTHOE CJIOBO
MOXET BBIBECTH M3 CTPOs BCIO cxeMy moBecTBoBaHUs» (Baker, 1959: 154; nep. nam
— J.J1). MuorooOpa3Has nurepaTrypa O TBOpYecTBe XEMHUHry’s1 Oorata, B
YaCTHOCTH, HAONIOACHUSMH IO «apXUTEKType» ero TEeKCTOB, IPUHIUIAM H
JJIEMEHTaM €ro TO3THUKH, OCOOEHHOCTSAM €ro WHAWBUAYAJIbHOrO MUCATENhCKOTO
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cTwsl, mouepka. K psay Takux HAOMIOJEHW W OCOOCHHOCTEH MpUBIIEKACTCS
BHUMAaHHE HACTOSICH cTaThel.

ConuanpHble ¥ TOJUTUYECKUE MOTPSICEHHS IEpBOM IOJIOBHHBI BAALIATOTO
BeKa, CIEAyIoIINe IpYr 3a APYroM TpaBMaTHyeckue coObITHs llepBoi, a manee -
Btopoit MupoBoii BOWHBI, ONpenessitoT 3ToT nepruoi. Kak peakuus Ha KpylIeHHE B
pe3yapTaTeé MHPOBBIX BOWH JEWCTBYIOIIErO >KM3HEHHOIO TMOpsiKa HEKOTOpHIE
YCTOWYMBBIE IPEACTABICHUS O CyOBEKTUBHONW M OOBEKTHUBHON MIEHTHYHOCTH (TIOM,
KJIacc U T. [I.) TePAIOT NPEKHIO CTa0MILHOCTD B PeajlbHOM )KHU3HH, a, CIIeA0BATENb-
HO, U B KYJIbTYpE, U B XYyIOXXECTBEHHOH nuTepaType. [laHHbIN nepuonx B KU3HU
McaTeNsl TMPeNCcTaBisieT COOOM HEyCTaHHBIE IIOMCKM MYTed M BO3MOXKHOCTEH
clienarh KU3Hb CHOCHOM Iepe] JIMIIOM HEBBIHOCHMBIX, a 3a4acTyl0 U HEMBICIUMBIX
COOBITHH BpEMEHH, a IMEHHO — TPaBM BOHHBI. X EMHHTYIEBCKHI HAppaTUB BOUpaeT
B ce0s KYIbTypHYIO TMaMsTh, CTAHOBHUTCS CBOETO pOJa MeTaHappaTUBOM
TpaBMAaTUYECKOW MaMATH JBYX IEPEKUTBIX W TPOYYBCTBOBAHHBIX IHCATEIEM
MupoBbIX BOWH. Tak, B pomane «llpomaii, opyxwue!» 3arparuBaercsi COCTOSHHUE
COBpPEMEHHOM »HW3HH, B KOTOPOE BOBJEUEH IJIaBHBI Tepoil, mbITaromuics
paso0paTbcsi B IOCIEACTBUAX BOSHHOM TpaBMEI. [ epoit pomana ®penepuk ['enpu —
MIPOTUBHUK MOIBITOK BbIIABAaTh T€ WJIM UHBIE «JICHCTBUS) Ha MOJISIX BOMHBI 32 HEKHE
CJaBHbIE, CBSIIEHHbIE CUMBOJIBI MaTpuoTU3Ma. Bot kak I'eHpu nymaer o ToM, 4TO
OH caM BHJEJN U MEPEKUIT BO BPEMSI BOMHBI: «HUUYET0 CBSIIEHHOrO 51 HE BUAEN, U TO,
YTO CYUTAJIOCh CJIABHBIM, HE 3aciy>KMBajO CIIaBbl, U >KEPTBbl O4YEHb HANOMHHAIN
YuKarckue 0OWHHU, TONBKO MSCO 3/1€Ch MPOCTO 3aKalbIBAIM B 3eMJIE0» (XEMHHTYdi,
2020: 178). DOkcTpeMalbHOCTH BOCHHOW TpaBMbl M TOCIEAYIOIIAS IOMBITKA
HOpPMAaJM30BaTh 3TO HEBHIHOCHMOE COCTOSTHUE, 3alleyaTyICHHbIE B HappaTUBE pOMaHa
«[Ipomraii, opyxue!», WITIOCTPUPYIOT PEAKIHIO HA MPEANIECTBYIOLINE HAappaTUB-
HbI€ KOHCTPYKLIMH TPaBMaTHYECKUX COOBITHI COBPEMEHHOCTH.

Uepe3 MOBECTBOBATENbHYIO CTPYKTYPY XEMUHTY3M NaeT HaM OIIYTHTh POJIb
TpaBMBl B ()OPMHUPOBAHMM CO3HAHMS OTAENBHO B3STOH JIMYHOCTH, IEPCOHaXa B
JMCKypce TEpeKUBAEMOTO WM HCTOPUYECKOrO OTpe3ka BpeMeHH. B ero
NPOM3BECHUAX CamMa MCTOpHA Kak Obl TEepeXUBaeT TPaBMy U IBITAETCA
MHTErpUPOBaTh TPaBMATHUECKUN OIBIT BOWHBI Iepes JIMIOM KOHEYHOM Yrpo3bl
ncuesHoBeHus. [lon ®accen B kHure «Benukas BOMfHa M COBpeMEHHas MaMsTbh)
yrBepkaeT, uto IlepBas mupoBas BOWHA «OTAENSETCS OT CBOETO IMPHUBBIYHOIO
MeCTa B MCTOPUYECKOM JUCKYpCe M YCTAHOBJIEHHOW NPUYMHHO-CIEICTBEHHON
CBsI34, 4YTOOBI CTaTh BenuKoil B MHOM CMBICIC, a HMMEHHO, BCEOXBATHIBAIOIICH,
BCETNPOHUKAIOIIEH, CTAHOBSACh OMpPENENSAIOIINM YCIOBUEM B (OPMHUPOBAHHUH
co3Hanus yenoBeka XX cronetus» /Fussel, 1977: 321; nep. namr — J1.J1/. Touno Tak
xe HaOmoaenne Openepuka ['enpu B pomane «Ilpomaii, opyxue!» orpaxkaer 3Tor
pa3peiB B JIOTHKE MPUYMHHO-CIEICTBEHHOM CBs3U. boiee TOro, mocienoBa-
TENbHOCTh XEMUHIY?s, BKIIIOYAIOIIas TpaBMY, OTpakeHHyI0 B pomane «lIpomaif,
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opyxue!», OTChUIa€T K BOCHPUSATHIO COBPEMEHHOI'O0 IIOCTTPaBMAaTHUECKOIO
CO3HaHMSI.

[MpuoOperennslii OuorpadU4ecKuii ONBIT, TPaBMAaTHYECKUE MEPSKUBAHUS, C
KOTOpbIMU XEMMHI'Y3H cTankuBaercs Bo Bpems IlepBoit u Bropoit MupoBbIX BOIfH,
CKJIQ/ILIBAIOTCS, CYOJIMMUPYIOTCS U CIIOCOOCTBYIOT — (DOPMHPOBAHHIO  €ro
3CTETUYECKOI0, XyJ0KECTBEHHOTO BUJICHHS, XapaKTepa U MPUHLIUIIOB €ro MO3TUKU.
Opmnako 3TOT OuorpadU4eckuil OMBIT MpEACTaBIsIeT cOOOH HE ypaBHEHHE, a
WCUHCIIEHUE OIbITa, HA OCHOBE KOTOPOTO OH CO3/1aeT HappaTUBBI, CBS3aHHBIE C
TpaBMOM.

[lepexxnBanue TpaBMBbl, KaK M YTEHHE XYAOKECTBEHHOW JMTEpATypbl, CTAaBUT
YyeoBeKa Ha TI'paHb MEXKIY H3BECTHBIM M HEHU3BECTHBIM. B «3eneHbIXx xoiamax
Adpuxkn» XeMmMHHTY?H ccbutaercs Ha «CeBacTONMONbCKHE paccKasbl» ToJcToro:
«KHuTa 3Ta OYEeHb MOJOJas, B HEH eCTb MpeKpacHoe omucaHue O00s, Korjaa
¢paHIy3pl HOYT Ha IOTypM OAacTHOHOB, W g 3agymancs o TojctroM W 0 TOM
OTPOMHOM TIPEUMYILIECTBE, KOTOPOE JAaeT MUCATENI0 BOSHHBIN onbiT. BoiiHa ogHa u3
CaMBbIX BaXHBIX TEM, M MPHUTOM Takas, KOrja TpyJHEe BCEro nucaTh MpaBIHUBO, U
MCaTeNd, He BUAABIINE BOWHBI, U3 3aBUCTU CTapaloOTCs YOSAUTh U ce0sl U APYTHX,
YTO TEMa 3Ta HE3HAUMTENIbHAs, UJIM NIPOTUBOECTECTBEHHAS, WIIM HE3JJ0pOBasi, TOT1a
KaK Ha caMOM JIeJI€ MM IIPOCTO HE MPHILIOCh UCHBITaTh TOr0, YEro HUYEM HeNb3s
BO3MECTUTHY. (XeMuHrys#, 2018: 42). DTo BrICKa3bIBaHUE MTOAYEPKUBACT BAXXKHOCTh
U BIMSHUE BOWHBI M TIOCTBOGHHOM TpPaBMbl Ha 3BOJIIOLMIO CTPYKTYpPBl U CTHUJIA
MIOBECTBOBAHUS XEMUHI'Y3s, MPOCIEKUBAEMYIO, B YAaCTHOCTH, NPU HU3y4EHUU €ro
Mpou3BEACHUM BOEHHOW TeMaTuku. Ha mpoTsbkeHum Bcelt cBoel mucarenbCKon
JeITENbHOCTH XEMUHTY3M IMOMYEpKHUBaJl BaXHOCTb TOTO, YTO MHCATENb JOIKEH
ObITH CBHJIETENEM BOWHBI M TEPEKUTh €€, U YepeloBaHWE TPaBM B BOCHHBIX
poMaHax XEMHHI'Y3sl, HECOMHEHHO, TMpPEICTaBIsIeT COOOW IKU3HEHHO BAXKHBIN
MOMEHT B €ro pa3BUTHM KakK IHcaTelsl, KaK «apXWUTEKTOpa» U MacTepa
3 PEeKTUBHOIO XyJ0KECTBEHHOTO CI0Ba. Kak cunuTaroT mccienoBaTelld TBOPUECTBA
McaTelisi, HOBOE «HCUHCICHHE» CYOBEKTHBHOCTH M OOBEKTUBHOCTH, MPOSBIISIO-
meecss B CTPYKType MOBECTBOBAaHHS 4epe3 TJIABHOTO Teposi (YTO ObLIO OTMEYEHO
HaMW BblIe B CBs3M ¢ pomaHoM «lIpomaii opyxue»), OTKpbIBaeT HOBBIE
BO3MOKHOCTH TS U3y4eHHs1 (OPMBI U COAEPKaHUS POU3BeIeHNH X eMUHTYdsI.

C 3TOl TOYKHM 3pEHUs 3aclIyXKMBA€T BHUMAaHMs CO3JAHHBIM CITyCTs TpHUILATh
net nocine pomana «IIpomaii, opyxxue!» MeHee U3BECTHBIN poMaH «3a peKoi, B TEHU
nepesbeBy (1959), mpu oOpallieHun K KOTOPOMY CTAaHOBUTCS BUHO, KaK BOCHHBIM U,
B YaCTHOCTH, TPaBMaTHYECKUH OIBIT MUCATEIS CIIOCOOCTBYET CO3/IaHUIO M TEKCTa,
KOTOpPBIN 3aMETHO OTJIMYAeTCs, XOTS U UMEET CXOJICTBO C JAPYIrUMH €ro TeKCTaMU,
KaK 3BOJIIOLIMS B OCMBICICHUM IICMXOJIOTUYECKOM TpaBMbl BIMSET Ha CTWIb U
CTPYKTYpY NTOBECTBOBaHUSI.
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Jpyroit 0cOOEHHOCTBHIO XY/I0KECTBEHHOW KOHIICTIIIMH XEMUHTyIEBCKOM MPO3bI
SBISIETCSl  HAJIMUME  XMACTHMYECKHX  MOJENel, CO3Jalolmx  CBOeoOpazHOoe
KOJIUPOBAaHHWE TEKCTa W BBICTYMAIOMIUX OAHWUM M3 DJIEMEHTOB XEMHHTYIEBCKOTO
MpUHIMIA alicoepra.

B nByx craresax, onyonukoBanHbix B North Dakota Quarterly nBa roga moapsin
(1997, 1998) Makc HoHHM aHanu3upyeT TO, YTO OH HA3bIBAET «XHACTHYECKHMU
MOJIeTISIMI» TIOBTOPEHUS, M HMX IOBECTBOBaTeNbHbIE (yHKIMH: «MHOrOKpaTHbIE
MIOBTOPEHUS Y XEMUHTY?4, KaK JIEKCHUECKUe, TaK U CEMaHTUYECKUE, TOSBIAIOTCS B
HEMpOU3BOJIILHOM TopsAake. [Ipy BHUMATENbHOM PAcCMOTPEHHH STH IOBTOPHI
CO3JTAIOT 3€pKAIbHYI0O CHMMETPHYHOCTb, B KOTOPOH COUETaHUS CIIOB WU (pa3
MOBTOPSIFOTCA  CHOBa, HO YyxXe B oOpaTHOM mopsake. Eciau uUcmons30Bath
COOTBETCTBYIOIIMN TEPMHUH, TEKCTyalbHas OpPraHU3allis ero Mpo3bl YacTO CIeAyeT
XAACTHYECKOMY PACIOJIOKEHHIO, TO €CTh YIOPAJOYCHHUIO JIEKCHUECKUX W/ WK
CEMaHTHYECKMX XWa3MOB, Ha YPOBHE CJIOBECHBIX WJIM HApPAaTUBHBIX 3JIEMEHTOB)
/Nanny, 1997: 157; nep. nam — JI.JT /.

Ecnu momeiTaTbcs NpOaHANM3UPOBATH HEKOTOpPHIE XHACTHYECKHUE O00pa3Iibl
MOBTOPEHUSI B TPOU3BEIEHUSAX MHUCATENs, TO OHHM, HA HAIIl B3I, SIBISIOTCA
XOPOILINM MIPUMEPOM TOT'0, KaK, HECMOTPS Ha HCIIOJIb30BaHUE, MTO-BUANMOMY, OUYCHb
MPOCTHIX SI3BIKOBBIX MOJEJeH, B TeKCTe 00pazyercsi «apXUTEKTypHas CIOKHOCTBY,
KOTOpO JJOJDKEH MOAYMHATHCS TEePEBOAUHK, CTPEMSIIUIicS MOJTHOLEHHO Mepenarb
CMBICIT OpUTHHAJA.

[lo nabmopenusiMm HoHHH, cymoiecTByeT CBOEro poja Mapauielb MEXIy
CHHTaKCHUCOM C UCIIOJIb30BAHUEM XHAaCTHUYECKOH MOIenu Ha CyOHappaTHBHOM
YPOBHE CHHTAaKCHCa M TEHIEHIMEH HCIOJIb30BaTh MOJOOHYI0 CXEeMy Ha YpPOBHE
MOBECTBOBAHMA: «XHACTUYECKOE IIOCTPOCHHE XEMHHTYdsl Ha CyOHappaTHBHOM
YpOBHE CHHTaKCHCa MOXXHO pPaccMaTpuBaTh KaK CBOEro pojaa mise en abyme,
MOBTOPSIIOIIEECS] CUMMETPUYHOE KaJpUpOBaHHWE WM «BCTpAaUBaHHE» CICH B
ypoBeHb noBecTBoBaHus: 1[2[3:3]2]1» /Nanny, 1997: 158; nep. nam — 1./1 /.

[Ipu paccMOTpeHHMH BBILIEYKa3aHHOTO croco0a IOCTPOSHHS pOMaHa Ha
MIOBECTBOBATEIbHOM YpOBHE paboTa MepeBOAALICTO Ha IPYTOif A3bIK B MPUHIIMIIE HE
yclnoxHsieTca. JIMmb odeHb peako W 10 OYEeHb 3HAYMTENBFHBIM TMPUYMHAM
MEePEeBOMYMKY TPUXOAUTCA MEHSTh HCXOIHBIM CTpoOd moBecTBOBaHUS. B
OOJIBIIMHCTBE CIIy4aeB PEIIeHUs IepeBOAYMKA MPUHUMAIOTCSA B TOAHAPPATUBHOM
ypoBHe. COOTBETCTBEHHO, BaKHEE OOpaTHTh BHUMAHUE HAa T CIydaH, KOTOpbIE, MO
MHEHUI0 HOSHHM, COCTaBISIOT APYrod METOA, COOTHOCATCS C XEMHHIYIEBCKHM
NPUHIMIIOM aiicOepra, MOTOMY 4YTO OHM Ha CaMOM Jelle «KBa3HUIIO3THYHBIC)
CTPYKTYPBI, «CKPBITHIE MTOJT 0OMaHYHNBOK CIIOBECHOM MOBEPXHOCTHIO €TI0 KaKyILEHCs
NPUMHUTUBHON peajucTuyeckod mpose» /Nanny, 1997: 158; mep. mam — [.J1/.
[IpoBoast psx HAOMOAEHWH MO TEKCTaM, HMCCIeNOBaTeNb pa3jindacT CIeXyIoLIne
(yHKIMHM, KOTOpPbIE OH WUIIOCTPUPYET OTPBIBKAMH W3 Paccka3oB OpHecTa
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XemuHrysst: 1) BO3BpaTHO-IIOCTYyMATeNbHOE IBWKEHHUE, 2) MPOTHUBOIOCTABICHHE,
CUMMETpHUSl M paBHOBecue, 3) oOpamiieHHe, 4) LEHTpHpoBaHHe. PaccMoTpum
MpUMeEp XUaCTHIECKOW MoJieny U3 pomaHa «Duectay:

«Sl yuun ee crneauTh 3a OBIKOM, a HE 3a JIOLIa[bl0, KOraa ObIK KUIaeTrcs Ha
MUKaI0pPOB, YUUJI CIIEAUTH 3a TeM, KaK MUKaJIop BOH3aeT OCTpUE KOMbs, YTOOBI OHA
MOH:JA, B YeM TYT CyTh, YTOOBI OHAa BHIENAa B 00e OBIKOB IOCIEI0BATEIbHOE
JelicTBHe, Beayllee K MpeJHayepTaHHOW pa3BA3Ke, a He TOJbKO HATPOMOXKICHHUE
OeccMBICTICHHBIX yxkacoB. S mokasan eif, kak PoMepo cBOMM IIaIioM yBOJUT ObIKa
OT ymaBIIeH Jomaad M Kak OH OCTAHABIMBAET €ro IUIAlIOM M MOBOPAYMBAET €ro
IUIaBHO W Pa3MEpeHHO, HUKorjAa He oOeccunuBas Obika. OHa BHjena, kak Pomepo
n30eran pe3Kux IBWKEHHN 1 Oeper cBOWX OBIKOB JIJIS TIOCIEAHErO yaapa, CTapasch
He Jiepratb U He 00ecCCHIMBaTh WX, a TOJBKO cierka yroMmuth. OHa BHaena, Kak
O6mm3ko Kk ObIKy pabortaer Pomepo, W g mokazan el Bce TPIOKH, K KOTOPBIM
MPHUOEraroT APYrue MaTagopbl, 4TOOBI Ka3aJIOCh, YTO OHU Pa0OTAIOT OJIM3KO K OBIKY»
(Xemunrynit, 2018: 109).

3/1ech XMacCTUYECKOE MOBTOPEHHE CHUMMETPUYHOM CXeMbl 00pa3HO OTpakaer
MOCIIEAOBATEebHOCTh JBIKEHUH TOpeajopa: cHadala OH YBOJAUT Oblka, 3aTeM
OCTaHABIIMBAET €ro W, HAaKOHEI], MOBOPAYMBAET, — a TaKKe cOaTaHCHPOBAaHHOCTb,
COBEPILICHCTBO €ro Npo(ecCHOHaJbHBIX HAaBBIKOB, I'€pPOH-HAppaTop ke MpeacTaeT
OJecTsAIUM TEOopeTUKOM 00s1 ObIKOB: «Pomepo MOKa3biBajl MacTepCTBO CTapoin
LIKOJIBL: YETKOCTh JBM)KEHUH NPU MAaKCUMAaJIbHOM PUCKE, YMEHbE TOTOBUTH OBIKA K
MOCIEAHEMY yAapy, MOJYUHSITH €ro CBOEi Boje, 1aBas OYYBCTBOBAaTh, YTO CaM OH
Henmocsaraem» (Xemunrysit, 2018: 215). Tekcr nepenaer «semmuune» [leapo Pomepo
C TIOMOIIBIO PA3IMYHBIX MPHEMOB, OJHHM M3 KOTOPBIX SABJSIETCS XHACTUUECKOE
CTPYKTYPUPOBAHUE OIPEIETCHHBIX JIEKCUKO-CEMAaHTHYECKUX D3JIEMEHTOB. JTOT
Xda3M B OCHOBHOM IIOCTpPO€H Ha CEMaHTHYECKHMX MOBTOpPaX, HO B HEM
MPUCYTCTBYIOT M JieKcmyeckue MoBTopbl. ClleHa HAauMHAETCS C BOH3AHHS OCTPHA
KOTIbS MAaTaJOopoM M 3aKaHYMBACTCS HEIOCSATaeMOCTbIO MaTajopa. B mepBoi
MOJIOBUHE XHa3Ma PoMepo — «MacTep B HCKYCCTBE», TOTIa KaK BEPOHHUKA BO BTOPOM
MOJIOBUHE OMNKCHIBACTCS B TEPMUHAX IMEpervieTeHUsl 4enoBeKa M OblKa, YTO
OTpaxkaeTcsi B TPSAMOM MM KOCBEHHOM IIOOYEPETHOM MOBTOPEHHH OO0UX
TEPMHUHOB, C MECTOMMEHHEM WJIM METOHUMHUYECKH: «PoMepo Tak OJIM3KO MpoImycKal
MHUMO ce0s1 ObIKa, UTO Yel0BEK, U OBIK, U TUIAI, OMUCHIBAIOIIMI ITOJIHBIA KPYT TIEpeT
MOpIOii ObIKa, CIMBANMCh B OZHO PE3KO OuepueHHoe 1enoe» (XemuHrysit, 2018:
282). MBI BUIUM 3€pKalibHOE OTpakeHHe CIOB (OH [4eTOBeK]| -OBbIK-4eT0BeK-ObIK-
wiamn [4enoBek| OBIK), TpauUyecKd MPeNCTaBISIOMINX «OJHO ILEN0oe», KOTOpoe
XeMmHuHTY?i1 Ha camMOM JeJe BBITPaBHpPOBal  CIOBaMH. AMOHWBaJEHTHOE
METOHMMHUYECKOe 3HAaYE€HHUE CIIOBA «TUTAII» MOAKPEIUIIETCS OJMIIETBOPEHUEM, KOTIa
XeMHUHTY?i [lenaeT STOT TEepMHH MeTaQopuveckuM MOAJSKAIIUM TJaroja
«IOBOPOT», OYKBaJbHBIM MOAJEKAIUM, KOTOPOTO HECKOJILKAMH CTPOKAMH BBIIIIE
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Obu1 Pomepo; O4eBHAHO, IJIal] MOXKET IOBOPAYMBATBCSA TOJBKO TOrJa, KOrjaa
MOBOpAaYMBaeTCsl Marafgop. MOXXHO BBIACIUTh U JAPYrUe XUACTHYECKUE CTPYKTYPBHI,
KOTOpbIE MEPEKPBIBAIOTCS LEHTPATbHBIM XHa3MoOM Ipoxozaa. PacronokeHue cios
ele pa3 yCHJIMBaeT 3HaueHue OanaHca W CHIIbI B TOM, Kak Pomepo oOpamaercs co
cBouM OBIKOM: «OH yBeIl ero MrkO U IJIaBHO, TIOTOM OCTaHOBMJICS H, CTOS IPSMO
MPOTUB ObIKa, IPOTAHYIN eMy IJIai]. XBOCT ObIKa B3BUIICS, OBIK KUHYIICS, 1 Pomepo,
IUIOTHO CIBHHYB HOTH, CHIENAaJl BEPOHUKY. BIaKHBIM, TSKeNbIH OT mecka Iuiamg
pacmpaBmiics, CIIOBHO HaJyBIIMica mapyc, 1 PoMmepo crenan momHbii 000poT mox
camoit Mmopoi Obika. Tereps OHM CHOBaA CTOSIIM IPYT MPOTHB ApYyra» (XeMuHIydii,
2018: 282).

DTO BCEro JUIIb MPUMEP TOTO, HACKOJIHKO HE3aMETHOW U, B TO K€ BpeMs,
CIIO)KHOW MOXeET OBITh apXUTEKTypa MOBECTBOBAHUS XEMUHTYIS U KakuX 3¢ (HeKToB
OHa MOXET JocThyb. [lepeBogUMK, KOTOpBIH HE 3HAET O CYIIECTBOBAHMU U
BaKHOCTH TaKMX XMACTUUECKUX MOJIEJIeH, KaK IMOKa3aHHAas BbIIIE, CKOPEE BCETO, HE
CMOXeT BOCIIPOM3BECTH UX B TOM Mepe, B KaKOM 3T0 MO3BOJISET A3bIK epeBoaa. OH,
MO Bcell BEpOSTHOCTH, OymeT crapaTbcsi M30erath MOBTOPEHHIA, KOTOPBIE MOTYT
MOKa3aThCI €My U3IHIIHUMH. Tem Oojee HEOOXOIUMO OTMETHTb, C KaKUM
MOHMMAaHUEM BAXXHOCTH KaXIOW JeTajd B apXUTEKType MHchbMa XEMHUHTY?S, C
Kakol CEeMaHTMYECKOM M CHHTAKCHMYECKOW OT3bIBUMBOCTHIO, aJEKBAaTHOCTHIO
MepeaaeTcs B PyCCKOM MEPEBOJIe PEUYEBOIM CTPOI ATOrO MPOU3BEEHHS KaK BOOOIIIE,
TaK ¥ B 3TOM OTAEIHHOM, TPEOYIOIIEM O4eHb YyTKOr0, OEpPEeKHOT0 OT3bIBA SIH30/E.

B pomane xe «3a pekoil, B TEHM IEpeBbEB», HallpUMEp, MOBECTBOBAHUE
BEIETCSI C TOYKH 3peHHs OOBEKTHBHOTO HAppaTopa, TEKCT OTPakaeT BCE CTOPOHBI
OIbITa ¥ TOJIHOCTBIO ITEPEAAET 3MOLMU IEPCOHAXKAa YMUTATEIN0, IS JAOCTHXKEHUS
Yero HUCIHOJb3yeTCs pa3BUBAIONIAscs METOAONOIMs TOoYHOCTH. B mHTEpBRIO 1950
roga ¢ Xapsu bpelT XeMuHrysi 3aMedaeT OTHOCUTENBHO CIIOKHOCTH CBOEH HOBOM
MIOBECTBOBATEILHOM CTPYKTYpPbl, UYTO OH NPOXOAWT WHUIMALMOHHBIN IIYTh,
MPUMEHSS K XyA0KeCTBEHHOM Mpo3e 3aKOHBI apuMeruku u reomerpun /Cu.: Briet,
1999: 274; nep. nam — JI.JI. /. Tem campiM XEMHHT'Y?ll HE OTpEKaercsi OT CBOUX
MPEIBIAYIUX TEKCTOB, MOBECTBOBATEIBHBIX CTPYKTYP WIM OT CBOUX HPEABLAYIINX
IJ1aBHBIX TepoeB. OH MPOCTO UMEET B BUY HEKYIO BOJIIOLIMIO B CTPYKTYPE, B CTPOE
XYA0KECTBEHHOT'O 513bIKa, CO3/1aBa€MOr'0 MM TNPOM3BEACHUS JHUTEpaTypbl. MOXXHO
cAenaTh BBIBON, YTO IIOBECTBOBATENBHBIA SPQEKT MPOMCXOISAIIEr0o H3MEHEHHS
OPHEHTHUPOBAH Ha BO3pacTaHHe CYOBEKTUBHOCTH M OJKCIPECCHOHHM3MA, O YeM
CBUJIETEIbCTBYIOT BBIIIETIPUBEACHHBIE €ro ciioBa. [loBecTBOBaTenbHast CTPyKTypa U
CTWJIb poMaHa ‘“3a peKkod, B TEHU J€PEBbEB’ OTJIMYAIOTCS OT IMPEIIIECTBYIOIINX
[IOBECTBOBATENbHBIX CTPYKTYp XeMHHryss. McuucieHue - 3TO UCClIeOBaHUE
M3MEHEHUs NMPOCTpaHCTBa M BpeMeHu. [lo3unms XeMuHryssi, npecTaBieHHast B €ro
3asBJICHUM O TOM, 4YTO OH «ceiuac HaxomuTcs B pacuerax» /Briet, 1999: 274/,
OTpaXaeTcsl Ppa3IMUHBIMM TPaKTOBKAMM TIPOCTPAaHCTBA U BPEMEHHM B €ro
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MIOBECTBOBATENBHBIX CTPYKTYpax; AJisI CO3JAaHUs NOBECTBOBATEIbHON CTPYKTYPHI B
TEKCTE BCE SIBCTBEHHEE HCTIONb3YyIOTCS BIIEYATIICHHUSI.

B nepuon mexny 1920-1935 rogamu HappaTHBHAs «TEOMETPUs» XEMUHTYIsI
CBsI3aHa C €ro NpeAcTaBIeHHeM O0OBEKTOB B MpocTpaHcTBe. Hanmpumep, B cOOpHUKE
«[Iaras xonoHHa u mepBbie 49 paccka3zoB» MOBECTBOBAHHE CTPYKTYPUPOBAHO IO
OTHOUICHUIO K OOBEKTaM, BOCIIPHHUMAEeMBIM B MPOCTPAaHCTBE. B moBecTBOBaHUH
¢ukcupyroTcs 00beKTHBHBIE (OpMBI ombiTa. boinee TOro, «reoMeTpus» Kak
MIOBECTBOBATeJbHAS CTPYKTYpa MOSBISIETCS B PAaHHUX UMITPECCHOHUCTCKUX paboTax
XeMUHT'y3s KaK CpeJCTBO JJIsi OTpakeHUsl UCTOPHHM, a He JUIA ee Iepeckas3a. B ero
«TeOMETPHUN» TIOBECTBOBaHHME (DOKycHMpyeTcs Ha BIECYATICHUSX MEPCOHAXKEH OT
IpeaMeroB. B HEKOTOPOM CMEBICIE CTPYKTYpa MOBECTBOBAHUS Pa3BOpauMBacTCs KakK
BIIEYATJIEHHSI OT BOCIIPUHIMAaEMbIX 00HeKTOB. B pomane «I1o KoM 3BOHUT KOJOKOJD
BIIGYATJICHUST WMHOIZA CKOpee WJUIIOCTPUPYIOT, a HE pPacCKas3bIBAIOT HCTOPUIO
PoGepra Jxopaana. BocnpuHumaemblie UM BUJIbI, 3BYKH U OOBEKTHI MTOKA3bIBAIOT U
MPEACTABIAIOT  3JIEMEHTHl IOBECTBOBaHMsS. MUMOJIETHOE BIEYATJIEHHE OT
BOCIIPUHUMAEMBIX (OpM, MPEIMETOB KaKeTCcsd 3HAYMTENbHEEe, YeM JKelaHHe
KaTaJIOTH3UPOBATh UX B CHEUU(PUIHOCTH.

B Oonee mo3mHuX Tekcrax XEeMHUHTY?s, CO3MaHHBIX B Mepuoa Mexnay 1935-
1950 romamm, TmOBecTBOBaTeNbHAs CTPYKTypa pas3BHBaeTci, Bce Oojee
OPHEHTHUPYACH Ha UCCIIeIOBaHNE BIUAHUA BpeMeHu. [loBecTBoBaTenpHas «anredpa
XeMHHTY?s B IPOU3BEJCHUAX €ro MAET MapajuleNbHO C MEePeKUBaHUEM COOBITHH H
BpeMeHu. B «l/meTp M He HMeETb)» I10BECTBOBAaHHWE MEHSIET MEPCIEKTUBBI U
nepecTpanBaeT TPAAULMOHHBIE MPEICTaBleHns O BpeMeHH U mecTe. OOBEKTH H
MIPEIMEThl TEPEKUBAIOTCS B JIUCIOLUMPOBAHHOMW CTPYKType €O CKaukaMu U
nepeMelIeHUsIMH, TPOUCXOAAIIMMH BHYTPH CTPYKTYPhI IOBECTBOBAHUS. «ANTeOpa
Kak IIOBECTBOBAaTeJbHAs CTPYKTYpa, KOHEYHO >K€, OcCTajllach W B Ooyiee MO3IHUX
Tekctax XeMuHryss. B Hux XemuHrysi nepenaer BHYTPEHHHE BIICUATIICHUS H
HACTPOEHHUs, HE KOHIIEHTPHUPYSCh HCKIIOUUTENIHO Ha NPEACTAaBICHUM BHEUIHHX
00BEKTOB U MEePEKUBAHUN. DKCIIPECCUOHUCTCKUN TOH anreOpandecKoil CTpyKTyphI
MO3BOJISIET TPEACTaBUTh OOBEKTHBHBIM BHEIIHMA MHp 4Yepe3 BIeyaTJeHUs
nepcoHaxeil mosecTBoBaHMs. Hampumep, B pomane «[lo KoM 3BOHHUT KOJOKOID»
MOBECTBOBAaHME XEMUHIY?dsl TlepefaeT BHYTpEHHHE BIiedyaTiieHus PobOepta
JxoprnaHa, Korja oH JIeKHUT psagoMm ¢ Mapu: «Pobept Jxopaan jexan psaoM c
JIEBYIIKOM M CJIEINII 32 BpEMEHEM I10 YacaM Ha pyke. Bpems 1o MeiieHHo, mouTu
HE3aMETHO, IIOTOMY 4YTO 4Yachl ObUIM MaJleHbKHEe W OH He MOTr pasrifeTh
CeKYHAHYIO CTpenky. Ho, BrisiapiBasch B MHHYTHYIO, OH OOHApYKHJ, YTO €CIH
OYEHb COCPEIOTOUYUTHCA, TO IIOYTH MOXKHO YJIOBUTh, KaK OHA JIBUXKETCS
(Xemunry»ii; 2020: 196). B aToM 3nu30/e CTpYKTYpa MOBECTBOBAHHUS MPECTABISACT
Mup JI)kop/laHa TakMM, KaKHM OH Ka)KETCSl EMy — HE TOJIBKO B OIPENIETIEHHOE BpEMs,
HO U Ha Bce BpeMeHa. Ero BmeyarieHus: 0ToOpakaroT ero BHYTPEHHUN X0/ MBICIH,
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MEPOKUTOE HAMPSHKCHUE C HUCHOJb30BAHMEM CBOOOJHOTO KOCBEHHOTO CTHIIS
moBecTBOBaHus. IloBecTBOBaTenbHAs CTPYKTypa OTOrO0 TPOU3BENEHUS MO
BIMSIHUEM alreOpbl TpaHCchOPMHUPYET TPATUIMOHHOE TOHMMAaHUE BpPEMEHH U
MIPOCTPAHCTBA.

OpHecT XeMUHT'Y3H BCTYNHI B JINTEPATypy U MPOLIEN BECh CBOW TBOPYECKHI
MyTh C YCTaHOBKOW Ha XYyJOKECTBEHHOE€ OCBOCHHE OIbITa W Marepuala
COOCTBEHHOM »HM3HU, UM CaMUM BHJICHHOTO, IEPEKUTOr0, HCIBITAHHOTO U C
YCTaHOBKOW Ha BBIPAOOTKY COOCTBEHHOTO, HOBATOPCKOI'O MHCATEIBCKOrO CTHIIS.
OTuM 00YCIIOBJICHBI KaK 3HAYMTEIHLHOE MECTO, KOTOPOE 3aHsia B €ro TBOPYECTBE
TeMa BOMHBI U TPaBM, €0 HAHOCUMBIX YEJIOBEKY U UEJIOBEUECTBY, TaK U IMOUCKH UM
HOBBIX  CIHEUU(PUYCCKHX  XYAOKECTBEHHBIX  CPEJCTB  OTPAXKEHUS  IKU3HH,
JIEHCTBUTEIBHOCTH C €€ TEHACHIMIMU U coObITusiMU. Co3aHHOE XEMUHTYIeM
JUTEPATypHOE HACIEIUE COXPAHSIET CErOHA BCIO CBOIO aKTYallbHOCTh, MPUBIIEKAET
WHTEpeC YuTaTelel BO BCEM MHpPE M, KOHEYHO K€, Pa3HOILIAHOBO H3y4aeTcs C
TOYKH 3PCHUS U COJAEPKAHUS €ro MpOU3BEINCHUH, X (DOpMBI, CTUIIS, a TaKKe H
0COOCHHOCTEW MUCATENHCKOr0 MACTEPCTBA B LIEIOM.
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1. MWAR3UL - <LGdhugmbih wynbqghuyh npny wnwudtwhunplni-
pynbubiph  Jwuplti  (unpbpuwqlwlwt  wpdwlhp ophuwlhubph nphypwp-
gmdnyg). - XX nwph wnwohtu Ytuh wdbpphlywu gpwywunipjwi dwuwsywd
nwuwlwu Enubuwn <bdhugnibih unbndwgnpéwlwu dwnwugnientup php
wuduwlwu thnpdh htn wudhowwunpbu Yuwwyws Gpynt hwdwotuwphwihu
wwuwnbpwguutpny, hGwnmwguwnd wpnwgnywd gbnwpybunw-hupuwybuuw-
gpwlwu wnbpuwnbpnd, wwhwwund £ pp wpnpwlwunieniup uwbe dbp
oppnud’ huswbu hp pEJwiny, wjuwbu £ gpuwlwu Jwpduwydnpdwu dbpnn-
ubpny: <nnywédp ubplywjwgund £ wnwudhu npnypubp L nhwnwpynuubp
<bdphugnibh nwqdwlwu wpdwynd wpnwgnusd gbnwnpybunwlwu dubkiph,
n6h, gpbint hdnnyeniuubph wnwuduwhwwynieniuubph ytpwpbpjw:

Pwbiwgh pwnbp. <6dphugnib), wpdwyh dwpunwpwwbunngeniup, wywwndn-
nwywu dnnbubp bW Juwudwsé hponnniejwu dnwuwpwunhy, wywwndnnuywu
Ywnnigwoph «<hwupwhwohy»

D. DAVTYAN — On Some Features of Hemingway's Poetics with Reference to
His Military Prose. — Ernest Hemingway’s creative legacy, which is directly bound up
with his personal experience and was later reflected in his autobiographical fiction,
remains relevant even nowadays both in terms of its themes and the methods of literary
embodiment. This paper focuses on individual provisions and observations regarding the
art forms, style, and language in Hemingway’s war prose.

Key words: Hemingway, the architecture of prose, narrative models and
metanarrative trauma in memory, “algebra” of narrative structure
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«Ownwp [Ggniubpp pwpdpwgnyu nwpngnud» ghinwywu hwunbup nyu § wnbu-
unwd wrwpht Gpynt wuqud: <wunbund tnwwgpybine hwdwp Yupnn Gu ubplw-
jugytp hnnywéubip huswbu  hwybpbu, wuwbu £ ownwp |Ggniubpny hwdw-
Yupgswihu pwpdwdpny (Microsoft Word 97-2003 dpwignny, hwjbpbup' GHEA
Grapalat (Unicode), wugitptup W nnwbpbup' Times New Roman wnwnwunbuwy-
utipny): <nnywdp ubipyuywgynd £ EGYunpnuwiht vnwppbpwyny journals.ysu.am
Yuyph dhongny: Lnnywép wbinp b nibuw hwybinbu, nnwbpbu W wugtiptu
wdthnthwgnptn' 150 pwnh uwhdwuubpnd, 8-10 pwuwih pwnbp, htnhuwyh Jwuhu
hwdwnnun nbntynieniu 3 (igniubipny (ghrnwlwt wunhbwu, Ynsnid, wwownny, k.
thnuinh hwugt, htinwfunuwhwdwp):

<nnwdh wnweohu koh ytiphtu wnnnh we wulyniuntd 12 pt tnwnwswihny, puwy
(Bold) gpynd k hbnhuwy(ubp)h wunwp b wqguuniup (wqguuniup' glluwwnw-
nbpny), obnwwwn (Italic) pnthh Ywd ghnwhbnwgnunwlwu  YEunpnup
wujwunuip, glfuwwnwnbpny, pwy (Bold) hnnjwdh ytipuwaghpp:

<nnjwidnid ognwgnndywsd gpulwunygjwu hnnuiubpp wpdnd Gu thwlw-
gotipnu, Upynwd Gu hbinhtwyh waguuniup, nwwgpdwu nwpbighyp U hwdwww-
nwufuwu bebipp, ophuwy' /Payne, 2000: 168-170/: Fpwlwuntgjwu guwulyp wpynud §
hnnqwsh Jtponwt' wyppbuwlwu Ywpgny:

<bnhtwyp wwwnwufuwuwwnynyeyns £ Ypnd hp ubpluyugpwd  nbinbyni-
pintuubpp hwdwp: <pwwwpwlynn unebipp gpwfunuynd Gu - ndjwy ninpunp
wnwowwnwn dwutwgbitnutiph Ynndhg U Gpwptuwynpytipnt nbwpnid punniuynud Gu
nwwgpnupjwt fudpwgpwlwu funphpnh Ynndhg. pninp Yuipdhputinp, Gpwpfuwyn-
pwagntipp wwhwwuynw Gu fudpwagpnie)niuncd:

«Ownwp |Ggniubpp pwpdpwgnyu nupngnw» ghnwlwu hwuntuh ynyebpu
ogwnwgnpdtijhu hnnjwdwahpp wwpuwynp § nw hwdwwwwwutuwu hnnd:
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